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Introduction

A pupil exposed to the effective and perspicuous teaching of speaking and listening skills has the opportunity to succeed in work and life (Menzies & Millard, 2016: 8). However, young people from disadvantaged backgrounds are given ‘unequal access’ to such opportunities, which decreases their employability and earning potential (The Sutton Trust 2017: 5). A wide range of data and research indicates that pupils eligible for free school meals (eFSM) or grow up in low-income backgrounds are outperformed academically by their non-eFSM peers (Welsh Government, 2017). This academic underachievement coupled with the lack of speaking and listening skills means children who grow up in poverty are unable to access the employment market. They are also fiercely under-represented in the UK’s top professions (The Sutton Trust, 2017: 5). This issue is intensified by further research which states that pupils whose parents have attended university are more likely to become role models who are themselves experienced orators in their professions (Carneirio et al, cited in Waldfogel and Washbrook, 2012). Moreover, the same research states it is parents with a low level of formal education that struggle with accessing the linguistic skills needed for effective communication. Consequently, they aren’t able to transfer the necessary skills to their offspring. 

Communicating effectively is much more than being able to converse fluently with friends: it is not just the things we say but how we say them. Our oracy skills can inform, influence, inspire and motivate others (Menzies & Millard, 2016: 3). The ability to develop and express ideas through speech is ‘of central importance to both thinking and learning’ (Donaldson, 2015: 48). If developed in a classroom setting, these skills can satisfy the demands of employers who require individuals that make clear presentations, work well in teams, listen attentively to others and solve problems collaboratively. Moreover, these are the skills that also equip young people for full participation in their democratic processes thus providing them with the opportunities to access the necessary platforms that could advance social mobility. 


Research indicates that employers report difficulty in finding young people with an appropriate level of oral communication skills (The Communications trust, 2014:4). The teaching of speaking and listening skills are embedded into the Welsh Curriculum. At Key Stage 4, oracy skills form 20% of a candidate’s compulsory English Language GCSE qualification where pupils are assessed on their ability to ‘present information,’ ‘speak accurately and fluently’ and ‘respond constructively and critically’ to texts and peers (WJEC 2014:21). Furthermore, the publication of the National Literacy Framework (Welsh Government 2013) and Donaldson’s recommendation to changes in the curriculum highlight the importance of oracy to support learning in all subjects (Donaldson, 2015). In addition, successful schools who are closing the attainment gap between e-FSM pupils and non e-FSM pupils share a common feature of giving attention to the development of speaking and listening skills (Egan et al. 2014: 8). Moreover, the standard of pupils’ oratory proficiencies are evaluated during school inspections (Estyn 2017:9) and these skills aren’t assessed in isolation. The inspectorate body’s guidance states that pupils must display speaking and listening skills that are age appropriate when providing a clear explanation about their work and during peer interaction (Estyn 2017).  The recognition of oracy to support learning is promising: but the core curriculum in schools and literacy interventions must effectively and consistently encourage young people to become competent orators. 

Speaking and listening skills demonstrate pupils’ initial language acquisition but they also ensure pupils can access the curriculum and expand on their learning by communicating with others: they are a rehearsal and review for writing and reading. Oracy skills provide opportunities for peer learning which can, to some extent, give pupils the necessary space to discuss their thinking processes, compare them with others and improve their ability to acquire further knowledge (Donaldson 2015: 71). However, the relationship between thought and language for pupils’ development is embedded in the pedagogy of social constructivist theory: it is not original. The concept corresponds to L.S.Vygotsky’s theory that “what the child is able to do in collaboration today, he will be able to do independently tomorrow” (Vygotsky 1978 cited in Moll 1992: 12). The ‘Zone of Proximal Development’ (ZPD) is where the productive learning takes place and is defined as the ‘gap between what a child can achieve on their own and what they can learn under instruction’ (Smith et al. 1998 cited in Chandler and Jarvis 2011:76). This is the gap between the skills and information a pupil already has and what they require. According to Vygotsky, an individual can only accomplish the latter with the help of others who are sometimes more informed on the topic. This pedagogical approach is promising in developing pupil progress therefore robust speaking and listening skills can further challenge students to reach their full potential: this is because a pupil’s ZPD is always changing. Teaching the skills associated with speaking and listening is not the  ‘domain of the English teacher’ (Corbett and Strong 2011: 1) and Donaldson’s recommendations state that all teachers are expected to deliver literacy: it is a ‘cross-curricular responsibility (Donaldson 2015). He notes that schools, including those who work in a bilingual setting, need to provide pupils with every opportunity to explain thinking, explore and discuss ideas using language skills at the appropriate level.

