Good morning, my name is Ellie Wade student number 1700854
Today I will be discussing the impending changes to special educational needs and additional learning needs legislation in Wales. Some of the points I will be discussing are, what some of the changes are, the cost implications of the new legislation, the training and multiagency working.
To begin the Additional Learning Needs (ALN) and Educational Tribunal Act was passed in January 2018 and will begin to be rolled out from the start of the new school year in September 2020 as reported by Snap Cymru (2020).
Some of the significant changes that are reported by SNAPCymru (2019) include renaming the act, The term ‘special educational needs or SEN’ will be replaced by ‘additional learning needs or ALN’. This in turn means the SENCOs will be known as ALNCOs. 
School/Early Years Action, School/Early Years Action Plus and Statements will disappear and every child with recognised ALN will eventually be issued with a new statutory document called an Individual Development Plan (IDP). However this comes under scrutiny by the House of Commons (2006) who suggests by blanketing all children or people with similar needs together doesn’t necessarily always work as not all children or person with AddLN have the same requirements however, this is rectified by the introduction of IDP’s. 
The new changes strive for inclusive education of ALN children wherever possible. However, NASUWT (2020) states that ‘There is not a single agreed definition of inclusion’ ‘Definitions that do exist are often based on differing combinations of educational, social, moral and human rights grounds.’  
Within the changes to ALN in Wales which are reported by Dauncey (2016) it introduces 11 aims and changes, some of these include a unified plan, increased participation of children and young people, increased collaboration and high aspirations and improvement outcomes.
Focusing on, increase of participation of children and young people this can be translated to mean wherever possible a child with additional learning needs is placed as part of a mainstream class which would also support the high aspirations and improvement outcomes, this is supported by the Warnock Committee in 1978 who reported that children with SEN should attend mainstream schools where appropriate. The Education Act 1996 sets the framework for this. 
However, the Welsh assembly government (2017) estimates that transition costs alone for the new changes in the ALN education which includes children with ALN attending mainstream school, will amount to £12 million and increases ongoing costs for some organisations such as health boards, education institutions, Estyn and the Welsh Government by £1.1 million which is reported by the Welsh Government to lead to added financial pressure as individual settings will have to decide the order of importance for the funding to be shared out, for example if the setting is safe enough or accessible enough for all children.
Welsh Government (2018) states that environment, curriculum and the provision of information should be made more accessible for disabled pupils and other persons accessing the premises which, includes the environment in the classroom. However, with the increased costs for education institutes with could lead to a lack of funding and increase in costs for an ALN students it if feared that this will be increasingly difficult according to National Assembly of Wales (2015) due to a number of reasons.
One being as the Welsh Assembly Government, (2008) reported that within the foundation phase curriculum a higher adult ratio is required when a child with ALN is part of the class meaning the increase of additional practitioners being supportive staff to ensure that all children with or without ALN is being fully supported and ensuring the correct education. 
However, this is not possible with the proposed increase of cost which could leads to a lack of funding in the class room and training as previously mentioned according to Welsh Assembly Government, (2011) when there is lack of support staff this, can lead to not only lessons that are prone to disruption for not only a child with ALN but also children without
Due to the change from SENCO to ALNCO this means already SENCO qualified trained teachers or Teaching assistants will have to undergo re-training in ALNCO which could lead to Kotter and Schlesinger (1979) theory of resistance to change, meaning some may feel too comfortable and safe with their current training of how to deal with a child with Sen and may feel reluctant to change and adapt the new ALN code causing some resistance to the reform. However, having newly trained practitioners in ALN will benefit the quality of teaching and learning according to Ofsted (2008).
However it could be argued that the increase of costs which may means that the funding for the change in training or specialised training for teachers or the hiring of specially trained practitioners which is of  high important according to the legislations provided by Welsh Government (2018) won’t be as high of importance even though, Welsh Government (2018) reported that all teachers should be trained to deal and support children with ALN to be able to improve the planning and delivery of support and being able to place learners needs, views, wishes and feelings at the heart of learning. By having the correct and updated training it support the United Nations Convention on the Rights of the Child (1995) Article 23: a child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Governments must do all they can to provide support to disabled children and their families.
However, NEWUT (2020) states that teachers reported that their schools do not have enough money to fund training already. It was also reported that external training is often very expensive but a small but significant number of teachers report that they have to pay for their own training and the risk that further pressure on school budgets will lead to more teachers being expected to pay for their training to ensure ALN pupils have the best possible education and care as reported by Estyn, (2017). 
