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During this essay I will discuss the importance of language in regard to development within children. While evaluating and reflecting on a reading activity which took place in School A using the Gibbs Reflective Cycle (1988). I will also critically examine different theorists and their perspectives on supporting language development. Literacy is vital for communication, as it gives children an ability to speak, listen, read and write effectively. As Locket, et al comments:

Literacy is universally seen to be one of the fundamental goals of education, and identifies links between literacy and thought, literacy and accessing information, and literacy and understanding the world through literature, as well as between literacy and employment. (Locket. Et al, 2001, p. 4). 

There is a fundamental and equal relationship between oracy, written language and reading. Initially, reading and writing are dependent on oracy skills. A study taken by The Communication Trust (2017 cited in Lodge, 2020) found that children who have poor oracy skills are ‘six times less likely to reach the expected standard in English at age 11 than children who had good language skills at five’. 

The reading skills strand on the Programme of Study for English in Wales contains 26 skills to achieve by the end of year 4 as shown in Appendix A. (Welsh Assembly Government, 2015). Taken from Estyn’s report of School A, they found that ‘in English, the percentage of pupils who achieved level 4 or higher has been consistently lower than the average for Wales’. (Estyn, 2012, p. 4). However, they also found that ‘pupils that received additional support for reading have begun to make appropriate progress’. Additional support provided for children will poor literacy skills are strategies such as, Read, Write Inc and Accelerated Literacy. Taken from School A’s prospectus document, the headteacher stated that;

Reading is taught initially using a phonics programme called ‘Read, Write Inc’, this is a synthetic phonics programme which follows the guidance of ‘Letters and Sounds,’ before moving onto our reading scheme. Some pupils will undertake specific intervention programmes if they experience difficulties with reading. (School A, 2019).

Specific intervention programmes include Lexia and Accelerated Literacy. Lexia is an online programme that supports development of oracy, reading, spelling and writing. Lexia provides highly motivational lessons in the format of different games while allowing children to learn at their own pace as it is programmed for their individual needs. According to Prweb, (2013) ‘The one-on-one learning environment is a key benefit when compared to traditional learning methods. Children are able to progress through lessons at a rate that suits their level of ability, and they are able to repeat lessons in order to overcome any difficulties’. However, Safdar (2011) states that ‘relying on technology for teaching might lead to significant problems as students might deviate from lessons. Without following the guidance of the teacher, the student’s performance in the subject will suffer’. (Safdar et al, 2011, p.67). Nevertheless, evidence suggests positive results of children reading outcome levels after a whole term of using the intervention. Showing that ‘Lexia is more than twice as effective than the traditional adolescent reading intervention’. (Lexia, 2019). This can be seen in Appendix B. 
Another strategy is Accelerated Literacy. This can have a positive impact on a child as according to the Education Endowment Foundation (2018, cited in Renaissance, 2018) ‘Accelerated Literacy produces positive effects, the programme increased reading age by three months in just 22 weeks’. Evidence can be seen in Appendix C. Not only supporting their language development but also their self-esteem as they are able to see progress in their language skills. However due to school budgets it is not always possible to have professionals to work on a one-to-one basis for an individual at one time. 

Professionals should evaluate effective strategies to work towards being outstanding practitioners as children are at the centre of our practise. This correlates with the United Nations on the Rights of the Child (1989), article 29 states that a ‘child or young person's education should help their mind, body and talents be the best they can’. (Commissioner Scotland, 2015). 
It is important for professionals to reflect on their experiences as they can ‘use reflective techniques to improve teaching methodologies’. (Léon-Henri, 2021). This supports language development as lessons are carefully planned to suit individual needs. There are many theorists that support reflection in practise, such as Gibbs (1988), Schon’s Reflective Practise (1983) and Kolb’s Experimental Learning Cycle (1984) described in detail in Appendix D. One way of reflecting on an experience is by using The Gibbs Reflective Cycle (1988), giving structure to learning from experiences. 
The Gibbs Reflective Cycle is a six-step process enabling professionals to reflect on experiences. This can be used in a variety of ways within educational settings. During the first stage, you are to factually describe what has happened, this allows you to see a better understanding of the experience. For instance, during the reading activity, children were seated at their tables and were told it was story time. We read the story together using actions to describe what was happening. This is used frequently in School A as a literacy framework called Talk for Writing (2013) is followed. ‘Talk for Writing encompasses a three-stage pedagogy: ‘imitation’, ‘innovation’ and ‘invention’. These aim to improve writing ability by giving an understanding of the structure and elements of written language through oracy’. (Education Endowment Foundation, N.D). It gives children with language difficulties opportunities to develop stronger oracy skills to further their language. Questions were also asked to the children throughout the story to engage. This not only increases their understanding of what is being read, but it fully engages the children in the reading process.  In turn, ‘it can support future readers to review important points in the text, evaluate the quality of the text and make connections’. (Behne, 2009). After reading, we discussed what made the character upset. This made the children think of their feelings and the feelings of others.  This correlates with The New Curriculum for Wales (2015) as stated in Successful Futures, Donaldson (2015) ‘Children who build on their mental and emotional well-being by developing empathy become healthy and confident individuals’. We then discussed the follow up activity where we were going on our own animal hunt in the nearby woods. This allowed the children to discuss what animals live in our local area. One child even came up with a song which we could sing while on our hunt called ‘we are going on an animal hunt’.  According to Hill, (2011) ‘Singing rhymes and simple songs teaches children how language is constructed and assists with the acquisition of language’. 
Moving on to the second stage of the Gibbs Reflective Cycle (1998). Feelings, before the activity I felt nervous, as not only was I reading to children that I had never met before, I knew I was being recorded. However, I began to feel confident while reading the story as the children were engaging very well. They also enjoyed discussing and answering questions that were asked. 
Throughout the activity there were many positive and negative aspects that I could reflect on and evaluate. Majority of the children sat very well to listen to the story and their engagement was fantastic, however the attention of one child started to lessen during the story as he kept standing up, moving around and making noises. However, the noises and movement he was making were relevant to the story, so I believe it was his way of engaging rather than disrupting the story. The discussion of the bears feelings was also pleasing to hear as they all had an opinion on why he was upset and what we could do to make him feel better. This shows that the children were listening throughout the story as they could explain that the bear needed a friend as he was lonely. However, reflecting back on the activity, I believe I asked too many closed questions, many questions that were asked mainly lead to a one word answer as ‘we project our own interpretation before children have a chance to share theirs’. (Garcia, 2020). One of the children was very vocal during the story, stopping myself from reading the story as well as other children not being able to have a turn at talking, although he was engaging and speaking about situations relevant to the story, reflecting back, time was taken away from the other children. To improve for the future, I would explain at the beginning set rules that are made by the group in a way that allows e very child to have an opportunity to talk to improve empowerment. I could use lolly pop sticks to pick out names shown through co-operative learning, this ensures that all children stay engaged. I would also ask more open-ended questions before, during and after the story. This allows the children to think carefully and elaborate their answers without a simple yes or no. Open ended questions would also allow myself to see the activity and the story from the child’s perspective. 

