
I confirm that I have not used any AI tools in the research and creation of this 
assignment. I confirm that I have not presented any AI generated materials as my own 
work. I confirm I have copies of my drafts, notes, and other resources I used, which I 
may be asked to provide in evidence.  
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Reflective Log: 

 

At the beginning of the Research in Action (RIA) module, when learning about the 

extent of the responsibilities involved in planning and conducting a psychological research 

project, I felt extremely overwhelmed. However, I was also very interested in developing my 

understanding of applied psychological research. Katie explained that the module required us 

to work collaboratively in a group of four, to design and conduct two small-scale research 

studies investigating the psychology of gender bias.  

Following group allocation, we were required to conduct a systematic literature search 

(SLS), a tool that was crucial for understanding existing literature in the field (Cooper et al., 

2018) and subsequently guided the overall direction of our studies including, but not limited 

to, the methodology. Following the SLS, we collectively decided that dividing our group of 

four into two pairs would allow for more effective communication, clearer allocation of 

responsibilities, and the opportunity for individual strengths to be utilised more effectively. 

We therefore conducted two separate quantitative, experimental studies exploring gender bias 

in sport. Katie further explained both the responsibility and importance of producing 

professional research documentation, whilst also adhering to ethical research standards 

throughout the project.  

Initially, the scale of the project, alongside the unfamiliarity of several aspects of the 

research process, caused me to feel anxious. Moreover, the prospect of working as part of a 

team made me feel particularly apprehensive due to negative past experiences of unequal 

workload distribution and ineffective communication. These concerns were at the forefront of 

my mind, causing me to worry about whether collaborative working within the module would 

be productive and fair. Although some of these concerns appeared justified at times, 

particularly when deadlines became difficult to manage within the group, I also recognised 



that my own anxieties contributed to periods of poor time management and increased stress. 

Additionally, my high personal standards made it difficult for me to feel fully comfortable 

relying on others within collaborative tasks, as I was concerned about the overall quality and 

consistency of work produced. However, I later began to feel quite guilty for allowing these 

concerns to affect my engagement, which ultimately motivated me to contribute more 

actively and communicate more openly within the group. Upon reflection, I recognise that 

effective teamwork requires not only accountability, but also a willingness to trust, and I am 

glad that I eventually challenged my initial assumptions rather than allowing my anxiety to 

prevent collaboration. 

Nevertheless, several aspects of the experience contributed positively to both the 

progress of the project and my personal development throughout the module. Dividing our 

group of four into two smaller pairs, for example, proved highly effective, as it allowed 

responsibilities to be allocated based on individual strengths and preferences. This aligns with 

Belbin’s (2010) team roles theory, which suggests that team’s function more effectively when 

responsibilities are allocated to individual strengths. I found that I worked best when 

completing detailed written tasks, such as the methodology sections of the ethics and 

proposal forms, where my organisational skills and attention to detail were beneficial. This 

division subsequently improved productivity and I felt more confident contributing to the 

project. Thus, I believe this was the reason we were able to produce high quality work, and an 

ethically appropriate study in the end.  

However, it is crucial to recognise that this process was not without challenges. 

Initially, the completion of the proposal form did not work particularly well, largely because 

the group failed to dedicate specific times to work collectively on the document. As a result, 

communication became inconsistent and sections were often completed separately without a 

shared understanding of expectations, which contributed to delays and repeated revisions. 



Managing deadlines alongside other academic and personal commitments also became 

increasingly difficult at times, particularly when multiple revisions were required within short 

timeframes. At times, ineffective time management and delays in completing tasks meant that 

some deadlines were not met, which consequently increased stress and pressure within the 

group. Furthermore, differences in communication styles and levels of engagement 

occasionally created frustration, which made collaborative working more demanding. 

Reflecting on this, I recognise that clearer communication and more structured planning from 

the outset may have reduced some of these difficulties and improved the overall efficiency of 

the group.  

Reflecting on this experience, I believe many of the initial difficulties stemmed from 

uncertainty surrounding roles, communication, and workload management within the group. 