Initial research indicates the importance of developing speaking and listening skills in eradicating poverty: it boosts life chances, increases employability and therefore earning potential (The literacy Trust 2017). Exploration of its importance has occupied the studies of scholars for centuries (Evans & Jones 2007: 557). This initial research coupled with empirical evidence suggests that some pupils are leaving school without the skills and confidence to communicate effectively. Yet, there is little research and consequently evidence on how pupils engage with the pedagogical approaches to teaching oracy. Consequently, this research inquiry aims to identify if, and to what extent, a 6-week oracy intervention named ‘Working with others’ improves pupil attainment in speaking and listening assessments, their engagement in oratory activities and their confidence in participating in sessions.

Empirical evidence of pupils’ cross-curricular language experiences in a bilingual setting suggest if focus is placed on the oratory and dialogic teaching within learning environments children can acquire language competence and utilise it across a variety of settings. Language acquisition is formed of four-tiered competences: the physical, linguistic, cognitive, social and emotional (Appendix A). During the intervention, pupils will participate in sessions designed to stimulate all four strands across a series of lessons. Starters will include pedagogic approaches that explicitly teach oracy: the direct, explicit teaching of speaking and listening skills (Mercer cited in Gibbons 2017: 95). Participants will then apply these strategies to their learning by participating in a range of dialogical pedagogies: those that emphasise the effective use of talk to ‘construct an understanding’ of curriculum content (Alexander 2004).  Combined, both pedagogical approaches contribute to the pupils’ ability to ‘learn through talk’ and ‘learning to talk’ (Menzies & Millard 2016: 3). The starter activities will include strategies to develop each stand of the oracy framework: 

· Physical: To develop their physical communication skills, participants and their peers will participate in an activity that will include expressing a number of different sentences using tonal variation, fluency, voice projection, gesture, facial expression, eye contact, and posture.  
· Linguistic: Participants will engage in an activity in which they will be required to describe a word associated with the lesson utilising appropriate vocabulary choice, appropriate register, grammar and rhetorical techniques. This activity is sometimes referred to as ‘articulate.’
· Cognitive:  Pupils will discuss a universal statement such as “If I ruled the world” or “If I were stranded on a desert island” in order to demonstrate content, structure, clarity and reasoning activity in their talk. 
· Social and Emotional:  This strand requires pupils to work with others, listen, respond, show awareness of the audience and confidence. In order to develop these skills, pupils will play the 1-20 game where collaboration is needed to effectively count to 20 without any interruptions.  


Teachers will be required to model these strategies. Following successful completion of the strategies outlined above, participants will then take part in one of four activities frequently used to stimulate talk in the classroom: a marketplace session, a diamond 9 activity, an elevator pitch or use DeBono’s hats. A summary of each activity is outlined below although it is important to make clear that the strategies defined may be altered or differentiated by teachers to suit the group of pupils. 

· Marketplace: A topic is divided into the appropriate number of sub-topics and the class is split into groups or stalls. Each group creates a poster on their allocated sub-topic based on the research material provided. Next, one pupil in each group stays at the stall to teach the sub-topic to other students whilst the rest of the group visit other stalls and must collect knowledge on all other sub-topics. After a set length of time, the original groups reconvene and share the information they have learned before consolidating this learning in short test. (Ginnis 2002: 122)
· Diamond 9: Students are given a minimum of nine statements, perspectives, facts or anecdotes on a topic and must rank each statement into a diamond formation: from highest to lowest priority. After completing the task each group must explain their choice.  (Mitchell 2016: 84)
· Elevator Pitch: Students are divided into groups and given a topic or idea that is persuasive in nature. For example, purchasing a particular item or taking up a particular hobby. They must be given a sufficient time to prepare an individual pitch and a minute in to deliver it. Following the first delivery, pupils are given constructive feedback from their peers before being given a second opportunity to improve their pitch (Carbaugh et al 2015: 110).
· Edward de Bono’s hats: The ‘Six Thinking Hats’ encourage pupils to think about an issue collaboratively and in different ways enabling them to broaden their understanding of a complex issue and to generate ideas or solutions from different perspectives. The white hat will remain neutral in a discussion and focus on the facts. The red hat will focus on the emotion and presents points without the need for justification. The black hat is critical of the information whilst the yellow hat focuses on the positive. The green hat must attempt to be creative and generate new ideas whilst the blue hat must play the role of the chairperson and organiser of the discussion (Bono 2017).  



