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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Lilian Yuet Ling Martin

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Yr Athrofa | Centre for Education


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)
	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer for BA and PGCE Teacher training modules, including: 
Lecturer Science PGCE
Module Lead ECAD7004 –Module developing teacher research on the PGCE programme



	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year's service to evidence a CPD record)

	YEARS:       2          MONTHS:9




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.









	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others. Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students' learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals' experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual's learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here

During the start of the pandemic, I took a proactive role in providing learners with high-quality learning experiences by utilising the evolving development of learning technology. I underwent MS Education training seminars and high-quality training delivered by LinkedIn Learning. With my developing skills, I followed and contributed to learning technology forums. I trialled these new skills with my classes, made the most out of integrating these developing skills in my lectures, and reported back to my colleagues. I also provided weekly small group training sessions to my peers. I showed them how to make the most of their digital environment (e.g. OneNote and Outlook). I also conducted staff training on 'flipped learning' (FLN,2104) (V3) using FlipGrid (V2). By doing so, my colleagues could add it to their repertoire when planning their modules. It also made staff aware of the software and how their student teachers could use it on placement (V4) The functionality of FlipGrid allows for better accessibility. For example, there is a choice for how participants can respond, read aloud function, and verbal feedback options. My sessions were workshops and interactive so that they could try out new skills and be supported to develop confidence. I received positive verbal feedback from colleagues, and they were able to use their new skills in their practice.(K2, K4)

The adaptions to blended learning was a challenge since technology changes quickly. Therefore I was reflective in the use of technology and provided many opportunities for my students to give feedback to assess the effectiveness of the technology used. I was also able to re-evaluate by continually considering and reacting to learner feedback both "in action" and "on action" (Schon, 1991) (V3). For example, whiteboard.fi was good initially, but as it grew there were stability issues on the platform which affected the learner's cognitive load (Ayres et al, 2011) (V3, K3). I developed a catalogue of strategies for Assessment for Learning in an online environment, I was able to adapt "in action" and afterwards I was able to reflect "on action" and further refine pedagogy to improve student interactions that reduce cognitive load and support the learning environment rather than distract from it. For example, I used in chat functions and also use add-ins such as Polleverywhere and Mentimeter within Teams rather than interrupt the learning experience. Improving lectures to have a more blended and collaborative approach impacts student-teachers' learning experience and it will certainly continue to impact pedagogy in a post-covid era. More importantly my student-teachers are learning by doing (Reigeluth, 2013) (V3) and can use these techniques when they are on placement which is in line with government recommendations (WG, 2021) (K2, K4, V4)

I have contributed to and coordinated module learning activities on various modules. I have consistently been able to use student feedback to develop the activities I designed. I have proven myself adaptable when moving to blended learning and again when using the pedagogy gained to improve collaboration in live learning experiences. In my case study I reflect on learning experiences that have been developed beyond my institution on a national level.



References:

Ayres, P., Kalyuga, S., Sweller, J. (2011) Cognitive Load Theory. Netherlands: Springer New York.
Flipped Learning Network (FLN) (2014) The Four Pillars of F-L-I-P™
Reigeluth C. M (2013) Instructional-design Theories and Models: A New Paradigm of Instructional Theory, Volume 2. Routledge.
Schon, D. A. (1991) The reflective practitioner: How professionals think in action. Aldershot: Ashgate Publishing Ltd
Welsh Government (2021) Experiences of blended and distance learning during the COVID-19 pandemic in Wales – schools and stakeholders' evidence.






	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

My digital pedagogy is constantly evolving as I make the most of training opportunities (such as LinkedIn Learning) to be at the forefront of developments (K6). Developing digital pedagogy is essential to me since technology is in my area of learning (Science and Technology). As a result, I am a go-to person for technology queries when supporting colleagues (K1, K4). The courses I have completed include improving the quality of recorded sessions, developing webcam presence, infographic design, quality of speaking, Excel, Diversity courses, unconscious bias and SharePoint training (V2, K2). These courses have improved my practice and informed advice when working in module teams when planning teaching approaches and modes of delivery. My skills in Excel allow me to track assessments effectively, especially when managing large marking teams.