At the beginning of the project, responsibilities had not been clearly established, which 

contributed to confusion and inconsistent communication. This appeared to affect group 

cohesion and made collaborative working less efficient. Once responsibilities were allocated, 

productivity and communication noticeably improved. This suggests that structured 

organisation and clearly defined roles are important factors within effective collaborative 

research, as outlined by Sandoff and Nilsson (2016).  

Additionally, my apprehension towards teamwork appeared to influence my 

willingness to communicate openly within the group. Reflecting on this, I recognise that 

previous negative experiences caused me to anticipate unequal contribution and ineffective 

communication before the project had fully developed. This aligns with research suggesting 

that prior experiences can significantly influence expectations and behaviours within future 

group work (Pauli et al., 2008). Consequently, my hesitation to delegate tasks or rely fully on 

others may have unintentionally increased my own stress levels and contributed to difficulties 

managing deadlines effectively.  



Overall, the RIA module was both challenging and highly valuable for my personal 

and academic development. Although I initially felt overwhelmed by the scale of the project 

and anxious about working collaboratively, I recognise that these experiences contributed 

positively to my understanding of the research process and my own strengths and limitations 

within group work. Furthermore, this experience strengthened my understanding of ethical 

responsibilities involved in psychological research, and I now feel more prepared to 

participate in future research projects.  

In future research projects, I will begin tasks earlier and set smaller, realistic deadlines 

on my calendar to ensure tasks are met within a timely manner. I will also encourage more 

structured communication within the group from the outset, such as arranging regular 

meetings and clarifying expectations more clearly. Finally, I will continue developing my 

confidence in collaborative working by recognising that effective teamwork requires trust, 

adaptability and shared accountability rather than individual perfection.   

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Competency one: 

Applied research – Completion of research 

proposal form 

 



 

As a group, we collectively decided which 
psychological area aligned with our study 
the best, as well as the methodology that fit 
this. I felt confident offering my input during 
this section, as I was able to effectively 
apply previous knowledge from other 
modules. As a group, we were happy with 
our decisions. 



 

I was assigned the task of creating a 
title for our study that not only 
explained our study effectively but 
also aligned with standards set out by 
the American Psychological 
Association (2021). 

Although this final section was completed 
by another group member, findings from 
the systematic literature search (SLS) 
were shared within the group. I also 
provided feedback to my peer during the 
write up of this section. 



 

Although the SLS provided the theoretical 
foundation for the study, it was also 
particularly valuable in informing the 
methodological structure of our study. 
Through reviewing previous literature, I was 
able to justify the use of a quantitative, 
between-subjects design, alongside 
vignette-based stimuli and Likert-scale 
questionnaires to measure participants’ 
perceptions in a structured and measurable 
way. Additionally, reviewing existing 
literature allowed us as a group to decide 
upon inclusion and exclusion criteria, as 
well as the number of participants required 
to conduct a reliable, robust study 
(Coolican, 2024).  

 

 



 

  

This section not only increased my awareness of how 
methodological considerations such as 
standardisation and random allocation contribute to 
reducing bias and improving reliability, but it also 
enabled me to develop a deeper understanding of the 
importance of carefully justifying research decisions. 
Reflecting on this process, I realised that I initially 
underestimated the level of planning required to justify 
methodological decisions, but engaging with the 
literature improved both my confidence and 
understanding of applied research designs.  



 

 

 

 

 

 

 

 

 

The write up of this section was completed by 
another group member, however, standard 
ethical considerations including informed 
consent and the right to withdraw, as outlined 
by the BPS Code of Ethics and Conduct (2021), 
were discussed extensively within the group to 
ensure participants were treated respectfully 
and ethically. 

This part of the research process was crucial to 
ensure all group members understood the 
importance of maintaining participant 
wellbeing, confidentiality and professional 
ethical standards.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Competency two: 

Ethical considerations – Completion of ethics 

form 

 



 

We, as a group, dedicated time to read 

through relevant documents listed below, to 

gain a deeper understanding of the ethics 

process, as well as relevant policies and 

guidelines to ensure adherence. This did 

take some time; however, we recognised 

that this was vital to conduct an ethically 

appropriate study and minimise potential 

harm to ourselves and participants.   



