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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
Introduction
Throughout this report, I will be discussing how a school develops one aspect of its School Development Plan (SDP) and critically reflecting upon the actions, impact, and evidence base. The school that I will be reporting on will be referred to as ‘School A’, to ensure confidentiality in accordance with the guidelines provided by the British Educational Research Association (2018).  
To provide a brief overview, School A is a community primary school situated in a small village in Pembrokeshire. A community school is defined by the Welsh Government (2022) as a school that provides a range of activities to meet the needs of its pupils, families, and their wider community.  Currently, 6% of learners at School A register for free school meals, which is below the national average. The national average is currently 22% (Estyn, 2023).  
I will be critically evaluating an aspect on School A’s SDP with a priority of developing physical health and well-being among pupils by teaching nutrition-related activities in classes, explicitly employing the Jigsaw program. Jigsaw is a programme implemented in schools to promote a mindful approach to Personal, Social, Health and Economic education (Jigsaw Education, 2023). 
Literature Review
The Welsh Government (2023) states that the purpose of an SDP, is to help schools provide learners with the best possible learning experiences and outcomes. Under the Curriculum for Wales (CfW) (2022), a great part of this will be ensuring all learners are progressing towards the four purposes of the curriculum. To support this development, the Welsh Government (2023) requires that all schools have a current SDP and are regularly working towards achieving their priorities. Anderson (2005) states that SDPs encourage schools to take accountability for their practice to improve learners’ outcomes. While Escobar (2019) highlights the importance of the SDP improving teachers’ professional development. However, Thurlings and Brok (2017) suggest that teacher’s professional development is vital to improved learner outcomes. Here, it suggests that the need for the SDPs to be based around learner and teacher development is essential. 
To initiate the development process, schools must self- evaluate to identify their improvement priorities. The Welsh Government (2022) has constructed a document, ‘national resource: evaluation and improvement’ to support schools in conducting thorough, evidence-based self-evaluation. This will include professional dialogue between schools and local authorities. Subsequently, schools will have a single school development plan to work towards. However, Estyn (2021), shows disagreements here and suggest that there is a possibility for confusion regarding the term “enquiry-based” as it may not be applicable to all evaluation aspects.  To summarise, they state that SDP should be evaluated using evaluation being evidence based as well as enquiry based. 
 Moreover, Demetris and Leonidas (2012) advocate for three essential components in the self-evaluation process. Firstly, the involvement of stakeholders and stresses the significance of engaging parents and the wider community within the process. Secondly, they highlight the importance of incorporating relevant education policies. Finally, the use of theory and research is considered. Creemers and Kyriakides (2010) support this approach, suggesting that it allows teachers and other stakeholders the opportunity to adapt the plan to their needs and develop their own strategies for school improvement. However, Leithwood et al. (2004) suggest that parents may not have enough knowledge of the school curriculum to be a part of a SDP. However, it could be suggested to ask parents opinions using research tools, to ensure involvement. Then the teachers can compare these with the CfW and ensure its purposeful to the four purposes. 
Once the priority targets have been put into place, the Welsh Government (2020) state that accountability is an important system, that must confirm that evaluation and improvement is functioning effectively, they add that accountability lies with and is exercised by governing bodies. Issues are raised by Gann (2015) on the importance of ensuring governors are educated enough on the school curriculum to provide ways forward. The guidance emphases the difference between evaluation, improvement efforts, accountability, aiming to move away from solely focus on accountability measures. It stresses the accountability should not lead to negative actions. Instead, it should support and enhance improvement.
To continue, School A has identified learner well-being as priority within its SDP, aligning with the Curriculum for Wales (2020), which emphasises the development of learners becoming healthy and confident individuals as one of its four purposes. To address this priority, School A plans to integrate nutrition-related lessons into its curriculum using the Jigsaw programme. Maslow’s Hierarchy of Needs (1943) states that individuals must fulfil their physiological needs, including food, to reach self-actualization. However, it is important to note that Maslow’s theory does not specify the types of foods necessary to fulfil these needs. Moreover, Nekising et al. (2018) state that children receiving proper nutrients are essential for optimal cognitive function. The Welsh Government (2013) has shown similar beliefs in offering fruit for children at break times and prohibits unhealthy snacks at break times. 
Moreover, Gripshover et al. (2013) argue that schools should educate children about nutrients rather than simply providing them with healthy foods, diving deeper into the nutrients and vitamins we get from different food groups. This approach aligns with one of Donaldson’s (2015) pedagogical principles, which emphasis promoting good teaching and learning by encouraging children to take active and independent responsibility. Therefore, School A has opted to implement nutrition lessons using the Jigsaw programme. The programme is split into six ‘puzzles’, also known as sections, with particular attention given to the ‘healthy me’ puzzle. This section covers topics such as making healthy lifestyle choices, maintaining a balanced diet, and understanding nutritional needs (Wolsetenholme et al. 2016). 
