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Practical interventions devised to promote positive behaviour within the learning environment.

Within this assignment the author intends to identify, describe and evaluate a range of practical interventions devised to promote positive behaviour within the authors learning environment. Learning environments in today’s society has changed drastically over the years on their outlook of behaviour within their settings. In the not-so-distant past such as the 70s, it was a time where “idealistic young activists created a wave of experimental schools - no compulsory lessons, no timetables, no rules” (De Castella, 2014) and corporal punishments was bestowed upon to those who were considered poorly behaved. In today’s culture, thankfully corporal punishment has been abolished to discipline those who were considered behaving inadequately and the Welsh Government (2012) notes that, it is essential to understanding the cause to why a child behave the way they do and that without this information, behaviour strategies that are in place will not be able to be maintained. 
Obermeier (2018) notes that children behave the way they do as a result of a variety of factors, these factors could be externally such as parental influence, poverty, or internally such as medical conditions, environment or children’s relationships with peers or friends within the educational setting. It is essential that professions who work within the educational setting, understands why children behave the way they do as Victoria State Government notes that:
This knowledge will assist the service in understanding the child’s behaviour and help to develop effective individual strategies for that child. It is important for educators to look critically at the child’s experience within the service to determine the extent to which it may be causing or contributing to the challenging behaviour (Victoria State Government, 2018).
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Therefore, it is vital that practitioners understand and take into consideration why children display some behaviours that might be adeem as outbursts or withdrawn in within an educational setting and place practical interventions to promote positive behaviour. 

The author is a practitioner in School A and School A have devised a Positive Behaviour Policy to outline the Schools aims, values and visions, when it comes to encouraging and devising interventions to aid with positive behaviour. One of many practical interventions to promoting positive behaviour is for the staff to build positive relationships with their students as School A’s views are:

Staff skills in managing behaviour in the class depend upon the quality of their relationship with the children.  Over time, teachers and staff must build up trust and empathy with the children as this establishes the basis for all tasks involving future behaviour management and therefore learning (School A, 2020). 

Kaufman (2021) states that a positive student teacher relationship has been key to allowing children to feel supported. When encouraged a child will thence more likely to engage in learning and having a better academic experience, along with less behavioural issues arising. In order for practitioners to achieve a positive relationship with students, School A have outlined a course of action for staff to follow and aid with this practical intervention such as “Being a positive role model for the children and by understanding the child as a learner and setting achievable work, suitably differentiated for pupils of different abilities” (School A, 2020). The author demonstrates these qualities as well as other qualities and has experienced this intervention first hand as the author assists the class teacher when planning tasks for certain children. These children often struggled in certain subjects and when the children were asked to complete a task around these subjects, the children would often not engage in the activity and the behaviour would cause a disruption to the learning. After a discussion between the class teacher and the author, they devised a strategy that the tasks would be developed to the children’s level of ability and that the author 
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would provide support either on a one-to-one basis or in a small group. After trailing this intervention after a few days, the author and teacher noticed that the children were engaging in the learning and the children were behaving positively and not being disruptive. This practical intervention allowed the children to feel that they could achieve the tasks as it was to their ability and having the extra support allowed the children to feel more confident in asking for support when they did not understand instead of disruptive behaviour.

As well as staff building a positive relationship with students, School A have other practical interventions to promote positive behaviour within the setting such as “Motivating through Incentives” (School A, 2020). B.F. Skinner believed that:

all behavior is created in reaction to environmental stimuli. He believed that this occurred in conjunction with a series of punishments and rewards. That is, when a person is rewarded for a behavior, it is more likely to occur again (Renata, 2021).

Motivating through incentives is a reward system within the school where the Headmaster or Deputy Head, awards children who either go above and beyond in all aspects of school life on a day-to-day basis or going above and beyond a particular moment. There are two awards for this practical positive behaviour and awarded usually on a Friday in the ‘Golden assembly’, are a ‘hot chocolate Friday’ reward where the child will receive a hot chocolate on a Friday accompanied by the Headmaster and other children from each class within the setting, as well as wearing a lanyard with ‘star of the week’ written on it for the following week. Teaching staff and other non-teaching staff that see the child wearing the lanyard are to congratulate and praise the child and ask what they have achieved in order to receive this award. The other reward is a ‘note home’ which is a letter home, stating what that child has accomplished to receive this reward as well as wearing a lanyard with ‘star of the week’ written on it for the following week. Again, teaching staff and non-teaching staff are to congratulate and praise the child and ask what they have done to attain the reward. School A recognises that some children might find it difficult to achieve these rewards and in
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addition to ‘hot chocolate Friday’ and a ‘note home’, School A also uses motivating through incentives within the classroom to promote positive behaviour by having a ‘shout out board’ and a ‘recognition board’. A ‘shout out board’ is a board that is placed in the corridor of the school where it is visible for children, teaching staff, non-teaching staff and visitors to recognise children’s achievements in a particular moment but not quite as the same level as a note home. An example of a recognition for the shout out board could be an excellent piece of work, lovely homework and so forth. Any adult who sees these ‘shout outs’ are to praise the child for their achievements. A ‘recognition board’ is a white board that is placed in every classroom within the setting and a task will be placed on the board for the week or the day such as, tiding up or using kind hands. The children who achieve the task will have their name written on the board for recognition and those who entre the classroom will see this achievement and praise the child or children immediately. The author has noticed that the ‘recognition board’ and ‘shout out’ board drives the children to wanting to place their names on these boards but also notices that it is motiving children to wanting to achieve the ‘hot chocolate’ award and believing they can achieve this reward. Not only do rewards and praise encourages positive behaviour but as RaisingChildren states that: 

Praise nurtures your child’s confidence and sense of self. By using praise, you’re showing your child how to think and talk positively about themselves. You’re helping your child learn how to recognise when they do well and feel proud of themselves (RaisingChildren, 2020).
 
To conclude with educational settings have come along way with how they promote a positive behaviour. From a time where teachers would punish a child physically for inadequate behaviour, to a time now where educational settings do not punish a child physically for negative behaviour and instead promote positive behaviour through practical interventions. Every child is different, unique, has a quality that defines who they are, and it is important to accept and embrace the child. Some behaviour strategies work for children and others do not and educational settings in today’s 
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society adapt them policies and strategies to help and support children who my find the existing practical interventions difficult to follow. Teachers are one of many influencers in a child’s life, it is vital that they show a positive behaviour within the setting as it is more than likely the child will follow, which will then help them as they grow into their adulthood life. In today’s world that is filled with uncertainty due to the pandemic, there is no doubt that children’s behaviour and outlook on life will be affected by this. It is even more paramount that teaching staff show a positive behaviour and support the children emotionally and mentally through these difficult times.     
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