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Introduction
Critically evaluating and reflecting upon teaching practice is essential to ensure the professional development of a teacher (Seitova, 2019, p770). Ensuring chosen approaches to teaching and learning are informed by recent pedagogy and theories is paramount to ensure children are receiving effective education (Loughran, 2013, p135). This research study aims to adopt the case study research approach and through semi-structured, non-participant observations has identified a critical incident. The critical incident chosen for this study has informed research which includes learning theory and pedagogy and behaviour management strategies. An evaluation of the critical incident will explore how findings might inform future teaching practice.
Observation
The observations for this study were undertaken in a large and populated community school, within a mixed year one and two class. In total, four observations were undertaken, these observations can be found in appendices one to four. It is importance to note, the observations were undertaken during the COVID-19 pandemic, after children had returned to school after having spent a significant amount of time at home. The school is located within a highly deprived area with Estyn (2019) describing teaching and learning experiences as “adequate and needs improvement”. Within the school development plan there is a significant focus on promoting pupil independence and responsibility of learning; the school link this focus to the areas of pupil well-being and learning.  The incident which forms the basis for this study was observed during a phonics session which focussed on the ‘igh’ sound. Specifically, the observation focussed on two children completing an independent task. The full lesson observation can be found in appendix two. In adherence to the British Educational Research Authority (BERA) (2018), all elements of this study which may identify the school and or individuals have been anonymised.
Methodology
Cohen, Manion and Morrison (2013, p289) describe a case study as the examination of an instance in context. The case forms the foundation of a holistic and in-depth analysis and exploration (Kumar, 2019, p196). The case study approach allows the research to explore possible causes or meanings behind actions or behaviours by observing instances as they happened in context (Bell, 2014, p11). Additionally, Dewey (1958, cited in O’Leary, 2020, p109-110) states the collection of data through observation leads to meaningful reflection which aids a teacher’s professional development. To record data from the case study, the investigation used a semi-structured observation technique. As described by Swanborn (2010, p73-74), observations record natural and spontaneous events. A semi-structured observation means observational categories are predetermined, however the categories are fairly broad and open-ended allowing for the researcher to undertake the observation with an open-mind, avoiding assumption of what might be observed (Cohen, Manion and Morrison, 2013, p456-460). An observation template adapted from Fletcher-Wood (2016, p118-119) was used for this investigation. A non-participant observation approach was used for this study, which meant the researcher did not interact with the observed participants. This approach reduces possible interference with the behaviours of the participants and allows for more comprehensive note taking (Davies and Hughes, 2014, p29). Ultimately, the case study approach was selected to gain a deeper insight and understanding into why specific events might have happened, and what in the environment might have had an impact.  
In synthesis, the study implemented the critical incident observation methodology which is an approach outlined by Tripp (2012). Tripp (2012, p27-29) describes a critical incident as a scholarly analysis of a mundane event that occurs in the everyday of teaching practice. The critical incident technique helps identify and analyse incidences that might not seem significant on the surface; essentially, an observed experience is studied to generate a complex analysis of data (Serrat, 2017, p1082). This approach was used to provide the study with opportunities for in-depth analysis and reflection of observed events. Subsequently this approach is advantageous in informing future teaching practice.  Completed critical incident forms can be found in appendices five to eight. 
It is important to identify the potential limitations to this study and recognise the impact they might have (Crawley and O’Sullivan, 2016, p31). Shipman (2014, p71-72) argues there are potential issues to comprehend when collecting data through observations. According to the Hawthorne Effect, when participants are aware they are being studied they may alter the way in which they behave (McCambridge, Witton and Elbourne, 2014, p267-268). Participants may consciously disguise their feelings or behaviours, or alternatively they may alter their behaviour to conform with what they believe the researcher wants to see (Payne and Payne, 2004, p107). As the researcher was a stranger in the classroom this may have caused some children to feel pressured or uncomfortable, which possibly may have influenced their behaviour. To reduce the impact, the children were introduced to the researcher in a friendly and informal manner. To further eliminate this matter the researcher could have acted as a complete observer, keeping the identity hidden (Merriam and Tisdell, 2015, p145); there are however potential ethical issues with this approach as BERA (2018, p16-17) state researchers should act with transparency and participants should be fully informed about the study.
Parzefall and Jacqueline (2011, p24) argue that the critical incident technique can be subject to researcher bias; this is due to the analysis of the incident being generated from the researcher’s perspective. In order to reduce researcher bias, the observations and analysis within this study were completed as impartially as possible. Another way to reduce bias within the study could be by using interviews. This could reveal how the children felt about a situation as opposed to the analysis being purely the researcher’s examination. Even though this could reduce bias, it would not ensure responses were genuine or honest. Fundamentally, due to the nature of the critical incident technique revolving around the researcher’s perspective of analysis, it is inevitable that some bias will be present (Roberts-Holmes, 2018, p23). Mukherji and Albon (2018, p190) argue that because case studies provide an in-depth analysis of a specific group and events, the findings cannot be generalisable and the study may not be easily replicable. Moreover, the researcher was only able to observe a group of learners on one day; an isolated incident can only provide a snapshot insight into teaching and learning. Therefore, it is important to realise, what was observed on this instance may not provide the full picture. 
Critical incident 
The critical incident which informed this study involved two children participating in an independent activity. Only a small group of children were working on the independent task, as there were other groups of children working on different activities around the classroom. Firstly, the teacher briefly explained the task and explained the expectations of the children. The teacher outlined the learning objective which was ‘I can work independently to identify real and nonsense words that contain the ‘igh’ sound’; it was made clear by the teacher that the skill focus of this task was independence. Other than the initial input from the teacher there was no more guidance provided, and the teacher did not review the progress of the children until the end of the session. The observation focussed on the behaviour of two children within the group. These two children did not complete the activity, with less than half the task remaining incomplete. As a result, the teacher enforced the class rules and the children were given a consequence. The consequence meant the children missed half of their lunch break (thirty minutes) and were required to finish the task during this time. 
Within Donaldson’s Successful Futures review (2015, p29-31), it was recommended the new Curriculum for Wales (Welsh Government, 2020a) should have four purposes that underpin education. The four purposes are, “ambitious, capable learners, ready to learn throughout their lives. Enterprising, creative contributors, ready to play a full part in life and work. Ethical, informed citizens of Wales and the world. Healthy, confident individuals, ready to lead fulfilling lives as valued members of society”. With accordance to the Welsh Government (2020b, p14), at present schools should be beginning design and plan for the implementation of the new curriculum which includes the four purposes, with some schools such as pioneer schools already starting to implement aspects of the new curriculum (Welsh Government, 2017, p3-4). The participant school for this study was not a pioneer school, however they had started to implement aspects of the new curriculum, including the introduction of the four purposes.
The learning objective could be interpretted with relation to the purpose “healthy, confident individuals...who have the skills and knowledge to manage everyday life as independently as they can” (Donaldson, 2015, p30) as this purpose refers to the development of skills that promote independence. This could also link to the tenth pedagogical principle which states “good teaching and learning encourages children and young people to take increasing responsibility for their own learning” (Donaldson, 2015, p69). The school’s development plan includes a focus on the encourgaement of independent learning and adopts similar language to the purpose, this could be expected as schools are gradually adopting  and implementing parts of the new Curriculum for Wales (Welsh Government, 2020a) in preparation for the full implementation from September 2022.
In addition, there could be further evidence of this purpose as it refers to the development of children who “face and overcome challenge” (Donaldson, 2015, p30). The task appeared to be challenging as the children were working without the support of the teacher, therefore were required to logically use their learnt knowledge in attempt to complete the task. The task required a deep level of thinking and logical reasoning; the children were making the decision as to whether a word was real or nonsense, whilst thinking about why. 
Within this observed session, the researcher did not notice links to the other purposes. Despite on many occasions the children displaying evidence of independent learning, repeatedly the children could be heard disucssing the task with their peers and asking one another for help. It is possible that these children would benefit from some group based collabrative learning; this would relate to the ‘enterprising, creative contributors...’ purpose (Donaldson, 2015, p29) which encompasses team work. It is important to note however, that the obervations took place within a one day isolated period. It is possible the teacher would provide group work opportunities on different occasions that were not observed during this study, and make links to the remaining purposes on different occasions. 








