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 Part 1 – PDP 
	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	Become the healthiest version of myself, mind, body, health, and brain
 
	I will know when; I feel more energetic instead of tired constantly. 
Doing things that I have been putting off is not a punishment.
When I can eat nourishing meals that fuel me but also do not feel guilty for having a sweet tooth occasionally. 
I feel calmer and less agitated and more positive about myself. 
I find sleeping easier.
I feel proud of myself and who I have become despite everything. 
	I will start going back to the gym 2-3 times a week to move my body. But I will be taking it easy and accept that some days it’s okay to have a walk on the treadmill instead of weightlifting, because I need to give my body a break.
 I will eat regular balanced meals, including breakfast, and priorities getting enough sleep.
Speak kinder to myself and be more positive about where I came from and where I am now. 
	7/10/2026
	Energy, confidence, and good habits.
	 

	2
	Build skills and confidence to become a Teaching assistant, and once I finish university a teacher. 
 
 
 
	Complete and hand in my assignments on time. I will need to ask for help if I need it. There is no shame in this. 
Get feedback from people I will be working with to improve my practice for the future.
Secure my DBS
	Attend all the lectures and ask questions if I am unsure about something. 
Chase on my DBS
Observe the people I work with or ask my peers questions to build up my knowledge. 
Study does not cram 
	7/10/2026
	My qualifications, 
Good University attendance and plenty of experience. 
	 

	3
	Create a healthy work-study-life balance 
 
 
 