The proposed methodology for analysing the impact


Design

Educational researchers emphasise the importance of taking quantitative and qualitative approaches when collecting evidence that determines the impact of interventions: scholars underline that an inquiry cannot be answered sufficiently by drawing only on one or the other (Cohen et al. 2013: 26). For this reason, both methodologies will be used to examine the effectiveness of the speaking and listening intervention: ‘Working with others.’ Furthermore, findings will be triangulated in order to attempt to bridge issues of reliability and validity (Cohen et al. 2013). Pre-intervention participants will be invited to take part in an assessment where they will be required to partake in a discussion focused on a topic determined by the researcher. Pupils are accustomed to contributing in assessments of this kind in their English, Welsh and modern foreign, language (MFL) lessons. When gathering data for participants in key stage 3, the researcher will use the National Literacy Framework to assess the pupils assigning a score for each success criteria met (Appendix B, C, and D). This will generate quantitative data in the form of a baseline oracy score. In addition, the teacher will use the framework to compile short qualitative field notes.  The same process will be used for pupils in Key Stage 4. However, the GCSE assessment materials will be used to determine the quantitative data of an oracy score in this group of participants (Appendix E). Both tests will be repeated post-intervention to provide points of comparison. 

The researcher intends to administer online quantitative surveys before and after the ‘working with others’ activities take place: this in order to analyse pre-and post-attitudinal outcomes that the scheme has on pupils. The surveys will ask pupils to answer a series of question. Firstly, they will be based on their demographic and then based on the Likert scale (Likert, R. 1932). Questions will be based on their attitude to speaking and listening activities, a self-assessment on their oratory ability, their confidence when participating in collaborative activities in class and the enjoyment they get from participating in these discussions. (Appendix F). Results will be made gathered by the researcher and calculated as a pre -and post-project percentage.  

In order to triangulate the findings of the inquiry, the researcher intends on observing four sessions in which the ‘Working with others’ strategies are taking place. Observations of these activities will play ‘a crucial role’ (Hopkins 2008: 75) in determining the success of the initiative if a clear focus is set: the more specific the focus the more likely the data gathered will be useful in assessing the impact of the initiative. Other pupils will be present during the sessions but only the four participants who have consented to take part in the study will be observed. During the session, the researcher will compile both qualitative and quantitative data (Appendix G and I).  

A focus group with participants will be conducted following the observation in order to give participants the opportunity to discuss how they feel about participating in speaking and listening activities. Questions will be based on the session observed by the researcher (Appendix H). In order to accurately examine attitudinal attitudes to speaking and listening, the researcher will audio record interviews and note on paper any non-verbal observations such as body language and facial expressions. (Appendix I) Guidance in measuring engagement levels both during the focus group and during the lesson study has been sought from the Leuven Scale for involvement (Laevers 2011). Furthermore, the researcher has sought guidance on ensuring the interview processes are effective, focused and clear (Hopkins 2008: 111). Pupil and legal guardian consent for audio recordings have been obtained by the school where the research will take place. However, further consent will be sought specifically for this project in keeping with BERA guidelines (BERA 2012).


