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The Foundation Phase stands out in the ever-changing field of early childhood education for its creative and all-encompassing method of promoting kids' growth (National Academies Press, 2015). This educational paradigm is centered on a playful pedagogical approach that emphasizes outdoor learning experiences above all else (Parker, Thomsen and Berry, 2022). This essay aims to explore the complex relationship between the development of children's physical literacy core elements and the Foundation Phase's playful teaching approaches, especially those undertaken in natural settings. Through an investigation of the interactions between mobility, sensory experience, social interactions, and cognitive growth in the context of outdoor learning, we want to reveal the significant influence of this method on the development of young learners' physical literacy. 

Theorists of learning who support play as a valuable pedagogy have had a considerable impact on the philosophy of foundational learning in Wales (Donaldson, 2015). The Foundation Phase in Welsh education is evidence of how these theories have been incorporated into the philosophy of education (Welsh Government, 2015). Renowned learning theorists such as Jean Piaget, Lev Vygotsky, and Erik Erikson have been instrumental in forming Wales's educational philosophy, which prioritizes play as a basis for learning.

Welsh philosophy for fundamental learning has been influenced by Jean Piaget's constructivist theory, which emphasizes the value of active learning and production of knowledge through hands-on experiences (Thomas, 2018). Piaget's beliefs on the importance of concrete experiences in cognitive development and the Foundation Phase's emphasis on play as a means of exploration and discovery are in line with his belief that children learn best via interactions with their environment (Mcleod, 2023b). Furthermore, Wales' educational philosophy is influenced by Lev Vygotsky's sociocultural theory, which emphasizes the importance of social interactions and the Zone of Proximal Development (Shabani, Khatib and Ebadi, 2010). Vygotsky's emphasis on learning within a social setting is reflected in the Foundation Phase's collaborative and social nature of play (Kurt, 2020). Children participate in cooperative play activities that support the development of critical social and communication skills in addition to cognitive growth (UNICEF, 2018). Welsh  philosophy has also been affected by Erik Erikson's psychosocial theory, which highlights the significance of identity creation and the resolution of developmental crises (Orenstein and Lewis, 2022). Erikson's theory also acknowledges the function of play in fostering emotional and social well-being. The Foundation Phase recognizes the value of play in meeting children's psychosocial needs by giving them chances to grow in self-reliance, initiative, and competence National Academies Press, 2015b)

In addition, the Welsh educational system has found resonance with the larger global movement supporting play-based learning, which is supported by well-known institutions like UNESCO and UNICEF. These varied viewpoints on the importance of play throughout the world have strengthened the dedication to a child-centered approach that prioritizes experimentation, creativity, and hands-on learning. (Wainwright et al., 2016)

Finally, learning theorists that emphasize the value of play in basic learning have had a big impact on Welsh educational philosophy, which is especially clear in the way the Foundation Phase is being implemented. Wales has developed a fundamental learning framework that acknowledges the intrinsic relevance of play in promoting holistic development among young learners by integrating international perspectives on play-based learning and incorporates the theories of Piaget, Vygotsky, and Erikson. (Wainwright et al., 2019)

The theories of learning, especially those that highlight the importance of play, have had a significant influence on educational practices across international borders. These prominent theories have impacted educational approaches worldwide.  (Fowzee, 2022b)

One major influence is the global shift towards play based learning. Play-based learning approaches are becoming more and more popular worldwide as a result of learning theories from greats like Vygotsky and Piaget. The value of play in supporting children's cognitive, social, and emotional development is acknowledged by many educational systems. Around the world, early childhood education programs have noticed this change. (Fowzee, 2022). Based on Vygotsky's sociocultural theory, this cooperative learning approach is employed extensively in varied classrooms around the world. Students collaborate and support one another in small groups, where each member is in charge of a portion of the total learning process.(Mcleod, 2023b). International educational practices have also been impacted by the emphasis on holistic development, which has been promoted by theorists such as Erikson. Education systems are placing more and more emphasis on the value of treating a child's social, emotional, and physical development in addition to their academic abilities which is another example of how the theory have impacted education globally. (Pulimeno, Piscitelli and Colazzo, 2020). Another global theory influenced example is the idea that children actively construct their knowledge and the encouragement of personalized learning experiences have been influenced by Piaget's constructivist theory. In line with Piaget's ideas, educational practices around the world use pedagogies that promote inquiry, practical experience, and critical thinking. Piaget's constructivist ideas are used in Montessori classrooms across the globe. (Jones, 2023). With practical exercises, the curriculum enables students to investigate and uncover ideas, encouraging self-directed learning and the growth of critical thinking abilities. (Hargraves, 2021)