 
	I am not overwhelmed by myself. 
I have time to spend with friends, family, work, and rest. 
I need to learn to say no without feeling bad. 
Meet deadlines without panic and cramming everything in. 
	Use my timetable and follow it day to day. 
Carry a diary, 
Set aside different times for work and study so they do not clash. 
Start reading before bed rather than scrolling on my phone. 
Ask for help if I am struggling. 
	7/10/2026
	Less stress, no burn out. 
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Part 3:
Professional practice in early years describes the work responsibilities carried out by the practitioners and staff, that supports child development and wellbeing. According to (Miller and Cable, 2008, p. 2,3) There are many different opinions about what is a professional and what is professional in practice from both theorists and staff, debating on whether it is the qualifications achieved or a person's knowledge in the department. Overall effective professional practice should depend on a practitioner understanding of safeguarding, responsibilities, and the ability to work in partnerships with other services. Professional practice also includes the ability to observe and plan activities according to a child's individual needs, ensuring to respect the UNCRC and ensuring that the child's rights are being upheld. 
Having an in-depth knowledge and understanding is important for professional practice, this is because it allows higher quality outcomes for practitioners. "Research and evidence-based practice impacts greatly on legalisation and government initiatives" (Haymer, 2022, p. 202). This means information must be up to date so that practitioners can keep up with policies, but not only this but practitioners' knowledge must be up to date. The higher the knowledge practitioners have on child development patters such as learning and behaviour the more inclusive the teaching and activities are, and the more the curriculum aims are being met such as safeguarding and responsibilities. "Early childhood studies (ECS) degrees are established training routed which aim to achieve a well-qualified and graduate early years workforce" (Miller and Cable, 2008, p. 3) indicating that there are training pathways available for practitioners who want to have a wider understanding why professional knowledge is important. The training opportunities given allow practitioners to understand and learn. Practitioners will have more understanding therefore meeting more individual needs and have a better understanding of their own professional role and boundaries they must follow. Having an in-depth knowledge also helps practitioners understand the safeguarding procedures and why it is important to maintain confidentiality and report any concerns to the designated safeguard lead as soon as the concern is established. Overall having an in-depth knowledge is important so that all needs are met and all policies and procedures are followed, the knowledge will improve outcomes on the children and on the practitioner, as it allows both to develop in their sector.
When working in the practitioner sector it is important to understand and establish strong working partnerships and multi-agency working. Practitioners do not hold every skill required to support children's holistic wellbeing and learning development. Practitioners who have been qualified for years and have reached their higher qualifications such as their level 6 will need to acquire input from other specialists from other fields, this can be seen with children with additional needs practitioners will need input from their doctor or from their one to one to understand measures they need to put in place and how to better support them in their development educationally and emotionally. According to (Johnston et al, 2018, p 505) "it is essential that we work together effectively, understanding the different roles and responsibilities and how we can facilitate each other", the statement suggests that working as a part of a multi-agency practice relies on professionals recognising each other's distinct expertise, this emphasis that no single role can ever fully meet every need a child may have. Building a respectful relationship with other networks such as with the family of the child is crucial, families hold the most knowledge about the child including likes, dislikes, routines, culture and personal interests. "These areas include the prevention of bullying, dealing with attendance issues, school security and child protection" (Heymer, 2022, p202). Many safeguarding related responsibilities required the sharing of information between multi agency networks such as doctors, practitioners, families, and social workers. Being able to work with other networks allows information to be shared and collaborative planning on what will go on moving forward in relation to what is best for the child, for example if a child is struggling with their speech the practitioner can communicate effectively with the families and discuss plans and discuss possible referrals to a speech and language therapist, without multi agency working and effective communications signs may go unnoticed and allow slower development/child falling behind in development. To ensure everything need of the child is being met frequent observations should be done and meetings with families should be frequent to ensure everything is for the child's progression, working collaboratively helps strengthen practice not weaken. 
An observations and planning cycle helps to create a child centred approach which also helps to maintain professional practice, helping practitioners meet each child's individual needs. The observation cycle usually contains the format sequence: observe the child's play and interaction, assess what the observation has shown, plan suitable next step activities, implement those experiences, then review the progression before doing it again. "Formative assessments...is often based on informal observations to record significant achievements during the day-to-day experiences" (Jonston et al., 2018, p 327). When observing children playing instead of making assumptions, more accurate results occur about how each child learns, what interests them, and what they need a little more support with. Evidence-led approaches avoid the assumption of one-size-fits-all activities.  "Montessori believed that the only way to know how to schedule the day and manage behaviour is through observation" (Mooney, 2013, p.44). the opinion reinforces that observation is no way just for writing down what a child can and cannot do, it is for planning and building routines that best fit them. When observations are combined with professional knowledge, opportunities for the child can be built such as different play activities and outdoor activities, this will help existing skills and form new ones. Doing frequent observations allows progress tracking that can be shared with the families and can help to flag concerns that may require multi agency collaboration. Without the observations providing structure practices can fall into becoming routine based rather than responsive to everyone, no child is the same they are all different with different interests and practitioners should do their best to meet the individuals' interests. 
The UNCRC provide an overarching rights-based framework that informs all areas of early years professional practice. It ensures that the child's rights are being upheld during practice, including the right to play, be safe, have their views heard and listened to. "It reinforces the idea that the young child is an active participant and monitoring of their rights" (Johnston et al., 2018, p 294). This principle encourages practitioners to move beyond routine and adapt to a more child-led approach; they should ensure that daily activities, transitions and interactions acknowledge each child and their individual voice. Practitioners that recognise children as right holders instead of recipients of care, will create more inclusive environments that value diversity. "According to the UNCRC, childhood is a special, protected time during which children must be allowed to grow, learn, play, develop and flourish with dignity" (Haymer, 2022, p. 295). Following these principles also supports safeguarding responsibilities, UNCRC emphasises the importance for protecting children from harm. Practitioners must use UNCRC ideally to review their observations ad planning cycles to ensure that they are meeting the needs of the child and ensuring that the child's rights are being respected. Without also having a rights-based approach practitioners' risk only focusing on the children's education without stressing about children's wellbeing and how the lesson affects them. UNCR ensure that children are in a safe learning environment where they feel valued and safe and learn at their own pace. 
In conclusion, effective early years practice relies on secure in-depth knowledge of child development and safeguarding responsibilities, meaningful multi-agency partnership work, responsive observations and planning and respect for the child's rights set by the UNCRC. Practitioners must have an understanding on child development and recognise potential risks and provide proper safeguarding procedures and support. Practitioners must work alongside other professionals to ensure children receive joined up holistic care; must have regular observations, personalised planning that responds to each child's individual needs. Ensuring an evidence-based approach provides the best outcomes for young children. 
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What is reflective practice: Why does reflective practice matter? What is an example of reflective practice?