Selecting participants 

The study will be conducted using stratified sampling (Hendricks 2006: 82) and purposeful sampling (Hendricks 2006: 52): the former providing the researcher with groups of similar characteristics and the latter to address the impact of poverty on speaking and listening.  Twelve pupils will form the basis of the inquiry: the small sample size allows the researcher to explore the ‘sorts of relationships' within the data and determine the effectiveness of the methods used before administering a larger inquiry at the school or nationally. 50% of the twelve KS3 (11-14-year-olds) participants will be known to the school as eFSM and 50% will be known to the English department as those who are MaT (more able and talented) and will likely benefit from taking part in the initiative whilst encouraging the participation of the other participants. 50% of both groups will be boys and 50% will be girls. Out of the twelve participants, a third will be pupils in year 7 (11-12 years old), a third will be pupils in year 8 (12-13 years old), and a third will be pupils in year 9 (14-15 years old). The same sampling model will be used to assess the impact of the intervention on Key Stage 4 pupils but all twelve pupils will be in year 10 (15-16 years old). 

When informing the participants, the researcher will use the appropriate language register to explain the inquiry to the contributors so that they understand and give informed consent. It is important to note that the researcher is practiced in explaining details of projects such as this one in a way that is understandable for the age group. Seeking this informed consent, ‘the procedures in which individuals choose whether to participate in an investigation after being informed of the facts’ (Diener & Crandal 1978 cited in Cohen et al 2001: 51) will involve the necessary ‘two stages’ (Cohen et al. 2001: 52), which is to inform the minors and their legal guardian. The researcher will ensure participants and their legal guardians understand the following which will also be included in a letter: 

· The aims and objectives of the research project 
· The procedure including its timeline 
· Details of what the participants are expected to do
· Participants’ right withdraw from the research at any point
· Their confidentiality rights 
· Guaranteed anonymity 
· How the results will be presented 
· Their right to ask any questions regarding the research


There may be a risk of pupils agreeing to participate in order to please the teacher therefore to avoid this coercion; the pupils will be informed that they can speak to another member of staff at the school. As noted in the letter of consent and adhering to BERA (2011) guidelines, names of pupil participants, schools and researchers will be kept anonymous throughout the research as ‘the obligation to protect the anonymity of research participants and to keep research data confidential is all-inclusive’ and ‘should be fulfilled at all cost’ (Frankfort-Nachmias & Nachmias 1992 cited in Cohen at al 2000:61). The participants will not be named at any time and neither will the school in which they are educated. In order to guarantee anonymity, consent forms will be stored away from all other data and participants data stored under a single letter. The researcher will not share the information with anyone. Prior to conducting the research, including the focus group, the researcher will explain the importance of confidentiality to other participants: the information should not be shared publicly (Cohen et al 2000: 62).  Furthermore, the Data Protection Act (1998) the school’s confidentiality policy and any other relevant documentation will be adhered to. 
 


Materials 

The researcher will need to complete an ethics form outlining the aims and objectives of the study. Addition materials include consent forms from participants and legal guardians. Qualitative and quantitative data will be collected in order to measure the effectiveness of the intervention that includes data such as demographical information, personal opinion, and test results. Participants’ names will always be anonymised and no means of identification will be used (Cohen et al 2001: 62) and all data, including audio, will only be stored on an encrypted school computer or recording device.  The researcher acts within the law set out by the Data Protection Act (1998) when storing data obtained as a teacher at the school and will do the same for this research. For this reason, only the researcher and IT manager will have any access to the raw results and all electronic data will be destroyed following the compilation of the impact report. It must be noted that data deemed as sensitive will not be collected. However, although unlikely, the qualitative research may see participants disclose data that is personal. Should this happen the research is will again adhere to the Data Protection Act (1998) and School Safeguarding Policy.  Further materials used in the study will include the required paperwork outline in the appendices and sessions may generate student-generated artifacts such as worksheets and these may provide valuable qualitative data that will assist in determining the effectiveness of the intervention. 



Procedure 

Participants will be approached and introduced to the inquiry and consent forms will t be distributed and submitted. The project will take place over 6 weeks (a half term) with impact measurement opportunities weaved in throughout. It is estimated the full report will take approximately two weeks to complete. 

The pre-intervention oracy assessment will take place in week 1 before any ‘Working with others’ sessions take place. This will provide baseline data in the form of standardized scores (Appendix B, C, D, and E). The assessment will be immediately followed by the baseline online quantitative survey constructed using the Likert scale of engagement (Likert 1932). Questions will be based on their attitude to speaking and listening, a self-assessment on their ability to so, their confidence when participating in speaking and listening activities in class and the enjoyment they get from lessons which require them to use their oratory skills. Democratic information will also be obtained during this survey (appendix F). 

