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	LEVEL 5 ASSESSMENT SPECIFICATION 



	Student name:
	Matthew O’Brien
	Student ID number:
	1922412

	Programme:
	PCDA

	Module:
	Operational Police Practice 2

	Module code:
	BMPP5002D
	Contribution to Overall Module Assessment (%):
	50%

	
	
	Internal Verifier:
	

	Assignment Title:
	Assignment 1 
	Word count (or equivalent):
	4000 Words

	Submission deadline:
	25th October 2021
	Return date of provisional marks & written feedback:
	20 Working days – 28/06/2021

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  












	Module Learning Outcomes 
(from module syllabus)

	Professional Standards
· Compare professional standards requirements within the police service to similar professional organisations 
· How policies and procedures to reduce the possibility of professional malpractice and increase community confidence.
· Role of independent bodies such as the IOPC or HMICFRS in holding the police accountable 
· Why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· How misconduct & malpractice can influence future professional policing 
· Progress being made within the police service to improve professional standard
Criminal Justice
•	How diversity (individual & social) impacts on criminal justice system
•	Effective partnership/collaboration regarding offender rehabilitation
Wellbeing & Resilience
•	Potential impact of organisational justice on a police constable
•	Organisational culture 
•	Strategies for dealing with organisational culture within policing
Leadership & Teamwork.
· Team-building skills based on objective analysis of models currently deployed in policing
· Theories of team dynamics as a means of developing team cohesion
· Why inter-personal conflict can occur and strategies to enhance individual and team performance
Communication Skills
•	Evaluate and apply a range of theories and practices associated with communication 
•	Non-verbal communication skills for use in professional contexts
•	appropriate and effective presentations to an audience
•	Conducting an operational briefing
Decision Making
•	NDM
•	Importance of accountability in assessing risk 
•	Impact of risk aversion and risk avoidance 
•	how varying circumstances can exert influence upon the decision-making process 
•	Ethical considerations being crucial to decision-making process
Public Protection
•	Impact of abuse on victims 
•	Current public protection practices in investigating public protection incidents
•	Role and impact of MAPPA and use of community intelligence in managing offenders
•	Potential links between serious/organised crime and public protection 
•	Misuse of police role/authority/ police powers to commit sexual offences
•	Effect of media coverage on public protection policing strategy
Vulnerability & Risk
· Concepts and theories of how a person becomes a victim
· Theories about the onset of offending
· Early intervention - effect on offending curve
· What works regarding tackling repeat victimisation/repeat offending
· Appropriateness of different approaches in supporting or managing vulnerable people or people at risk 
· Youth gangs targeting vulnerable people, or people at risk of harm
Valuing Difference & Inclusion
•	Theories and concepts linked to ethics 
•	Impact upon policing of differing values, ethics and norms within diverse communities 
•	Professional approaches to policing, demonstrating fairness, ethics and integrity
Research Methods & Skills
•	planning research activities
•	strengths and weaknesses of research methodologies and approaches
•	evaluation of qualitative and quantitative data
•	academic skills








	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000). 
Submit this in a word document via ‘Turnitin’ bearing your name, student number and your 4000 word submission only – please do not include this document as it adds to and skews the similarity percentage score. 
Your submission should include one 1000 word essay under each of the following titles: 


Essay one title:
Analyse the role of independent bodies (i.e., IOPC/HMICFRS) in holding the police accountable to those they serve. (1000 words)

As one of the key values of a Police Officer is accountability, it is of paramount importance that Police Officers are accountable to the society that they serve. Police Officers have significant powers that can impact people’s lives, therefore it is vital those who Officers serve have confidence that those powers are used properly, responsibly and appropriately (IOPC, 2020). Following the Police Reform Act (2002), more pressure was put on the Police to ensure that the agency was fit for purpose and thus in 2004, the Independent Police Complaints Commission (IPCC) was established. The main aim of the establishment of the IPCC as with the other independent bodies I will examine throughout this essay, is to increase public confidence (Home Affairs Committee, 2010).

Following the expansion of the IPCC and the need for a new structure, the Independent Office for Police Conduct (IOPC) was created in 2018 to continue to hold Police accountable. Prior to the IOPC, it was reported that the IPCC were overworked and not always able to commit to ensuring that all cases and complaints were investigated thoroughly (Waseem, 2015).

