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Critically analyse the strategies for promoting inclusivity in a given curriculum 
The definition of what a curriculum is varies from different individual’s perspectives. A curriculum according to Matheson (2015) is a group of ideologies which are taught in a certain style of pedagogy. Furthermore Oliva and Gordon (2012) developed a definition of what a curriculum is stating that a curriculum is content of everything, consisting of what students learn in school whether in the classroom or in the schooling environment. The curriculum is also made up of a range of subjects, resources, different pedagogies, courses and student experiences. The National Curriculum is just one form of a curriculum which spans across primary and secondary education within Wales, England and Northern Ireland. It is made up of the Foundation Phase or Stage also known as Early Years and Key Stages one to four. Within the curriculum it states what subjects teachers should teach to their students and what targets and standards that children should be meeting within these subjects (Gov.uk, 2017). Primary school starts at four years old and lasts till the age of 11 years old. Within the Primary National Curriculum the structure goes from foundation phase or stage then to key stage 2 also known as upper primary age. This is the first formal structure of learning therefore inclusion should be at its optimum straight from the start of the curriculum (Sewell, 2015). 
Within education there should be equal inclusivity for all students. Inclusivity in regards to education relates to students having equal access to have full participation and involvement within their own learning and school life no matter their different circumstances (Booth, 2016). Furthermore The Department for Education (2014) states that for the National Curriculum to allow for inclusion of all students then this involves setting students challenges and breaking down the barriers they face thus meeting the specific needs for each individual. According to Gerschel (2003) for inclusivity to be met the curriculum should allow for different challenges for students in relation to them specifically. Education should also take into account the different learning needs and abilities of students especially those who may have Special Educational Need (SEN) or where English is not their first language. The curriculum should also consist of strategies to meet these principles of inclusivity and to combat the barriers students do face. There are numerous strategies that allow for increasing inclusivity of students within education. These consist of giving students a voice, special measures in place for SEN students, schemes available for students whom for them English is not their first language, strategies for equality of all students and variation with differentiation of work for the students who struggle with their work or who may be more capable of work beyond of what is expected at their given age. The Training and Development Agency for Schools (2007, P6) states that  inclusion ‘is about creating a secure, accepting, collaborating and stimulating school community in which everyone is valued and all pupils can achieve their best.’ It is the implementation of strategies, schemes and measures in which inclusion can be met and barriers are overcome. 
One strategy used for inclusivity for a variety of learners within the National Curriculum is the Equality Act 2010. The act was brought about due to the need for all individuals to be seen and treated as equals no matter what the circumstances are and therefore there should be measures in place to allow for equality and to stop discrimination (Gov.uk, 2015). The Equality Act 2010 states that within education an individual should not be discriminated based on race, beliefs, age, being or becoming a transsexual person or if the child has a disability (Gov.uk, n.d). In regards to education schools should not discriminate in regards to: whom they accept within the school; the way in which they provide the education and the access students have to facilities and services. It is through inclusive strategies in which the Equality Act can be implemented and adhere to (Goepel et al, 2015). 
When inclusivity within education is discussed the concept of Special Educational Needs (SEN) is frequently linked to. According to Norwich (2012) the term inclusion was brought about due to the need to replace the term integration. By inclusion in regards to special educational needs this meant that children with the special educational need or disability should be catered for within mainstream education and provisions should be made within the local community school to allow for greater inclusion of students. Furthermore Duncan (2008) states that there is a limitation on what can be achieved for students with a SEN or disability within mainstream education and that in some cases special schools or specialist teaching facilities  should be the venue of education for a particular student if needed. The number of pupils with a SEN or disability within education has increased by approximately 20 thousands students ‘from 1,228,785 in 2016 to 1,244,255 in 2017.’ However with this increase only 14.4% of the total number of pupils with a SEN have been statemented or are receiving additional support in 2017 which is the same as in 2016 (Department for Education, 2017). This shows that even though there are such a high proportion of pupils who need additional support they are not being addressed for full inclusion within their education. Even though there has been an increase in numbers there has been no more statementing or additional learning plans issued.  
Students struggle with inclusion and face forms of exclusion as a result of their SEN or disability whether physically in their school environment, through lack of diagnosis or with there being a lack of individual support from others such as teachers who may themselves have a lack of knowledge in relation to SEN’s and disabilities. The students may also have communication and social difficulties and varying temperaments which may be unknown making inclusion a harder concept due to the unpredictability (United Nations Educational, Scientific and Cultural Organization, 2015). According to The Department for Education (2014) within the National Curriculum Statement in relation to inclusion it states that there should be no barriers in the way for students therefore allowing them to have an equal access and an equal standard of education. It is within the curriculum that reiterates ‘The special educational needs and disability code of practice’ (SEND) which includes further strategies; approaches and guidance to support SEN or disabled students to have full participation within their learning. The Department for Education and Health (2015) states that The SEND code of practice outlines that identification is the key to supporting individuals for inclusion. If a SEN or disability is recognised and provisions are made in regards to this then this will have the greatest positive impact for the individual within their learning. Furthermore schools should be ‘reviewing and improving, teachers’ understanding of strategies to identify and support vulnerable pupils and their knowledge of the SEN’ (The Department for Education and Health, 2015, P99). 