Literature Review
The critical incident identified within the study has identified multiple areas for further research and exploration. The chosen areas for analysis are, learning theory including independent and cooperative learning and behaviour management.  
Multiple different learning theories exist regarding independent learning within the primary classroom. Constructivist theories argue that knowledge cannot be transferred and instead is constructed by the learner (Livingston, 2012, p1527). Bruner (1996) views acquired knowledge as most effective when it is discovered by the learner.  It could be argued however, that when children are given opportunities to learn independently, children may develop misconceptions. These misconceptions may go unnoticed as the teacher is providing little input to the learners, these misconceptions may potentially distort future aspects of learning (MacBlain, 2018, p74). Conversely, an approach of visible learning outlined by Fisher, Frey and Hattie (2017, p133-165) has shown positive effects of independent learning. Part of the approach suggests that teachers should provide opportunities for pupils to take ownership of their own learning, and opportunities for children to develop their independent thinking and problem-solving skills (Fisher, Frey and Hattie, 2017, p133-165). In 2017, Estyn published an article discussing the effectiveness of the visible learning approach (Estyn 2017); the approach was tested and implemented within a pioneer school and evaluated to explore the impact upon teaching and learning. The pioneer school used, was a large and well-known school and shares a county with the school used for the observations for this study. It is possible that the school used within this study has adopted the approach from the pioneer school and implemented it within their own school; this could explain the significant promotion of independent learning observed during the time spent within the participant school. It is important to consider that the research performed by Estyn and the pioneer school may not be generalisable, this is because the visible learning approach was implemented and tested within just one school; what works well for one school may not necessarily mean it will work for a different school with different pupils. 
Despite some studies concluding positive outcomes for independent learning, it is not without criticism. In contrast to independent learning approaches, Kagan and Kagan (2015, p4.2) argue children learn more effectively through collaborative and cooperative learning. Studying the effectiveness of cooperative learning approaches, Tran (2014, p136-137) concluded cooperative learning resulted in higher levels of knowledge retention and achievement. Conversely, it could be argued that in order for cooperative learning to be effective, there needs to be good friendships across all learners in the class. Due to the COVID-19 pandemic, it could be suggested that friendships within the class may not be at their optimum. Children have had a significantly long time out of education and consequently have not had the opportunities to develop their working relationships with their peers. Johnson and Johnson (2011, p3) argue a fundamental component of cooperative learning is positive interdependence; this is structured with guidance from the teacher by assigning children with roles within a group. A key problem with this, is that it is likely to be time consuming. In an already busy timetable, finding time to structure groups and assign children with roles could be problematic. Additionally, it may be difficult for some children to understand their role, this is more likely to be apparent with younger children; this approach may work best with older children, who are more likely to understand their role and the task promptly.   
It could be suggested that whilst both approaches may be effective to some extent, they could be more effective when implemented together. This combination of methods would be supportive of one of Donaldson’s twelve pedagogical principles, “Good teaching and learning means employing a blend of approaches including direct teaching” (Donaldson, 2015, p65). Considering there is an overwhelming field of research which demonstrates all children learn in different ways, it seems ineffective to implement one approach in isolation. It could be suggested that an approach that implements aspects of both independent and cooperative learning is Dewey’s child-centred education approach (Dewey 1916). Dewey (1963, cited in, Bates, 2019, p45) believed teachers should design experiences within the classroom that promote independent learning, believing children should be given control and autonomy over their own learning. Furthermore, by children having autonomy over their learning, they are able to learn through ways that are relevant by contextualising learning into personal experiences (MacBlain, 2018, p45-46). This links with Donaldson’s (2015, p67) sixth pedagogical principle which states “good teaching and learning creates authentic contexts for learning”, as children are given the opportunities to develop their learning in ways that are appropriate to themselves. Crucially, Dewey (1916) did not believe children should exclusively be left to construct their own learning, he believed teachers should act as a facilitator of learning and should provide children with structure and guidance during child-led or independent activities. The current foundation phase curriculum in Wales is supportive of a child-centred approach and believes it enhances and extends children’s development (Welsh Government, 2015a, p4). This is supported by a three-year evaluation of the foundation phase framework and the child-centred intervention which discovered pupil progress was positively impacted (Welsh Government, 2015b). It could be argued that the new Curriculum for Wales (2020a) encompasses the child-centred approach and will allow schools to be more flexible in the teaching and learning strategies they implement. 
A further area of study informed by the critical incident is behaviour management. During the observation of the independent task, two of the children within the group did not complete the activity (for further detail see appendix two). As a result, the teacher was seen implementing a consequence through use of a behaviour management approach.  The teacher informed the researcher that the class collaboratively created the class rules at the beginning of the school year. Glasser (1965) believed to reduce behaviour difficulties, children should take responsibility over their actions and behaviour. To do this, they must be involved in the rule setting process. In synthesis, Yildiz et al (2020, p743) concluded that children could be more likely to conform with rules if they contributed to creating them. Despite this, the study identified that although the teacher felt as though the class had contributed to creating rules, the children felt as though they were dictated by the teacher. This is likely to differ from teacher to teacher, and as this study was small scale it may not be true of all experiences. Nevertheless, it could be suggested that the teacher needs to provide some guidance to ensure the rules are holistic and cover a range of areas, however there needs to be a balanced input from children to ensure they feel a part of the process, this could then lead to reduced behaviour problems as Glasser’s (1965) theory suggests. 
It became clear that the class behaviour rules were not to dissimilar from the whole school rules; it is possible that although the children contributed ideas, the teacher may have provided some direction to conform with the whole school’s behaviour rules. In contrast to Glasser’s (1965) theory, De Nobile, El Baba and London (2016, p430-433) concluded that a behaviour management technique is most effective when implemented through a whole school approach. Similarly, Freeman, Wertheimb and Trinder (2014, p864) discovered whole school approaches to managing behaviour allows for collaboration between staff and offers clear instructional direction. Whilst there may be clear benefits of a whole school behaviour management approach, it may not always be possible to implement one thoroughly or consistently. All teachers could interpret the approach slightly differently and may adjust it to suit the needs of their class, leading to inconsistencies. Furthermore, Warin (2017, p198) argues whole school approaches are idealistic but to be realistic require clear leadership and direction, with all staff implementing the strategy equally.
Fundamental to Glasser’s approach is that teachers deliver effective and relevant lessons to children by meeting their five basic needs, in doing so behaviour complications will be reduced (Glasser 1998). Louis (2009, p20-22) argues Glasser’s (1998) approach and Vygotsky’s (1978) zone of proximal development approach should be used in synthesis to ensure optimal effectiveness. With regards to the observed incident, perhaps the teacher had set a task that was not engaging enough, or that proved too difficult for the children. Louis (2009, p21) suggests that it is the responsibility of the teacher to ensure the task set is stimulating and engaging. With this in mind, perhaps the accountability over the children’s behaviour lays with the teacher. Rather than punishing the children, the teacher could have taken the opportunity to reflect upon the activity that was set.
In summary, this section has evaluated research and provoked areas to be reflected upon which will help inform future teaching practice.


