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Introduction
Children’s experiences with literature begin at a very early age. Even before they can talk, babies enjoy the sounds of the human voice reading stories and poetry. Their eyes are increasingly able to focus on colour and shape, and by the time they are beginning to talk, their vision has developed to the point where they show interest with small details in illustrations and often enjoy searching for specific objects in pictures (Kiefer & Tyson, 2010)
As children learn a language it is essential that they have opportunities to acquire and develop their skills. Language is made up of different forms and skills which include speaking and listening, reading, writing, thinking and observation. It is important that the different elements of language and literacy are seen as linking and having a purpose. Language, reading and writing skills develop together and are interconnected. They should not be taught in isolation of each other or other Areas of Learning. These literacy skills are developed and observed through meaningful experiences for the children. (Welsh Government, 2021).

During the traditional storytelling activity, the book the room on the broom was chosen and during the digital storytelling the Gruffalo story was chosen where both stories have repetitive theme throughout, Dovey (2014) supports the idea of using repetition during story telling for young children as repetition provides scaffolding which can help support children's learning of collocations, structures and pronunciations. someone supports this idea of repetition as they say that repetition helps young children remember information and build memory, they say that as a child repeats the process again and again, they go from experiencing to anticipating, from understanding basic concepts to exploring the activity to its fullest extent. Dewey (1997) discusses that oral story telling encourages a heightened and a more sophisticated level of engagement among children as oral storytelling supports and invites children to join in with the performance and role of the storytelling, children often dramatize and brings the story to life through the conversations that children have whilst listening to the book. 
Davies (2014) also speaks of this as they say that young children develop important speaking and listening skills when they express and respond to their own and others' ideas and that oral storytelling and the play that is entwined with it provides the foundation for children's educational experiences now and in the future. 
In the traditional storytelling props were used to enhance the story someone supports the use of props while storytelling as they believe that props can enrich the experience of the children and encourages pleasant involvement with books and stories for younger children, and it can help to draw the children's attention into the stories and enrich their understanding of that story. 
Louis (2018) believes that by actively involving children into the story it increases the opportunities for language development as the person reading the story can attach meaning to unfamiliar words that they are introducing to the children, such as if the person in the story is waving then the children can be encouraged to wave back that then engages the children with a story and attaches meaning to the words that they are hearing. 
Bruner (1984) said the power of narrative is derived from his ability to mirror our life space and in so doing to create meaningful connections and our stories celebrate our uniqueness and links us to diverse cultures. 
Soundy (1993) discusses the method that how a story is presented to a child can affect how a child retells and understands the story, his research found that by presenting a story to a child using visual stimuli such as pictures, props and costumes the children were better at remembering the story and key events then when just a book was read to them. However, Schneider and Dube (2005) found that the age of the children had a significant part to play in their understanding, while younger children gained better understanding and greater language knowledge of the story by using extra stimuli the older children did not show any apparent benefit from having the props. This thinking supports the stages of language acquisition as according to Crowley et al (2014) children between the ages of two to four are increasing their vocabulary and are beginning to ask questions who? What? Why? and when? and are beginning to listen to stories,  and according to Carey (1978) at this age children are working out the meaning of the words so by using props and visual stimuli children are not only hearing a word being said they are able to see a real object and they are able to link what they are hearing to what they are seeing to allow them to make a real world connection with a word and an object.
[bookmark: _Hlk86427547]Clark (2017) would support this thinking as she spoke about children needing the ability to be able to register words that they have not heard before and that repetition of a new word is needed for a child to fully grasp and understand the word and to process it in their own way. Cambourne (2012) would also support the use of props as he believed that children during play use language to communicate and negotiate meaning. Arends (1998) states that children learn through experiences and that children build their own understanding through the influences of others and the interaction of prior knowledge and new events.
 Learning is a social activity it is something we do together in interaction with each other rather than an abstract concept.(Dewey 1938) however, Fox (2001) argues that although individuals have their own way of learning they can still share in common knowledge with other learners, and that even though learning and education is a social process it can be influenced by cultural factors and that the knowledge that a child has is not a rigid copy of a socially constructed template it allows each child to change their way of learning. Driscoll (2000) states that children will be constantly trying to develop their own individual learning techniques through other children's experiences.
Another method that was used in the traditional storytelling technique that can help enforce children's understanding that what is said links to a word that is written is using pointing whilst reading a story to the children. Piasta (2014) states that by showing children what a letter is and what a letter means and what a word is and what a word means, we are helping them to crack the code of language and understand how to read. 
