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[bookmark: _Toc204752663]Proposal
[bookmark: _Toc204752664]Project Title
A mixed methods study of voice teachers working with adolescent singers and their motivations for genre selection and attitudes toward trends in genre-inclusive instruction.
[bookmark: _Toc204752665]Research Question and Context 	
How are vocal instructors motivated to include certain genres in instruction, and what are their attitudes to the shift towards a more genre-inclusive vocal instruction that can be seen to be increasingly promoted within the vocal pedagogy community? 
The project will be conducted among my peers in the professional vocal pedagogy (VP) community. As a private voice instructor trained in Western Classical style and working primarily with adolescent singers, my goal is to provide students with instruction that effectively improves technique, addresses personal goals, and motivates them to view singing as a life skill. I am interested in gaining insight into informed decision-making regarding the genres I include in instruction, and how to ensure competency instructing in genres in which I was not formally trained. 
[bookmark: _Toc204752666]Justification 
Within the professional (VP) community, belief in the harmful nature of genres outside of Western Classical Music (WCM) (Desilva, 2016) has been challenged (Barlow and LoVetri, 2010). Other styles, including, but not limited to, jazz, musical theatre, pop, rock and folk are commonly combined under the classification of contemporary commercial music (CCM) (LoVetri, 2002). Increased calls by voice instructors for more research and access to instructional strategies for CCM have been justified by documented social (Fetokaki, 2023) and economic (Naismith and Bartlett, 2020) benefits of genre-inclusive singing instruction. 
It is unclear to what extent the shift towards a more inclusive model of instruction has affected the practice and attitudes of instructors. Initial and subsequent surveys by LoVetri and Weekly (2003) and Weekly and LoVetri (2009) reached only a small sample of teachers already interested in CCM. A broader sample of voice instructors is necessary to gain insight into the prevalence of CCM instruction among adolescent singers, and to understand what action, if any, they are taking to ensure competency in multiple-genre instruction. 
[bookmark: _Toc204752667]Intended impact
I hope to gain insight into the extent that current research is influencing the practice of individual voice teachers. I also hope to identify steps instructors are taking to familiarize themselves with singing techniques they have little or no training in, in order to understand if lack of training contributes to genre exclusion. Understanding what is motivating teachers to lean away from genre-inclusivity informs recommendations on how to help remove perceived barriers to genre inclusivity, and to influence decision making in my own practice. 
[bookmark: _Toc204752668]Outlined intention
I will conduct a mixed methods study utilizing an explanatory sequential design (Creswell and Plano Clark, 2011). A structured narrative literature review will be conducted in order to provide deep context and background knowledge (Cain, 2008).  
A quantitative phase will collect data from a questionnaire disseminated to members of the professional VP community via social media. It will include close-ended questions, to control the volume of data, and Likert scales, useful for reaching a broader sample, and for collecting data on individual perceptions of experiences (Lim, 2024). Results will be used to support the qualitative phase involving semi-structured interviews, as opposed to unstructured, chosen in order to investigate individual experiences, motivations and attitudes surrounding genre inclusion, while ensuring consistency across interviews and allowing for follow-up questions and clarifications (Lim, 2024).  See Figure 1. 
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Figure 1: Gantt chart of proposed timeline of project
[bookmark: _Toc204752669]Ethics and insider research
Participants could feel negatively judged for the instructional choices they have made in their own practice. Participants may feel they are less capable or competent as instructors when confronted with recent changes to the voice pedagogy community. As an insider researcher, it is possible that these same specific ethical implications could apply to me as well, and furthermore, may increase in risk if interviewees are individuals I know personally (Chavez, 2008).  Consideration of these risks during planning and throughout will help to mitigate (Costley, Elliot and Gibbs 2010). This study has undergone ethical approval from University of Wales Trinity Saint David.
[bookmark: _Toc204752670]Personal learning outcomes
My personal learning goals for this project include:
· Developing time management strategies for carrying out multi-phase research projects
· Gaining competence in data collection, organization, and analysis.
· Recording and applying lessons to subsequent research projects. 


A mixed methods study of voice teachers working with adolescent singers and their motivations for genre selection and attitudes toward trends in genre-inclusive instruction.