The intervention will include fortnightly intervention sessions over a period of six weeks: this means each year group (Year 7-10) will participate in 3 sessions. The researcher will visit the final session held with each year group: bringing the total number to four observations. Qualitative data will be the gathered both during the observation and after the observation with the researcher providing the former using appendix G and the pupils providing the latter using appendix H. during the focus group.
 		Post-intervention all participants will be invited to sit the same oracy assessment again in order to obtain quantitative results and assess the impact the project had on improving pupils’ speaking and listening skills.  Participants will also complete a post-intervention questionnaire. 



Conducting the analysis

The objective of the study is to analyse the impact of an oracy intervention on pupils’ speaking and listening skills. It is imperative that this is done effectively with ‘a coherent methodology for analysing’ the data (Hopkins 2008:129) in order to determine recommendations for a future study of the scheme. The researcher aims to conduct a ‘deductive’ analysis (Martella et al 2013:16) where themes will be sorted according to the specific research question. This is deemed as the most appropriate form of data analysis of the data that will be gathered. The data naturally divides itself into thematic stems: pupils’ attainment in speaking and listening assessments, their engagement with the activities and confidence in utilizing their oratory ability. Within these approaches the research will consider if and how the interventions impacted gender, eFSM pupils, and year groups. During the analysis of each thematic stem, it is imperative to investigate both the quantitative and qualitative data gathered in order to bridge issues of reliability and validity and establish the impact of the intervention. Whilst threats to validity and reliability can never be completely obliterated, the effect of these can be decreased by awareness and attention to the drawbacks (Cohen et al 2000: 105).

Attainment

The data obtained from a standardised oracy score will be able to determine whether pupils’ speaking and listening skills have improved: both individual data and collective data will be made available. However, the researcher has guaranteed the participants’ anonymity so individual data will not be discussed at length: it will not fulfill the purpose of the inquiry. Only collective data and any anomalies within a demographic or cohort will be discussed. The researcher is aware of issues regarding the validity of the scores and in turn, will take steps to mitigate invalidity in order to increase confidence in the data. For example, the short time frame in which the intervention will take place can, in fact, mitigate validity for there can be an increased confidence that the pupils’ test scores in the assessment are less likely to be affected by external factors (i.e. other interventions or lessons) and pupil maturity. In addition, the assessment will use standardised documentation to determine pupils’ scores. (appendix B, C, D, and E). For this reason, the data obtained from the test offers the researcher concurrent validity: the test underlines the agreement between the scores in the test and the documentation used to generate this score. (Cohen et at 2000: 112). However, an important partner to concurrent validity is triangulation: a method used in this research inquiry.

It is also vital to note that the assessment used is just one way in which teachers can measure the speaking and listening skills of the participants. For this reason, the test as a measure of the intervention’s impact takes a behaviourist approach to learning as a matter of habit-forming and repetition (Skinner 1957 cited in Medwel et al 2017: 28) which can only be proven in a more controlled environment. Typically, behaviourists scrutinise the degree of learning using methods such as ‘tests and examinations’ (Medwel et al 2017: 29) and empirical evidence suggests this is only one example of how schools look to improve and assess pupils’ oratory ability.  This underlines the need to form a thematic analysis of the inquiry and assess the qualitative data gathered. 

Engagement

Quantitative data in the form of an online survey will also be used to determine changes in pupil engagement with oracy tasks in their lessons and their enjoyment of speaking and listening activities.  When analysing the results of the online survey, the researcher must consider the validity of the participants’ responses in order to offer the inquiry verisimilitude. 

When considering the ‘internal validity’ of the participants:  the degree to which the responses are true (Hendricks 2006: 101) then it is possible to suggest that the surveys will provide participants with the comfort to answer the questions honestly for they will be granted anonymity. However, in the context of this study, the researcher should ensure that the ‘truth value validity’ (Hendricks 2006: 102) is questioned. For example, pupils may not be fully aware of the responses they are generating because of a lack of understanding of the survey process. Furthermore, they may experience boredom, answer questions in a way that pleases the teacher or interpret others options. In order to increase the internal validity, participants will be asked to complete the survey away from the classroom with their legal guardian who has granted their permission and child’s involvement in the research and this will form a discussion point during the analysis. The researcher is that survey is limited in its usefulness as in isolation there is ‘no check on whether the respondents are telling the truth’  (Cohen et al 2000: 254) and the ‘don’t know’ option must be interpreted carefully and triangulated with other forms of data collected.   

