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Introduction.

Within this assignment the author will demonstrate their understanding of the different models of disability as well as linking the variety of models to policies, legislations, and frameworks. In addition, the author will identity how their setting supports the development of a pupil who possess an additional learning need, together with discussing the support provided to the pupil and comparing the support to key approaches and polices that guide inclusive practice. Welsh Government (2018) states that Additional Learning Needs (ALN) has a broader meaning in today’s society as it acknowledges the wide range of complex as well as diverse needs of learners and considers providing support that looks at the whole person in order to meet the individuals needs. ALN is more apparent in the current generation of children and the term can range from a child needing further support with their learning to possessing a disability which intercepts and obstructs the learner from utilising the provisions provided to further education. As Swansea Council comments:   


Children and young people with Additional Learning Needs may need more support to learn than the majority of children and young people of the same age; some may have a disability which prevents or hinders them from making use of the educational facilities provided for learners. About one in five children and young people may have Additional Learning Needs at some time. (Swansea Council 2019). 
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Element 2- How do polices, legislations and frameworks link to the different models of disability on the poster. 

The models of disability “provide a reference for society as programs and services, laws, regulations and structures are developed, which affect the lives of people living with a disability” (Disability in public health, 2021). Disability Nottinghamshire (2021) explains that the medical model of disability has a perspective that an individual is disabled by their impartments or differences and looks at what is wrong with the person and not what they need in relation to their disability. This demoralising outlook creates a low expectation as well as steering individuals to losing their independence, decisions, and power to their own existence together with discrimination towards “disabled children receive specialist provision in special schools and are entered for alternative qualifications” (Ombudsman, 2021). 
 
The medical model of disability created a need for change on the general public’s outlook on individuals who have a disability and the way they acquire education. This necessity led to the formation of the Warnock Report which was the “foundations for the introduction of what became statements of special educational needs that laid out legally-mandated provision for children in schools” (Tirraoro, 2020). Webster (2018) comments on how the report alternated social attitudes towards disability in a more inclusive mindset and how the report found its rightful position in the 1981 Education Act which includes the first certified duty to include children with special needs and disabilities (SEND) in mainstream schools. He also notes that the report remains the most extensive review of SEND authorized by the UK Government as well as requiring schools to adjusting and adapting to cater for children with SEND under the first vital findings under the medical model of disability. The Warnock report has had a significant influence in the beginning of changing the way society views disability and laid a foundation to transforming the education system in regards in being inclusive and having a social model of disability approach.          

Learning Disabilities (2021) notes that the social model of disability views that society is the barrier to individuals with a disability are impaired as the environment around
them is not catered to their needs and negative attitudes towards disability from public. The social model has been “refined and consistently questioned but it still remains both the best explanation of disability and the best “route map” for achieving equality and real social change for Disabled people” (Inclusion London, 2021). This model has a practical perception on what an individual with a disability feels and experience and solid foundation to accomplishing equality and actual change.

Although the Warnock report set the scene for a great leap in the movement in reforming the outlook of (SEND) the world is however modernising and legislation and framework needed to adapt drastically such as the Equality Act of 2010. The Equality Act 2010 was developed to legally protect the public from discrimination from work and in the community. As Gov.UK states: 

The Equality Act 2010 legally protects people from discrimination in the workplace and in wider society. It replaced previous anti-discrimination laws with a single Act, making the law easier to understand and strengthening protection in some situations. It sets out the different ways in which it’s unlawful to treat someone (Gov.UK, 2015). 

From the Equality Act 2010, the Welsh Government (2018) have taken the social model of disability into account and devised a statutory requirement called the ‘‘three planning duties’ for local authorities as well as the responsible body of the school, to prepare, implement, review, and update a written accessibility plan to how strategic actions and specific improvements will improve accessibility to education for disabled pupils. This requirement is showing a big leap of diversity to not only to those who have a disability but to the wider community as it is presenting the school and local authorities as inclusive as well as showing a positive attitude towards disability.
Diversity and inclusion in education has become more further paramount as time goes by and the Welsh Government have taken this outlook to the next phase. The Welsh Government (2018) have devised the ALN transformation programme under the Additional Learning Needs and Education Tribunal (Wales) Bill, which sees that all learners are supported to overcome barriers to learning and achieving their full potential, improving the planning and delivery of support for learners from 0 to 25 with ALN, placing their needs, views, wishes and feelings at the heart of the process as well as focusing on the importance of identifying needs early and putting in place timely and effective interventions which are monitored and adapted to ensure they deliver the desired outcomes. This new legislation and statutory guidance are changing the education system for children with ALN for the better by not only identifying their needs early and placing affective interventions in order for the child to achieve their full protentional but considers  the needs, views and wishes of the children with ALN which speaks volumes of how diverse and inclusive members of the National Assembly would like Wales to be but laying the foundations to a positive outlook on ALN to the future generations to come.   
    
