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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Your criticality is developing but you sometimes have lengthy descriptions about studies rather than just including their findings in a concise manner. This website may help you with your critical writing.
	I have visited the suggested website https://www.phrasebank.manchester.ac.uk/being-critical/ and attempted to improve my critical writing, avoiding lengthy descriptions. Some descriptions I have left in as I thought they were relevant to discuss strengths and limitations, others I have just made the point and included the reference. 

	Targed/Target 2
	Following on previous target - try to ensure all points that you make in critical discussions are backed by literature. You often make very good points that could be supported by literature easily to show your understanding from reading. 
	I have gone through my essay and ensured I have sourced literature to back up any points. I have researched different resources to include more than one reference, for example including research articles, books and government policies to justify statements made. 

	Targed/Target 3
	n/a
	n/a








How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction
A school development plan (SDP) is a strategic framework that outlines a school's objectives, targets, and strategies for enhancing its performance. It functions as a strategic plan to improve multiple facets of the school, such as academic performance, curriculum, staff training, facilities, and community involvement. The plan frequently incorporates input from stakeholders and is formulated to direct the school in accomplishing its mission and vision through deliberate and methodical development strategies. This assignment focuses on the SDP of a school in a coastal town near the city centre of Wales. In this school, the current attendance consists of 449 children with approximately 2% being eligible for free school meals. This percentage is far below the national average in this location (Welsh Government, 2023). The school accommodates students aged four to eleven in fifteen classrooms and identifies around 9% of the pupils to have additional learning needs (ALN), again below the national average (Welsh Government, 2023). No pupils have Welsh as their primary language, and only a small number of children are of ethnic origin. The purpose of this assignment is to critically examine the SDP, with a specific focus on its assessment component.

Literature review
The primary objective of school improvement is to assist schools in providing learners with optimal learning experiences and outcomes, regardless of their background or circumstances, to attain high standards and ambitions for everyone (Education Wales, 2022). As to the Curriculum for Wales, it is crucial to ensure that schools provide help to every student to facilitate their success, thereby contributing to the four purposes of the curriculum in line with current policy (Donaldson, 2015.) The Minister of Education, Jeremy Miles (2022), made a statement regarding the impact of poverty on attainment, recognising that the only way the government can achieve the aim of reaching high standards for all pupils is to tackle this issue. Miles spoke of a whole system approach, with particular steps that the government would be taking to achieve this objective, including a focus on teaching and learning improvements underpinning the new curriculum. These steps included employing additional support staff, pupil development grants, community engagement, reaching out to parents and carers and investing in family engagement officers to be employed by schools with a role to improve pupil attendance. This alignment with the Curriculum for Wales ensures that school systems are set up for school improvement and ensures the SDP’s are derived from self-evaluation, improvement planning and support in all schools to elevate standards and ensure that every young person reaches their full potential.

Self-evaluation as a starting point for school improvement has been studied to determine its efficacy. The Welsh Government has suggested using self-evaluation in primary schools to assess the school's functioning for teaching and learning and make improvements where necessary; however, Schildkamp (2010) conducted research into the effectiveness of self-evaluation tools used by schools to identify and implement change. In their longitudinal study, the researchers investigated how schools employ self-evaluation assessments and whether the desired goals are met. After completing interviews, questionnaires, and data analysis with school staff, the researchers determined that the specific method utilised in 79 schools was generally ineffective in transforming the results of the self-evaluation into measures that could improve educational quality. These data show that self-evaluation as a technique for developing a school development plan may be limited in effectiveness.

Nonetheless, the results from this study may provide a somewhat biased picture of the real use of data within schools due to the data-gathering method of interviews with teachers, who may have expressed a subjective viewpoint. Furthermore, the sample for this study was a Deutsch sample, which does not follow the Curriculum for Wales, therefore the educational standards may have been different from those seen in Welsh primary schools. On the contrary, the construction of the national resource for evaluation and improvement has been implemented across Welsh primary schools to support them in undertaking robust, evidence-based self-evaluation (Welsh Government, 2021). This new framework consists of practical guidance, prompts, resources and case studies along with links to additional toolkits and addresses common misconceptions when designing SDP’s. Therefore, a more robust evaluation including engaging with stakeholders, planning and implementing improvement and looking into teaching and learning may result in effective SDP’s across Wales, while meeting the national objective to place learners' progress and well-being at the heart of schools evaluation and improvement work (Lloyd, 2021). 

The Curriculum for Wales places great emphasis on learner progression, therefore, assessment (the focus area) and improvement activities, as well as systems for accountability, must also prioritise progression. Welsh government guidance (Education Wales, 2022) suggests that SDP’s begin by aiming to establish if learners are progressing according to the principles of progression steps, supporting them towards the four purposes, and additionally to evaluate whether the pace of learners' progression is in line with the expectations of the teachers and the curriculum. These questions should determine the focus of further self-evaluation and improvement work. National priorities ensure that SDP’s must regard improving pupil progression by ensuring learning is supported by a range of knowledge, skills and experience, and also to reduce the impact of poverty on learners' attainment (Education Wales, 2022). 