Focus groups are often used as a qualitative data source that is “rich, flexible... cumulative and collaborative” (Fontana and Frey 1998 cited in Hendricks 2006: 109). The questions to develop the discussion (appendix  H) will allow the pupils to follow a constructivist approach to their learning; one in which curiosity is the most powerful ingredient (Piaget sited in Engel: 14). The researcher will encourage an environment where pupils understand they are given the opportunity to choose their learning experience (Donaldson 2015: 61) and ensure their understanding of the notion that their opinion is important (Hopkins 2008: 111).  Furthermore, using the questions provided can eliminate the presence of leading questions (Cohen et al 200: 121) and ensure power does not reside with the interviewee (Schuerig 1995 cited in Cohen et al 2000: 122).  In turn, the validity of the qualitative data increases. The researcher understands there are many advantages of gathering this type of qualitative data but is also aware that some pupils find it difficult to express their thoughts and feelings (Hopkins 2008: 111). The researcher anticipates the focused set of questions will alleviate this risk as will delaying the audio-recording until pupils feel comfortable. Furthermore, the advantageous audio-recordings (Halpern 1983: Lincoln & Guba, 1985 cited in Hendricks 2006: 109) will be coupled with the survey in order to achieve ‘convergent validity,’ it can be assumed that if the two measures agree, the validity increases (Cohen et al 200: 121).  In addition, the impact report will triangulate all quantitative and qualitative data. 

The observation-based research will provide the researcher with an opportunity to measure the participants’ engagement in the speaking and listening intervention. The focused tools (appendix I) will determine whether the strategies uses are effective and assess the impact of the intervention on pupils’ speaking and listening skills. When analyzing the data, the researcher must be rigorous in the internal validity checks: despite all efforts during the data gathering process to ‘only record what is seen or heard’ without judgment or intrusion (Hopkins 2000: 80), the scrutiny of pupil engagement will not be analysed without some inference from the research. However, an awareness of the internal validity will decrease its intrusion in the data gathering and data analysis. 

Confidence

A survey question will ask participants to identify to what extent they perceive themselves as confident orators. Whilst this data will provide some information on pupils’ perception of their own abilities, the outcomes of the survey should not be considered in isolation. Participants will be asked to self-report on an emotion and their response may be affected by external environmental influences such as the setting. Furthermore, pupils may answer questions based on what they think the teacher wants to hear and answer the survey dishonestly (Belson 1986 cited in Cohen et al 2000: 128). Additionally, internal psychological characteristics may affect the evaluations made both pre and post project. For this reason, when measuring the impact the intervention has on pupils’ confidence it is vital to consider the focus group undertaken following the observations. The discussion will allow participants to add richness to the investigation by providing answers to the why questions that arise in the survey; this is especially important since the survey will ask them to share information on their perceived level of confidence. 
 
When measuring confidence, the focus group should provide some interesting insights and allows for summarisation of key themes within of a large body of data. However, this method of collecting data is not without its limitations.  It is possible to suggest that some individuals can dominate the focus group and this may influence the views of others. The researcher must ensure the views of all participants are heard and the focused questions will mitigate this risk. Furthermore, the researcher is aware that even the dominant respondents may be subject to demonstrating social desirability bias and demand characteristics; changing answers to what the researcher wants to hear or what the participants’ believe is either desirable within society or at school. Focus groups are often be perceived as artificial in nature, therefore, it is possible that this may influence the responses. The researcher will further eliminate some of the validity issues noted by ensuring participants are placed in groups of four. Additionally, since the audio-recording will be capturing what is being said the researcher will use instantaneous sampling to record any notable incidences of the participants’ body language (Cohen et al 2000: 308) using appendix I to assist these observations. The researcher will use standards intervals of time to do this, every minute she will discretely observe a different candidate looking for occurrences of eye contact, smiles, facial expressions and hand gestures. The researcher will also use instantaneous sampling when observing participants during the focus group classroom observations and triangulate the findings accordingly to gain a better understanding of the intervention’s impact on pupil confidence.  Some of the data collection will be qualitative in nature and for this reason, when conducting analysis or all themes, the research may regrettably engage in reflexivity: the research may be "influenced by their own assumptions and values" (Leedy & Ormond: 285).  The researcher may infer positively from the qualitative data gathered during the focus group and during the observations. However, as the researcher openly acknowledges this, it should, in turn, mitigate the level of favourable inference. 