Theories emphasizing play and holistic development significantly influence global educational practices, promoting play-based learning, social interaction, and meeting diverse student needs. These theories have significantly impacted the global evolution of education, demonstrating their global impact on the way education is conducted. (Zosh et al., 2017)

The four goals set forth in the revised Curriculum for Wales are consistent with conceptions of education that prioritize lifelong learning, holistic development, and preparing students for civic engagement.(Protheroe, 2022b). The statement may not specifically name educational theorists, but it is possible to link different educational theorists to the broad educational philosophies that have shaped these goals.

The first purpose in the Curriculum for Wales 2022 is to create ambitious, capable learners which was influenced by Piaget's constructivist approach as in this approach students actively create their own knowledge by interacting with their surroundings. The goal of producing skilled learners is consistent with the constructivist method, which prioritizes practical experiences, critical thinking, and student participation in the learning process. (Mcleod, 2023)

The second purpose within the Curriculum of Wales, Enterprising and creative contributors was influenced by Vygotsky and his social constructivism. The social constructivism of Lev Vygotsky emphasizes the value of social connections in education. The focus on students as innovative, enterprising contributors is consistent with Vygotsky's theory that learning is a social process and that people build knowledge via shared experiences and teamwork. (ScienceDirect, 2017)

Ethical and informed citizens of Wales and in the world is the third purpose which aligns with Lawrence Kohlberg's theories. The relevance of ethical reasoning in people is emphasized by Kohlberg's theory of moral growth. The emphasis on morally-aware, informed citizenship is consistent with the notion that education ought to support students' moral growth by encouraging accountability and moral decision-making. (Lally and Valentine-French, 1984)

The fourth purpose states healthy and confident individuals. In order for people to realize their full potential, it is critical to attend to their basic needs, which include their physical and psychological well-being, according to Abraham Maslow's hierarchy of needs theory. The emphasis on strong, self-assured people is consistent with Maslow's theory of the importance of establishing environments that promote people's general well-being and sense of self. (Cherry, 2022)

In addition, the 2022 Curriculum for Wales emphasizes on lifelong learning which I believe was influenced by John Dewey and his progressive education theory. The progressive educational theory of Dewey emphasizes the value of experiential learning and educating pupils for civic engagement. Dewey's emphasis on cultivating a love of learning and adaptability is in line with the goal of preparing students for lifelong learning. (Williams, 2017)
The Curriculum for Wales' four goals align with contemporary education theories, emphasizing students' development and readiness for moral and social responsibility in society, based on a combination of fundamental educational philosophies.

Numerous nations worldwide acknowledge the noteworthy influence that intentional outdoor play has on children's growth and development. Research demonstrating the benefits of outdoor play for children's physical, cognitive, social, and emotional development supports the notion that outdoor play is important. (Bento and Dias, 2017)

Outside play is a major part of early childhood education in many Finnish preschools. Esiopetus and other schools place a strong emphasis on outdoor learning activities because they understand how important nature is for promoting creativity, problem-solving abilities, and general wellbeing. (Valtonen, 2020). Sweden is another country that heavily relies on outdoor learning. Sweden has adopted the idea of Forest Schools, in which kids regularly participate in outdoor learning in unspoiled environments. Schools that emphasize outdoor play, such as The Swedish Forest School, help students develop social skills, resilience, and a connection to the natural world. (Foundation, 2020). Forest bathing, also known as Shinrin-Yoku, is a common curriculum inclusion in Japanese schools. This practice encourages both physical and mental well-being by spending time in nature. Programs like the Green School Initiative promote outdoor learning opportunities, and some schools have designated outdoor areas. (Hansen, Jones and Tocchini, 2017). In Australian early childhood education, Bush Kinder programs have become popular. Schools that value outdoor play in natural settings, such as Castlemaine Childcare Cooperative, do so because they think it fosters creativity, physical health, and a sense of connection to the surroundings. (Melbourne, 2023)

The illustrations demonstrate how various nations prioritize outdoor intentional play for children, recognizing its benefits in their school systems. Outdoor play not only promotes physical growth but also mental, social, and emotional health, laying the foundation for lifelong learning.