The Welsh Government (2022) published guidance for assessment arrangements to help schools develop their understanding of the purposes of assessment to guide SDP’s processes. This advice makes it clear that assessment shouldn't be used to hold schools accountable from the outside. Instead, it should be impartial and used within the school to help students progress and guide teaching. Donaldson (2015) emphasises the need to ‘align assessment with the purposes of learning’ and ‘assess what matters’ (Donaldson, 2015, p.74). Central to this approach was the inclusion of suggestion 37, which emphasised the need of prioritising the formative role of assessment systems in teaching and learning. Schools can monitor and adjust the next stages in teaching by incorporating chances to assess students' learning through a variety of formative assessment methodologies. Donaldson’s specific approaches to formative assessment include using a variety of teaching techniques, seeing assessment as an ongoing and positive part of classroom practice, sharing assessment criteria, noticing learning problems early, offering students feedback and encouraging students to evaluate themselves and their peers. 

As part of school inspection processes, Estyn (2022) evaluates the extent to which schools offer meaningful and suitable chances for students to engage in self-assessment and peer assessment. Estyn suggests that schools should prioritise assessment methods that deepen teachers' understanding of students' learning and progress, develop teachers' and leaders' understanding of effective classroom formative assessment practice and ensure that teachers use evaluation data to support and challenge all students. Therefore, assessment as part of an SDP focus may benefit from considering teachers and leaders understanding of effective formative assessment in the classroom prior to establishing effective evaluation for future development planning. 

Developing an action point
The school in question will remain confidential, however, their school development plan will be discussed moving forward. After conversing with the headteacher and examining a copy of the SDP, it became evident how this school’s objectives, priorities, and strategies were determined, particularly the assessment focus. Importantly, this SDP is based on the Four Purposes (Donaldson, 2015). The SDP identifies ways to develop ethically informed citizens who are respectful and compassionate, enterprising, creative contributors who are determined and think 'outside the box', ambitious, capable learners who are resilient and inquisitive, and finally healthy, confident individuals who are positive, happy, and caring (Foster, 2024). This vision is central to the school's improvement plan for assessment as these components are continually assessed and encouraged throughout the school year by teachers.   

However, one factor to consider is how the school evaluates such objectives and values in order to assess where the school is today, and the impact of any adjustments made. For example, the Beyond Covid report (2021) emphasises the necessity of promoting student well-being in the aftermath of the pandemic. The report reflects the perspectives of practitioners on what worked effectively in their experiences supporting learner well-being during the previous year. Participants from various contexts and schools identified difficulties such as increased anxiety, tension, and social isolation, as well as decreased peer contact and physical exercise, as key challenges for students. The school's SDP may benefit from analysing the influence of the pandemic on its objective to improve students' well-being in accordance with the four principles, as the report suggests that it had a significant impact on progression. On the other hand, some positive aspects of the report include the claimed useful knowledge that teachers now have about children's home lives, which may help them understand the children better and so provide better support to them using formative assessment techniques in the classroom. Using this information may assist the school in developing specific strategies for meeting their assessment objectives. 

In addition to the four purposes and school values, the school consulted with stakeholders, specifically parents, using parental surveys to establish areas of concern or satisfaction with the way the school is currently operating in several areas, including assessment. The school prioritises family participation due to their observation that parents were already engaging in discussions related to school matters (Foster, 2024). By fostering open communication, the school can therefore proactively monitor and address any potential difficulties. The school also offers a parent's forum that allows parents to communicate with the school at their convenience. Although parents and caregivers provide useful information and feedback to develop the SDP, when focusing on the assessment element of the plan it may be beneficial to include pupil voice (Estyn, 2016). Though the school is already seeking feedback from students through surveys and focus groups, an improved inclusion of student voice may involve including them in decision-making processes and encouraging self-assessment (Lodge, 2014, Jones & Bubb, 2020). This may ensure that the evaluation of the current situation captures their perspectives and experiences authentically to drive further improvement. 

However, the school reports receiving positive feedback regarding the forum, which they consider when cultivating an effective SDP. The feedback from the parental surveys also informs many of the decisions made regarding assessment, particularly for pupils with additional learning needs, which has resulted in additional provision and timetable adjustments along with providing the necessary resources within the classroom to minimise the barriers for learning. For this reason, having the parental viewpoint is a necessary course of action that the school implements for their improvement plans.  

