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Critically analyse the Flying Start provision and its impact on a child transitioning into an Early Years setting.
 
Introduction
The following case study will look at a specific child living in a deprived area, who previously had access to Flying Start and the impact it has had on him transitioning into an Early Years setting. Child A is three and a half years old and is the youngest of four siblings. Child A currently attends a primary school in Wales, which is in a catchment area identified to be mainly in an area of economic disadvantage. This has been indicated in the Welsh Index of Multiple Deprivation, which also makes it a Communities First Area (Welsh Government,2014). With Child A living in a deprived area and parents being on low income, this makes him, and his siblings entitled to free school meals. Unfortunately, Child A has various needs including poor speech, language, social and communication skills. This is having a huge impact on his learning, both socially and emotionally. With Child A experiencing these needs, he finds it extremely hard to engage and interact with both his peers and staff members. This has resulted in him becoming isolated from his peers as he does not have the skills that will enable him to do so. In the early stages of life, children are dependent on their parents to teach them how to communicate and learn. This is done by the child observing, copying and interacting with the parent positively. Siegel (2015) describes that ‘before and from birth we need all our developing skills in to an organised smooth-running system’ (Neural integration).
Child A has recently moved into an Early Years class; however, he is currently still in nappies and as a result the school can only offer him part time provision in school. This means Child A can only attend school for the morning session. With him experiencing various needs and having difficulties in being able to access many aspects of the classroom activities, he accesses the school's nursery transition group during the morning session. In the transition group, Child A is with another six children with similar needs which allows him to be supported by a teacher and an L.S.A. to work on social skills and language steps, as well as other interventions to try to improve his speech and general communication (eye contact etc.) It was recorded on the Pupil Level Annual School Census (PLASC, 2018) that 4,291 pupils have Special Educational Needs, which is a significant number. 
Before entering the Early Years setting, Child A attended the Flying Start provision within the school. Flying Start is a Welsh Government initiative and of their top priorities in their tackling poverty agenda. It is available to all families with children between 2-3 years of age and living in a disadvantage area in Wales. Flying Start has four key elements, including part time child care for 2-3-year olds, an enhanced health visiting service, access to parenting programmes and to ensure the child has support with speech, language and communication (Welsh Government, 2017). Supporting children's language and communication development is one of the core aims of the Flying Start programme. As mentioned previously, as Child A lives in a deprived area, he was able to attend the Flying Start provision. With his difficulties he had a 1:2 L.S.A that was able to support him. 
Since being in school, Child A has had a huge amount of input from various agencies, including Health, Speech and Language Therapists which has seen him having numerous interventions to support both him and his family. All have been available in school and offered within the family home. Unfortunately, parental engagement has been limited and whilst in Flying Start his attendance was very poor. As a result, a speech therapist went into the family home to work with both mum and Child A to try and support and encourage mum to carry out the programmes and interventions Child A needs to develop his speech, language, social and communication skills.

Methodology
There are many different definitions of inclusion, in 2001, Ofsted wrote that Educational Inclusion ‘is about equal opportunities for all pupils...it pays attention to the provision for, and achievement of, different groups of pupils.’ (Ofsted,2001) This suggests that nobody should be excluded in schools. Over time there have been many changes to the development and legislation relating to inclusion within education.  One was The Warnock report which was published in 1978, and as a result changed how children with special educational needs were viewed within society. The term Special Educational Needs was discriminatory partly because of its association with categories, labels and stereotypes. The revised Code of Practice in 2001 tried to move away from these secure categories and labels by presenting broader areas of need. For educators to understand inclusion and how and why Special Educational Needs can be challenging and potentially detrimental to the process of inclusion, in the Social and Medical models of disability can be consulted.
 The medical model of disability focuses on a child's condition. It is about seeing the problem within the child and being able to support them in their setting. Whereas the social model sees the issue within the environment. Alcott wrote that within the social model ‘the focus of attention should be on the environment in which the child lives, making changes to it as well as changes to attitudes of society’. (Alcott, 2002,) In the early seventies, Alcott believed many children were labelled as ‘mentally handicapped’ and were considered ‘ineducable. (1997) For many of these children, they would have been placed in institutions or separate classes away from the other children. This approach meant they were then segregated from mainstream education which would make it non-inclusive. As a result, The Warnock report suggested that all children needed to be integrated into mainstream education. This saw the Education Act (1981) implementing some of the recommendations within the Warnock Report. The Act led to children with Special Educational Needs being given their own rights. Meeting the diverse needs of children with Special Educational Needs is fundamental for teachers to ensure they develop an all-inclusive curriculum to ensure all their pupils have full access and support in all aspects of education (Lloyd, 2002). 
According to the Education Act (2015) ‘a child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her’ (Department for Education). In 1997 the term ‘Inclusion’ was introduced in the U.K. through the policy ‘Excellence for all Children: Meeting Special Educational Needs’ (Department for Education and Employment), resulting in the development of more inclusive approaches within schools. This was followed in 1998 with another policy, ‘Meeting SEN: A programme for Action’. (Department for Education and Employment). These policies saw not only a greater move on inclusion, but an increase of Teaching Assistants working in schools to assist teaching and learning to meet the needs of all pupils with additional learning needs.