[bookmark: _Toc204752671]Report
[bookmark: _Toc204752672]Introduction 
Best practice recommendations for vocal pedagogy now call for the inclusion of various genres beyond Western Classical Music (WCM) in instruction (Rollings Bigler et al., 2021, AATS 2008). However, while supported in the literature, these recommendations alone do not inform the decisions made daily in the practice of individual voice instructors. Every teacher comes to their practice with their own beliefs, goals and attitudes developed throughout their years of experience as a student and teacher of singing (Phillips, 2000). 
This paper aims to explore the motivations and attitudes of voice practitioners in the United States regarding genre inclusion. As a private voice instructor educated and working in the US, I have personally experienced contradictions between my prior learning and the current recommendations regarding genre. Through the use of a pragmatic research approach, comparing evidence from the literature with a broad sample of quantitative and qualitative data exploring how personal motivations and attitudes influences decision making in the voice studio, I hope to gain insight into how others are approaching this challenge, in order to inform my own practice. 
My personal learning goals for this project include:
· Developing time management strategies for carrying out multi-phase research projects.
· Gaining competence in data collection, organization, and analysis.
· Recording and applying lessons to subsequent research projects. 


[bookmark: _Toc204752673]Literature Review
[bookmark: _Toc204752674]Methodology
Search strategies for this literature review included journal runs of the Journal of Voice and Journal of Singing, and database searches via Google Scholar and the UWTSD library (see Appendix 1). Articles prior to 2005 were excluded in order to include more current research limited to the last 20 years. One exception was made for LoVetri (2002), as it provided important background on the term Contemporary Commercial Music (CCM).  Research regarding education outside of the US or pertaining to students outside of adolescence was also excluded, due to difference in pop music pedagogy discourse across continents (Mantie, 2013).  Due to the limited amount of published peer-reviewed research on this topic, doctoral dissertations were included. 
[bookmark: _Toc204752675]Genre inclusion in Western Vocal Pedagogy
Western vocal pedagogy has historically promoted styles of singing associated with Western Classical Music (WCM) as superior (Hoch, 2019; Fetokaki, 2023). A call for increased research and pedagogical guidelines for genres beyond WCM has grown (Bartlett, 2014; Edwin, LoVetri and McCoy, 2014; Moore, 2016; Higgins, 2022; Wasbotten, 2022; Hoss, 2023; Sear, 2024). Nonclassical, popular and contemporary commercial music (CCM) are various terms used to collectively describe styles of singing outside of the WCM aesthetic, such as (but not limited to) musical theater, jazz, country, folk, gospel and pop (Edwin, LoVetri and McCoy, 2014; Naismith and Bartlett, 2020). For simplicity, the acronym CCM (LoVetri, 2002) will be used in this paper when referring to these and any other genres aside from WCM.  
Contributions from the field of voice scientists (Björkner, 2008; Kochis-Jennings et al., 2012; Hallqvist, Lã and Sundberg, 2017) and respected practitioners (Barlow and LoVetri, 2010; Spivey and Saunders-Barton, 2018; Edwards, 2024) have indicated that techniques required for singing CCM are not injurious to performers when applied appropriately, and are physiologically and acoustically different from WCM styles of singing. In 2018, the Voice Pedagogy Interest Group met to consider standards for “the ideal voice teacher”. (Rollings Bigler et al., 2021, p. 11). The group provided recommendations for best practices for voice teachers when it comes to genre, including the acknowledgement that no genre is inherently of more value than another, a Western Classical background is not required for healthy or efficient singing, and while specializing in one genre is acceptable, teachers are encouraged to explore techniques for less familiar genres and to grow their skill set (Rollings Bigler et al., 2021). See Appendix 2.