The researcher is aware that the data may yield further information such as the impact the intervention has on the demographics of the participants who will take part in the study. For example: eFSM pupils, MaT pupils, gender and year groups.  



Conclusion

This research proposal has embraced features outlined in the scientific method (Smith & Glass 1987 cited in Cohen et al 2000: 38). It has outlined that despite prominence in the educational documentation, pupils aren't always equipped with the oratory skills needed for academic attainment and employability. It has then devised a research question to assess the impact of an oratory intervention at one institution and proposed a hypothesis that this intervention may improve oratory abilities, confidence, and engagement with such activities. A research design has been meticulously developed with detailed information included regarding participation selection, procedure, and methodology for analysing the impact of the intervention.
Following the completion of the impact report, the intervention and the research may be tested again although on a larger scale and the original theory of the need to improve oratory skills revised. Whilst the study’s strength will lie in its focus: it adds to an area which needs further action research to ensure young people’s life chances are not damaged by key literacy difficulties. However, the researcher is aware of the limitations of the inquiry. For example, the study will be conducted on only a small sample of pupils and it will only assess these skills over a short time frame. This inquiry will, however, contribute to an important aspect of oratory education.





Appendices
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  Appendix A: The four oracy strands (Menzies & Millard 2016: 53)







	Focus
	Success criteria 
	1
	2
	3

	Speaking 

	· Present topics and ideas clearly, using formal language and varying what they say and how they say it to interest listeners, e.g. expression, the tone of voice, volume

	
	
	

	Listening

	Respond to listeners’ questions and comments constructively and in detail. Argue a convincing case using subject knowledge effectively, e.g. in role or debate. Respond thoughtfully to others’ ideas, asking pertinent questions. Listen to explanations of processes, sequences or points of view and identify the main points in order.
	
	
	

	Collaboration

	· Make a range of contributions to discussions, e.g. leading, encouraging and supporting others. Reach consensus and agree on actions in groups, e.g. agreeing to a plan, weighing up reasons and evidence. 
	
	
	

	Explanation of rating score 
The extent to which the participant meets the success criteria:
1 = a little 
2 = a lot 
 3 = a great deal


Appendix B: Year 7 - National Literacy Framework with scores (Welsh Government, 2013)






	Focus
	Success criteria 
	1
	2
	3

	Speaking 

	Present topics and ideas coherently, using techniques effectively, e.g. a clear structure, anecdote to illustrate, plausible conclusions

	
	
	

	Listening

	· Respond to others’ views positively and appropriately when challenged defend a point of view with information and reasons, e.g. in role or debate listen to information and ideas (on-screen or live) and identify how evidence is used, e.g. to defend a point of view, or misused, e.g. to mislead by exaggeration.

	
	
	

	Collaboration

	Take a range of roles, e.g. organising, initiating actions, in more formal group contexts, e.g. when working with unfamiliar peers or adults, discuss opposing viewpoints and negotiate ways forward.

	
	
	

	Explanation of rating score 
The extent to which the participant meet the success criteria: 
1 = a little 
2 = a lot 
 3 = a great deal



Appendix C: Year 8 - National Literacy Framework with scores (Welsh Government 2013)






	Focus
	Success criteria 
	1
	2
	3

	Speaking 

	Present ideas and issues convincingly using a range of techniques for impact, e.g. rhetorical questions, appeals to listeners, gestures, respond to how listeners are reacting by adapting what they say and how they say it
	
	
	

	Listening

	Sustain a convincing point of view, anticipating and responding to other perspectives, consider the relevance and significance of information and ideas presented to them, listen to information and ideas and identify how they are presented to promote a particular viewpoint, e.g. use of persuasive language, ignoring inconvenient facts, reaching illogical conclusions.
	
