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Using an artefact of Welsh culture as a stimulus, create a resource that is suitable for teachers to use as an inspiration for children’s learning. Base your work on a specific theme (either 3-7 years or 7-11 years). Briefly justify your reasoning with references to theorists and relevant current research.
	COMMON ASSESSMENT AND MARKING CRITERIA FOR THIS ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 












1“Creativity is an original idea that has value” (Ken Robinson,2006) The idea of creativity goes past that of creating art, music or film, creativity may be found in several subjects found outside of the typical arts and can have benefits in a number of outside subjects. Visual and expressive arts provide an outlet not only for children to be creative and express their feelings and emotions it also gives children the opportunity to improve in other less creative areas such as the humanities and sciences. This idea is identified by Bloomfield,

 2“when children experience the arts from an integrated approach their learning in the humanities, sciences, technology, literacy and numeracy is complemented and enriched.” (Bloomfield, 2000 pg. 2) 

not only does it help with other subject knowledge it is argued that the arts have therapeutic and developmental benefits for children,
 
3“On a deeper level, art actually seems to have an impact on the brain’s neural connections, which act as the wiring for learning. Whichever art form is being utilized, the senses have to operate, and deep thinking is a requirement.” (Georgetown Behavioural Health Institute, 2016)

 however, in our current education system in Wales and around the world, importance is placed on more ‘academic’ subjects as these are typically classed as being the more important and needed subjects. However, the idea of cross curricular learning is beginning to become more prevalent in education particularly in the Welsh curriculum with the change coming in from Professor Graham Donaldson and his Successful Futures document. Donaldson states, 

4“A curriculum defined largely in terms of discrete subjects can become directly translated into a timetable within which important cross-curricular learning can be marginalised.” (Donaldson, 2015) 

by approaching the curriculum in a cross curricular manner, not only is it allowing LNF to be a targeted skill set in the curriculum, but it is also allowing for pupils to learn in a holistic manner giving teachers the opportunity to incorporate LNF into subjects such as the arts and humanities. This opinion for learning is not supported by other educational systems around the World however, countries as close as England believe in the use of a subject based segmented curriculum (please see 5Appendix 4).

When it comes to cross curricular learning it is often beneficial to teach using a stimulus to inspire the theme or topic of work, this stimulus could be anything, for instance an item or object. The stimulus should engage the learners and make them want to find out more about their object/item this provides the perfect opportunity for child initiated learning to take place. Taking this idea of using a stimulus to base my lessons around I have chosen to set my theme for my lessons around the welsh composer Karl Jenkins with the stimulus being one of his most famous compositions ‘Adiemus’. The piece Adiemus was originally used in an advert for Delta airlines but after working on the piece Jenkins decided to continue developing the piece and further compositions in the sequence. The music was composed in 1994 and combines a fusion of different musical styles. Although the song has lyrics, the language the singers are actually speaking is made up, Jenkins made the lyrics to match the melody and sounds of the musical backing. This scheme of lessons shall be for a key stage two class and shall allow for connections across the whole of the national curriculum, LNF and YCC.

Music

The first activity that the pupils will be engaging with is a music activity, in which they shall be using the piece Adiemus and other compositions by Karl Jenkins to inspire their own musical compositions. 

In previous lessons the pupils would have listened to the first four minutes of the opening piece of 5Adiemus (Google Play,2017) and the first five minutes of 5iCantata Memoria- Pitran Patran (Google Play, 2017), a piece created by Jenkins about the disaster in Aberfan. The pupils would then have had the chance to work in small groups and discuss what their opinions of the music were, did they like it, what did it make them think of, did it remind them of a place. They would have been encouraged to listen for the musical elements in the music such as dynamics, pace, tempo, timbre, pitch and tone. Once they had had this discussion in their groups they would then create a mind map on A3 paper, about what they have heard. At this point they will also start to make ideas in their groups of how they could use the music they have listened to, to influence their own compositions. At the end of this lesson the class shall then have had an open discussion about their ideas of what the piece could mean. It is at this point the teacher would have told the pupils of the history behind the music, in particular the, Aberfan disaster. The pupils will then take everything they have learned from this activity and use them in the next activity to create their piece of music.