[bookmark: _Toc204752676]Voice Pedagogy Research
Three studies (Lo Vetri and Weekly, 2003; Weekly and LoVetri, 2009; Desilva, 2016) have reported on the extent to which voice practitioners are teaching more than one genre in their practice. Initial and follow up surveys in 2003 and 2009 by Weekly and LoVetri, asked voice teachers working across the globe at colleges, universities, and in private studios about the training, performing, and teaching experience with CCM singing. Both surveys indicated the majority of respondents taught some form of CCM. However, the surveys used in both studies were disseminated among a selective sample of likely CCM teachers. Therefore, the survey results are not a reliable indication of the extent to which CCM and multi-genre pedagogy is being practiced across the field as a whole. 
Desilva’s (2016) doctoral dissertation utilized a survey based on Weekly and LoVetri’s 2009 study and was disseminated among voice teachers who had completed a Master’s or Doctoral level graduate degree in voice studies in the previous six years (between 2009 and 2015). The survey was disseminated through to a slightly broader sample, at least in terms of pedagogical interests. Nevertheless, the reported number of those teaching CCM was very similar to results from both prior studies: 77% of respondents reported teaching some type of CCM, yet CCM training was minimally included in their degree programs (Desilva, 2016).  All three of these studies do not provide qualitative data on the motivations and attitudes influencing teachers’ decision-making regarding genre, a gap which this study aims to fill. 
A 2013 doctoral dissertation provides insight into voice teachers’ motivations and attitudes regarding genre inclusion or exclusion (Stephenson, 2013). The qualitative study examined teachers’ processes of choosing repertoire and found that teachers felt limited to teaching Western Classical singing because of the values of their employing institution and their personal values of appropriate genres. The qualitative design of the study provides insightful data but is only representative of a few individual experiences. Kempfer’s (2014) dissertation used qualitative methods to investigate the application of CCM pedagogy within the high school choral classroom. She found a lack of understanding of the differences between CCM and Western Classical technique, as only vibrato and vowel shape adjustments were discussed. This could indicate that lack of understanding of genre differences could be a motivational factor for teachers when choosing genres for instruction, a process in which this study aims to gain more insight. 
The purpose of this research study is to investigate how closely the practice of current voice teachers aligns with recommendations for best practice in the voice studio, and to understand how voice practitioners are feeling about these changes. Based on the literature, access to instructional training and a competent understanding of genre techniques, as well as pressures or influences of institutional places of work and learning all are factors that should be considered when investigating the motivations for genre inclusion. 


[bookmark: _Toc204752677]Methodology
A gap in prior research on genre inclusivity in voice instruction is that quantifiable statistical data regarding actions of voice teachers has not been combined with qualitative data exploring the individual experiences, motivations and attitudes supporting decision making in the voice studio (DeSilva, 2016). In an effort to meet the practical goals of the researcher (Kelly and Cordeiro, 2020), a pragmatic approach governed the design of this study. Initially, an explanatory sequential model was planned, but in actual practice, a mixed-methods convergence model design (Creswell and Creswell, 2018) comprised of two phases was employed. Phase I involved the collection of data from a quantitative survey, and Phase II the collection of qualitative data through five one-on-one semi-structured interviews. Both data sets were converged for further analysis, allowing for a deeper, broader investigation of the research questions (Patton, 2005). A mixed-methods approach was chosen as a means to combine both broad quantifiable data that could then be compared with or supplemented by meaningful explanations from participants (Creswell and Plano Clark, 2011).
[bookmark: _Toc204752678]Phase I
A 70-question survey (see Appendix 3) was utilized in order reach a large sample of the vocal pedagogy community, and to draw conclusions about practices across the broader population of voice instructors in the United States (Dillman, Smyth and Christian, 2014) and was specifically designed to address the following research questions:
1. How are vocal instructors motivated to include certain genres in instruction?
2. What are their attitudes to the shift towards a more genre-inclusive vocal instruction that can be seen to be increasingly promoted within the vocal pedagogy community? 
To measure potential influences on genre decision-making, the survey asked participants to report how often they have performed, instructed and received training in various genres, their personal beliefs regarding genre inclusion, and their continuing education practices. The structure of the survey and genre categories were based on a previous survey by Weekly and LoVetri (2009). The term contemporary commercial music (CCM) featured prominently in Weekly and LoVetri’s 2009 article yet was intentionally omitted from this study. The term ‘classical’, in reference to WCM, was added despite its absence from the 2009 survey. In order to understand more about how voice teachers choose all genres they use for instruction, ‘classical’ needed to be included as an option.  As supported by literature (Bishop and Herron, 2015), questions regarding participants’ self-perceptions, beliefs, attitudes, or experiences were presented in a Likert-response format (Sullivan and Artino, 2013) with five points, ranging from 1 (strongly disagree) to 5 (strongly agree), written in balanced scale to reduce response biases (Paulhus, 1991).