Reflection and Evaluation
According to Tripp (2012, p12), a fundamental component of the critical incident approach is the critical reflection. Reflection is essential to ensure the development of professional judgement, it is paramount that reflection involves critique of personal practice and offers challenges to patterns and tendencies found in teaching practice (Tripp, 2012, p12). Additionally, teachers in Wales should practice in accordance with the Welsh Government’s National Approach to Professional Learning (2019) which states under the pedagogy for professional learning that practitioners should have the “opportunities to reflect critically and candidly on current practice, and being open to others’ reflections on how practice can be improved or developed”. The role of reflection is also stated in the professional learning teaching standard (Welsh Government, 2018). An interpretation of Brookfield’s (2017, p61-75) lenses approach has been used within this section to support the reflection and evaluation process. The theoretical, learner and peer lenses have been used, with the observer lens flowing throughout. 
After consideration of Fisher, Frey and Hattie’s (2017, p133-165) visible learning and Kagan and Kagan’s (2015, p4.2) cooperative learning approaches, research has suggested that perhaps neither of these approaches work effectively in isolation. As a result, it may be more effective to implement Dewey’s (1916) child-centred learning approach, which as the research concluded, could be considered a balanced blend of both of the other approaches. Research into the effectiveness of Dewey’s theory suggested that when it was implemented, children become more of an active participant in their own learning whilst still having guidance and support from the teacher. This could mean that the skill of independence (as indicated through the session’s learning objective) could still be developed by the children whilst gaining support from their teacher who can provide knowledge and ensure effective progression. I have learnt that in my own classroom I may have to experiment with a variety of teaching and learning approaches until I find an approach that works effectively both for the children and myself; this links to the innovation teaching standard which states teachers should develop techniques and approaches which improve pedagogic outcomes (Welsh Government, 2018, p2). Additionally, this links to Donaldson’s (2015, p65) third pedagogical principle which states “good teaching and learning means employing a blend of approaches”. 
As previously described, two children were unable to complete the session activity within the expected period. From the children’s perspective, perhaps the task was not engaging enough and henceforth did not provide enough stimulation for the children to complete the task. Possibly providing children with an opportunity for pupil voice feedback might have been beneficial so that the children have a chance to express their views. During the session the children were encouraged to use the ‘three before me’ rule (see observation in appendix two). Upon reflection, whilst this may reduce dependence on the teacher, it may have been possible that the children felt as though they were unable to ask the teacher for help, or felt anxious or scared to ask due to the regularly enforcement of this rule. As a result, the children may have not understood the task and therefore struggled to complete it. Where possible, children should have the opportunities to ask for support and feel comfortable and welcome in doing so. The children were given a consequence of missing their lunchtime, especially as a young child, this could have felt physically and emotionally frustrating; lunchtime can be seen as an opportunity to release energy for some children, consequently missing some of this time could have had repercussions for the rest of the day. Providing the opportunity for the children to express why they had not completed the task could be more beneficial for the children and myself as a teacher to ensure children get the correct support going forward. In summary, in my future practice I would like to ensure children are provided with opportunities to discuss their learning, especially when they do not understand or learn what I may have expected.
As the observer for this study, through my own observations I have realised the importance and significance of the role of other adults within the classroom. As a teacher in the foundation phases, lots of time will predominantly be spent working with a focus group. Consequently, the teacher can be likely to miss things that may be occurring elsewhere in the classroom. Henceforth, other adults in the classroom such as the learning support assistant or fellow colleagues can provide a valuable insight; they may notice things that teacher did not notice, or they may have a different insight into a situation which could be beneficial. Going forward, I will feel more comfortable being observed by fellow colleagues and welcome feedback; I have come to realise how valuable their insight can be in shaping and informing future teaching and learning. I will also take opportunities to observe other teachers in order to learn from them. Welcoming feedback and insight from colleagues would contribute to the fulfilment of the collaboration teaching standard, the standard states teachers should work productively with colleagues in order to extend effectiveness (Welsh Government, 2018, p2). 
Conclusion
