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	Target 1
	 Make further use of articles from journals to give your work more academic rigour.


	Target 2
	Revise minor referencing errors in the reference list, i.e. referencing a journal article.


	Target 3
	Proofread your work to ensure clarity of expression.


	Target 4
	More detailed critical analysis. 



How a school develops one aspect of its SDP: a report that critically reflects the actions, impact and evidence base.
The purpose of this assignment is to critically reflect and understand how a school develops one aspect of their School Development Plan (SDP). Throughout the assignment, the school will remain unidentified and be referred to as School X; it is crucial to keep the school anonymous throughout to ensure confidentiality. The aim is to reflect and critically evaluate one area of School Xs' SDP to understand the priorities, actions and objectives they have made throughout their development. In-School X, there are 416 pupils on the roll, from children aged 3-11 years old, where English is the main language spoken in the homes, and no pupils speak Welsh as their first language, although there is 6.5% of children with English as a Second Language (Estyn, 2017).
Regarding School Xs’ SDP, the chosen aspect is based on priority one "to improve pupils' reading and writing skills", but more specifically, "to encourage all children in Foundation Phase to read for pleasure with parent support and engagement” (School X, 2020, p. 6). Associations between the home literacy environment and children's reading ability are often assumed to directly influence a child's ability to read (Bergen et al, 2016). For instance, if children develop a good standard of language by the age of five, they are more likely to have higher qualifications and gain employment during adulthood than their peers (BBC News, 2015). However, current research proves that children who live in deprived areas have less support and lower reading attainment than children in less deprived areas (Boyle et al, 2015). 
	All schools across Wales must have a clear vision of what the school can and should become, where each concept must lead to action, improvement and growth to ensure standards are being raised (Welsh Government, 2021). The school development planning process comprises a framework in the form of a planning cycle, which embraces four different stages; stage one involves self-evaluation, where the school understands their strengths and improvements are understood with clear actions which must be addressed to achieve the improvements (Welsh Government, 2014 ). 
Everyone within the school environment commits to the school's improvement agenda, as the contribution of all stakeholders is essential (Welsh Government, 2021), including involvement with the headteacher, senior management, teachers, learners, governors, parents/carers, local authority, regional consortia, challenge adviser, other local schools, and community members (Welsh Government, 2014 ). The governing body holds overall responsibility for the SDP; in practice, the headteacher will work with the staff and governing body to produce the SDP and ensure the plan includes several statutory requirements (Welsh Government, 2021). To summarise, an SDP is a continuous cycle in which a school will reflect on its performance to improve standards of educational achievement (Welsh Government, 2014 ).
There is a current requirement to raise standards and achievement in reading across schools in Wales (Bergen et al, 2016 ). Reading is an important gateway to learning that impacts many areas of development and directly influences children’s futures (Rogers, 2021). Whilst reading promotes child development, Donaldson (2015) believes it can also stimulate imagination, challenge thinking and introduce new ideas whilst extending children and young people’s understanding of the power of language around them. For example, reading encourages children to learn about other people, history, science, art, maths and other content subjects that must be mastered in school, and as a result, it is a crucial skill for them to learn (Clark and Rumbold, 2006). 
Young adults in the 21st Century will read and write more than any other time in human history; thus, learners must be given the best start to life with the support of their school and parents or carers (Donaldson, 2015). Research has proven that children who read with their parents for pleasure are expected to attain higher outcomes at school than their peers (Rogers, 2021). Parental engagement impacts learners' self-esteem, motivation, and engagement in learning, leading to increased learning outcomes (Goodall and Montgomery, 2014). However, a news article published by the BBC (2015, p. 6) argues that student outcomes ultimately depend on their background, as “one in four children who grow up in poverty in Wales leave primary school unable to read or write well, with the gap beginning in early years”, this quote indicates children from less fortunate backgrounds will not achieve high standards in their learning. However, Boonk (2018) disagrees as he explains, children who have involved and supportive parents who encourage their children to read for pleasure at home will also have a great impact; however, household income or background does not affect this. 