 

I was assigned the task of creating a rationale and 

justifying the purpose of our study. From the SLS, I was 

able to develop a stronger understanding of how existing 

literature informs the development of research studies. 

Thus, critically evaluating the literature highlighted 

inconsistencies and gaps within previous research 

surrounding gender bias in sport, which ultimately 

influenced the direction and focus of our study.  

The write up of this section proved the most challenging 

for me, and I believe this was largely due to the difficulty 

communicating complex psychological concepts in a way 

that was suitable for a non-specialist audience. With this, I 

had to frequently revise this section, which often made me 

feel quite frustrated and stressed. However, through 

consistent feedback from my lecturer and my willingness 

to persevere, I developed stronger academic writing skills 

and a greater understanding of how psychological research 

must remain accessible, clear and ethically understandable 

to wider, non-specialist audiences. 

  



 

After discussions with my group, I was assigned the 

task of developing the study’s aims, objectives, and 

research question, which required extensive engagement 

with existing literature and careful consideration of how 

the study could be both focused and methodologically 

achievable within the module constraints.  

Initially, I found it challenging to balance ambitious 

ideas with feasible methodological approaches, as I 

wanted the study to explore gender bias in depth whilst 

remaining manageable and ethically appropriate. 

However, through collaborative discussions with my 

group and feedback from Katie, I developed a greater 

appreciation of how concise and well-structured 

research aims contribute to the validity and coherence of 

a research project. After conforming with my group, we 

were happy with this section. 

This process therefore not only strengthened my 

understanding of how effective research questions 

underpin the overall direction of a study but also 

highlighted the importance of clarity within 

psychological research.  



  

After discussions with my group, it was decided that I 

would be responsible for the methodology section of the 

form as it aligned closely with my strengths in 

organisation, attention to detail and understanding 

research designs. Consequently, I felt enthusiastic about 

undertaking this section, as it provided an opportunity to 

apply my knowledge in a practical context. Writing this 

section required careful consideration of participant 

recruitment, experimental design, and ethical implications 

to ensure the study was both methodologically rigorous 

and ethically appropriate. This was particularly important 

as ethical approval from the ethics committee was 

required. 

Throughout the process, I became increasingly aware of 

the level of precision required, particularly when 

justifying methodological decisions clearly and concisely. 

At times, sections required modification following 

feedback. At first, I found these revisions stressful, as I 

had invested considerable effort into producing work to a 

high standard. However, upon reflection, I recognised that 

the feedback only strengthened both the quality of work 

produced and my understanding of the importance of 

constructive criticism within psychological research. 

Overall, I believe this section went well because I was 

able to produce a clear, detailed design, whilst 

incorporating feedback throughout. I was satisfied with 

the final section.  

This experience ultimately 

improved my academic writing, 

adaptability and ability to 

communicate methodological 

information in a professional and 

ethically coherent manner. 



 

As a group, we collectively discussed the 

scope of our study to ensure clarity and 

consistency throughout, although I did fill 

out this section. I found that this section 

was quite easy to complete, and I 

recognise that was due to effective 

communication and teamwork. 



 

Collectively, we decided upon participant 

characteristics and inclusion and exclusion 

criteria.   

In line with existing methodological literature from 

Coolican (2024) and taking into consideration the 

practical constraints of a small-scale study, 

including time restrictions and limited participant 

availability, we decided that a sample size of 

approximately 40 participants would be both 

realistic and feasible, as well as sufficient to detect 

meaningful effects.  

Additionally, sections related to deception, 

participant withdrawal, and confidentiality 

increased my awareness of the ethical responsibility 

associated with research. I was anxious about 

completing this section, as I was aware that details 

needed to be clear and concise to gain ethical 

approval from the ethics committee. I often 

underestimated the level of detail required when 

justifying ethical procedures, however, upon 

reflection, I recognised that ethical considerations 

underpin all stages of the research process, as well 

as how they contribute to the credibility and 

professionalism of psychological research. I now 

feel confident that I could complete this section in 

the future to an appropriate standard individually. 