The aim of this investigation was to analyse, reflect and evaluate upon a critical incident observed within in a primary school classroom. The critical incident approach has allowed for deep analysis; this links to the ‘professional learning’ standard (Welsh Government, 2018, p2) which involves reflection to aid professional development. The study has identified that within future teaching practice it is likely to be more effective to implement a variety of teaching and learning approaches, there is no one size fits all approach. This forms an essential part of the ‘innovation’ teaching standard (Welsh Government, 2018, p2), as teachers should create their own methods of teaching to best suit the needs of the learners. To develop this further, additional research could explore the effectiveness of the assessment for learning methods observed within the session.  The literature review suggested that involving children with the rule setting process means they are more likely to conform with the rules. More research needs to be performed in order to identify the effectiveness of a whole school approach to behaviour management; the literature review discovered whilst it may be effective, it may not always be possible to implement. The study identified the importance of observations and the significance of colleagues; the ‘collaboration’ teaching standard (Welsh Government, 2018, p2) is met by working productively with colleagues to improve outcomes. They can provide a beneficial insight into the effectiveness of teaching and learning, and more importantly, can help shape future teaching practice. The use of the case study methodology means the findings of this study are not generalisable due to the focus on a specific group of participants. To increase the validity of this study and reduce researcher bias, interviews with children and teachers could have been used to gain an insight into the feelings of the participants. It is also important to note that behaviours observed may not have been usual practice for the class; this is due to the COVID-19 pandemic and it’s impacts upon social distancing and hygiene. Finally, as the new Curriculum for Wales (2020a) is further implemented within schools, there is likely to be a change in teaching approaches and learning strategies as schools are given more autonomy to adopt a personalised curriculum, suited to the needs of their learners. 
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Appendices
Appendix One – Observation One Phonics 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  29/09/20 – Year 1&2. (participant as observer approach)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Phonics/read write inc. 
· Class mixed with another class, higher ability gathered in this classroom, lower ability children gathered in the other class. 
· 4 different activities taking place. 1 teacher focus group, 1 LSA focus group, 2 independent activities. Observation focussed on one of the independent activies. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Teacher enforces the importance of independent learning to children. (Independence is a focus in the school’s development plan)
· Children working in the independent groups are encouraged to use the ‘3 before me’ rule. (Child encouraged to ask 3 peers for help or use a resource within the classroom before asking the teacher or LSA).
· Children seem engaged and happy.
· When the children were working on their activity, they were friendly to one another and helped each other lots.
· Children started off well with activity, seemed settled and engaged. Some children were singing/humming whilst working (suggests they are happy? Maybe helps them focus?)
· Half way through the session some children were finishing the task and chatting (was the task too easy? No extension activity present)
· Some children spent lots of time sharpening pencils (possibly disengaged with task) 
· Teacher spoke to me and explained she has a firm but fair approach to behaviour management. Children written rules together at beginning of term, class values on clear display on the wall of the classroom.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Indentifying the ‘igh’ sound
· Children given a sheet, a story board style sheet with images and small sentences. Children were asked to highlight wherever they found the ‘igh’ sound. 
· Children could colour the pictures in if they finished the work (is this seen as a reward? And does it distract from the objective of the task?)
· The ‘igh’ sound was written on the board at the front of the class, reinforces to children this is what they were focussing on today.
· No extenstion task or challege for greater depth.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The sheet has pictures alongside text – pictures helping the children understand the text?
· Children can be overheard talking about the images on the sheet, one child says to another “haha that looks like the boy in paw patrol doesn’t it?” (possibly suggests child is making connections between the activity and his home life?)
· Teacher leaves the focus group to do a scan of the other groups. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Praising good behaviour, doesn’t seem to pick up on the negative behaviour.
· Teacher says “ermmm” and the class immediatley go silent (taught/reinforced action?)
· One boy seems to be struggling, a girl next to him asks if he needs help. The girl spends lots of time helping the boy. She explains the task to him and modells to him how to find one of the ‘igh’ sounds. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· At the beginning of the session the teacher asks a series of questions, teacher is prompting the recapping of knowledge from another session. 
· Uses hands up however it appears the teacher is picking random children despite whether their hand is up.
· Verbal praise “good work” “super job” “wow you shouldn’t doubt yourself because you can do it!”
· Children gather together at the end of the session and the teacher shows the class of the work from the independent groups. Teacher is checking work is completed and picks up on some mistakes from the work – she notifies the children of the mistakes.
· Independent workers are aware that their work will be checked at the end of the sessions – is this the motivation to complete the work? Is this actually encouraging the children’s desire to ‘want to learn’ or does it cause them to complete the activity because there is a fear of what will happen if it’s not complete and their unfinished work is shared with the class – embarssment?