Many people presume children lack reading skills due to their living environment and lack of support due to unfortunate home environments (BBC News, 2015). However, Rowe (2018) argues that as teachers, we need to be more sensitive to some parents/carers who may find reading challenging themselves for various reasons to support their children academically. For example, disabilities in the household, daily family life can be extremely busy, not having the skills to support their child; thus, managing time to sit down and read can be demanding (Rowe, 2018).
Educational researchers have been interested in the impact that parental involvement may have on their children's academic achievement for many years (Epstein, 1991). Despite the widespread belief that parental involvement is critical for children’s academic success, McNeal (2012) states in Boonk (2018) that several issues arise concerning inconsistency with research findings on this topic. This is primarily due to the vast amount of empirical research conducted on this topic; though many studies examine underlying aspects of parental involvement, very few do it the same way. Therefore, this makes it challenging to assess cumulatively and fails to reach sound conclusions about whether parental involvement directly impacts achievement. As a result, there seems to be a gap in the consistency of data. This could be addressed by introducing identical research projects for schools to implement across Wales, as this would produce reliable and consistent data, as long as the schools implement it honestly.  
In reflection on the literature review, a SDP is a crucial document for schools to implement as a legal document to ensure development and progression are being made to ensure learners are receiving a quality education, resulting in high achievement rates. For an SDP to be successful, schools must target pupil's outcomes and introduce effective systems and processes which have the children's learning at the heart of each strategy (Estyn, 2019). 
The impact of the COVID-19 lockdowns influenced School X’s SDP, which meant immediate adaption was required to ensure children’s and staffs well-being and safety was a priority. Although the children's well-being is crucial as it will support their learning, it is equally important to encourage the implementation of the previous academic priorities, especially as the children have missed many months of school. Understandably, there will be unforeseen gaps within children's learning. Should School X delay the SDP implantations, it may negatively impact learners' development (Department for Education, 2021). 
Through the self-evaluation process, School X understood the requirement to develop children’s reading and writing skills by evaluating Estyn’s (2017, pp. 4) most recent inspection report, where recommendation one was to “improve pupils reading and writing skills”. Additionally, recommendation three involves reviewing the school’s timetable to ensure that suitable time is allocated to developing pupils’ reading, writing and scientific skills (Estyn, 2017). As there are two recommendations, including developing children's reading skills, this is an area for School X to develop.
School X’s Estyn (2017) report continues to explain that the majority of pupils do not make enough progress in developing their extended writing and reading skills, nor do they transfer their literacy skills well enough to other subjects, and as a result, this recommendation must also be a priority. Following this, Estyn’s report states that pupils in Foundation Phase and Key Stage 2 make a steady process developing their reading skills. Estyn's recommendations may be interpreted as ambiguous, as they have contradicted themselves several times concerning children's reading skills. Their comments are inconsistent in clarifying steps to improve. 
Once School X self-evaluated their priorities, they considered how each priority would be implemented through clear, strategic planning. This stage of the SDP involved a collaborative practice with the many stakeholders; the headteacher, senior leaders, governors, teachers and pupils. For strategic planning to be successful, Chapman and Sammons (2013) explain that involving all stakeholders provides greater insight from different perspectives and has a better outcome for the school’s vision, priorities, objectives, and actions. However, Estyn (2017) critically evaluates the role of the governors in School X, as the report highlights that the governing body does not have a strong enough understanding of the standards attained by pupils or the impact of improvement proposals. 
Priority one of School X’s SDP improves reading and writing across the school (School X, 2020). An objective within this area is to encourage all children to read for pleasure at home with parents support and engagement. School X is currently implementing many strategies to ensure learners aim high to increase reading and writing standards. The school's strategy introduced reading ambassadors who are the Teaching Assistants (TA) within the school. The strategy began during the academic year 2020, where the TAs met with parents in the Foundation Phase and discussed the importance of reading to their children. From this, the parents signed a contract to show they understood the importance of reading to their child in the home environment every day. Critically reflecting on this aspect, some parents could find this extremely disrespectful as it could appear as if teachers doubt their parenting skills. Following this, the children brought a new book home every day. The books were not from the reading schemes but books that Pie Corbett has recognised to be engaging and successful in a child's reading development. 