According to (Gunning, 2022), following the research (Teachers Institute, 2025), follows the (Reynolds, 2024), follows the research of theorist Schon.
reflective practice is about being "self-critical, research on Dewey. . o ) i .
questioning, rethinking" meaning consistently asking ) ) Reflection in action: in the moment, reflecting while doing.
yourself how do | make this better to ensure Reflective practice allows, e » . . .
confidence in practice. (Example: adjusting the activity on the spot to ensure children continue to enjoy rather than be
+ Teachers not having to make the same bored)
What does this look like? mistakes over. . X X o
Reflection on action: something that has happened, building knowledge.
Practitioners look back over the activities with the * Allows professional growth. . . X o e
children and ask themselves what went well and what (Example: an activity has not been enjoyable to fit for some pupils this time and adjust it to
they can adjust next time. + Openmindedness . make it suitable for next time)

Beyond this, reflective practice also allows * Improve outcomes. Responding to practitioners' intuition and skill building.

practitoner's to better notice quieter children or
children with unique interests. Reflection allows Conclusion: reflective practice is a core for professional practice skill in early years education; theorists

practitioners to build activities for those quieter help with the foundation offering many structures to help improve each practitioner's practice. The Reflect've
children and help them build their confidence or theories and cycles help to improve everyday practice and support each individual child and their needs; . .
adapt the activities for children with unigue it helps practitioners adapt activities and care to each child helping to improve wellbeing and learning pract|ce |n
interests. Reflection helps to support growth and outcomes. But it is not the case of doing it once and the sticking to that method reflection is an endless

development more effectively and improves cycle, children are constantly changing and so are the way they learn best, so observations are vital in ea rly yea rs
outcomes in education and play. practice to maintain the standard of excellence of learning

Comparison between Kolb's and Gibb's
Through my research on (This vs. That, n.d.), it has become more apparent to me the differences between Kolb's experimental learning cycle and Gibb's reflective cycle.

One noticeable difference is the stages where Gibb's contains 6 stages, but Kolb's has 4, this may be because Gibb's cycle is focused on singular events while Kolb's focuses on learning from experiences and
using your new knowledge to improve.

Furthermore, Gibb's cycle focuses on the practitioner's reflection and is there as a guide for what to do moving forward to improve. On the other hand, Kolb's cycle focuses on practical learning and observing to
form new ideas to help children, but it does not explore the practitioner and how they feel.

In conclusion, each of the models have pros and cons, Gibb's can feel really lengthy and can cause stress to staff as they already have little time on their breaks to use this method, Gibb's cycle also is based on
feeling which some staff do not like to talk about. Kolb's cycle explores new ideas but gives little to no guidance of what new ideas should be explored. Practitioner should use the cycle or theorist that best
cooperates with their practice, and which ever one they think best fits them and the children they work with.

el Curriculum in Wales: reflective practice is expected in the curriculum for Wales guidelines for early years S
professional requirements. Observing children of n on their development and what needs to be done next
helps practitioners meet child centered provision, reviewing activity's help support the progression of a child. L— e
e - Reflection is there not as an extra task making you and helping to maintain inclusive early years settings. The
xpormentation observaton  reflections links to Dewey's original idea experience itself becomes meaningful through careful review.
Pacocha, 2026) Kolb's experimental learning cycle. Closing statement: by regularly reflecting on frameworks, early years practitioners can keep improving St e

h . ) (Pococha,2026) Gibb's reflective cycle.
fr—— alongside the children they work with.
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