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· The use of images alongside written text – pros: helps understanding. cons: could distract from the objective of the task.
· Child modelling/helping another child – Vygotsky? Bruner & scaffolding? Self esteem of child needing help. Good friendships. 
· Challenge of the task – was it engaging enough? Was it too easy for some? Too hard for others? How could this be resolved? 










Appendix Two – Observation Two Phonics
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20. Year 1&2. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Phonics/read write inc. Phase 3.
· Higher ability. Mixed with another class, higher ability children in this class, lower ability in another.
· Focus on ‘igh’ sound.
· Session taking place after break.
· Observation focussing on a group of independent workers, different group to observation 1 and different task.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children are quiet and begin gathered on the carpet.
· This session is still focusing on ‘igh’ sound, but children rotate around to a different activity. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Children begin session as a whole class, recapping some ‘igh’ words.
· Children called upon to write a ‘igh’ word on the board at the front.
· Children asked to identify real and nonsense words. Words contain the ‘igh’ sound.
· Children are given a worksheet. Consists of a range of real and nonsense words. Children have to colour real words with one colour and nonsense with another.
· Learning objective – I can work independently to identify real and nonsense words that contain the ‘igh’ sound.   – link to purposes; ambitious, capabale learners and healthy, confident individuals.
· Lots of chatting between peers, mostly about the activity. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· This task is another of the independent tasks.
· Children are given a WAGOLL (What a good one looks like) and it is placed on a small board infront of their work area. Teacher does not explain how to use the WAGOLL (perhaps this was taught previously). Some children are misusing the WAGOLL and they just use it to find the answer and copy it onto their sheet. Children not understanding the thinking behind the task? 
· Conversation between two children. Child A: “If you don’t know, just copy that one if you have to” (points to WAGOLL). Child B: “I’m just gonna copy it”. 
· Children given a ‘speed sound chart’ on the table. None of the children are using it. Assuming this is a scaffolding resource. Maybe it has not been explained clearly how to use it to help them?