Davies (2010) discusses the importance of finger pointing for emergent readers they say that by pointing to the words helps young children to learn to look carefully at the print by pointing out words to children it supports the two early reading behaviours, directional movement and voice print match. Fox (2011) research shows that without learning directional tracking early on children may struggle with reading and fall behind, they state that often poor readers have frequent tracking errors where they improperly processed letters out of order and often, they show erratic eye movement as the children look around for whole words and that the incorrect tracking strategies contribute to reading difficulties.
Jalongo (2004) says that reading aloud and often to young children promote healthy development through social interaction as well as literacy development through language structure and continued engagement with picture books not only aids in becoming a literate adult, but it also builds a solid foundation for enjoying books and taking time to read later in life.
[bookmark: _Hlk86427746][bookmark: _Int_qiVMbuwD]Gentry et al (2012) discusses that technology and interactive media have immense potential as enhanced learning tools to support the development of babies and children. Mackey (2003) described that electronic books have the potential to add to the reading experience by potentially introducing children to a separate way of viewing written words, they say that by using an electronic book as a tool during reading experiences it could provide a different component to the child's textual experience that could not be achieved with a traditional book. 
With the proliferation of tablets, books that can be read to children without an adult present are highly prevalent. This Read-to-Me feature enables narration of the story completely automatically or with the child swiping to “turn” pages and advance narration. As such, children can be read to without an adult present and can bypass parts of the story by jumping ahead or moving backward. Furthermore, children can tap to have text reread or engage hotspots for supplemental information that may or may not be relevant to the story. (Piotrowski & Krcmar, 2017).
Rich (2012) discusses the disadvantages of using an electronic book with children they say that children may see the electronic device as a toy to play with instead of focusing on the book itself and the children would not get the benefit of and purpose of reading. Gentry (2012) agrees with this way of thinking as they say that at an early age children learn through their bodies, and they respond best to activities requiring them to use their hands mouths legs and eyes and the use of electronic books do not help teach children the developmental skills needed to master reading at later life. Another disadvantage of an electronic device is that it can be difficult to carry around with you and this can lead to the lack of opportunity for spontaneous reading and learning as a practitioner will need to ensure that there is enough charge on the device and that the chosen book has already been placed onto the device before beginning the reading experience. 
[bookmark: _Hlk86427847]Normann (2011) agrees with this as they say that as a result of weight price and ease of access to an electronic device that any electronic interactions would need to be more scheduled than with a traditional book and takes away the opportunity of the child/children to explore on their own which could then hinder a practitioner to use a digital device to read with the children, as well as that they say that it is very unlikely that a parent would leave an electronic book in a child's bedroom or playroom for the child to have access to removing the opportunity for spontaneous learning and discovery at home. However, Morrow et al (2009) disagrees as they say that by using electronic reader children are able to determine the pace of the story presentation and when the pages are to be turned and are able to select their own story to read and re read and can even interact with the characters in the book that they would not have the opportunity to do with a traditional story book. 
Robin (2008) agrees with the benefits of digital stories as they say that using digital story telling in a classroom improves the child's ability to construct narratives by themselves. Smeda (2014) says that using digital stories can significantly attract the children and raised the level of the children's engagement and motivation to learn.
Davidson (2004) describes using digital storytelling in classrooms offers children the opportunity to become active learners and enhances the children's learning experiences it helps to turn academic material into real objects it allows children to perceive it from various perspectives as many children will share their views of a story with others in the classroom. Welsh government (2019) describe the benefits of digital storytelling as an attractive visual feature that can enable children to save information in their long-term memory as it contributes to the children remaining interested in the story for longer and keep them on the topic of the story.

To conclude by keeping the story, adult contact, and lack of discussion equivalent across conditions. Through the research it found children to be equally attentive, vocal, and emotionally engaged with both platforms and to remember more about the story, particularly the story sequence when a traditional story was read. However, children tended to talk about the device when reading on a tablet, regardless of previous tablet or electronic reading experiences. These patterns may influence young children’s focus on reading and subsequent literacy. Future research could explore the impact of electronic reading on children's reading motivation as well as electronic book design features that could help promote story-relevant vocalizations. Traditional stories seem to have a slight advantage over electronic books overall over electronic books but not on memory of story events or novel vocabulary, however given the high prevalence of electronic books in the lives of young children it is important to understand the different benefits of digital and traditional story books on early literacy experience of children is important. (Reich 2017)
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