	
Target 1 

	Progress to devise further criticality and counter arguments throughout your response and across all the above criterions. 
	Within, the essay I have devised my argumentation skills further and began to devise more criticality throughout my essay when necessary. 



Good teaching and learning:

· means employing a blend of approaches including direct teaching.

· sets tasks and selects resources that build on previous knowledge and experience and engage interest.

· ranges within and across Areas of Learning and Experience

                                                                          (Pedagogy - Hwb (gov.wales)


Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.


Since 1988, the school curriculum in wales has been statutory which gave rise to concerns about its relevancy and the workability of the framework. Therefore, Graham Donaldson was appointed to establish an independent review of the curriculum and produced Successful futures (2015). In successful futures it was suggested how the welsh curriculum has become outdated, overloaded and complicated and that assessment arrangements were not making the contribution in regard to improving learning (Donaldson, 2014, P.11). This was further supported when OECD (2015) released wales performance in the programme for international students' assessment (PISA) tests which displayed Wales as the lowest out of the three other UK nations. These results were a shock to the system and acted as a wake-up call to reform the welsh curriculum (Andrews, 2011). Through the review of the curriculum, the welsh government recognised the importance that each child in wales should have in being able to benefit from the curriculum and assessment. Furthermore, the review drew on emerging trends internationally where there is a common aim to develop learners in their attitudes, values, skills and knowledge in order for them to achieve success and fulfilment as engaged thinkers and ethical citizens (NFER and ARAD, 2013). This was developed by Donaldson through the four curriculum purposes which support learners to become, ambitious and capable learners, enterprising and creative contributors, ethically informed citizens and healthy, confident individuals (welsh government, 2020). It was also significant when developing the new welsh curriculum 2022 that the structure should be clear and simple and would establish an entitlement for all children to receive a high-quality balanced education. This was proposed through the six areas of learning and experience, which are, expressive arts, health and well-being, humanities, language, literacy and communication, mathematics and numeracy, science and technology which each make a distinct contribution to developing the four purposes of the curriculum. Overall, the new welsh curriculum 2022 should equip pupils with high standards of literacy and numeracy and promote them to become more digitally and bilingually competent which shapes them to be confident, capable and compassionate citizens of Wales and the world. 