	Comparing the impact of books for learning to read (reading scheme books) and other children’s books is a topic of contention; there is a divide between which type of book better supports children’s progression (Rosen, 2016). Stone (2018) argues that reading scheme books limit the children's literature as they are often criticised as being artificial, tedious and offer very little value to engage or interest young readers compared to books that are written for young readers as this reveals the creative voice of the author. However, Levy (2011) disagrees as he believes reading scheme books build children’s knowledge of phonics and promote decoding, supporting children's progression in reading and playing a key role in their development. 
 The reading ambassadors in Foundation Phase have regular meetings with parents to discuss their child's progression, engagement and possible challenges, which in turn measure the impact the approach is having on the children’s reading skills. Reading journals were provided as another approach to communication with the home and the school. Additionally, if the reading books are not read or signed by the parents, then the Reading Ambassadors will contact the parents to ask why they are not engaging and whether they need more support from the school. Again, this could be an aspect that parents may dislike or disagree with; however, the approach school X takes while having these challenging discussions is grounded upon wanting the best for them and their futures. It is important to build relationships with parents to understand their home environment; for example, some parents may have poor reading skills and find it challenging to read and cannot cascade this knowledge to their children (Boonk, 2018). 
By implementing School X's strategy, they have also undertaken other approaches to improve children's reading skills. For example, children visit the local library to see the availability of books and often many joins; staff read to the children for pleasure and regular visits from authors/storytellers to promote a love of reading; this also includes celebrating World book day when staff take time to read to children from different classes (School X, 2020).
The school implemented a suitable set of procedures to evaluate this strategy. Leaders collected an appropriate range of first-hand evidence on children's reading from classroom observations. They observed the children during their reading activities, read with the children and discussed the impact with the class teacher and reading ambassadors. However, in reflection on the classroom observations, Estyn (2017) implies that although senior leaders carried out classroom observations, they did not always concentrate on pupils' reading standards. As a result, judgments made on aspects of the students' work was sometimes too generous. According to Cohen et al (2018), classroom observations are not always the most effective way to monitor impact, as they are not often necessary and are often not reflective of daily classroom experiences. Improvements could be made by implementing a different strategy by having informal discussions with the children about their reading. 
Additionally, the class teachers and reading ambassadors organised phase meeting, which reviewed the reading books in the Foundation Phase by discussing the effectiveness of certain books, parents’ views on the books, and their impact at home. Following these discussions, class teachers were aware the approach was preferred with parents as they found their children were finding the books more engaging than the Oxford Reading Book Scheme, which was positively impacting their motivation to read. 
According to School X’s SDP, the Reading Ambassador strategy has positively impacted children's reading skills. The SDP displayed that most children who regularly read for pleasure in school and at home have increased from 60% to 85% (School X, 2020). The majority of parents are engaging with the reading that is taking place at home, which positively impacts children's enthusiasm for reading. Senior leaders reviewed this through classroom observations, and overall, the strategy encourages children to read books from pleasure in many learning environments around the school. School X is unaware of whether this has increased standards in reading; therefore, this will be evaluated at the end of the academic year. Although it will be important for school X to remember the impact COVID-19 has had on learning and development. 
	In a review of the SDP and the approach to improve reading skills through the achievement of the reading ambassador’s strategy, several recommendations have come to my attention. These recommendations will be addressed by critically evaluating my knowledge, theory, and practice to improve some aspects. 
I encourage school X to involve pupil voice throughout each strategy. Pupil and student participation are part of the Welsh Assembly Government's commitment to the United Nations Convention on the Child's Right (UNCRC) (Hendley and Lyle, 2010). Involving pupil's is essential and can improve the impact of strategies and raise standards, as it gives the learners a sense of ownership to their learning (Estyn, 2018). As a result, children should participate in the Reading Ambassadors strategy by becoming ambassadors themselves instead of just having the TAs. Encouraging a culture of empowering pupils to be leaders of their learning is a fundamental objective to engage and enthuse pupil involvement through curriculum innovation (Estyn, 2019).