Findings
[bookmark: _Hlk1413616]According to Save the Children, ‘Early language skills are a vital skill that all children need to master. Language can be described as a range of skills which can include physical ability to talk and listen, to be able to absorb and understand spoken language and to be able to express own feelings verbally’. This includes, facial expressions and body language. By the age of five, children should have mastered all these skills. These are crucial steps in building the foundations for children's social, emotional and cognitive development later. According to a report carried out by Save the Children, ‘in the U.K children from the poorest families are fifteen months behind those children from more wealthier backgrounds when it comes to their vocabulary’ (2015). 
[bookmark: _Hlk2198352]In a study conducted by Hart and Risley, (1995) they found that from the age of four, children from a professional background heard 45 million words on average, while those children living in a deprived area hear on average 13 million words. Unfortunately for Child A, at the age of three and a half he only says two words, which places him significantly behind his peers. Although we are unsure as to why Child A has severe language delay, one reason could be down to the environmental factors. This could result from how his parents interact with him at home and what early learning opportunities he has had at home. Evidence shows that from birth to the age of three the development of speech, language and communication is very important and that parents must show them how to communicate appropriately. Research suggests that the more stimulation they get from being talked to, played with and read to, the greater their capacity for language and later literacy (Tamis-LeMonda, Bornstein, & Baumwell, 2001). When together mum can show the child very little attention, with Child A often playing with either a phone or i-pad. This was also observed by the Speech and Language Therapist during the home visits. It is concerning for many professionals who have observed little interaction between him and mum and whether he had this interaction in the early years, as it is evident that early parental interaction is vitally important for child development. (Tamis-LeMonda, Bornstein, & Baumwell, 2001).  Many professionals believe that the rise in children with speech and language difficulties is down to the growing use of screen-based gadgets like phones and i-pads. New studies have shown that Screen Dependency Disorder is a new lifestyle disease that is affecting children’s cognitive function. School has observed Mum and child having very little interaction with each other (Alpin, 2018). Theorist Bruner believes the role of the adult in scaffolding to support children in developing higher level learning skills are extremely important. He felt children learn best when they have access to a supportive and interested adult (1976). However, the local government has started to recognize the growing issues surrounding many children being at risk of starting school without having the basic language and communication skills. The department for Education, along with Public Health England has announced that £24 million of additional funding for 2019/20 that will be used to give health visitors and maintained Nursery school’s specialist training where they will be trained to identify speech, language and communication needs in the early stages. The focus will be to engage parents who may lack time, resources or confidence to support their child’s learning within the family environment. However, this is currently being rolled out in England, so it is hoped that eventually this will be rolled out across the U.K. as this current issue is having a major effect on children in Wales. (Department for Education, Public Health England & Nadhim Zahawi MP, 2019)

Conclusion
There is clear evidence that children’s early development of speech, language and communication skills from birth onwards are crucial for them to progress through education and to succeed to the best of their ability. In Wales, it is acknowledged that these issues need addressing with early interventions like Flying Start to tackle educational disadvantage before it has a dramatic effect on children. Flying Start has proven to be successful when parental engagement mirrors the support the child is offered in school. However, with the pupils only attending these sessions for a maximum of 12.5 hours per week, no amount of interventions and Speech and Language plans will reach their potential for effectiveness if the support is not continued within the home environment. For the children with proactive families, Flying Start can be an excellent base upon which to build early language skills, and this can truly make the difference between success further on in school life. Good parental role models can have such a positive impact on the progress a child makes, but when opposite is true it can have a damaging and long lasting effect on the child’s development and learning. However, a recent study undertaken from Save the Children found that on average 45% of children living in income deprivation in Wales were not entitled to Flying Start provision. (2019) For some of these children who may have severe needs like Child A, current interventions and support may not be available to these children living out of the Flying start catchment area. For Child A he was able to attend the Flying start provision, but unfortunately at the age of three and half and currently in an early year setting, his significant needs are hindering his speech, language and communication development. However, this could be down to several reasons, like home environment, or he may have a specific learning difficulty that is affecting his development. With him being so young, various agencies would not be able to assess him and get a diagnosis of anything. In the meantime, it is important that school and various multi-agencies continue to work together giving him the support and interventions he needs to continue to progress through his educational years within the school setting. This includes continuing to try and engage both parents to take a key role in the child’s education. 
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