Using Jigsaw in schools offers certain benefits, as the programme provides pre- planned lessons designed to fulfil progression steps within the health and well-being area of learning (Sidhu, 2020). However, potential challenges may arise, including the need for teachers to plan lessons to meet the specific needs of their learners, as suggested by Stronge (2018). As a result, the Jigsaw lessons may not meet the needs of all learners in the class. To address this issue, teachers may need to adapt lessons by incorporating visual aids for visual learners (Usta et al., 2018). 
 Additionally, Conotento (2007) advocates for teaching nutrition within real- life contexts, such as teaching learners how to read food labels and develop skills in preparing healthy meals. However, a significant barrier recognised by Daniel (2020) is the financial strain on families, which may affect their ability to buy nutritious foods. To overcome this, Morris et al. (2000) proposes introducing children to the process of growing healthy foods, which can be more cost-effective and offer authentic learning experiences. Nevertheless, growing foods may not align with the Jigsaw programme. However, if financial barriers exist within the school, then these adjustments will support learner progression.
Developing an action point 
Self-evaluation
Welsh Government (2023) advises schools to actively self-evaluate, typically the first request from Estyn inspectors. School evaluation is defined by Hofman et al. (2009) as a process by which a member of staff from the school reflects upon their practice and identify areas of improvement. However, Estyn (2019) altered the process, no longer requiring a formal self-evaluation form. They observed that schools were prioritizing creating ‘Estyn ready’ reports over meaningful evaluation. Consequently, Estyn no longer expects formal written reports but expects more thorough self- evaluation. Schools may find Estyn’s call for thorough self-evaluation somewhat unclear, as different schools may have varying interpretations.  Chapman and Sammons (2013) suggest that some schools often self- review rather than self-evaluate, with self-review often being a summative process focused on assessing overall school quality. Whereas Simons (2011) states that good self-evaluation involves reflective practice, transparency, and focus on improving both pupil and professional learning outcomes.
School A conducts its self-evaluation in accordance with the guidance provided by the Welsh Government (2021) . This involves assessing the demonstration of positive attitudes towards their learning, and progress within lessons over time. Additionally, evaluating the effectiveness of teachers’ assessment and feedback, as well as their ability to plan lessons for learners to progress. This process of self-evaluation leaves schools with areas for improvement. However, Kryiakides and Campbell (2004) argue that self- evaluation should be tailored to each school’s specific needs and advocate for schools to adapt their process rather than adhering strictly to a guideline.  
Data analysis,
Additionally, School A uses data analysis to inform their approach towards achieving their priority of enhancing learners’ health and well-being. Ader and Mellenergh (2008) define data analysis as a process of organising and interpreting data to describe and assess outcomes. Wanjohi and Dimba (2014) suggest that schools can gather data for improvement through quantitative or qualitative approaches.
Using online parent questionnaires, School A collected qualitative feedback from parents. Analysis of the data revealed a significant number of parents emphasised the importance of teaching children about nutrition for them to become healthy. Therefore, School A opted to teach lessons about nutrition with support from the Jigsaw programme. While this approach involves parental involvement, aligning with the emphasis placed by Haris and Goodall (2008) on schools involving parents in curriculum design to address their children’s learning needs. However, Estyn (2019) highlights the importance of designing a pupil- led curriculum and does not make any mention of parents. Therefore, it is possible here that parent and pupils voice could have been incorporated to meet the needs of both the parents and pupils. 
Although the SDP does not explicitly state the rationale behind choosing online questionnaires to collect data. Potential limitations have been recognised by Latkovijij and Popovska (2019), including unequal access to the internet. Nevertheless, School A shows commitment to inclusivity and aims to meet parents needs. It is possible here that parents were offered access to school internet or computers. 
 Involving stakeholders
The Welsh Government (2021) underscores the importance of engaging stakeholders in school development. Stakeholders, defined by Khandija (2022), include learners, school staff, and the community. Stakeholders within School A achieving their goal to improve learners’ health and well-being include the pupils themselves, school staff, and the school community. 
Guidance from the Welsh Government (2021) emphasises the value of engaging learners within improvement and supports improvement when learners feel safe to communicate their views openly and honestly. School A regularly assess learners’ progression, including feedback sessions. At the end of a new topic, particularly, their new topic on nutrition teachers always asks the learners feedback of the lessons. This allows a chance for pupils to be open and honest about their nutrition learning. Protheroe (2001) encourages teachers to ask direct questions to assess improvement strategies, while Schuwirth et al. (2003) advocate for open-ended questions to gather additional feedback.