The first pedagogical principle will be centred on ‘Good teaching and learning means employing a blend of approaches including direct teaching’. My understanding of this is that it allows a child to develop their critical, creative and problem-solving skills which are attained through various different ways, for instance, individual work, group work, play, and modelling which is all instructed through direct teaching. Firstly, I will begin by defining ‘direct teaching’, which is a highly developed classroom script that breaks down important skills into sequential components. Each component is taught, and the class teacher then models the behaviour, and provides instruction and feedback at each step (Engelmann and Osborn, 1999). These components include the vital topics of mathematics, literacy, language, science and reading which all further a pupil’s foundation learning. Within, my observation week in placement, I was able to recognise the use of direct teaching within the foundation classroom, as the class teacher displayed the use of explicit instruction and modelling when conducting a phonics lesson. This was demonstrated by holding up each card with a letter on it and the teacher asking, ‘what sound does the letter make?’ which resulted in the pupils imitating the way in which the class teacher produced the sound of the letter. This was then followed by how each letter is written; therefore, the class teacher would firstly show how to write each letter and the children would model the way in which the class teacher had written it. This further allows the class teacher to reflect on her way of teaching and thus, develop a sense of awareness regarding their impact of the use of direct teaching on their pupils learning. Direct teaching is vital in this area of foundation learning as (alliance for education 2004, notes in Hattie, 2019) there is a fundamental need for direct instruction when it comes to teaching sounds and advancing pupils reading skills. Raynor et al, (2001) suggests that direct teaching of phonics is more effective than any other teaching strategies in regard to helping children become skilled and independent readers. The use of direct teaching is supported by Carnine (2004) as he stated that direct instruction is crucially beneficial in developing reading and numeracy skills. Furthermore, he adds that the use of direct teaching is the most effective way in which a child will learn how to read, thus highlighting its significance in foundation learning to a child’s development. This was shown through my observation, as I noted how that through the use of direct teaching, children were more engaged and understood more clearly which thus, scaffolds and builds on their holistic development and allows them to grow academically. 
However, many may argue against the use of direct teaching, and it’s benefits in education and to the curriculum. The use of direct teaching is criticised as it can be argued that a child will learn by the process of adjustment to their environment (Piaget, 1952, P.25). This is a main criticism from Piaget (1952) as he opposes the use of direct teaching and proposes instead that learners must have their own understanding which they collect through their environment. Therefore, direct teaching would not work in terms of this, as they cannot imitate what the class teacher does, they must instead practice individual foundation learning in order to make their own understanding to further their cognitive abilities. This is supported by Skinner (1957) as he argues that a way in which a child learns language is majorly taught through their environment. For example, Skinner suggests that this begins as a baby, as they are conditioned by their parents/guardians by sounds that vaguely correlate to a word in their language, if the parent then immediately rewards their response then this will make the baby more likely to do it again. Therefore, Skinner (1957) argues how through a rewarding environment a child will begin to comprehend language which will have huge effect on their development. Yet, this does not mean that they outright oppose the use of direct teaching as they recognise the benefits that draw from it. They believe it is vital for an active, collaborative and most importantly a child centred learning, as through experiences and play they are able to feel valued and achieve a sense of belonging which encourages a holistic development. 
Moreover, I will now be focusing on the second pedological principle which is ‘good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.’ Prior knowledge is defined as being the knowledge, skills and ability that a pupil brings to a learning process (Jonassen and Gabrowski, 1993). The importance of prior knowledge in foundation learning is vital as stated by Ausubel (1968) it is considered one of the most influential factors in learning and developing a child’s knowledge. This was clearly shown through foundation learning during my placement days, as every morning the class teacher, would ask the class ‘what day is it today?’, in both Welsh and English. The children then depending on what day it was had to choose the correct balloon of the day in both English and welsh. The class teacher then expanded this and asked them ‘what day would it be tomorrow?’, which was typically the weekend. The children would then repeat the word of weekend, in both Welsh and English and they would finish by singing a song of the days of week in both languages. Through, this simple activity the class teacher was able to build on their previous knowledge of the Welsh language and use the act of repetition to expand their learning and understanding. Each week the class teacher would introduce a new Welsh word, this would be displayed by using certain resources such as books, videos and even plays as they were to attend a play in Welsh, which hence, expands their experiences with the Welsh language and allows them to engage their interest.  Furthermore, it allows a link to the welsh curriculum (2022) in promoting the Welsh language as it is the aim of the Welsh government to have one million speakers before 2050. It also encouraged an area of reflective practice as the class teacher introduced new Welsh words each week in order to achieve target goals to enhance the children’s Welsh skills.  Vygotsky (1930, notes in Dolya, 2009, P.9) how crucial building on prior knowledge is in foundation learning, as he states it is the place where child and adult meet. Therefore, he suggests that in building and expanding on a child’s knowledge the teacher is vital in guiding them to perform tasks that challenge them, for example, the way in which the class teacher challenges them with new Welsh words each week. In order to act as ZPD (zone of proximal development), to further mature a child’s understanding of making connections between old content and new content, as it is crucial children recall previous learning before being presented with new knowledge (Howard-Jane et al, 2018). 

On the other hand, it could be noted that building on previous knowledge and expanding on that knowledge is challenging, as research highlights the paradoxical nature of prior knowledge, for instance, if a child is taught inaccurate knowledge, then this will hinder their development and a lack of it makes it impossible to progress (Pintrich, 1993). Yet, this is the only concern that arises when evaluating how effective building on prior knowledge and expanding knowledge is to a child’s development. Even behaviourist theorists, like Thorndike (1898) notes through his ‘law effect’ that learning progresses by the act of positive and negative reinforcements. Therefore, when Thorndike’s theory is applied to foundational learning it suggests how there are several factors in play, for instance, the environment, building stimulus response connections and most significantly utilising prior knowledge and repetition in order to expand pupil’s cognitive development. This shows how this second pedagogical principle plays an important role in shaping and defining a child’s educational development. Yet, recommendations that I would provide to strengthen this would be to work more closely with the community as this will build on a children’s prior knowledge, and in regard to progressing with the Welsh language I would establish through technology, for example, if they’ve learnt new Welsh words that week, I would put on a Welsh song to develop a deeper understanding in order to enhance their holistic development. 