The sampling method was designed to reach a diverse sample of voice instructors working in various contexts across the United States. The survey was disseminated via social media member-only Facebook discussion groups comprised of voice teachers (see Appendix 4). Some, though not all, were associated with specific institutions or organizations. 
In the social media post, practicing voice instructors who work with adolescent singers in the United States were asked to participate. The limitations of social media algorithms must be considered when discussing the dissemination of the survey. The researcher has no control over who is shown the post or how many people will be reached. It is difficult to determine if certain people over others will be targeted based on the researcher’s personal social media account. This could affect the broadness of the sample.  Of the 34 who consented and responded to the survey, 6 were excluded because they practiced outside of the US, leaving 28 total respondents. 
[bookmark: _Toc204752679]Phase II
16 of 28 respondents stated a willingness to participate in one-on-one interviews, from which five were randomly selected, in order to maintain a diverse sample. A sample size of five was chosen in order to gather the broadest scope of experiences within the confines of a reasonably-sized data set. 
Semi-structured interviews (see Appendix 5) were selected for this study in order to gather in-depth, detailed data about individual experiences with genre inclusion decision-making in the voice studio (Patton, 2005; Creswell and Creswell, 2018). As opposed to focus groups or observations, one-on-one interviews allowed for a private environment for sharing personal beliefs and perspectives, time for the participant to answer questions fully, and time to ask follow-up questions (Roulston, 2011). 
Determined by participant preference and proximity, four interviews were conducted online via Zoom from a home office, and one in person in a private office setting. All were audio recorded. 384 minutes of interview data was recorded, with each interview between 62 to 93 minutes long. The same set of questions guided each interview, but not all questions were asked in each interview if answered previously. All interviews were transcribed by the researcher. OtterAI was utilized for transcription software. Participants were able to check the transcriptions for accuracy.
[bookmark: _Toc204752680]Analysis
In alignment with the convergent design of the study, descriptive statistics and Pearson’s correlation coefficient (Kim, 2012) were used to summarise and present the data for analysis and interpretation in the discussion (Creswell and Creswell, 2018). Likert data was ordinally compared (Sullivan and Artino, 2013).
A hybrid thematic analysis (TA) was applied to the interview data (Xu and Zammit, 2020). This method was chosen due to TA’s ability to draw forth clarity from complex layers of meaning, and to help find patterns or themes that may be difficult from a surface level examination (Braun and Clarke, 2006), and to combine deductive codes developed from survey questions with inductive codes developed during analysis (Xu and Zammit, 2020).  Grounded theory was also a potentially useful method, but it did not meet the time constraints for this project. 
Three phases of coding were carried out. In order to provide rigor and check interpretation biases, Chat GPT was utilized as a partner researcher. The first phase of coding and thematic development was carried out by the researcher, the second by ChatGPT. Results from both sets of codes and thematic developments were then considered during a third coding phase performed by the researcher. Taguette was used for coding software. 
[bookmark: _Toc204752681]Ethics
A thorough explanation of the study and potential risks of participating were presented prior to acquiring consent to participate, and all participants were provided the means to contact the researcher with any questions or issues. To protect sensitive personal information and maintain confidentiality, data was anonymized prior to analysis and stored on a password protected device and cloud. Identifying factors were withheld from reporting. 
As an insider researcher conducting research within a group of which I am a member (Adler and Adler, 1994), it was possible that I would personally know some of the participants, which was the case. Reminders of the project’s focus were given repeatedly to participants to alleviate any emotional burdens they may have felt due to familiarity. Ethical approval for this project was granted by the University of Wales Trinity Saint David prior to conducting the study.