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· All children working using the same sheet.
· Extension task – use the real words in a sentence. 
· Teacher shouts to whole class “remember everyone, you can ask a friend in your group to help you if you get stuck”. – Vygotksy MKO?


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· At the end of the session the teacher gathers children together and checks through the independent work.
· Gives of Dojo’s for rewards of children she has seen working well. 
· Teacher says to one child “that’s easy peasy for you” – does this put pressure on the child? What is the impact on the other children especially those who may not find it easy?
· 2 children have not completed the activity. The teacher voices this infront of the whole class. Issues sanction of completing the work during lunch time.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Issuing a sanction of completing work during lunch time: 
· Children have previously agreed on this sanction at the beginning of term as a class. (Behaviour management theory)
· Is it fair to make a child complete work during their lunch time? If the child is hungry are they likely to produce work of their best ability? 
· Impact of child loosing some of their lunch time – lunch time is a chance for children to re-energise, or let off some extra energy. 
· What were the reasons the child did not complete the work? 
· Link to learning theory – independent learning... pros/cons. Would collabrative learning work better?
















Appendix Three – Observation Three Numeracy
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20. Year 1&2.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Numeracy
· Learning about 10’s and units. Using a part-whole model. 
· Begin session as a whole class for starter. 
· Split into groups for main task.
· Observed LSA’s focus group. Lower ability group. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children are quite loud and agitated – this session is straight after lunch, maybe this is having an impact?
· Children are encouraged to help one another, and children are willing to do so throughout the session. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· 10’s and units. This session is following on from a previous session. 
· Teacher runs a start activity, picks out a two digit number and asks a random child to come to the front and use numbricon to split the number into 10’s and units. 
· Some children that are called upon struggle so the teacher asks the children to pick a friend to help. The friend is asked to ‘prove why’ that is the answer.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· During focus group. LSA using mats and counters to demonstrate a number’s 10’s and units. Picks a random number between 1 and 20. (differentiated for these children as other groups have numbers 10 to 99.
· Maths working wall display is in the classroom, however these children are facing away from it (covid?).