	
	

	Collaboration

	take a range of roles in a group discussion with greater autonomy, including in more formal situations, e.g. chair, scribe. recognise a range of options for action and reach an agreement to achieve the aims of the group.

	
	
	

	Explanation of rating score 
The extent to which the participant meet the success criteria: 
1 = a little 
2 = a lot 
 3 = a great deal



Appendix D: Year 9 - National Literacy Framework with scores (Welsh Government 2013) 
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Appendix E: Year 10 Marking scheme for responding and interacting (WJEC 2014)




_____________________________________________________________________________________________

Please place one tick in the box

1. How old are you? 


	11
	12
	13
	14
	15

	
	
	
	
	



2. What year are you in at school? 


	7
	8
	9
	10

	
	
	
	




3.  Are you a boy or a girl? 

	Boy 
	Girl 

	
	




4. I think I’m good at working with others 

	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	






5. I think I’m good at presenting information in front of others  

	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	




6. I enjoy taking part in tasks where I have to work with others

	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	




7. Working with others helps me learn 


	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	



8. I enjoy presenting information in front of the class. 

	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	



9. I enjoy presenting information in front of a small group 

	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	



10. I feel confident to present information in front of the class  

	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	



11. I feel confident to present information in front of a group 

  
	Strongly agree
	Agree
	Don’t know
	Disagree
	Strongly disagree

	
	
	
	
	



12. I learn the most through…


	Reading 
	Writing 
	Working with others 
	Don’t know 

	
	
	
	





Appendix F: Pupil questionnaire pre and post intervention











	Focus
	Pupil 1
	Pupil 2
	Pupil 3
	Pupil 4

	How does the pupil respond to the technique tried?
	
	
	
	

	How does the technique help or hinder learning?
	
	
	
	

	Are there any aspects of the teaching technique that could be adjusted to improve progress?
	
	
	
	



Appendix G: Table for focused observation of activities


	Focus
	Pupil 1
	Pupil 2
	Pupil 3
	Pupil 4

	What did you enjoy most about that lesson?

	
	
	
	

	What did you learn?

	
	
	
	

	What can you do now that you could not do before?

	
	
	
	

	What can you do better?

	
	
	
	

	How is it better?

	
	
	
	

	What did you find easy or difficult?
	
	
	
	



Appendix H: Questions for participants following the observation



	Focus
	Pupil 1
	Pupil 2
	Pupil 3
	Pupil 4

	Appropriate eye contact, facial expressions, gestures and posture shifts (i.e., smiling, nodding in agreement, leaning forward).

	
	
	
	

	Uses hand gestures or shows enthusiasm whilst discussing class content

	
	
	
	



Appendix I: Notes of observation 
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TASK 2: Responding and Interacting (Group Discussion)
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interrogation to shape the direction of the discussion = Very secure command of grammar
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«__Develop ideas to iluminate discussion, expanding and summarising when necessary «_Control of tense and agreement s totally secure
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= Engage with others'ideas and feelings, recognising obvious bias or prejudice and referring to |+ Mosty consistent command of grammar
precise detail « Sentence structures are varied
«_ Develop main ideas in the discussion «_Control of tense and agreement is mostly secure
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= Make specifc, relevant contributions to discussion = Use some range of vocabulary
« Discuss and express opinions at key points * Show some awareness of appropriate use of register for
Band2 | »  Respond positively to what they hear, inciuding requests for explanation and further detail task and audience
= Allow others to express ideas or points of view that may difer from their own and respond « Command of grammar is inconsistent
appropriately = There is some variety in sentence structure
«__Some development of significant ideas in the discussion «_Control of tense and agreement s generally secure
14 marks T4 marks
= Make brief, occasional contributions and general statements in discussion « Limited range of vocabulary
Band1 | * Express shortand simple opinions «  Limited command of grammar
« Respond to what they hear, showing some interest «  Limited range of sentence structures
« Follow central ideas and possibiltes in the discussion and raise straightorward questions | '« Control of tense and agreement is imited
_ Attempts to develop personal opinions in the discussion
O marks Nothing worthy of credit
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