Throughout this assignment I will look into the role of the IOPC and analyse their role. I will also compare the role of the IOPC to Her Majesty’s Inspectorate of Constabulary and Fire and Rescue Services (HMICFRS) who have statutory responsibility for the inspection of the Police Forces.


Although the IOPC is not an organisation that is always wanted, it is fundamental in Policing. The IOPC describe their role as investigating the most serious matters, including death following Police contact and set the standards that the Police should handle complaints (IOPC, 2020). The Police have always investigated their own complaints against Police Officers and staff, however, they are responsible for referring the most serious cases to the IOPC. This is regardless of whether a complaint has been made
(IOPC, 2020). Further, the IOPC appeals decisions for people who are unhappy with the outcomes of their complaint or the way it was handled. Arguably, the main reason the IOPC deals with the most serious complaints is their independence. The benefit of having an independent organisation of reviewing serious cases is to reduce the risk of bias and to give impartial results.


The IOPC argues that their role is not only to benefit society, but also directly improves and benefits Police Forces. The IOPC suggests that complaints should not always be seen with negative connotations as complaints should be viewed as important sources of information (IOPC, 2020). Further to this, it is suggested that when handled appropriately, complaints can lead to better Police practice which is not only a direct benefit for the Police, but also for the local communities who are served by the Police.


As the IOPC is an independent agency, it is an agency where if Officers of Police members of staff feel that something is amiss or was not handled correctly, they can inform the IOPC in confidence, also known as whistleblowing. The IOPC provides a report line for Police Officers to report concerns of wrongdoing that a criminal offence has been committed, or where there is evidence of conduct that would justify disciplinary proceedings (IOPC, 2020). This continues to ensure that Police are held accountable and suggests that everyone will be treated and investigated equally by the IOPC.


Another important aspect of the IOPC is to ensure that complaints made against the Police are properly investigated, therefore, many complaints would be investigated by the Police and then that process would be investigated by the IOPC (Waseem, 2005). Complaints are handled differently depending on their severity and importance, the difference is evident in the resolution. Some complaints would result in local resolution, these complaints would be of a lower severity in comparison to complaints that result in a IOPC Independent Investigation (Waseem, 2005).


The IOPC most recent impact report that they have produced covers their actions during 2020 - 2021. The report highlights the important investigations that the IOPC undertakes, for example, over 3,000 reviews into serious injuries or deaths and over 6,000 appeals of people unhappy with the outcomes of their complaints (IOPC, 2020). The key mission of the IOPC is to improve public confidence in Policing, which arguably helps hold Police responsible, especially in uncertain times such as the recent pandemic.


Similarly, the HMICFRS aims to improve public confidence in Policing and ensure that Police Officers and workers are held accountable. Their purpose is to routinely monitor the performance of Police Forces in England and Wales (HMICFRS, 2018), in order to keep the public safer. An example of how the HMICFRS stride towards ensuring that Police Officers are held accountable is the independent investigation reports and inspections against aspects of the Policing Force. One such report was commissioned following a high amount of media coverage of the Sarah Everard case by the Home Secretary. The report sets out findings from our inspection of how effectively the Police respond to violence against women offences, for example, violent and high-harm crimes that disproportionally affect women and girls, such as domestic abuse, sexual violence, stalking and female genital mutilation (HMICFRS, 2018). Reports such as this are examples of how the HMICFRS delve further into investigations so they can produce transparent reports on their findings in order to ensure Police are held responsible.


In conclusion, the role of independent bodies such as the IOPC and HMICFRS are highly important at holding Police Officers responsible to those they serve. These agencies offer independent conclusions to claims of wrongdoing and complaints. Although, it would be favourable if no complaints were ever made against the Police, it is important for Police Officers to be held accountable due to the power that they have on people's lives. Overall, the fact that there are agencies which will investigate wrongdoing provides not only public security but also security for the Police Officers and workers that all complaints are being investigated fairly and without bias.

Essay two title: 
Examine the ethical dimension of ‘real time’ operational decisions. (1000 words)

Making ethical decisions within the Police Service is an absolute necessity in order to gain the confidence of the public that Police Officers serve. Policing can often rely on making difficult decisions, which is vital in making operational decisions, as ethical decision-making does not necessarily mean making a decision that everyone agrees with.

Often when making real time operational decisions, it means making an ethical decision between competing choices whilst undertaking a dynamic risk assessment. These decisions are at times scrutinized by others and can also be scrutinized by the media making a Police Officers job of decision making increasingly more difficult (Alison and Crego, 2008). Throughout this essay, I will examine the ethical dimensions of ‘real time’ operational decisions and refer to my own experience as a Police Officer to discuss examples of making such decisions to support my research.

