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Donaldson (2015) advocates ‘reflective practice’ as improvement tool for all stakeholders in education. The reflective feedback process carried out by peers, identified imperative alterations from ethical considerations to gain reliability and validity in the proposed research project. 

The Area of Learning and Experience ‘Expressive Arts’ and the ‘skills, knowledge and experiences’ must be defined for clarity for both the participants and reader of the research project. The research will endeavour to clarify this definition. 

Several peers questioned the researcher’s decision of ‘3 participants per cohort’. Although clear considerations had been outlined to promote a representative sample, the researcher reflected that this small number may hinder a varied sample. Therefore, the researcher has altered this decision to 6 participants per cohort. This will ensure that protected characteristics (deprivation, special educational needs, gender), outlined by the Equality Act 2010, are evident throughout the representative sample. Donaldson (2015) heavily promotes the inclusion of children within poverty within all aspects of education. 

Peers praised the variety of data collection methods; however, this posed a risk to the investigator. The high volume of literature dense, qualitative data results risked time and workload. To mitigate this issue, the researcher has altered the diaries to a structured reflection to gather both qualitative and quantitative data. Mirrored in the participants’ workload, this may outcome as a risk to the participant, especially prevalent due to curriculum coverage. The closed-questions in the diaries would mitigate risk to time. Thus, motivating the participant. 

Parent disengagement with the research aim posed a risk to the investigator. Estyn (2018) and Goodall (2017) champion parental engagement as a holistic and academic tool. Consequently, lacking parental support towards the research aim, which may derive from the values of traditional core subject fields, may negatively affect the validity of the research, by withdrawing their informed consent or sculpting viewpoints. Therefore, the researcher suggests from empirical and literature recommendations involving stakeholders in the Expressive Arts interventions throughout the academic year. Thus, outlining the positive skill coverage and the development of the four purposes. 

One peer queried whether all children from each cohort completed questionnaires. Cohen et al (2018) outline the dangers of a lack of inclusion, therefore the researcher wishes for all children in the outlined cohorts to complete the questionnaire. Consequently, resulting in representative, reliable data. The researcher has mitigated a workload and time by using an online questionnaire tool to present quantitative data in clear, table format and limiting qualitative questions. 

During the semi-structured focus task interviews, the researcher outlined the negative outcome of the Hawthorne effect on participants; affecting validity and reliability of data. The researcher has progressed to plan that all interviews are set in a relaxed, familiar setting in the school. 

The progression steps outline an innovated ‘continuum of learning’ from 3-19 (Welsh Government, 2019). The outlined progression steps are roughly connected to ‘expectations at ages 5, 8, 11, 14 and 16’ (Welsh Government, 2019). However, these progression steps are not structured in the same manner as the traditional Key Stages. As the researcher acknowledges unestablished concepts within the new curriculum, logistical challenges unravel. The researcher outlined the Year 4, 5, and 6 to participate in the research project. However, as identified by a peer, the new progression steps are based on achievement outcomes rather than solely chronological age. Therefore, children within the outlined Year 4, 5 and 6 may be working above or below progression step 3, alongside children in different age groups working within progression step 3. Conversely, as established assessment processes for the progression steps, that mirror academic attainment, are not fully established, the researcher cannot allocate learners within progression step 3. Consequently, although the researcher aspired to inclusively reform towards the new curriculum, this is not possible. Therefore, the research will aim to include children from Key Stage Two; Year 3, 4, 5 and 6. 
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