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· LSA begins activity by selecting a number 10 to 20 and asks the children how many tens and how many units are in the number. None of the children understand and are guessing randomly. After a few attempts the LSA changes the task.
· New task involves whiteboards and the children are asked to draw a part whole model to help them complete the activity using mats and counters – this proves very effective. (scaffolding)
· For children that complete the task they are asked to write numbers on there whiteboard from 10 backwards. (this was not challenging enough for some children.
· One child in the group has suspected dyslexia and is awaiting a screening assessment – LSA is consistantly checking upon the child and modelling numbers 2, 5, 6 and 9.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· LSA has a small amount of children in the group. Spends lots of time with each child checking they are getting the right answer. 
· LSA acknowledge through questioning that the first activity was too difficult so adjusted the task.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Child asked if she could get a drink of water 
· Child said “I need to get a drink before I can do this”. LSA said the child needed to wait until the activity was completed. The child asked again a few minuted later and the LSA still said no.
· Needs of the child? Bronfenbrenner and basic needs/ comfortable environment?
· Wellbeing of the child?
· At the end of the session, children gathered back together as a whole class for a planned plenary but the board was not working so teacher improvised. Counting back from 30 using actions (previously learnt). All children engaged. Gardner multiple intelligences?


















Appendix Four – Observation Four Amser dewis/ Enhanced Provision
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher-Wood (2016)
	Date and time, year group: 29/09/20. Year 1&2.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Amser Dewis/ Enhanced Provision
· The teacher has prepared a range of activities around the classroom. Activities include, an art, a writing, an observation, a role play, a duplo, a reading and an outdoor activity. 
· The teacher tells me this session occurs regularly throughout the week and gives the children a chance to learn through play/discovery/experiential learning.
· Children chose their own activites and can move freely between any activity they please. Activites are themed based on the class theme/book ‘The Colour Monster’


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children seem very happy and seem to enjoy this session.
· All children seem happy with the choice of activities and all children can be seen to be focusing on their task.
· Teacher reminds children that she will be hovering around and to remember the class rules.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Each of the different activities focusses on a different skill.
·  ‘The Colour Monster’ display is in the classroom, teacher describes each activity and how it relates to the ‘The Colour Monster’.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Teacher hovers around the activites and engages with the children, encourages creativity by joining in with role play etc.
· Teacher encourages children to think by asking them lots of questions and challenging them of choices they make eg. “why have you drawn him with 3 eyes not 2?”


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Children chose their own activty. They can chose an activity within their comfort zone.
· Teacher tells me some children use this time for ‘down time’ – link to Bronfenbrenner? 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Children take photos of their work or a photo of them doing an activity. These photos are printed and placed into a topic book. 
· Teacher tells me the aim is for the children to learn through discovery and the photos are for the children to look back – the teacher tells me they may be asked to explain what was happening in the photo.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Learning through play – link to theory
· Interesting how there was a range of activites that focussed on a range of skills. Link to Gardner?
· Children allowed to pick their own activity – links to 4 purposes as children are given responibility for their own learning. 


























Appendix Five – Critical Incident from Observation One
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20. 
· Year 1 & 2. 
· Phonics lesson.
· Observation focussing on one group of learners completing an independent task. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· Children given a sheet, a story board style sheet with images and small sentences. Children were asked to highlight wherever they found the ‘igh’ sound. No extention task. – Link to Vygotsky and zone of proximal development. Link to Donaldson’s 12 pedagogical principles - good teaching and learning challenges – was this lesson meeting this aim?
· Sheet has pictures, colour and written text. – Link to Gardener and multiple intelligences. Do the pictures help aid learning? Do the pictures act as a learning aid to help the children understand the written text?
· Child overheard saying “haha that looks like the boy in paw patrol doesn’t it?” – Is this child making connection to form authentic context? Link to Donaldson’s 12 pedgagogical principle that authentic contexts for learning. If children make this link, does it make their learning more effective?
· One child seen reguarly helping another child – Vygotksy and more knowledgeable other? Research into mixed ability pairings/groupings. Kagan and collabrative learning?
· The use of images alongside written text – pros: helps understanding. cons: could distract from the objective of the task.
· Assessment/ Behaviour – teacher was overheard using questioning and then positive reinforcement. Research into evidence of advantages and limitations of posititve reinforcement.