The College of Policing defines ethics as ‘ensuring that the people who work for the Police uphold values of the service, strive to do the right thing in all situations and have the public’s confidence’ (2011). As aforementioned, in the nature of Policing, this is sometimes a difficult task. When responding to a call, Police Officers often have to make dynamic risk assessments in high pressure situations. Police Officers are held to an exceptionally high standard, not only by the standards laid out by The College of Policing and the high standards that almost all Officers put on themselves to help others, but by the media and outsiders looking in. These principles that guide Constables daily decision making are outlined by The College of Policing and are vital to Police Officers. Values such as accountability, integrity and honesty are all listed as key principles that Officers have to adhere to (The College of Policing, 2011), but can act as a touchstone for all decision making.

The College of Policing have also implemented a National Decision Model (NDM) which further supports Officers in how to make real time operational decisions. This model has at its centre the code of ethics mentioned previously (The College of Policing, 2014). The aim of the model encourages Officers and staff to act in accordance with the code wherever possible and use their discretion where appropriate. It also reduces risk aversion and weighs the balance of resourcing against demand, threat and risk. However, there are difficulties in relying solely on the NDM in real time, outlines by Roycroft and Roach (2019).

There are six main elements of the NDM. They are often abbreviated to CIAPOAR to aid Officers in remembering the six main elements. An example of one of the elements is assessing threat and risk and develop a working strategy (The College of Policing, 2014). This element is often evident in being a response Officer where I have attended calls where there is a serious threat of danger. The last of the CIAPOAR is action and reviewing which ensures Officers reflect on a decision that was made in order to aid further decision making. The code of ethics encourages Officers to think about key points when they are making decisions, for example, what would the victim or community affected expect of me in this situation? (The College of Policing, 2014).

Mentally referring to these questions allow Officers a chance to change perspective and look at the situation from an outsiders point of view. Another further questions that Officers are encouraged to consider is could I explain my decision or action in public? This encourages Officers to slow their decision process down when appropriate and think of the bigger picture.

As alluded to previously, although the NDM is in place to assist Officers with their decisions, it can be difficult to adhere to this model during emergencies which is common within the role of a response officer. Often, emergencies can be multi agency and other agencies have their own decision making models which can mean a collaboration between the Police, Fire and Rescue, and Ambulance services (Kleing, 1996). Therefore, adapted from the NDM, The Joint Emergency Services Interoperability Programme (JESIP) has been established to improve the ways in which the three emergency services work together at major and complex incidents. A common example of there JESIP is referred to is a road traffic collision. At the centre of the Joint Decision Model (JDM), is the core principles of working together, saving lives and reducing harm (The National College of Policing, 2014).

When involved in joint situations, the three emergency services will apply the model collectively. For example, they will consider and share information, make a shared assessment, and take any respective powers and policies into consideration (JESIP, 2021). The main mission of Policing is to prevent crime and protect the public. The objectives of saving lives and reducing harm are, therefore, entirely consistent with the Police mission and the Code of Ethics (The National College of Policing, 2014) which could at time conflict with other agencies. Fundamentally however, all agencies are expected to treat a situation fairly and treat members of the public with respect.

As a response Officer, it is often part of the role to attend critical incidents (Roycroft and Roach, 2019), this means that Police Officers often have to make decisions in high pressure situations, where adrenalin is high and bodies react to stress (Segal 2017). To assist Officers during these critical incidents, there is the Core Investigation Doctrine which provides national guidance and shares good practice (Roycroft and Roach, 2019).

In conclusion, decision making is one of the most complex aspects of Policing due to the unpredictable nature of the role of being an Officer and the high stakes if something is to go wrong. This has become immensely more difficult in today’s climate as there is a growing presence of the media. Therefore, it is important for Police Officers to be directed by their own moral code of honesty and integrity but further guided by the NDM which allows Officers a step by step process in helping decision making and reflecting on an incident to review the decisions made.

Essay three title: 
Assess the impact of organisational justice on police agency. (1000 words)

The concept of organisational justice is a starting point of conversation for any job role in any industry and is especially a common talking point for the police agency (Colquitt, 2013). Indeed, in an agency where the core principles are treating others fairly it is fundamental that there is a high priority of organisational justice in the police agency. The term organisational justice refers to the extent to which employees perceive their workplace procedures to be fair (Baldwin, 2006). Throughout this essay I will discuss the three main categories of organisational justice and analyse their impact on organisational justice on the police agency. I will also refer to my own examples that I have experienced whilst working for the police agency as a Police Constable.