There are many theories that support the language development of children and young people. For instance, Chomsky (1957), the Nativist Theorist. He believed that ‘there are deep structures and surface structures in every sentence, no matter what language. This is why you can form sentences with similar meaning using a theoretically infinite combination of words’. (Narayanliu, N.D). Chomsky’s hypothesized that language is part of human genetics and children have precise language abilities supporting them as they work towards mastering a language. Chomsky also believed that every child has a language acquisition devise (LAD), a tool found in the brain enabling children to rapidly develop the rules of language. Although, Bruner (1982) believed Chomsky gave too big of a role to this aspect of language stating that the social context, behaviour and care givers also have a significant impact on language development by asking questions and communicating, encouraging a more active role in social situations. This is known as the Language Acquisition Support System (LASS). However, Chomsky’s model has been criticised as it is proven that children develop at different times as The Qualifications and Curriculum Authority (2000, quoted in Hamilton et al, 2003, p. 70) stated that ‘children learn the same things in different ways and learn at different rates’. 
While the Nativist Model ignores the importance of social interaction Vygotsky (1978) believed that language and development are built on each other. ‘When children play, they constantly use language. While they develop language skills and grasp new concepts as they speak and listen to each other’.  (Mooney, 2000, p. 83). This is known as the Social Interaction Model (1978). Vygotsky believed that language acquisition occurs from ‘guided learning within the Zone of Proximal Development’. McLeod (2014 cited in Durrant, 2015). Vygotsky separates language into three different forms. Social speech, used to communicate with others, private speech, directed to themself and serves and knowledgeable fuction and private speech, silent speech. Vygotsky believed that language is the primary tool used in development of learning while using the scaffolding approach, for children to achieve independence while completing small, manageable steps in order to reach their full potential. Similar to Vygotsky, Bruner (1982), a cognitive theorist believed that children also learn through social interaction. ‘Bruner's observation relates to before language is developed, showing how the mother's engagement with the infant encourages babbling, and the formation of sounds, eventually leading to words, and then full language ability’. (Schaffer and Kipp, 2014, p. 343). Controversy, Rogoff (1990, cited in McLeod, 2020) ‘dismisses the idea that Vygotsky's ideas are culturally universal and states scaffolding which is heavily dependent on verbal instruction may not be useful in all cultures for all learning. In some instances, observation and practice may be more effective ways of learning certain skills’. This is supported by Rook (2010) and Tough (1980), as they commented: 

Practitioners need to be aware of language and thereby promote experiences, which capture interests. This interest will enable the use of language to generate ideas and expression. As a result, the child's own skill of thinking and language will be promoted. (Rook, 2010 and Tough 1980 cited in MA Education, 2017). 

In conclusion, there are many strategies that support children with poor literacy skills such as Read, Write Inc, Accelerated Literacy as well as many online activities, creating enhanced and stimulating learning for all that can be utilised through the medium of The Digital Competence Framework. Literacy supports children to become informed citizens of Wales following The New Curriculum for Wales Framework as well as many reports produced in regard to supporting, promoting and planning effective lessons in which stimulates and encourages children’s progress. Although the education system has come a long way in which children have a more enrich learning environment to develop within, there are areas in which need to be improved in order to support children and young people. While there are many theorists will different beliefs, they all have children at the centre of their practise and research, just as professionals have the children at the centre of their practise, reflecting and analysing experiences will support children with future development reaching their full potential. 
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Source: The Welsh Assembly Government, (2015). 

Appendix B: Reading outcomes for students who have had additional support compared to traditional curriculum students. 

[image: Chart, bar chart

Description automatically generated]
Source: Hurwitz PhD, (2019). 


Appendix C: Students using Accelerated Reader grew significantly more than students not using the program and were nearly twice as likely to be college and career ready.
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Source: Renaissance, (2018). 




















Appendix D: Kolb's learning cycle and experiential learning styles. 

[image: Diagram

Description automatically generated]

Source: Van Der Horst and Albertyn, (2018). 
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