Currently, I am in a peer coaching triad that utilises the benefits of the lesson study model to support our CPD. Our focus in this triad is to evaluate the purposeful use of technology and how we can ensure effective student learning and engagement. My peers have observed my lesson using Google Jamboards, and we followed it up with a transformative discussion. We planned the next steps we took turns planning and observing lessons using a shared PowerPoint and MS Whiteboard in Teams to compare effectiveness. The Lesson Study model was used because it can lead to transformative practice Dudley (2014) (V3). During our reflective meetings, we assessed the efficacy of the various collaborative digital activities. We evaluated student outcomes against the learning objectives and weighed up which were the most effective. We also considered cognitive load and whether the technology was a distraction to learning outcomes (Ayres et al., 2011) (V3). Therefore, the practice of our triad was and is continuing to be transformed. We found benefits by avoiding overloading students with new technologies; this agrees with Ayres (2013) (V3). We found that new technologies can make students feel overwhelmed and undermine the vital learning objectives. When using technology to develop skills, it was necessary to consider cognitive load and the primary outcome. As a triad, it has already informed our session plans for next year to balance skills with intended outcomes. When disseminating, we have now practical examples for our peers. Moreover, this has implications for the advice we give our student-teachers when using technology such as Teams, Google Classroom and j2e on their placement. (A4, A5) (V4)

I continued experimenting with a range of teaching approaches whilst being mindful of the findings in our triad. I wanted to maximise opportunities created by blended learning and completed Hyflex training (K4). It informs an approach to engage distance learners in a hybrid learning environment. I have been able to teach in Hyflex rooms and implement the training received. This can be evidenced in the chats of Teams meetings and also from student feedback and student materials. I have also been able to support colleagues in to use of Hyflex rooms. (V2)

Ayres, P., Kalyuga, S., Sweller, J. (2011) Cognitive Load Theory. Netherlands: Springer New York.
Dudley P. (2014) Lesson Study: Professional Learning for our time. Routledge: Oxon





	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

I led two modules with large module teams for the whole cohort. During the modules, I attended staff-student meetings to address any concerns over the module. I was able to react quickly and update the module team when necessary (K5, V1). 

I made sure I was consistent with quality assurance processes (K6). I organised moderation meetings and set up marking partners in preparation for assessments. I made sure the moderation expectations were carried out correctly during the marking period and communicated regularly with the marking team. To ensure student confidence, I organised third marking where necessary and checked that the marks in Moodle were consistent with the feedback. I also attended exam boards to ensure the grades entered were correct. I made sure my marking team contributed to a bank of support materials so that students could address their targets. It ensured consistency in the quality of feedback across a large marking team and recommendations for progression for the students. I directed students to complete the evaluation questionnaire when the assessments were returned. I am part of a student-experience working party, and as a small team, we collate responses to module questionnaires and use them to inform module planning (K5).

The research module on the PGCE requires small scale action research by student teachers and  Lesson Study was a method chosen to achieve it. Prior to the pandemic, students were able to conduct a lesson study and visit each others classes by pairing up with another student-teacher and conducting their lesson study together with a common research question. The collaborative nature of the research method was its strength in delivering transformative practise. However the changing constraints due to the pandemic and fluctuating rules in schools there was a lot of uncertainty when planning the module. Elliot et al. (2010) explains how change management needs to address Fear, Uncertainty and Doubt (FUD) by the changes suggested (V3). I listened to students in staff student meetings and also gathered feedback formally using Moodle analytics. I addressed concerns raised by creating an additional support session for the student teachers. By addressing their uncertainties, students felt more confident when completing the assignment. In this module a robust ethical process was maintained by working closely with the ethics committee throughout the process to ensure children were protected and that the University's reputation was not harmed (V4). When students were affected by COVID I directed them to apply for Extenuating Circumstances. If students couldn't complete the lesson study, I provided alternative assessments (literature review) so that they were not disadvantaged (V2).