Baldwin (2006) argues that how someone perceives the fairness of their job can often influence attitudes and behaviour in the workplace as well as impact their performance and the organization's success. This suggests that every person who works for the police agency impacts the overall performance and therefore it is fundamental that members of the police agency feel that they are treated fairly in the workplace. There can be numerous reasons why employees may feel that they are being treated unfairly. Baldwin (2006) uses the following examples of unequal pay for genders and unfair dismissals as reasons why employees could be made to feel that they have been treated unjustly. It could be argued that if workers feel that they are not treated fairly it could have negative implications, for example a high turnover of staff and higher employee burnouts (Baldwin, 2006).

The three types of organizational justice are distributive justice, procedural justice and interactional justice (Worden and McLean, 2017). Distributive justice is an umbrella term for unfairness in the form of wages, job security, promotion and career opportunities (Baldwin, 2006). Distributive justice is often difficult to assess due to the so-called equity principle and it is found that people decide how fair they are treated in comparison to their peers (Adams, 1965). Throughout the police agency, Human Resources (HR) are responsible for upholding the equity principle and provide standardized Human Resources policies. There is also a national pay scale which ensures that there is a fair pay scheme that shows equality as well as job grades and salary bands (Baldwin, 2006). Despite there being these procedures in place, there are still times where employees may feel that they have been treated unfairly.

Some might suggest that not all aspects of distributive justice in the police agency are covered by Human Resources, for example allocation of workload. This will ultimately have a negative impact on a Police Officer and they could become disgruntled and unsatisfied in their job which could impact their overall job satisfaction and quality of work produced. If a Police Officer feels that they are unfairly treated, there are further agencies that they can consult to reduce feeling discontent, for example, Police Officers are encouraged to consult the Police Federation with the aim that they can gain advice and feel supported. Within the Police, distributive justice can also be difficult to assess as it is often informed by external agencies, for example, employee pay in the police is not determined by the Police Service but by budgets from the government (College of Policing, 2015).

Procedural justice refers to the fairness of the decision process, this is entwined with distributive justice as it could be argued that people may be willing to accept an unwanted outcome if they believe the decision process is fair and conducted according to organizational justice (Baldwin, 2016). An example of this within the Police Service could be that many Police Officers feel unfairly treated if they have had days off cancelled due to staff shortages, but they may be more placated if the system used to decide whose days off are cancelled is transparent and fair (Folger and Cropanzo, 1998). A further example of how procedural justice is used in the police agency is morality and ethicality which means that age, gender and nationality have bearings on decisions made, for example, in recruitment (Baldwin, 2016). In my experience as a Police Officer, if a decision has been made and I felt that it was unjust, there is the opportunity for an appeal and to state the grievance.

Interactional justice refers to the quality of the interpersonal treatment received by those working in an organization, particularly as part of formal decision making procedures (Bies and Moag, 1986). Often, people perceive fair treatment from the following aspects; truthfulness, respect and justification (Baldwin, 2016). In my experience as a Police Officer, Officers usually have a close relationship with the Sergeant as the teams are small and it is encouraged to have a positive working relationship with everyone on the team. This could help build respect between manager and employee, or in my case my relationship with the Sergeant and ensure that my manager is trustworthy and transparent. Baldwin (2016) however, argues that although working closely with managers can quickly build positive working relationships, it could lead to biased decisions which could ultimately lead to further feeling of being treated unfairly. I have experienced first-hand interactional justice through my appointment as a Police Officer as I was treated to the same process as all other applicants despite already working for the Police Service as a Police Community Support Officer.

In conclusion, organizational justice has a great impact on the police agency, if employees do not feel that they are being treated fairly then this could result in negative implications. Whereas  employees who feel valued can result in a wide range of benefits for the organization. These benefits could include greater commitment to the organization, increased job satisfaction and improvement in performance and reduced counterproductive work behaviours (College of Policing, 2015). These benefits allow the policing agency to work to its fullest potential, so ensuring that employees feel that they are being treated fairly should be a priority for the Police Service.