For the main music activity the pupils shall use the work they did in the previous appraising lesson to begin creating their compositions, this activity shall be done over a couple lessons as it will take time for the pupils to create their ideas and then to come together as a whole class to combine their compositions. During this activity pupils shall be developing two elements from the national curriculum document, compositing and performing, 6“improvise, compose and arrange music.” (Welsh Assembly Government, 2008, pg.13) (please see appendix 5 for other examples of curriculum links) they will have covered the appraising element in the previous lesson and shall return to this in later sessions whilst comparing their own work to that of Karl Jenkins.

For the lessons introduction the pupils shall begin by having a recap using the mind maps the pupils created in the previous lesson, we shall discuss peoples initial thoughts of the music, the musical elements they noticed and what instruments they were able to identify, this shall build on skills stated in the Speaking aspect of the LNF (Appendix 6). The class teacher shall then inform the pupils of what they shall be taking part in this lesson, giving them a section of the piece Adiemus to take and adapt into their own compositions, it is important that the pupils are given the opportunity to create their own versions of art and not simply to replicate the art they see and hear,

2i “Devising compositions and developing presentational work fosters creativity within the children. Taking constituent parts and assembling them into a cohesive piece perpetually requires choice and decision-making skills to be employed.” (Bloomfield, 2000, pg. 79)

If the pupils were to simply replicate a piece that has already been composed or created it is not allowing them the opportunity to develop these skills in decision making, denying them chances to have to problem solve and hindering a child’s creativity.

For the main part of the lesson the pupils, in their groups, shall go and create graphic scores in groups to help them with their compositions. The groups will have to think about what setting, time or place the piece Adiemus makes them think of and then use those ideas to create the score. The pupils will be given five minutes to draw out their graphic score, they will need to consider timing and what instruments they can use for each part of the score. The teacher shall then stop the class and ask them to feedback their ideas for their groups section to the rest of the class. They will have to explain what their choice of setting, time or place was. The instruments in the class shall already be split up into smaller groups, making it easier and less chaotic when the pupils come to collect their instruments. The teacher shall call the pupils up based on the choice of instrument e.g. can all the children who will be using the triangles please come and collect one. Once all the pupils have collected their instruments they may return to their tables with their groups, at this point the groups will start creating their graphic scores. They will need to work together as a group to work out the dynamics of their composition, how loud someone needs to play at each point, if they would like to include any moments of silence or if they want an instrument to be played in a variety of ways. During the activity the teacher may stop to ask groups if they would like to volunteer to demonstrate their work so far, this will give the class the opportunity to have an open discussion about what they think they should do next to progress in their compositions. Discussion on musical elements such as how to, create a range of dynamics, use different pitches and the pace of pupil’s music, shall be highlighted by the teacher every fifteen minutes or so.

To conclude the activity the pupils will all gather on the carpet, they will be instructed to leave their instruments on their groups table. First the teacher shall ask for volunteers to perform their compositions, each group shall be given the chance to perform and shall be encouraged to do so. Once every group has performed the pupils shall be informed that they will have the chance to have their compositions played alongside the song Adiemus for their parents at a topic showcase at the end of this theme of work. Recordings of each group shall be done by the pupils in the class using the iPad, these shall then be edited by the pupils on iMovie, this shall help pupils meet aspects of the Digital competency framework (Appendix 7).

Art
Leading up to the art activity the pupils will have taken a visit to the gallery of a local artist Eden Evans in Penally Pembrokeshire. The benefits of taking children on educational visits and providing children with out of class experiences is highlighted in the works of Robert Owen,7“Believed that the experiences we offer young children have a lifelong impact on the way in which they develop.” (as cited in Pound, 2005, p.13) by giving pupils this experience it will give pupils first hand opportunities in learning. This theory is supported by the works of other educational theorists such as Vygotsky. Following this idea the visit should provide the children with inspiration and will influence their outlook on art, it may even shift negative attitudes they may have had previously.

 Whilst at the art gallery the pupils would have had the opportunity to talk with Evans himself and ask any of the questions about his work they had for him, about the media he uses, where he finds inspiration for his art and any tips he may have for them for their paintings. The pupils would be using their own class composition as their inspiration for their art work, they will have discussed, as a class, what the composition reminds them of. What landscape in Wales do they think of, what place do they know that comes to mind, what could they paint? Direct connections to the Curriculum Cymreig can be made here in a number of ways, 8“Visiting, studying and appreciating the various landscapes of Wales.” (Welsh Assembly Government,2003, pg.5) (see Appendix 8 for other connections). Once the pupils have decided their choice of scenery they will be asked to gather images of this place, either from the internet but preferably gather by themselves in person.