Boyle and Charles (2016) state the importance of evaluation in curriculum design. SWOT analyses are tools used for strategic planning in a variety of business approaches and also in education (Helms and Nixon, 2010) (V4). Therefore I used a SWOT analysis to decide next steps and met with the module strand and discussed if continuing Lesson Study was viable (K5). I used evidence from meetings and data from student feedback and was able to explain the weaknesses and threats against the strengths and opportunities. This can be evidenced in the minutes of that meeting and it was decided to move away from Lesson Study. These findings were provided to the new module team and assisted in the May planning days. During the planning event I was able to complete the evaluation process and assess the progress made against last year's targets. (K6)

Boyle, B., & Charles, M. (2016). Curriculum reviewing criteria: case specific. In Curriculum development (pp. 45-52). SAGE Publications Ltd, https://dx.doi.org/10.4135/9781473920330.n5
Dudley, P. (2014) Lesson Study: A handbook from www.lessonstudy.co.uk 
Elliott, D., Swartz, E., & Herbane, B. (2010). Business Continuity Management: A Crisis Management Approach (1st ed.). Routledge. https://doi.org/10.4324/9780203866337
Helms, M.M. and Nixon, J. (2010) Exploring SWOT analysis - where are we now?: A review of academic research from the last decade. Journal of Strategy and Management 3(3), pp. 215-251.






	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

I have utilised opportunities to join working parties in teacher education. I am part of the student journey working party, and we look for ways to improve the student experience in our programmes. We review student satisfaction surveys and the overall student journey within this small team. We decide when it was best to gain student feedback, the information is gathered and analysed to improve the student journey for subsequent cohorts. This is benefits the module leads on the programmes (K6). One of the problems identified has been communication of information, where it was plentiful but fragmented. Due to the nature of the course, the students needs change as the course progresses as identified in Cameron‐Jones and O'Hara (1997). During 2020, as a response to student needs, I produced asynchronous resources to prepare students to use digital technologies. I was able to use Panopto and integrated forms to measure the impact of the intervention (K5). There was a high livel of engagement and the feedback from students was positive. Especially because it allowed them to work at their pace and develop their understanding if needed. (V1, V2)

In the following year I developed a digital student handbook that was interactive and regularly updated. This proved useful for students and for lecturers because there was a single web page that centralised important information. As explained by Furlong (1996), teacher training institutions are partnerships with their network of schools. In response to this, a network lead from one of our partnership schools has joined our working party. We work closely to make develop the information platform and make it equally available to schools (V3). I collaborated with stakeholders to coordinate the information required for the site. I used my digital skills to create a sharepoint website. I know that looking after student needs and well-being equates to students who are more equipped to focus on achieving curriculum aims (Titchmarsh, 2019) and it is also important in the wider implications of the Future Generations Act (2015) (V4, K3). 

I have continued to develop provision for student-teachers. I liaised with the wider university team to ensure the right support is communicated. For example the library provides an induction talk and "info skills". From marking assessments I noticed that the student's referencing skills were poor. Therefore I have improved signposting in the digital handbook and informed the librarians. Further assignment writing support was discussed and I was able to signpost the cohort to the provisions. (K5, K6)

To develop the digital handbook further I made use of Digital Skills provisions provided by the University via LinkedIn Learning. I completed two certificated courses related to SharePoint online. As a result I have been able to construct SharePoint sites that allows our network leads access to the information. This further enhances student provision as it connects our stakeholders to the student journey (K4, V4).








	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others' professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· 'corridor' discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here
My continual contribution to science teaching was recognised when I was awarded Chartered Science Teacher status (CSciTeach). I utilised links to professional bodies to share evidence-informed approaches with my student-teachers (V3). I have worked with the Royal Society of Chemistry to inform monitoring, assessment, and progression. For example, the "Best Evidence Science Teaching" was created in 2021. I integrated this into my module so that student teachers could plan for progression systematically (K1, K2, V3). By incorporating this into my module, I have improved student confidence when evidencing progression and diagnostically pitching to the right level. I stay current with evidence-informed pedagogy by working closely with the scientific community (K2, K3). I also subscribe to Education in Chemistry and peer-reviewed journals to stay updated. Evidence-informed approaches can be seen in the student-teacher lesson plans and my module materials.