One strategy for inclusivity of students with a SEN or disability within the National Curriculum is found within the SEND code of practice which consists of numerous approaches for equal access. It conveys the need for additional support in the form of one to one support for students which is done by increasing the number of support staff and increasing the amount of training that staff are given to help overcome the barriers the students face. This would consist of the children with a SEN or disability having support from a teaching assistant which would be solely for children who need the additional support. They would work on a one teaching assistant to one child ratio or a one teaching assistant to two children ratio. By students having a one to one support within the classroom this can result in the child’s needs to be known on a personal basis and includes them within a learning environment of children of their own age. For inclusion to be at its greatest Briggs (2016, P8) states that there should be an ‘entitlement for children with SEND’s to be taught alongside other children who are the same age and who do not have a SEN’ as this allows for the child to feel a part of their school and their classroom instead of segregated due to their SEN or disability.
Additional support is one strategy which does not just support SEN or students with a disability but also students who might have English as an additional language (EAL). Murray (2013) suggests that it is the lack of knowledge, training and support which can lead to the staff failing to support students to fulfil the best of their capability as they do not fully know how to. Furthermore it is the lack of knowledge about the uniqueness of the individual students which impacts upon the quality of education the individual is receiving. Additionally by increasing the amount of training teachers and teaching assistants receive then this can increase the opportunity of inclusion for students with the SEN or disability. According to Reiser (2012) if the  school staff receive relevant training, work collaboratively with the surrounding community and teachers whilst developing and having policies in place to allow for greater diversity of students then this can increase inclusion and integration for all. If students receive the correct support then this can lead to the child being fully included within their learning.  If the child’s needs are known specifically and there is specialised support whether in regards to the teaching assistant knowing how to communicate with the student or making the student feel at ease within their surroundings and within their working environment then this can lead to an increase in confidence for the student whilst also greater understanding of their learning. Allen and Cowdery (2015) wrote that by the teacher knowing the individuals needs then they are personally supported and therefore able to access the same level of education as their peers and hence they feel like they are part of the schooling community; building a relationship and communication with fellow classmates and the teacher. 
However inclusion through these strategies for students with an SEN and disabilities are limited. Inclusion of students can be impacted upon due to difficulties of communication which therefore becomes a barrier within education making learning more difficult. According to Ward (2016, para.2) children with ‘language disorders are experiencing social, emotional and behavioural problems, with approximately 88% failing to achieve the early curriculum targets which are in place.’ Communication being a barrier to inclusion does not just apply to students with a SEN or disability but also to students whom for them English is an additional language. A student who has English as an additional language means that the students main spoken language is not English but their first language is the one of which they were exposed to from either their early years or the language that is spoken commonly within their home environment (Department of Education and Skills, 2007). 
Within the National Curriculum inclusion statement the Department for Education (2014) states that teachers should take into account the individual needs of the learner in regards to their language levels and the ability they have to fully participate within the learning of the national curriculum. Communication is imperative to promoting effective inclusion strategies whether this is communication from external observers, from the school to the teachers or communication from the teachers to the pupils. According to Lee (2008) for a curriculum to be fully inclusive and effective then communication is the key. The development of language skills leads to greater learning whether in regards to the expansion of the child’s vocabulary, the development of listening skills meaning that the child listens more attentively and the development of oral skills  which results in more clarity and confidence in the way in which the child speaks. 
A strategy for promoting inclusivity for students with English as an additional language is the use of translators and bilingual services within the classroom. This has become a concept used within primary schooling allowing for the child to be included within the appropriate age year group which reduces segregation and encourages greater inclusion. Ethnic Minority Achievement Service (EMAS) is implemented within primary schools and is a service which provides schools with additional support in the form of specialist teachers, teaching assistants and bilingual support staff. This allows for effective communication and therefore this includes the child within their own learning environment (Brighton and Hove City Council, 2017). The EMAS service in practice supports parents in the application process of enrolling their child within the school, they help the school and teachers understand the particular cultural needs of the student, they give advice in regards to the resources that should be used, provide teaching to help pupils develop and learn English whilst working as a link between the school, agencies outside the school and the community (Wigan Council, 2017). However the service does have different packages and can come at a cost of which some schools may not be able to afford. To have a bilingual assistant then this cost starts from £26 per hour and to have a bilingual package these can start from £1,133 (Brighton and Hove Education and Enterprise Marketplace, 2017). 