 

 

 

 



 

 

Completing this section further reinforced the 

importance of participant welfare, informed 

consent, and confidentiality within psychological 

research. Although many of the responses 

appeared straightforward initially, I quickly 

realised that ethical approval requires careful 

justification and precise communication to ensure 

participants are fully protecting throughout the 

process.  

Whilst I initially lacked confidence in completing 

ethics-related sections, repeated revisions and 

feedback strengthened both my understanding of 

ethical procedures and my ability to communicate 

them clearly. 

Reflecting on this process, I developed greater 

appreciation of the importance of transparency, 

professionalism and ethical accountability within 

research documentation.  

As a group, we discussed the potential effects of using mild 

deception, including the risk that participants may feel 

misled. However, to obtain non-biased results, we 

concluded that this was the most appropriate option. With 

ethics in mind, we often went back and forth about the 

decision, which created some uncertainty. Nevertheless, we 

decided to inform participants in the information sheet that 

the true aims of the study would be revealed only at debrief, 

and we were ultimately satisfied with our decision. Looking 

back, I feel this was the correct approach to minimise 

potential harm to participants. 



  

All risks associated with the study, to both the researchers and 

participants, as well as the university and environment, were discussed 

in a considerable amount of detail throughout the process. Although 

this section was completed by another group member, it was all our 

responsibility to ensure any risks associated with the study were 

minimised and protocols were put in place where appropriate, such as 

contact information for student services. As a group, we familiarised 

ourselves with The BPS Code of Ethics and Conduct (2021), The BPS 

Code of Human Research Ethics (2021), and relevant university 

policies, which helped us recognise how carefully research procedures 

must be designed to protect both participants and researchers.  

Throughout the ethics process, I often felt anxious and overwhelmed, 

and as a result, I let another group member complete this section. I 

think this was due to the complexity, and demanding nature of ethics. 

I frequently contributed to group discussions and offered my 

assistance, but I did not feel confident enough to describe, in a 

sufficient manner, the implications and potential risks that come with 

ethics. I was, however, confident in my peers’ ability to complete this 

section effectively, approaching it thoroughly and ethically following 

group discussions. 

Upon reflection, I recognise that I allowed my anxieties limit my 

engagement and I would challenge myself next time to contribute 

more confidently to ethics. 

 

 

As outlined above, we decided to use an element of 

mild deception. With this, discussions entailed critical 

consideration of the balance between obtaining valid, 

unbiased responses and upholding participant 

wellbeing. At times, we underestimated the level of 

detail and thought required when considering risks such 

as confidentiality and participant distress. However, 

after speaking to Katie and reviewing BPS guidelines, 

we felt confident that this was an appropriate approach. 

I believe that everyone felt comfortable with the 

decision reached, and I now recognise that ethical 

approval is not simply procedural, but fundamental to 

the credibility and integrity of research. 



 

This section increased my understanding of 

the importance of participant welfare and 

informed consent within psychological 

research. Although another group member 

completed this section, the ethical procedures 

were discussed collaboratively to ensure all 

group members understood how participants’ 

rights, confidentiality, and wellbeing would 

be protected throughout the study. Reflecting 

on this, I understand that ethical research 

extends beyond data collection and requires 

careful consideration of how participants 

experience the study itself.  



  



 

Contributing to discussions surrounding data 

protection and storage increased my awareness 

of the ethical responsibilities associated with 

handling participant data. Initially, I 

underestimated the level of detail required when 

considering GDPR compliance and secure data 

storage. However, engaging with university 

policies and ethical guidelines helped me 

understand the importance of protecting 

participant confidentiality throughout every stage 

of the research process.  



  



 



  



 

 

 

  

 

Competency 3: Data collection 

 



 

  

Although the study was conducted as part of a 

group project, I was given the sole responsibility 

of creating the study, which included uploading 

the study to EMS, as well as creating the study 

forms. Therefore, all documents included in this 

competency, were created individually.  