Other stakeholders within School A, including teachers, actively participate in discussing the effectiveness of nutrition teaching during regular staff meetings to ensure it aligns with the overall aim of improving learners’ health and well-being. Additionally, the health and well-being area of learning lead conducts learning walks to facilitate the sharing of good practice during staff meetings. Rechsteiner et al. (2022) emphasises the critical role of teachers as drivers of change within the school improvement process. Schmoker (1999) agrees but identifies the importance of teachers being clear about expectations, how to support the improvement plan, and must regularly share their insights.
Strategic planning
Chang (2006) asserts that strategic planning involves identifying targets, planning steps to achieve them, and monitoring progress. However, Doran (1981) emphasises the need for specificity when creating goals and they need to be Specific, Measurable, Attainable, Realistic, and Timely (SMART).  
School A abides by this as the overall priority was to improve learner well-being but broke it down into actionable steps like implementing nutrition- focused lessons. They’ve also outlined ways to measure the impact which will be explored later in the report. To ensure attainability and realism, school A gained support from the Jigsaw program to address potential gaps in teachers’ knowledge on nutrition, aligning with Coe et al.’s (2020) argument that teachers must have deep and fluent knowledge of the content.
 Despite these considerations, School A have not set a specific timeframe within their SDP to achieve the target. Covey (2020) suggests incorporating deadlines enhances focus and progress tracking, which could strengthen school A’s strategic planning. 
Measuring impact
School A states that they are going to measure the impact of their goal by conducting learning walks. The learning walks will be conducted by the health and well-being AOLE lead. These walks are intended to assess how nutrition content is being taught. While Steiny (2009) suggests that learning walks provide constructive feedback to teachers, focusing on their professional development, it is worth questioning whether learning walks are gaining feedback on learner progression in acquiring knowledge about nutrition. Despite the target being centred around the learners’ well-being, there is a risk that learning walks may not fully capture how children are becoming aware of nutrition.
In agreement, Kaneva (2024) asserts that learning walks predominantly examine teachers’ practices and often overlook pupil voice. To address this limitation, alternative methods of measuring impact could be suggested such as the use of informal interviews with the learners.
Reflection and evaluation 
School A incorporating nutrition- related lessons within it’s curriculum has shown great effort towards achieving their overall priority on their SDP. School A using Jigsaw has encouraged a consistent teaching across the school.  Proitz (2023) agrees that using the same programme within a school ensures consistency while giving learners the same opportunities. However, Wang et al. (2013) suggest that this could have decremental effects on learners’ progression as some learners may require extra support or further challenge. However, to overcome this barrier School A could allow flexibility in tailoring the programme lessons to the learners needs. Given School A’s low FSM percentage, it might be advisable to allocate less time and recourses to growing foods for cost effectiveness and instead focus on other areas. For instance, delivering lessons on how to read nutrition labels. The CfW (2020) shows agreements here with allowing schools flexibility to develop their own curriculum, showing the importance of personalised learning. 
Within School A, it is evident that children are becoming more knowledge about nutrition, as observed during learning walks. However, it is important to measure the target against the overall priority of promoting health and wellbeing of learners (Haragreaves and Hopkins (2004). Chawla and Johnson (2004) literature suggests that children need to apply their learning into real life situations, a principle emphasised by Donaldson (2015).  For example, School A could consider taking learners to a shop and asking them to read nutrition labels. Additionally, assessing progress towards the target could involve observation, identifying if the learners’ packed lunches are healthier than usual. Fawcett and Watson (2016) highlight the benefit of observation to explore a measure a target. However, Kooli (2023) suggests implications with observation including, not being able to get the complete picture. This could be for School A not seeing how they are becoming healthy outside of school. 
For future, it is not noted on the SDP for further development within this target. Here, it could be a practical suggestion that once measured if the learning of nutrition has helped learners to become healthy this could be maintained within the school curriculum. However, other aspects that the school could use for example, selling fruit in schools to promote healthy eating. Estyn (2019) highlight the importance of schools promoting a healthy environment to influence learners.
Conclusion 
To summarise, School A has developed the health and wellbeing priority on their SDP with the target of teaching nutrition- related lessons using Jigsaw. The school has shown achievement towards their target and has been able to identify ways forward, for example having an assessment plan in progress.
Through critically evaluating the SDP process at School A, I have gained an understanding of how SDPs are developed and how targets are achieved. The Professional Standards for Teaching and Leadership (2024), established by the Welsh Government, emphasise the importance of professional learning for teachers. In my future career, I aspire to uphold these standards by actively participating in SDP process. In agreement, Janssen et al. (2012) state that teachers need to have knowledge of school development to help improve the school. 
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