For the introduction to the activity the pupils shall be looking at the images they were asked to bring into the lesson, they shall glue their image to an A3 piece of paper. The educator shall then begin to have a discussion with the pupils about what they remember from their visit to the art gallery, they shall be encouraged to discuss the elements of art such as line, colour, tone and texture as these are skills the pupils shall be developing, during the main part of the lesson. The teacher shall then give the pupils five minutes to create a mind map with their images, they will need to make notes of the important elements in their photographs such as light, shade, shape, how they may work on getting the correct perspective. They shall work on their mind maps individually, once the five minutes is up the teacher shall ask the pupils for feedback of what they think would be good elements to focus on while creating their Eden Evans inspired artwork, the teacher will then write down the suggestions on the board so that all of the pupils are provided with a good reference for their work. They may then proceed into the main part of the lesson.

During the main activity of the lesson the teacher shall give the pupils the lessons learning objective, “By the end of the lesson pupils will have created their Karl Jenkins and Eden Evans inspired initial designs for their pieces of art.” and the success criteria, which shall come from the national curriculum documentation,

 9“explore, experiment with and apply the elements of the visual, tactile and sensory language of art, craft and design which include; tone, colour” (Welsh Assembly Government, 2008, pg. 13)
pupils shall use their image and begin painting their Eden Evans inspired painting. They shall be allowed a range of media such as paint and tissue paper and shall be encouraged to experiment with a variety colours, shades and shapes while painting. The class teacher shall be there throughout the activity to support the pupils, working with both individuals and groups to develop their artwork further.

For the conclusion activity the pupils shall take part in a walking gallery of everyone’s work, pupils shall have a white board and pen next to their work. The pupils will be told, that by the end of the walking gallery everyone’s work will have three positive comments written on their whiteboard, pupils shall be given five minutes to complete this. Once the pupils have returned to their chairs they shall look at the feedback they have received, they shall then be asked to think for themselves about what they feel they did well with in their design. The teacher will make evident to the pupils that all work is different and valued and if they pupils feel there is something they would like to do differently in their final piece of art they may choose to do so. It is important for the pupils to come to this decision independently as too often pupils’ confidence is knocked by teachers constantly creating targets for them to meet, especially in the arts, 

10 “An overemphasis on target setting is having a hugely detrimental effect on children’s education,” said Dr Mary Boustead, the general secretary of the association of Teachers and Lecturers.” (Garner R, The independent, 2014).

There is often pressure on practitioners to use assessment for learning in every lesson that they teach, however in subjects such as art, music and drama, subjects based on a pupil’s imagination and creativity this can have severe effects on the pupils at school and even beyond. It is common to hear adults talking of how “rubbish” they are at drawing because someone told them that in school. Pupils will then take what they have learned in this lesson to create their final outcomes for an art gallery at their end of topic showcase.

Physical Education

Before this lesson the pupils would have taken part in a physical movement PE session in which they will have developed quality of movement and the control of said movements, the pupils will also have watched clips of The National Dance Company of Wales watching how the dancers are able to create movements and how their dances translate meaning and tell stories. One of these clips shall be ‘Water stories’ a piece based on the rivers and waters of Wales. They shall then use these works as inspiration in the next lesson to create their own movement pieces.

For the physical education lesson the pupils shall take the composition they created as a class and shall create a contemporary dance piece to their composition. 

For the introduction to the lesson the pupils shall begin by sitting in a space on the floor of the school hall and shall listen to their groups composition they put together in their music sessions. The class teacher will then ask them to think what kind of motions and movements would suit each part of their music. This shall be done through the assessment for learning strategy, snowballing. In which pupils shall begin by thinking independently, speaking with a partner about their ideas, two pairs shall then come together to share their thoughts, this process shall then continue to grow and build until the class is having discussion in two large groups. The pupils shall then be told to return to their original groups to discuss other pupil’s ideas, these shall then be recalled to the class teacher.