 
























Element 3- Identify how your setting supports the development of a pupil or a group of pupils with additional learning need/ additional learning needs. 

In this element the author will identify how an educational setting provides support to an individual who possess an additional learning need. 

Child A is an 8-year-old female who is currently accessing her education within the Autism unit in a mainstream school and has 6 siblings, 3 sisters and 3 brothers. Child A and her oldest brother attended the mainstream part of school when she was in reception while her second older brother was attending the autistic unit within the school. For the duration child A was in reception she was waiting upon assessment and diagnosis for autism spectrum disorders (ASD) as she was displaying traits of ASD such as communication difficulties, no interaction with other children or peers as well as avoiding eye contact. Centers for Disease Control and Prevention states that: 


Autism spectrum disorder (ASD) is a developmental disability  that can cause significant social, communication and behavioral challenges. There is often nothing about how people with ASD look that sets them apart from other people, but people with ASD may communicate, interact, behave, and learn in ways that are different from most other people (Centers for Disease Control and Prevention, 2020). 
 
While waiting for the assessment, the school received funding for child A to have a 1:1 to support her during her duration in foundation phase and to gather information such as what tiggers certain behaviours, strengths, communication as well as interests and to develop those interests as “focusing on strengths and interests is a good way to help autistic children and teenagers learn” (Raisingchildren, 2021). Not only was child A displaying signs of ASD, but she was displaying signs of other additional needs such as global developmental delay (GDD) as well as dyspraxia. 

From observations child A was non-verbal and was unable to express her feelings which could be a combination of ASD as stated before that ASD can cause difficulty in speech but it is also a sign of GDD as according to Think (2021) GDD is when a child takes longer to reach certain milestones than other children their age which may include learning to walk, talk, gross/fine motor skills, as well as aggressive behaviour. In addition to the communication barrier child A would show her feelings and communicate with staff in an aggressive behaviour by throwing herself to the floor, scream and physical attack out if she wanted something as well as having difficulty with her fine motor skills which is also a sign of GDD. As well as showing possible signs of GDD, child A was also having experienced poor hand eye coordination, balance and movement issues which could be linked to dyspraxia. According to Newman (2017) dyspraxia is a neurological disorder that affects a person’s ability to plan and process motor tasks such as poor balance, poor hand-eye coordination, differences in speech in addition with clumsiness.    

Once the assessment was completed child A was now in year 1 and was diagnosed with ASD, but she was also diagnosed with global developmental delay (GDD), speech difficulties as well as dyspraxia and would now need to access her education in the autism unit within the school. Towards the end of year 1 a position was available in the unit within the school and child A had an easy transition as the staff in foundation phase used to take her down to the unit twice a week to join in with a few session in order for child A to become familiar with the surroundings as “autistic people may not be comfortable with the idea of change, but may be able to manage it better if they can prepare for changes in advance” (National autism society, 2021). 


  

                   


 Element 4- Discuss the support provided to your chosen pupil or group of pupils and compare with the key principles/ approaches and policies that guide inclusive practise. 

Once child A attended the autistic unit within the school, she was observed by the teachers and teaching assistants to gain information to support child A in the best possible way. Once the information had been obtained, the teachers devised an Individual Education Plan (IEP) (See appendix 1), to support child A in her development with the variety of needs that she possesses. According to the Welsh Government (2004) under the SEN code of practice, approaches employed to allow a child to progress should be recorded within an IEP and should be reviewed at least 3 times a year with teachers and parents. Child A’s targets on her IEP not only support her with her ASD but it also promotes development with her other needs such as GDD as well as dyslexia as and IEPS targets “should relate to literacy and numeracy but can also focus on other areas, such as helping your child to develop independence skills” (National Autistic Society, 2020). For example, one target is for her to dressing herself independently which is linked to GDD as stated before that GDD can affect motor and fine motor skills. This requirement is functioning well as it allows staff who may not work with child A directly to have knowledge to support her for her to learn and achieve her targets, how to achieve these targets as well as seeing the signs if the support is working. It also allows parents to be involved with their child’s development and from the review can see the child’s progression and an opportunity to have a formal discussion of what works well and what does not.  