As a science specialist, I have undergone continual professional learning with the Association of Science Education, Royal Society of Chemistry, Science & Plants for Schools (SAPS) and the Institute of Physics. As well as learning from these scientific communities, I have also been able to contribute to the development of science pedagogy and professional learning provision. I have shared my knowledge of science education in webinars to support science teachers nationally (K1, K2, V3). For example, I have demonstrated the use of Classroom Screen and how it could be used with visualisers to engage students during demonstrations.
Activities such as demonstrations involve risks, and I used CLEAPSS to advise students on risks and how to control them. For example, I have introduced microscale science to improve pupil safety, reduce costs for schools and reduce waste (K2). By doing so, participation in science activities increases (V2), and pupil interest in STEM subjects increases. Increasing STEM uptake is a national priority, especially for girls(V4).


As a result of Welsh government making the teaching of Black Asian and Minority Ethnic history mandatory I decided to plan a superhero scientist event with the ASE. I researched Joseph Needham's journals from Science and Civilisation in China, and Robert Temple's book the Genius of China (K1, V3). From the research I was able to create rich inclusive content for schools to celebrate the global contributions to technology. I presented this in an international audience and it was well received. From the feedback, participants wanted even more examples. However collation of such resources is in it's infancy and there needs to be more time and resources dedicated to create them. Therefore I am working closely on a government bid to create a solution, especially in a Welsh context for teachers across Wales. I have helped create the bid for this and formulating a plan for it's delivery on an advisory capacity (V1, V2).





The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant's sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.


	Case Study 1. (1,000 words)


	Write your Case Study here

Improving Science Capital (K2, K3, V1, V2, V3, V4)

As a science specialist, it was essential for me to be at the forefront of developments concerning science teaching. In 2020 I gained Chartered Science Teacher (CSciTeach) status by evidencing my continued contribution and excellence in science teaching and learning (Science council, n.d.). Since then, I have continued to develop science pedagogy, and this case study reflects on some of these activities.

I am an active member of learned societies and organisations interested in developing science capital. I am part of national conversations that shape science education and professional learning. These include:
· The Institute of Physics, IOP
· Science and Plants for Schools, SAPS
· The Royal Society of Chemistry, RSC
· The Association for Science Education, ASE
· CLEAPSS

I am in a working party on improving science capital in Wales (STEM.org, nd). This includes improving outreach opportunities and also supporting the STEM ambassador network. It builds on research and development between King's College London and the Science Museum. The project is based on the eight dimensions that are revealed in the research (V2, V3). The eight dimensions also align with the Curriculum for Wales as there are similarities with the 12 pedagogical principles as detailed in Successful Futures (Donaldson, 2015). The working party allows me to reflect on provision and the opportunities to improve science capital. These experiences will inform module content for my student teachers; especially with regards to developing authentic learning contexts. I take action on feedback from my student teachers both formally. Last year some students said they preferred more subject development than AOLE development (Science, Computer Science and Design Technology) and changed provisions this year and student experience has improved.
My ultimate aim is to train more science teachers and for more children to be interested in science. Therefore, I take a holistic approach to improving science capital. I work with many partners to improve interest in science. For world book day I was involved in the planning of the event and read a science based story to children across the UK (V1, V4). It was as far reaching as Glasgow and there was interaction and a buzz about the day.Tweets from participants were very positive. I ensured that the event had diverse readers in particular ethnicity and included women in science (V2). I worked with the Education Workforce Council to ensure their marketing materials and website were diverse. The lack of diversity in the workforce is something that the Education Workforce Council is aware of and trying to improve  (Education Workforce Council, 2021) (Welsh Government, 2021c) and the problems of progression and retention of Black Asian and Minority Ethnic teachers is noted in Davis et al (2021) (V2, V3). I have worked with widening access in the University to look and other departments within the University to improve recruitment. I have met with course leaders for Education studies and looked for ways to support diverse students to reach higher. 

Stereotypes can limit a child's perception of what they can do Challenging gender stereotypes in STEM | NEU (V3). Within science I ensure that diversity is on the agenda. This includes the hidden curriculum, which is the resources seen in the school and the scientists they meet. Since I have lived experience, I actively role make recommentions in the organisations I am part of (A5, V4). For example some physics resources recommended reinforced negative stereotypes and I was able to point this out. In science, meetings are often non-diverse so my presence is important to address balance both as a female and my ethnicity (Tzovara et al., 2021) (V4). 