Students can learn from each other and when separated this aspect is lost. Those who are of low ability may look to those who are of higher ability for guidance and this develops a role model status. If children are mixed on ability then this allows for students to be included as all equals throughout their learning. Baines et al. (2017) states that mixed ability groups can be used as an inclusivity strategy within the classroom. The use of mixed ability groups allows for curiosity and the inclusion of lower ability children as the higher ability students include them on their level of learning. Children who are of a low ability that are then surrounded with other children who are also of a low ability are limited on how much support they can give each other and therefore their learning can stagnate. Furthermore Bird et al. (2000) states that by separating children in ability groups this can restrict learning and the opportunities that mixed ability groups can produce within the classroom by learning from each other. However mixed ability groups can disadvantage the more able learners by becoming a distraction to the learner as they can be disruptive. Furthermore the more able learners might be finding themselves helping the low ability children naturally but if this is done too often then this takes time away from their own learning (Johnston et al., 2007). 
Additional lessons can also be used as a strategy in regards to inclusion of children who are More Able and Talented (MAT) learners and learners who may be of low ability for their age. Cole (2008) states that students learn differently as each student is unique therefore they may be independent learners, collaborative learners or learners who learn best through experimentation, methods of trial and error or learners who need extra support and encouragement. 
Another strategy for inclusivity is differentiated work. In education students have different levels of ability even if they are the same age.  As a result of this work should by differentiated whether this means the work is more challenging for children who are more able or if the work is easier for those children who may be of a lower ability. The Department for children, school and families (2008, P6) suggests that MAT students in regards to primary education should ‘need less instruction, be independent learners, be set challenging work and do their work at a faster pace compared to other learners within the classroom.’ The work should have the same underlying principles but should vary on difficulty as to not let children struggle but also not to leave the child idle or bored within their learning. According to Blatchford (2015) if the work is too basic and too much support is given then this takes away from the aspects for deeper learning opportunities through the method of challenging children. 
An overall strategy for inclusion is the Pupil’s Voice. The pupil’s voice according to Flutter (2007) revolves around the pupil expressing their own opinions and contributing in the decision making process which is impacting upon their education, therefore allowing ownership over their learning. The pupil’s voice strategy leads to greater inclusion as it increases pupils engagement, improves the relationship between peers and teachers and results in an environment which is suited to the individual and hence they feel confident and comfortable in their learning environment (Pulis, 2016). 	The strategy when put into practice in one particular primary school is implemented through the use of a Class, School and Eco Council which consists of students giving their opinion and advice on how to improve their schooling and make their school more environmentally friendly. They also have Peer Tutors where older students support younger students within their learning experience and they have Play Leaders which consists of older students using their own time at playtime and lunch time to provide games for all ages including all children no matter the circumstances (St. Luke’s Primary School, 2017). However according to Fielding and Rudduck (2003) the pupil’s voice is only effective if topics that are discussed are of relevance to the child. Also the effectiveness of this strategy may be impacted upon by the child not feeling fully confident to share their views and opinions. 

In conclusion inclusivity is a concept which is embedded within the National Curriculum through the Inclusion Statement and the Equality Act 2010 both of which state that all learners should be treated as equal and that all learners should have an equal access to their education no matter their circumstances. Inclusivity in the National Curriculum is about knowing the individual student’s needs, knowing how to meet these needs for the greatest level of inclusion and if barriers are presented it is facing them and overcoming them. Strategies revolve around inclusion of students who may have a special educational need, disability, English as an additional language, more able and talented learners and lower ability learners. It is through strategies such as additional support in the form of one to ones or low student to teacher or teaching assistant ratio that can help overcome barriers. Further strategies for inclusivity include teachers having a greater amount of training in regards to how to incorporate individuals within their learning and support with language communications such as in the form of the Ethics Minority Achievement Service. Additionally there are in class strategies using the students as a strategy in the form of mixed ability groups allowing students to learn from and support each other. 
These strategies increase inclusivity and help meet inclusion for all due to the fact that the needs of students are known and therefore approaches are taken in relation to them allowing the learner the best learning experience possible. However the strategies do have drawbacks as needs have to be identified and if not how can they be addressed, overcome or incorporated into the students learning. Furthermore the strategies can be costly, time consuming or be a hindrance on other learners who may not necessarily need them. There is also the overall strategy known as the Pupils voice which involves pupils having a freedom of opinion and decision making within their learning. Overall inclusivity is being addressed within the National Curriculum with measures in place to meet inclusivity needs for all and to increase inclusion status within the curriculum.
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