One of child A’s targets on her IEP is her communication and how she can express her need in a non-verbal way by using a communication system called Picture exchange communication system (PECS) (see appendix 2). Integrated treatment services (2021) comments that PECS is an alternative communication that aims to communicate the learners wants and needs by using picture symbols to communicate with teachers, peers as well as parents. The services also indicate that PECS can be used by children who have ASD or other needs that affects communication and reduces the negative behaviours that may be caused by frustrations as well as developing social skills and increases opportunity for learning. The school have placed this alternative communication system in place themselves as the school policy states “we actively seek to remove the barriers to learning and participation that can hinder or exclude individual pupils, or groups of pupils (School A, 2021) which provides opportunity for child A to communicate in a way that is suited to her needs. PECS has been a significant tool for child A’s communication as she is now able to express her wants and needs in a positive manner as well as her aggression and frustrations have reduced not only within school but within her home life. She is progressing well onto the different levels of PECS and has led child A to verbally say one-word instructions such as “up” and “spin” which is an astounding development in the short period of time within the unit. From this, the school recognised that child A needed to progress and develop even more with her speech and are in touch with a Speech and Language Therapist to devise a programme for child A. Unfortunately, due to the pandemic, this programme was on hold but due to education resuming back to normal, the teachers within the unit are working hard to get the programme up and running by the therapist for child A to achieve her full potential with her speech.

Within the unit the children work on an individual work programme which is devised by the teachers to help them learn and develop academically but also life skills (see appendix 3). Due to child A’s severity of the ASD she is unbale to sit for long periods of time and from this the teachers have implemented an approach for her to sit for longer within group work or individual work by using a timer. The school have tailored child A’s individual plan by following the Estyn guidelines which states, “In order to help children who have special educational needs, schools should adopt a graduated response that encompasses an array of strategies” (Estyn, 2019). The timer is working well with child A’s development of sitting for longer periods of time to complete work as she started off by sitting for 30 seconds and now it has developed into sitting for 2 minutes which might not seem long to some but is an outstanding development for child A. Every second child A can sit for is a contribution to her learning and development which will give her the best possible chance to access her education and learn something new and this is help from a school who believes in inclusion and breaks the barriers to help the children achieve their best within the school.   
    
Conclusion.

In summary, society has come a long way on the outlook of disability from the medical version where stated that it is the impairment that is the problem and what is wrong with the individual, to the social version where now individuals with disabilities have voiced that it is not their barriers that are the problem it is society and how the public perceives them and treats them based on their disability.  1 in 5 children have an ALN, and policies as well as procedures have changed to children with ALN to accessing education such as what needs to be done to help support as well as helping their development withing education and it is an ever-growing outlook such as the new ALN Tribunal Act which should be coming to place sometime this year. This outlook is a positive look to the future as it takes into consideration those with a ALN and those who have a ALN to come and gives them the opportunity to be included and not excluded from society and education. Peers from the education system continue to supporting the children with a ALN by breaking down the barriers and tailoring their planning around the children’s needs for them to have the best possible outcomes to learning which is a positive outlook and an influence on the next generation for them to be more inclusive and diverse. 
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Social Model.



• Developed by people who have a disability. 
• Barriers operating in society that exclude 



and discriminate against them.
• “Route map” for achieving equality.
• Real social change for people with a 



disability.



(Inclusion London, 2021).



Medical Model.



• People are disabled by their impairments or 
differences.



• Looks at what is wrong with a person and 
not what the person needs.



• Creates low expectations.
• Leads to people losing independence and 



choice/control of their lives.
• Disabled children receive specialist 



provision in special schools and are entered 
for alternative qualifications 



(Scope, 2021 and Ombudsman, 2021). 



(Vectorstock, 2021).



Warnock Report.



• Remains the most comprehensive review 
of SEND to be commissioned by a UK 
government.



• Changing social attitudes towards disability.
• Found a legislative home in the 1981 



Education Act, which included the first 
qualified duty to include children with SEND 
in mainstream schools. 



• Required schools to do the adjusting.



(Webster, 2018). 



• The Equality Act 2010 legally protects 
people from discrimination in the 
workplace and in wider society.



• It sets out the different ways in which 
it’s unlawful to treat someone.



• “Tree planning duties.”



(GOV.UK, 2015 and Welsh Government, 
2018).  



The Equality Act 2010.



Additional learning Needs (ALN) transformation programme.



“New legislation and statutory guidance is only one aspect, albeit 
a fundamental one, of the wider package of reforms needed. The 
ALN transformation programme also focuses on skills 
development for the education workforce, to deliver effective 
support to learners with ALN in the classroom, as well as easier 
access to specialist support, information and advice.” 



(Welsh Government, 2018 and ERW, 2021).
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