Lastly, I will be delving into the exploration of the final pedagogical principle which is ‘good teaching and learning ranges within and across areas of learning and experience.’ To begin the definition of cross curricular learning is when skills, knowledge and attitudes and a number of different disciplines are applied to a single experience, problem, question, theme or idea thus, working in a cross curricular way with the curriculum as the main focus (Barnes, 2015). There is also no benefit in creating a false opposition between subjects and child as a focus for the curriculum, as all areas of learning and experience are seen as mutually interdependent (Dewey, 1902 states in Barnes, 2015). My understanding, of cross curricular learning is through the six areas of learning and experience (AOLE) within the new Welsh curriculum of 2022. These all promote unity in regard to making connections to each AOLE which strengthens a child’s knowledge and understanding. The importance of cross curricular learning in foundation stage is evident as it motivates children to learn through stimulating interconnected subjects this in turn expands their imagination and allows them to construct meaning. It further gives teachers the opportunity to encourage active enquiry by taking initiative which sparks discussion and debate within children. For instance, outdoor learning plays a significant role in cross curricular learning, as during my placement days, one of the lessons that week was to go on a nature walk and find different insects and plants. Once back in the classroom they were then told to describe what they found, thus bringing literacy, science and technology together in order to expand their knowledge. Howard Gardner supports this way of teaching as he states that any subject of significance can and should be represented in a number of different ways (Gardner, 2004, p.6). Furthermore, Gardner recognised through his theory of ‘multiple intelligences’ (1983) that there were eight different intelligences which included, visual, musical and logical. Therefore, by integrating these subjects in a cross curricular approach this will create the opportunity to teach learning through various different learning styles which will help all children to learn and expand their knowledge. Similarly, Dewey (1938) states the importance of cross curricular learning in regard to strengthening pupil’s holistic development. Through his theory he argued that educators must understand the nature of human experience and design a curriculum that is the basis of a theory of experience. Dewey (1938) further insisted that education should have both societal purpose and purpose for the individual pupil. The aim of education is that learning should not be based on separate subject disciplines, but rather it must adopt the role of processing all disciplines into one, which thus allows for a cross curricular approach to be born which provides pupils the opportunity to apply their knowledge in real world contexts. 

In contrast, to Dewey (1938) and Gardner (1983), many theorists argue against the use of cross curricular learning in education as George (1996, p.5) states that a subject based curriculum is worthless, as the curriculum is now being presented as a means of teaching skills that can be transferred from one domain to another. Furthermore, Hayes (2010) supports this view as he argues that cross curricular learning may hinder a child’s development if the school does not have the resources that relate to each area of learning and experience. It is further stated that cross curricular learning is also limited in regard to catering all students, as not all students are able to take part in certain learning if they have disabilities. Thus, meaning that too many links between subjects can lead to confusion which may result in little sense of progression being made within these subjects which affects a child’s holistic development (Barnes, 2012). It can also be noted how there is a risk within cross curricular learning concerning that one subject may take over the whole response of a child’s enthusiasm and interest which will lead to loss of interest in the other subjects. However, I would recommend that there must be a fun and engaging link between both cross curricular subjects in order to keep both the enthusiasm and interest of a child. For example, this could be through a game of bingo where you could use images of animals which connects to science and technology and links to the school’s theme of ‘outdoors’ and then have words on the back of the card in Welsh which links to literacy, language and communication. This could be a fun activity in which it not only engages the child but also keeps them interested in both cross curricular subjects. Therefore, displaying the weaknesses of cross curricular learning yet, also the strengths in an integrated approach to school subjects which will result in a child’s development and also in providing a more holistic education (Beane, 1996).

In conclusion, through researching and evaluating each pedological principle, I have discovered the valuable role they play in our curriculum in order to benefit a child’s holistic development. The first pedological principle (refer as PP1) has allowed me to think of the role in which direct teaching plays and how this has an effect on a child’s development. Through, observing the use of direct teaching, I was able to recognise the strengths it has in ensuring that children understand what they are learning, and how they can do the work correctly which is vital when it comes to enhancing their knowledge and understanding skills. Moreover, through evaluating PP2 it was evident how building on the previous knowledge that children have expands their learning and understanding in the foundation stage. This is an approach I will surely be adopting in regard to my teaching in order to build and use the knowledge they already have to scaffold a lesson around, that in order to enhance a deeper development and progress their knowledge. Lastly, PP3 was extremely beneficial in recognising the benefits to cross curricular learning, in regard to the holistic development of a child. Therefore, when adopting my own practice, I will ensure to create enjoyable cross curricular activities that link together in order to expand children’s knowledge through the use of multiple subjects. Overall, all three pedological principles play a pivotal role in education and curriculum in enhancing a child’s holistic development, as without the use of direct teaching, building on previous knowledge and cross curricular learning, a child would have a poor sense of development, knowledge and understanding. 
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