	To summarise, the aim for School X was to address priority one of their SDP, which was to improve reading and writing skills across the school. This priority was adopted by implementing a strategy that involved the learner, the school and the parents, where the staff of School X constructed positive relationships with parents and carers to help them understand the importance of reading with their children. Through collaboration with parents and staff at the school, children and parents were encouraged to read a book every day for pleasure. The concluding result proved to positively impact children's enthusiasm to read for pleasure, which increased children's quality in reading, but the school is still waiting to see if this increases standards. 
This assignment has developed my knowledge and understanding of how a SDP plays a vital role in schools in Wales. Through the four stages of the SDP, I have gained a deeper understanding of each stage: self-evaluation, strategic planning, making improvement and reviewing the impact (Welsh Government, 2014 ). Additionally, understanding the impact of parental support can impact learners' self-esteem, motivation, and learning engagement, leading to increased learning outcomes (Goodall and Montgomery, 2014). By gaining this knowledge on SDPs, I recognise this will impact my understanding of leadership roles and skills, as I feel I will offer my expertise and understanding in my teaching career. 











Reference List 
BBC News (2015) Wales' poorest children struggle with language, report says. Available at: Wales' poorest children struggle with language, report says
(Accessed 22 September 2015).

Bergen, E. et al (2016) 'Why Are Home Literacy Environment and Children’s Reading Skills Associated? What Parental Skills Reveal', Reading Research Quarterly, 52(2), pp. 147-160.

Boonk, L (2018) 'A review of the relationship between parental involvement indicators and academic achievement', Educational Research Review, Volume 24, pp. 10-30.

Boyle, J. et al (2015) 'Developing a universal reading comprehension intervention for mainstream primary schools within areas of social deprivation for children with and without language-learning impairment: a feasibility study, Internation Journal of Language and Communication Disorders, 50(1), pp. 129-135.

Chapman, C. and Sammons, P. (2013) School self-evaluation for school improvement: what works and why?, Oxford: Education Trust CfBT.

Clark, C. and Rumbold. K (2006) Reading for pleasure: A research overview, London: National Literacy Trust.

Cohen, L. et al (2018) Research Methods in Education, London: Routledge.

School X (2020). Prendergast Community Primary School Self-Evaluation and School Improvement Plan, Pembrokeshire: Prendergast Community Primary School.

Department for Education (2021) Guidance What parents need to know about early-year providers, schools and colleges during COVID-19.
Available at: https://www.gov.uk/government/publications/what-parents-and-carers-need-to-know-about-early-years-providers-schools-and-colleges-during-the-coronavirus-covid-19-outbreak/what-parents-need-to-know-about-early-years-providers-schools-and-colleges-during-cov
(Accessed 22 April 2021).

Department for Education (2012) Research evidence on reading for pleasure Education standards research team. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf

Department of Education (2020) Guidance to Boards of Governors and Schools on School Development Planning, Bangor: Department of Education.

Donaldson, G (2015) Successful Futures Generation Act, Cardiff: Welsh Government

Epstein (1991) 'Paths to partnership: What can we learn from federal, state, district, school initiatives', Phi Delta Kappan, Volume 72, pp. 344-349.

Estyn (2012) Effective practice in tackling poverty and disadvantage in schools, Cardiff: Estyn.

Estyn (2017) A report on Prendergast Community School, Cardiff: Estyn.

Estyn (2018) Pupil Voice Shapes the Curriculum, Cardiff: Estyn.

Estyn (2019) Taking teaching outdoors, Cardiff: Estyn.

Estyn (2019) Working collaboratively on school improvement, Cardiff: Estyn.

Goodall, J. and Montgomery. C (2014) 'Parental involvement to parental engagement: a continuum', Educational Review, 66(4), pp. 399-410.

Hendley, D. and Lyle S (2010) The Teaching and Learning Research Programme in Wales: Improving Learning by Taking Account of Learners’ Perspectives, Swansea: Welsh Assembly Government. 
Levy, R. (2011) Young children reading. 1st. London: Sage.
Mgadla, X (2006) 'The difficulties of school development planning', South African Journal of Education, 26(1), pp. 15-26.

Rogers, E (2021) Emma Rogers Education. Available at: https://emmarogers.org.uk/raising-achievement-in-reading/
(Accessed 05 May 2021).
Rosen, M. (2016) ‘Does Read, Write, Inc instruction include giving ‘real books’ to Year 1s to read for themselves?’ Michael Rosen Blog, 11 September. Available at: http://michaelrosenblog.blogspot.co.uk/2016/09/does-readwriteinc-instruction-include.html  (Accessed: 15 June 2017).
Rowe, M (2018) 'Understanding Socioeconomic Differences in Parents’ Speech to Children', Child Development Perspectives, 12(2), pp. 122-127.

Stone, R (2018) A study of primary school teachers' understandings and perceptions of teaching reading, Canterbury: Canterbury Christ Church University.

Welsh Government (2014) School Development Plans, Cardiff: Welsh Government.

Welsh Government (2017) Education in Wales: Our national mission Action plan 2017–21, Cardiff: Addysg Cymru Education Wales

Welsh Government (2021) School improvement guidance: framework for evaluation, improvement and accountability, Cardiff: Addygu Cymru, Education Wales.