Initially, I found this responsibility quite overwhelming, 

as I knew my group members were depending on me to 

produce high quality forms. However, this competency 

aligned well with my organisational skills, and I 

therefore felt motivated to ensure all materials were 

presented professionally and ethically. Overall, I really 

enjoyed the responsibility of this competency. 

 

In relation to creating the debrief sheet specifically, it 

required careful consideration of how to communicate 

the true aims of the study whilst remaining clear, 

professional, and ethically appropriate. Initially, I 

underestimated how difficult it would be to balance 

transparency with maintaining the integrity of the 

research, particularly due to the element of deception 

used. However, I wanted to ensure that all participants 

understood the purpose and aims of the study. 

Therefore, through feedback, engagement with ethical 

guidelines and repeated revisions, I developed a 

stronger understanding of how participants’ wellbeing 

must remain central throughout all stages. This task also 

improved my confidence in producing professional 

research documentation, and I believe I could 

confidently create debrief sheets in the future. I, and 

group members were confident and satisfied with this 

debrief sheet. 



 

  



 

  

Creating the study protocol required me to think 

carefully about how the data collection process 

would be conducted in a consistent, ethical, and 

professional manner. Initially, I struggled with 

the level of detail required when outlining each 

stage, which resulted in some revision and 

feelings of overwhelm. However, developing this 

document strengthened my understanding of the 

importance of standardisation within 

experimental research.  

With this, I also became more aware of the 

responsibility researchers have, to ensure 

participants feel supported and fully informed 

throughout the study. Writing the procedures 

relating to participant distress and withdrawal 

encouraged me to think beyond data collection 

itself and consider the wider ethical implications 

of conducting psychological research.  

Overall, I believe that developing the study’s 

protocol gave me an opportunity to strengthen 

my ethical awareness, while also increasing my 

confidence in independently producing research 

documentation. I now feel more confident in my 

abilities. 



 

  

Creating and uploading the study to EMS gave me 

an invaluable opportunity to increase my 

awareness of how research studies must be 

communicated clearly, professionally, and 

ethically before data collection can begin.  

As I was solely responsible for setting up the 

study and participant sign up, I initially felt 

pressured to ensure all information was 

accurate and sufficiently detailed, as mistakes 

could affect recruitment or participants’ 

understanding of the study.  I felt quite anxious, 

and I believe that was due to unfamiliarity. 

However, after speaking to Katie, she reassured me that 

the information included on EMS was appropriate and 

reflected the nature of the study.  

Upon reflection, this competency has increased my 

confidence in independently managing the 

administrative aspects of psychological research and 

reinforced the importance of organisation, accuracy and 

responsibility, where I am now excited to create future 

studies on EMS.  



 

The participant information sheet is central to 

informed consent and transparency. 

Creating the participant information sheet 

strengthened my understanding of the importance 

of clear, transparent and accessible communication 

within psychological research. This sheet needed 

to be detailed and professional, but also student-

friendly, which caused some anxiety at first. I 

think was due to the responsibility of ensuring all 

information presented was accurate and ethically 

appropriate. Explaining the study aims, withdrawal 

procedure, and confidentiality required careful 

consideration to ensure participants were fully 

informed and understood what the study entailed. 

As a result, several sections required revision 

following feedback and further reflection.  

Overall, developing this document improved both 

my academic writing skills and organisational 

skills, while also increasing my awareness of the 

ethical obligation’s researchers have towards 

participants. I became more confident in adapting 

psychological research language into a format that 

was accessible, supportive and professionally 

presented. 



  



 

  



 

  

Creating the participant consent form not only increased my 

understanding of the importance of informed consent and 

autonomy, but it also enabled me to think critically about 

how ethical procedures are applied in practice rather than 

simply understood theoretically.  

While the form initially appeared straightforward, I quickly 

realised that each statement needed to be carefully worded to 

ensure participants fully understood their rights, including 

confidentiality, withdrawal procedures, and the voluntary 

nature of the study. With this, I felt anxious about whether 

participants would understand what they are consenting to, 

and felt pressure to make sure statements were student 

friendly.  

However, after discussing with my group, I felt reassured 

that the form was accessible and coherent, and I believe that 

all group members felt comfortable with the final version.  
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