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I am going to explore ways in which I can develop creativity in children and ways in which I can harbour a creatively stimulating learning environment. The focus of the exploration is creativity in the Foundation Phase classroom. I will look across the curriculum at ways in which children learn and how, if at all, creativity plays a part focussing on ways in which I, the facilitator, can play a part. 
The definition of creativity is “the use of the imagination or original ideas, especially in the production of an artistic work” (Dictionary, 2018).

Foundation Phase children’s brains are developing daily, particularly the front ‘creative’ section known as the Pre-Frontal Cortex (PFC). This is the section of brain closest linked to sensory activity (Shallcross, 1981). This, coupled with a child’s natural creative ability can result in enhanced creative experiences (Lhermitte, 1983). 

One idea I have, linked to sensory activity, is to use music within the classroom. The sensory effects of music playing is designed to stimulate the senses in the children (Fumoto, 2012)

The idea is to develop a collection of inspirational music excerpts to be played at Routine moments throughout the day such as ‘tidy up time’ whereby the same piece of music is played via the Interactive whiteboard speakers to be a sensory representation of a required action by the children. Arguably, creativity may not appear during this time, however, the thought process is broader than that. It extends to music playing a part in the holistic experience of the child at school, allowing themselves to relax into tasks with ease, without the need for adult voice involvement. Music will also be played on a lower volume as a background addition to classroom learning. This will give the children another layer of sensory (auditory) stimulation whilst carrying out creative tasks. It has been used in studies of psychology and the link to music and brain functions (Peretz, 2005) and can also act as a volume setting guide to encourage children to consider the environment around them and adjust their vocal volume accordingly.
Having observed music being used inaction during elective placement, I saw first-hand how a nursery class reacted positively to Disney’s Lion King ‘I just can’t wait to be king’ soundtrack played at particular times of the day and how, if implemented consistently, it can allow children to switch focus to another task seamlessly, which, considering their age, was food for thought for me.

The second idea to develop children’s creativity, is allowing them free choice within the classroom and outdoors.
The Foundation Phase classroom of the future (Donaldson, 2015) is focussed on areas in which the child can learn and explore through play, similarities exist in current practice as the Foundation Phase ethos is designed around children learning through play. 
To allow children this opportunity and to give them the best chance of thinking and acting creatively, the class areas will need to be set up and resourced appropriately to give children the tools in which to prompt their creative imaginations. An example of this is in an outdoor area, where there are several opportunities for FP children to learn through play, this could be learning through role play with others, learning by doing such as in the mud kitchen making mud broths and other yummy concoctions, using outdoor equipment to climb under, over or through things or simply using objects as a stage from which they perform their greatest shows.
A sustained amount of time will be allocated to these activities while links to cross-curricular learning will be evident and will give teachers an opportunity to assess children during these extended sessions. 
Personal experience during PTE2 gave me an insight into a developing Foundation Phase Year 1 classroom. The setup was not in line with the Foundation Phase Framework when I began the experience, however, with the guidance of the Headteacher, I set about helping to change the environment to be better suited to the children’s age group and in line with WAG recommendations (WAG, 2015). This resulted in an enhanced experience for the children which, in turn, gave them the option to choose between an array of experiences that developed their creativity through exploration and shared experiences with their peers.

The Welsh Assembly Government has recently published an Action Plan entitled ‘Our National Mission’ (WAG, 2017), in the document, the Four Purposes from Donaldson’s (Donaldson, 2015) recommendations are set out to allow schools to develop the settings in which children learn.
The ‘Expressive Arts’ Area of Learning specifically gives teachers the opportunity to develop their pupils’ creative appreciation and talents, in which, these ideas would be fit for purpose. 

Tina Seelig (Seelig, 2012) suggests that all the values we need to unlock creativity sit within her Innovation Engine model. Six parallel lines represent 3 internal and 3 external influences affecting a child’s ability to learn creatively
Seelig asks the question Can creativity be taught? She argues that if innovation is truly the key to this country's success, then it's time to think strategically about engendering creativity into our education system.

The third way of developing creativity in children is to develop their thinking skills.
This will be done by me looking at each area within the classroom and the outdoor areas and producing a list of higher order thinking questions for the adults to use as a way of developing the children’s creativity skills through thinking ‘outside the box’ (DeBono, 1985).
Bloom’s Taxonomy (Anderson, 2001) sets out 6 levels of thinking skills. The lower level thinking skills are ones that help a child remember and understand which will be relevant for Foundation Phase children, however, my idea is to further develop their thinking by giving them opportunities to apply and analyse their knowledge through dialogue with an adult which according to Bloom will lead on to developing their creative skills followed, in turn by the ability to evaluate what they’ve done.
Examples of the type of questions I would include would be How would you describe…?,  What can you say about…?, How can you show me…?, Why do you think…?.
If embedded in the Foundation Phase ethos of the school, the children will get used to thinking about ‘what’ they do and ‘how’ they do things. The next natural step will be to develop their creative thinking, allowing them to expand and explore new ways of being creative compared to previously (Claxton, 2011).