In addition, the school self-evaluated its current position regarding assessment, focusing on student progress in accordance with the Welsh curriculum and national priorities. They looked at data from the 'DCPRo' online monitoring system, which is used by school leaders and instructors to track each student's development throughout all year groups. This allowed them to engage with data from the current and previous years, to discover areas for development and elements that were functioning well. Based on this data, the school set an objective of having 90% or more of students achieve the 'expected' level for their year group. Particular assessment strategies were implemented based on this objective in order to attain it. These include formative teaching, also known as Assessment for Learning (AfL), which would be applied throughout the school and include live marking, 'hinge' questioning, and adaptive teaching to improve pupil progression standards. The school adopted this concept from Hattie's (2009) research on the benefits of a questioning strategy to enhance students' learning and comprehension in the classroom. Although, other theorists argue that formative testing in this sense lacks validity and reliability if not implemented correctly (McMillan, Venable & Divya, 2013, Bennet, 2011,) and that reliability of measuring progress would need to incorporate fundamental measurement to facilitate learning. 

Conversely, while the SDP contains methods to improve assessment outcomes, one restriction may be the pandemic's impact on student progression. For example, one study discovered that the difference in maths attainment between disadvantaged children and others has worsened since the Covid-19 pandemic began, increasing by around 4% to 17% when compared to before the pandemic (Education Datalab, 2022). Nonetheless, the SDP claims that the target of 90% or more students performing at the expected level was fulfilled, with just minor differences between boys and girls. Though, this could be due to the school's low ratio of economically disadvantaged children.

Reflection and Evaluation
A three-year plan was developed, outlining annual and termly actions and objectives in four key areas: teaching and assessment, increasing independence, curriculum development, and leadership. The SDP may have deemed teaching and assessment important because of the extensive literature available on the subject, which explains the benefits of formative assessment procedures in schools (Black & William, 1998, Clarke, 2014, Heritage, 2010, Brookhart & McMillan, 2020). The SDP describes a specific technique, live marking, that will be implemented across the entire school to offer students with real-time feedback, rectify any misconceptions, and alter teaching accordingly during each lesson. However, the SDP may benefit from providing teacher training on the topic of live marking, as the quality of feedback provided to students is critical. For example, to be meaningful, feedback must be constructive, detailed, and skill-based, rather than general assertions that provide no insight into how it could be done better the next time (Hattie & Timperley, 2007). With this in mind, a practical suggestion for SDP improvement would be to continue teacher training on the topic of AfL through workshops and conferences, and then measure the impact throughout the school year during meetings to share experiences and make real-time adjustments to teaching practices. This may increase the quality of live feedback in classrooms, allowing the school to meet its goal of 90% of students functioning at the expected level in future SDP cycles.

In order to evaluate the impact of assessment, the SDP indicates that the headteacher undertook 'learning walks', held half-termly pupil progress meetings with teaching staff, and analysed data from the DCPRo system. While existing procedures use a combination of quantitative and qualitative methods, alternative measurement strategies emphasise reflective approaches. Currently, the headteacher conducts learning walks by visiting various lessons one after the other, each lasting approximately 5-10 minutes. Classroom observations provide qualitative insights into how formative assessment affects feedback practices and student engagement. However, subjectivity in teacher observations can lead to biases, and self-reflection may not provide a clear picture of student experiences, especially when teachers are worried or uncomfortable about being observed. One idea for future SDP cycles is to include peer observations and collaborative comments to encourage instructors to monitor one another's formative assessment procedures. This may assist teachers improve their formative assessment practice, allowing the school to accomplish its assessment objective.

Finally, while the SDP (Foster, 2024) highlights areas where pupil voice is considered, such as ensuring Philosophy for Children (P4C) is ingrained in the school curriculum future SDP cycles could incorporate more pupil input when considering the assessment focus. During the planning stages, students could be invited to participate in the decision-making process, where teachers seek feedback from them on specific formative assessment strategies that they have used so far and incorporate their perspectives to improve the fairness and inclusivity of future assessments. This would ensure that students have an input in the assessment process and that their viewpoints are considered.

Conclusion
This assignment has assessed how the SDP was developed and its alignment with national priorities and standards. The disparity in attainment has been explored by analysing the schools' assessment objectives, and government policies have been compared with recent literature. The ways in which schools self-evaluate while considering areas for improvement based on recent research have been investigated, as have how the placement school implemented their SDP, taking into account data analysis, stakeholder involvement, pupil voice, specific strategies, and impact measurement. Engaging with government documents and objectives has made it evident to me that school priorities are formed from a national perspective and are based on specific policies inspired by research and literature, with the student's best interests in mind. Parental involvement has become essential for informing my future practice. Incorporating parental perspective has been demonstrated to improve overall satisfaction, address issues, and provide insights into children's home lives, enabling practitioners to offer appropriate support. Furthermore, to support my future practice, I intend to participate in training throughout my career to further my professional growth, particularly when it comes to improving learning outcomes in the classroom.
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