Essay four title: 
Analyse potential links between serious and organised crime and public protection issues (1000 words)

The main role of a Police Officer is to protect the public, and protecting the public from serious and organised crime is a fundamental role. Organised crime is defined by The Crown Prosecution Service as planned and coordinated criminal behaviour and conduct by people working together on a continuing basis (Crown Prosecution Service, 2017). According to the journal produced by the Serious and Organised Crime department, serious and organised crime is not only a threat to national security but is also costly and it was estimated to have cost the UK more than £24 billion a year (Serious and Organised Crime, 2013). Arguably, this figure will have increased since the journal was published in 2013. The National Security Strategy identified organised crime, in particular, large scale cybercrime as a serious risk to national security (Serious and Organised Crime, 2013). The scale of those who are affected by serious and organised crime is substantial in comparison to other types of crime and it was estimated that there are around 5,500 groups of organised crime in the UK, operating with around 37,000 people (Serious and Organised Crime, 2013). 

Organised crime includes drug trafficking, human trafficking, high value fraud and cybercrime (Serious and Organised Crime, 2013). Public protection is a difficult duty, especially from organised crime due to the large scale. It is also difficult to decrease the amount of organised and serious crime as operational links can be across the world not just based in the UK. In some areas of organised crime it is difficult for people to know that it is happening and at times it is difficult for people to know if they are a victim of organised crime. An example of this is modern slavery, as the public may not be able to recognize signs of slavery (Home Office, 2013). 

This essay will narrow its objective and focus on examining serious organised crime of modern slavery and the complexities of protecting the public surrounding the issue. As aforementioned, modern slavery can be difficult to identify as modern slavery can take form in many ways. The National Crime Agency has modern slavery and human trafficking as their highest priority, the agency has an unit dedicated to the crime that is called the Modern Slavery Human Trafficking Unit (MSHTU). In the UK, modern slavery is more common in car washes, the construction industry or the sex trade. There are complications in safeguarding the public from human trafficking as it is difficult for members of the public to recognise the signs of modern slavery and how to educate potential victims (Home Office, 2013). This could be one contributing factor as to why despite more anti-slavery legislation being introduced, there have been limited numbers of arrests (Clark & Poucki, 2018). As a response to the difficulties surrounding human trafficking, the National Crime Agency runs communication projects around the world where the agency will educate potential victims with their highest priority being to eradicate human trafficking (National Crime Agency, 2021). This is done by raising awareness and educating victims about the risks and how to avoid becoming a victim. Their aim is to reduce the amount of people involved and bring traffickers to justice (National Crime Agency, 2021).

There is a clear link between serious and organised crime and public protection issues and this is predominately that human trafficking exploits the most vulnerable members of society. Although there is a high number of people entrapped in modern slavery that have entered the UK from countries such as Asia, Eastern Europe and Africa, vulnerable British people who have fallen on hard times, whether from financial difficulties or from suffering from addiction often become victims of organised crime (National Crime Agency, 2021). 

There is not one type of victim of modern slavery, victims of modern slavery can be male and female and studies have shown that children of all ages can be victims of slavery (Clark & Poucki, 2018). The charity Unseen, suggests that groups of human traffickers take advantage of people who are minority or socially excluded groups (Unseen, 2021). This further complicates the public protection issue as the people who are targeted often would not have people to confide in as they are isolated. It could also be argued that because traffickers trafficked people from abroad, they would be unlikely to seek police help for fear of the repercussions, for example, the fear of deportation (Unseen, 2021). Therefore, it could be argued that many people who are victims of slavery might be criminalised when coming forward. The job of educating the public and potential victims is a huge one. The problem is how do you encourage people to come forward when they do not trust law enforcement, this is why charities such as the Unseen are vital in supporting victims through their education programs and other support they offer. 

In conclusion, there are clear links between serious and organised crime and public protection and what makes the issue more complex is the lack of understanding from the public and victims. This is encouraged by charities that offer education and support for victims in order to eradicate human trafficking. However, the job of eradicating modern slavery completely, appears to be a difficult one as the business’ that are associated with modern day slavery are parts of everyday society and the numbers of people identified as victims rising year on year (National Crime Agency, 2021). Further support needs to be introduced and not just by independent charities to reduce the amounts of human trafficking and the public protection issue. This support could be introducing further stronger labour rights and more workplace checks. It is important that victims feel that they can turn to someone and be treated as not treated as immigration offenders which is sadly how it is reported by many charities such as Unseen have stated is the current predicament.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.




THIS DOCUMENT IS ALSO AVAILABLE IN WELSH
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