Sally Wright (Wright, 2012) disagrees by saying she thinks Blooms taxonomy should be flipped up the other way, she says we should start with creating, and eventually discern the knowledge we need from it afterwards to avoid limiting a child’s creativity.

As a teacher, having children in a class who are engaged in thinking will set them in good stead for the future by being intrinsically motivated to be creative (N.A.C.C.C.E., 1999) If the whole school can adopt the same ideas around creativity, it will further embed the creativity skills, leading to enterprising, creative contributors of the future.
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In this assignment, markers will be looking for:


· The presentation is to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of how to develop creativity and enterprise skills amongst primary learners. 

· Your ability to recognise, identify and select learning environments that support the development of creative learning and teaching.

· your critical reflection on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.

· Clear recommendations for the development of children’s creativity. 

· Critical reflection of reading and experience. 

· Accurate referencing and presentation skills

· Allocated time frame. 
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Assessment Title

Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.

Time Limit – 10 mins

The presentation should demonstrate critical evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current and recommended pedagogy where appropriate. 

So what might you include in your Presentation response? 

PLEASE SEE DETAIL ASSIGNMENT GUIDANCE PDF OF PREZI USED FOR PART B ASSESSMENT GUIDANCE LECTURE.

· An outline of current thinking regarding creativity, it’s elements/aspects and how some experts in the field believe it can be developed.  
· The importance of the role of the teacher in developing learners’ creativity.
· The impact of the ‘learning environment’ when developing creativity. 
· Knowledge of Creativity Frameworks, models and reflection on the potential benefits/ uses/ limitations of these. 
· Appropriate background research and knowledge for the strategies identified to develop creativity discussed. 
· Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the discussion relating to the ‘learning environment’. 
· Who agrees with the strategies and pedagogy identified? What are the specific benefits/ challenges/ research base/ models or methods? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote learner creativity. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation where appropriate.
· A professional presentation style that engages the audience.
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NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	








	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	· 
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	· 
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	· 
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel I have developed strategies that can be practically applied in the classroom and I will try hem during PTE3.


	Critical argument was developing during the research however, it was difficult to gather critical arguments for my own ideas.



	Student’s Name
	Julie Clifton
	Date
	12/3/18

	Student’s Signature
	J. Clifton
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	Level 6
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Overall satisfactory knowledge of the material with some application
	Good overall knowledge of key issues with evidence of understanding and application
	Very good knowledge of all key issues and wider implications 
	Excellent knowledge of key issues, concepts and arguments

	Authoritative, full understanding of key issues, concepts and arguments

	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources
	Clear evidence of independent thinking informed by a selective and well justified range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. Generally too descriptive 
	Argument is balanced with differing viewpoints
	A good, balanced argument is presented with viewpoints justified
	A very good argument is presented with careful consideration of viewpoints
	A critical argument is presented with thoughtful consideration of viewpoints
	A highly-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Lack of evidence of evaluation and/or critical reflection
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of work with good evidence of reflection
	Very good critical evaluation of work with good evidence of reflection
	Thoughtful critical evaluation informed by very good reflection
	Critically reflective evaluation of work informed by excellent reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications

(linking theory to practice)

(professional reflection)
	Superficial or lack of understanding of pedagogic and professional context(s)
	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Very good integration of theory and practice with respect to the pedagogic and professional context(s) 

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Sophisticated integration of theory and practice with respect to the pedagogic and 
professional context(s) 


	
	Little or no evidence of reflection
	Satisfactory evidence of critical reflection
	Good evidence of critical reflection  
	Very good evidence of critical reflection
	Effective evidence of critical reflection
	Outstanding evidence of critical reflection

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation 
	Satisfactory presentation 
	Good presentation 
	Very good presentation 
	Effective presentation 
	Outstanding presentation 

	
	A number of basic errors in grammar
	Some errors in grammar
	Few errors in grammar
	Very few errors in language
	Minor errors in language 
	No errors in language

	
	Weak structure of presentation in parts
	Satisfactory presentation structure with a mostly coherent style
	Good presentation structure with a coherent style

	Very good presentation structure which supports the audience
	Effective presentation structure which supports the audience
	Highly coherent and mature presentation style which fully engages the audience  

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 
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