Appendix Six – Critical Incident from Observation Two
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20
Year 1 & 2
Phonics lesson
Observation focusses on a group of independent workers
Children begin as a whole class, teacher directs the indepedent groups but then leaves them to get on with the task – no further input.





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· Children have previously agreed on this sanction at the beginning of term as a class. (Glasser - behaviour management theory – if children collabratively work to create the rules are they more likely to follow them? Class rules were not dissimilar from the whole school rules. What are the benefits of a whole school behaviour management approach? Consistancy? Is it always possible to implement a whole school approach effectively?
· Impact of child loosing some of their lunch time – lunch time is a chance for children to re-energise, or let off some extra energy. 
· What were the reasons the child did not complete the work? Was is due to the children not understanding, or was it due to the task and teaching not being engaging enough. Should the teacher have jumped to giving the consquence without asking the children why they had  not completed the task? Should the teacher have taken this as an opportunity to reflect upon her own teaching and taken feedback from the children to improver her teaching?
· Link to learning theory – independent learning... pros/cons. Would collabrative learning work better? Link to indepedent learning in the foundation phase which is child-centred. Why did the Welsh Government opt for a childcentred approach for the Foundation Phase? What is the evidence that supports it? What are the challenges?
· Assessment for learning – teacher reviewed progress at the end of the lesson, did not assess throughout. Does this mean misconception may go unnoticed? How does the teacher know if the children understand and are on task? When a teacher is working with a focus group, what interventions do they put in place to ensure they are keeping track of the other pupils?
· Use of a wagoll – possibly link to Vygotsky and the zone of proximal development. Is a wagoll effective? Is it only effective when children understand how to use is properly. What are the dangers if children not not use it properly – do we risk children simply copying the wagoll if they do not use it properly. What are some alternatives to a wagoll, possibly shared writing?




Appendix Seven – Critical Incident from Observation Three
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20
· Year 1 and 2
· Numeracy
· Focus on the LSA focus group – lower ability children
· Session around 30 minutes long








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· Child persistantly asking for a drink. If her basic needs are not met is she likely to learn effectively? – Linking to Bronfenbrenner and basic needs and environment. Well-being? Has covid had an impact – maybe without covid the children are allowed to freely move around the classroom to the toilet or drinks station, however due to covid children have to ask. 
· LSA possibly was using a scaffolding approach and differenitated for all the children in the group. Scaffolding link to Vygotsky or Bruner. 
· Children were encouraged to use physical/tactile resources to help their learning. – What is the evidence that says this is effective – Link to Piaget and the abstract and concrete operational stage of children using apperatous to make a physical connection within their brain.
· The lesson took place straight after lunchtime and the children were quite hyper and noisy – Research into when the best time for learning is.
· Lesson was quite short – has this been influecned by research into the concentration times of children. If a lesson is short does it allow for a child to delve into the topic, or does it feel rushed and cut short?
· ALN – One child had suspected Dyslexia – what does research show are the most effective methods of intervention? What might the impacts on learning be? Link to Bandura and self-efficacy? If the child had a one page profiles – what might the advantages be of this?












Appendix Eight – Critical Incident from Observation Four
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20
• Year 1 and 2
• Amser Dewis/ Enhanced Provison
• No focus on a specific group of learners, observation covered almost all the activities and children







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
• Learning through play – links to theory, Dewey child-centred education, Reggio Emilia approach? What are the advantages of this approach? Limitations? In contrast to Piaget who believes all children learn in stages and should be taught in linear ways. Vygotsky who believes children learn through the social context – would he be for or against the child-centred approach? Linking to the Welsh Government review of the Foundation Phase, why did they opt for a child-centred approach for the FP curriculum? What is the evidence that supports Enhanced Provision? Does a child-centred approach ensure children recieve a consistant education across the country – what one school does may be different to another school – is this fair?
Role play area – are children learning in an authentic context – link to Doanldson’s 12 pedagogical princples. Why is role play important? – Helps develop empathy? 
• Interesting how there was a range of activites that focussed on a range of skills. Link to Gardner and multiple intellgiences. Was the purpose to develop skills in different areas or was it focussing on learning styles. Link to evidence which suggests children do not learn in a specific learning style. 
• Children allowed to pick their own activity – links to 4 purposes as children are given responibility for their own learning. Teacher acted as a guide/facilitor – link to Dewey. Teacher interacted with the children and asked questions to challenege their learning.
· How were the children assessed – link to assessment for learning. Teacher took photos of the children working – link to Reggio Emilia approach?
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