Davis, S., Haughton, C., Chapman, S., Okeke, R., Smith, M., Yafele, A. and Yu, K. (2021) The Recruitment and retention of Black, Asian and Minority Ethnic Teachers in Wales - A qualitative study. wales.gov. Available at: https://hwb.gov.wales/api/storage/c19f56f8-5f30-4244-80f7-a23768186d1c/report-into-the-lived-experiences-of-teachers-and-middle-and-senior-school-leaders-from-minority-ethnic-backgrounds.pdf (Accessed: 22 Feb 2022).
Donaldson, G. (2015) Successful futures successful-futures.pdf (gov.wales) Accessed 24 May 2022
Hawkins B. What influences science capital: the eight dimensions - Transforming Practice (sciencemuseumgroup.org.uk) Accessed 24 May 2022
Science Council (n.d.) Chartered Science Teacher (CSciTeach) Accessed 20 May 2022
STEM.org (nd) Science Capital Made Clear Available at ScienceCapital_TP.indd (stem.org.uk) Accessed 24 May 2022
Tzovara, A., Amarreh, I., Borghesani, V., Chakravarty, M.M., Dupre, E., Grefkes, C., Haugg, A., Jollans, L., Lee, H.W., Newman, S.D., Olsen, R.K., Ratnanather, J.T., Rippon, G., Uddin, L.Q., Vega, M.L.B., Veldsman, M., White, T. And Badhwar, A., 2021. Embracing Diversity And Inclusivity In An Academic Setting: Insights From The Organization For Human Brain Mapping. Neuroimage, January 14 2021, April 01, Vol. 229, Pp. 117742 Issn 1095-9572. Doi S1053-8119(21)00019-7 [Pii].
Welsh Government (2021) Black Asian and Minority Ethnic Communities, Contributions and Cynefin in the New Curriculum Working Group: Final Report. Cardiff: Cardiff. Available at: https://gov.wales/sites/default/files/publications/2021-03/black-asian-minority-ethnic-communities-contributions-cynefin-new-curriculum-working-group-final-report.pdf (Accessed: 13 March 2022).
Welsh Government (2021) Initial Teacher Education Black, Asian and Minority Ethnic Recruitment plan. Available at: https://gov.wales/initial-teacher-education-black-asian-and-minority-ethnic-recruitment-plan-html (Accessed: 22 Feb 2022).










	Case Study 2. (1,000 words)


	Write your Case Study here

There were 51 recommendations made in Professor Charlotte Williams' report (Welsh Government, 2021b). I am involved with the implementation of the recommendations by being an: 
(1) ITE lecturer;
(2) Active member and Secretary to BAMEed Wales;
and 
(3) as a Post Doctorate researcher for Welsh Government. (V1, V2).
The implementation of anti-racist practice via these roles will be explained below.

ITE Lecturer
I was proactive in pushing the anti-racist agenda at the UWTSD and was able to disseminate information to support strategic planning regarding the recommendations that affected ITE. Racial trauma can be caused when racialised people are asked to do anti-racist work in an organisation (Laybourn-Langton, Quilter-Pinner and Treloar, 2021) (V3). Therefore it was a conscious decision to allow colleagues to take forward the agenda and protect me from racial trauma. By planting a seed and supporting its growth, the student-teachers have received more anti-racist training, and provision is continuing to grow. Our anti-racist strategies and professional learning is also in keeping with the UWTSD’s Strategic Equality plan (UWTSD, 2021) (V4). I have advised professional learning, and as a result, all module material on our programmes is being reviewed with an anti-racist agenda (K1, K2)

The EWC (Education Workforce Council, 2021) and (Welsh Government, 2021) recognises underrepresentation of Black, Asian and Minority Ethnic teachers as a systemic problem which affects wellbeing of minority ethnic children  (Abramson and Cifuentes, 2021). Therefore recruitment processes are being reviewed with input from a community mentor. My activities in UWTSD can be evidenced from my presentation materials, emails and documents from the May planning days. (A1, A2, A5, K1, V1, V2, V3, V4). In order to monitor our Black, Asian and Minority Ethnic student teachers, I have ensured ethnicity data was included in our student monitoring system. There are still practical challenges to overcome but Welsh government has promised to add a bursary to help attract a more diverse workforce. Moving forward I intend to continue conversations with the Education workforce Council and Welsh Government to improve recruitment and retention further.