Outdoor activities offer numerous benefits for early childhood education, supporting holistic development in young children. Numerous worldwide techniques and strategies emphasize the importance of incorporating outdoor activities into early childhood education. (padayichie, 2022)

Young children who play outside have better gross motor skills, coordination, and physical fitness. It offers chances for sports like jogging, leaping, and climbing.(Sutapa et al., 2021). Outdoor physical exercises are given priority at Scandinavian forest schools, such those in Sweden. Unstructured play helps children develop physically when it occurs in natural environments. (Pellegrini and Smith, 1998) research emphasizes the benefits of outdoor play for kids' physical development. Gross motor abilities, coordination, and general physical fitness have all been found to increase with exposure to nature and unstructured outdoor activities.

Children's interest is piqued by the outdoors, which also offers a natural environment for inquiry, problem-solving, and critical thinking. (Atkins, 2018).  A rich and holistic learning environment can be found in nature. The emphasis of nature-based education in Germany and forest schools in the United Kingdom is on hands-on learning in natural environments. These methods acknowledge how outdoor experience stimulates curiosity and a broader comprehension of the environment while also having positive cognitive effects. "Outdoor activities improve children's cognitive ability, claims (Louv, 2008) in "Last Child in the Woods." Studying in nature fosters curiosity, problem-solving skills, and a deeper comprehension of subjects (Knight, 2013)

Playing outdoors stimulates imagination and creativity through activities including making art, building with natural materials, and designing games (Little Tikes, 2019). . In Australia, nature-based initiatives such as Bush Kinder promote creativity via unrestricted outdoor play. These initiatives acknowledge the value of nature in igniting kids' imaginations and encouraging artistic expression. This is consistent with Ginsburg research about the role that play plays in fostering creativity. (Ginsburg, 2007) Children can play with a wide variety of materials and spaces in outdoor settings, which encourages creative discovery and unstructured play.

Furthermore, Spending time outdoors fosters a sense of environmental stewardship and ecological awareness.(niDirect Government Services, 2018). Children develop a connection to nature and an understanding of sustainability. Nature-based education in Japan, influenced by the Shinrin-Yoku (forest bathing) concept, emphasizes environmental appreciation. Children participate in activities that promote respect for nature and a sense of responsibility for the environment. In 'The Nature Principle,' (Louv, 2011) makes the case that being outside raises one's awareness of the environment. Environmental responsibility is emphasized in nature-based education programs, including those in Japan that are influenced by the Shinrin-Yoku philosophy 

Lastly, Playing outside promotes controlled risk-taking, which helps kids become more resilient, adept at handling problems. Denmark's forest schools welcome the idea of controlled risk. Youngsters get the chance to develop their skills and boost their confidence via activities like climbing trees and utilizing tools. In her discussion of the function of risk in play, (Gill, 2007) highlights the value of children's growth through managed risk-taking. Forest schools in Denmark incorporate controlled risk into outdoor activities to promote resilience. (Waite, Bølling and Bentsen, 2016)

Nature provides an invaluable setting for early childhood education, supporting overall development and fostering a lifelong love of learning. This is evident in various settings such as forest schools in Scandinavia, nature-based education in Japan, and outdoor kindergartens in Australia.

To conclude, the Foundation Phase's playful educational approach focuses on outside learning, fostering children's physical literacy through movement, exploration, and nature. This method combines playfulness with education, allowing children to develop motor skills, spatial awareness, coordination, and problem-solving abilities in a dynamic outdoor setting. The approach aligns with physical literacy concepts, as it recognizes the connection between a child's overall wellbeing and the development of their movement skills. The Foundation Phase's approach lays the foundation for an active and healthy lifestyle, acting as a catalyst for a lifelong journey of physical literacy, promoting children's overall wellbeing.
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