With this problem it could lead to other teachers relying solely on the information dissemination of newly trained staff to pass on relevant and crucial training to staff who do not have the funding to have training to ensure the education and support of any child with ALN in the setting as reported by Green (2008). However, Fox (2000) wrote of how helpful it is TA’s and teachers have an understanding of the background and framework that underpin the way in which learners with SEN  are being identified as having special needs, and the ways in which they are being supported in education so teachers and TA’s are able to fully support learners. This is also incorporated in the new ALN legislation as the Welsh Government (2018) who states that there will be an ALN implementation guide to explain in detail the changes.
Davis (2011) states the importance of a ‘whole school’ approach to benefit any person who has a interactions with a child with ALN to ease the situation for staff and child. jdoijwqod
Research by the National College for Leadership of Schools and Children’s Services (2011) found that Managing interactions between ALN children and other children throughout the day was highlighted by a Teaching Assistant as a challenge. This reported problem is expected to only get worse due to the lack of funding for extra staff to oversee these interactions to ensure there is no exclusion during the school day as reported by Snap Cymru (2020).
[bookmark: _GoBack]The Welsh Government (2009) reports that on times having a child with ALN in a mainstream classroom, is likely to cause disruption to the c By having these disruptions in the class this is likely to lead to discrimination by not only the other children but from their parents who may be worried that their children’s education being compromised by the teacher being distracted and focus being elsewhere. Even though, the Equality Act (2010), states that all possible networks should be taken to avoid discrimination of a child or any person with an ALN and address hate or discrimination against an ALN person. 
This is supported by Wallace (2007) who states that the more support in the class room to help a child with ALN/SEN will benefit everyone is the class to create a positive learning and teaching environment this also is in support of the change to improve outcomes and participation by providing the correct environment for everyone to achieve their full potential.
Although Devarakonda (2013) reports that by placing children with additional learning needs in mainstream school threatens the livelihood of those working in special schools and the quality of life of those working in mainstream schools, especially teachers, by increasing their workload.
Although it is reported by the Welsh Government (2018) that by introducing an IDP this will ensure greater consistency and continuity For children with ALN who are looked after, the Act will require their IDP to be incorporated into the personal education plans (PEPs). This will eliminate duplication of effort and ensure that the educational needs of a child who is looked after are considered in a holistic way. 
With the introduction of IDP’s the process of converting the existing IEP or a statement to an IDP the Welsh Government (2018) state that IDP’s will help to reflect the child’s needs and personality including what is important to and for them with in inclusivity of their parents playing a crucial part in the development of each child’s individual IDP. IDP’s will also be available for children and young people aged between 0-25 apposed to 0 to 16 and is not only available for children or young people with server ALN apposed to the SEN statements which were limited according to the Welsh Government (2018). It was found by the Welsh Government (2016) that IDP’s helped to summarise outcomes of assessments and assist in sharing the conclusions of the IDP’s with teaching and support staff as well as easing the transition from school to college. Under section 26, local authorities will be responsible for overseeing IDP’s. however, SNAPCymru (2017) stated that some parents expressed a concern about the different system and introduction of IDPs and the lack of detail in the bill as it could mean different interpretations by each authority and also the lack of parental preference when discussing the IDP.
Carrying on, it is reported by the Welsh Government (2008) that without the correct supporting staff or training for staff to educate other children about ALN can commonly cause a stigma and discrimination towards children with ALN. The Special Educational Needs code of Practice, (2001) states that wherever possible the need to avoid negative stigma to create a happy and safe environment for all. To avoid the stigma around children with ALN it is suggested by Contact (2020) that the more children learn and understand that all people are different will help them to understand and support the children in their class, this will also help to diminish the stigma around children with ALN. Likewise, having ALN children as part of mainstream education follows the report of the Salamanca statement which states that ‘regular schools with inclusive orientation are the most effective means of combating discriminatory attitudes, creating welcoming communities, building an inclusive society and achieving education for all. This also is in support of the ain to ‘increase participation of children and young people.
Estyn (2017) states that too few schools prioritise whole-school training on ALN or do enough to develop inclusive whole-school approaches and ownership of provision for pupils with SEN. They do not work closely enough with other schools to share their good practice or specialist staff and resources. Roaf (2002) suggests that multi-agency working enables children with complex educational needs to reach their full potential. The increasing focus on quality of life has highlighted the need for professional agencies to work collaboratively, if those with complex and profound learning difficulties are to lead richer lives according to Mencap, 2000 and Barnes, 2008. Also, multi-agency working is being increasingly seen as a means of enabling improved access to specialist support and resources, facilitating inclusion and resulting in raised attainment (Forbes, 2007). This is also in favour of the 11 aims to ‘increase collaboration’.
To conclude, with correct training and implementation, this new system could be a benefit to not only teachers but students with ALN. With the integrated and individualised education plans to help tailor education to the child’s individual needs. However, funding both to the individual LSA, school and LEA is still a concern and one of the factors that needs to be conditioned to support moving forward.
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