For the main section of the lesson the group shall play the first five seconds of the composition, they shall then pause their music, the pupils shall be given a couple minutes to create their own choreography in their groups. The pupils will have to work together in order to successfully create a section of dance. Once the time is up pupils will be asked to volunteer their group to show their groups choreography, all groups shall be given the opportunity to showcase their work to the rest of the class. The class shall then talk through what elements they liked from different dances, this shall be done using the lolly stick method to ensure that all pupils are able to speak their mind not only the ones who are eager to share their ideas. The next 10 seconds of the piece shall then be played for the pupils to listen to, the process of group work, choreographing and performing shall then be repeated, until each group has completed the whole section of their composition. 

Once again, the idea that pupils should have opportunities to be creative and not to simply be told by teachers what to do is important in this activity, Froebel thought that, 7i “teachers should not teach by rote, as was common at he time, but encourage self-  expression.” (Pound, 2005, pg.15). Giving the pupils freedom to express themselves through the medium of dance not only allows them to be experimental artistically but it provides them the chance to develop both their gross and fine motor skills further in the form of coordination, movement and balance (11Appendix 9, Welsh Assembly Government,2008). Montessori also provides evidence to support the idea that children should be given the chance to work freely and to allow their imagination to take over, 7ii “the child can only be free when the adult becomes an acute observer.” (Pound, 2005, pg.30) it is only then, once the teacher has stepped back and provided the chance for pupils to crate their own version of art, that children will be proficient in creating said art.

To conclude the activity, pupils will be given the opportunity to perform their groups dance to their compositions. First the class teacher shall ask for volunteers, then through process of elimination, all groups shall perform unless there is any group that really doesn’t feel like sharing their work wit the rest of the class at that moment in time. The teacher shall then inform the pupils they shall continue to practice these dances ready for their topic showcase. By taking part into his activity pupils shall be developing the cultural area of the curriculum cymreig, 

8i “Exploring creative and expressive arts in Wales and in the broader Celtic tradition; traditional and contemporary literature, music, art, craft, dance and sport.” (Welsh Assembly Government, 2003, pg. 4) 

It is at this point that the class teacher shall ask the pupils to use their exit cards. They will be asked to write on a sticky note what they feel they need to improve upon, whether that is individually, as a member of their group or as a whole class. As the pupils leave the class they will give their exit cards to the class teacher, this will give the teacher direct feedback from the pupils about what they feel they would like to know more of in order to improve their dances.

Conclusion

At the end of the topic the pupils shall take part in a showcase for their parents. The showcase shall include, a gallery of their artwork around the school hall, and a performance of their dance to the song Adeimus with the section of their composition. The pupils shall be in charge of organising their showcase, setting up the hall, creating the seating area etc. Performing to the parents shall give the pupils the opportunity to demonstrate what new skills they have learned during this theme.

In conclusion the value of using an artefact as a stimulus for not only the arts but for the more “academic” subjects is evident. Not only does it provide a starting point for new topics and new learning, but it also provides the perfect opportunity to build on pupils prior knowledge, especially when relating to welsh culture. It allows scaffolding to take place and facilitates cross curricular learning throughout the whole curriculum. However, it is also evident that the arts undergo many challenges in the Welsh curriculum, even now with all the research that has taken place, emphasis on the importance of subjects such as literacy and numeracy is still held in a higher esteem than that of the arts or humanities. From first-hand experience I am able to come to the conclusion that quite often pupils creativity is viewed as not being as important and may often be brushed aside for the likes of mathematics and English. As noted in Professor Ken Robinsons Ted Talks video, this may often leave children who are more able and talented in the arts, with low self-esteem, and lacking confidence in subjects outside the arts. Therefore, it is important that we nurture all types of talents and abilities regardless of what subjects they might be in. All peoples talents are important and should be valued, and this is something I hope will soon reflect in the new curriculum for Wales from Professor Graham Donaldson, 

4i “made the case that the Welsh Assembly Government should ‘enhance the current curriculum to include creativity, alongside numeracy and literacy as a core theme across all the subject disciplines and in both primary and secondary education; further, the Welsh Government should consider an arts rich education to be core to the whole school experience of all pupils” (Donaldson, 2015, pg. 24).
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