BAMEed Wales
In 2020 I joined a core team of Black, Asian and Minority Ethnic (BAME) educators to set up a Regional Network in Wales to improve the equity of provision for Black, Asian and Minority Ethnic students and teachers. It is part of a wider National (UK) network and allies. Our team contributed to the Race Equality Action Plan  (Welsh Government, 2021) and the Black Asian and Minority Ethnic Communities, Contributions and Cynefin in the New Curriculum Working Group: Final Report (Welsh Government, 2021) (V2, V4). The murder of George Floyd and impact of COVID on Black, Asian and Minority Ethnic communities was a major factor that propelled change in policies and we hve been active in creating provisions for a more equal wales (V4).

I have worked with consortia, schools, inspectors, and government to support this agenda. We constructed advice to schools to tackle racism with the Education Workforce council  (2021b), organised national professional learning events (Education Workforce Council, 2022) and met with the Education Minister to shape the support for anti racist practice in schools. Last year I took the role of secretary and as an executive team we organise provisions for mentoring ad support. For example,  I created a safe space for Black, Asian and Minority Ethnic educators to reach out and discuss their issues in school, such as microaggressions in the workplace. Davis et al (2021) identifies the contining problem of recruitment and retention in Wales. Recruitment and retention has been identified since the Rampton report (1981) but I am maximising the potential for change as result of the Black Lives Matter movement. I set up a working party to develop our provisions and to help upskill our members as mentors. As a result we are receiving advanced mentor training from the headquarters of our network and we will continue to train a select few who can deliver future mentor training based in Wales (K1). This is so that we can keep up with the demand and ensure we can maintain quality provision and support for our members. We are all volunteers and there is a limit to provision as we move forward, both in time and resources. To make the organisation more sustainable we are bidding for Government funding.

We have received funding for projects with the Education Workforce Council and with the Diversity and Antiracist Professional Learning organisation (DARPL) to deliver webinars (Education Workforce Council, 2022) and DARPL(2022). My role in these events is as a coordinator to ensure we meet the deliverables of the contracts. I also monitor the DARPL provisions and report the evaluation questionnaires summatively to the project director. I have also provided a blog for the DARPL website. I shared my story so far to encourage conversation, engagement and interest in anti-racist practice (A1, A2, A5) 


Post Doctorate researcher (V1, V2, V3, V4)
At the beginning of the year, I was awarded a post-doctoral scholarship by Welsh Government to consider the implementation of Professor Charlotte Williams' report (Welsh Government, 2021). It is also part of the DARPL project (Welsh Government, 2022) and progress is reported regularly. The rigour of the programme allows me to reflect deeply on the impact of the policies and the findings of my research should inform future practice in schools towards anti-racist practice. As a result, I have had an opportunity to disseminate the position of anti-racist practice in Wales at conferences. In the future I want to support provision in Wales, by developing framework for an anti-racist award for Schools in Wales called Cynefin. This will support equality of opportunity for Black, Asian and Minority Ethnic student teachers and also support all student teachers to have confidence in teaching a decolonised curriculum. In these few years I have taken opportunities to develop and and stretch my professional capabilities beyond what I could have imagined. 
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Elaine Sharpling

	Job Title
	Director of education

	Faculty/Centre/School/Department
	UWTSD: Yr Athrofa

	Email address
	Elaine.sharpling@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
As my line manager






	Second Referee:


	Name
	Dr Susan Davis

	Job Title
	Professional Doctorate Supervisor

	Faculty/Centre/School/Department
	Cardiff Met University

	Email address
	sdavis@cardiffmet.ac.uk

	In what capacity can this individual comment on your professional practice?
As chair of BAMEed Wales of which I am secretary and as my EdD supervisor.








SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Lilian Martin

	Name of Signatory
	Nicola Evans

	Job Title
	Director of Education

	Faculty/Centre/School/Department
	Yr Atrhofa

	Email address
	Nicola Evans (IEH) <n.j.evans@uwtsd.ac.uk>

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:


Signature:______[image: ]_____________Date: ________21.06.22____
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