[bookmark: _Toc204752682]Findings
[bookmark: _Toc204752683]Quantitative Results
Demographics
The majority of respondents reported having 20+ years of teaching experience. 89% worked mostly in the context of a private voice studio. See Figures 2 and 3.
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Figure 2: Pie chart showing ranges of teaching experience of participants
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Figure 3: Bar graph of the respondents' reported  teaching context
Performance Training and Experience[image: Forms response chart. Question title: I have received training in performing the following genres:. Number of responses: 28 responses.]
Figure 4: Bar graphs showing various genres in which participants received performance training.
Survey participants indicated a broad range of performance training in various genres. 26 of 28 reported receiving training in more than one genre. 13 of 28 received training in at least three genres, and eight reported training in five or more genres. For all participants reporting training in two or more genres, classical and musical theater (MT) were always included. See Figure 4.
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Figure 5: Bar graph showing level of education in which genre performance training occurred.
Respondents reported that over 90% of their high school, undergrad and post graduate experiences included classical training. See Figure 5. 
Instructional Training and Experience
As instructors, 23 of 28 participants reported receiving instructional training in at least two genres. 16 of 28 reported receiving instructional training in three or more genres.  The contexts in which participants received training instruction varied across genres, with the majority of classical training taking place through undergraduate and graduate programs and private instruction. The majority of MT training took place in workshops, private instruction, and graduate school. See Figure 6.
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Figure 6: Bar graph of various contexts of training reported by participants for each genre.
Genre Inclusion in Practice
When asked what genre teachers taught most often, 61%  reported MT, followed by classical (21%), and pop (18%). The majority of teachers felt most comfortable teaching classical and musical theater. See Figure 7.[image: Forms response chart. Question title: I feel comfortable teaching techniques for the following genres:. Number of responses: .]
Figure 7: Comfort level of teaching certain genres
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Figure 8: Graph of reported genres included in instruction.
Despite the majority of teachers reporting that they teach musical theater more often, the majority chose classical as the genre providing the most benefits (Figure 9). [image: Forms response chart. Question title: I feel it is most beneficial for my students to practice singing skills associated with the following genre:. Number of responses: 25 responses.] 
Figure 9: Pie Chart of respondents' choice for the most beneficial genre to practice
While respondents report including various genres in instruction, their approach to instruction and beliefs regarding the technical differences of various genres was not the same across all participants. See Figure 10 for Likert scale responses to statements about how to approach genre instruction. A lower median indicates a lower level of agreement with the statement, and a higher interquartile range (IQR) indicates a wider array of responses. 
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Figure 10: Table of Likert Scale responses regarding understanding and beliefs about multi-genre instruction.

Resources for Genre Instruction
Respondents of this survey report finding workshops, webinars, online content creators on social media and YouTube, journals, podcasts, and trusted colleagues, including on social media, to be helpful. See Figure 11.
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Figure 11: Graph of participant reports of various resources used to support instruction.
Motivations for Genre Selection
Over 70% of respondents indicated they include student requests regardless of genre. Only 7% felt that they disagreed with their students about singing genre. Overall, survey respondents did not report feeling institutional pressure when it comes to making decisions about instruction and genre. Within the workplace, only 7% of respondents reported feeling pressured to teach a genre they are not comfortable with, while only 30% felt limited in their ability to determine genres used in instruction. Respondents’ feelings about the values place on certain genres by employers were mixed, with some experiencing an imbalance of value on genres. See Figure 12.
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Figure 12: Bar graph showing the extent that participants felt their employer values certain genres more than others.
Correlations
There were two statistically significant correlations found across the data. A 0.549 Pearsons-r correlation, with a p-value of .003 was found between the number of genres a teacher is trained to perform in with the number of genres included in instruction. While visually the scatterplot appears fairly broad, mathematically, a significant correlation was found. See Figure 13. 
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Figure 13: Scatter plot of the numbers of genres a teacher is trained to perform and the number of genres that teacher includes in instruction.
Also, a correlation with a Pearsons-r value of 0.406 and a p-value of 0.032 was found between the number of genres an instructor includes in their practice and the level of agreement in their Likert scale response to the following statement: There were times I felt discouraged from singing in multiple genres. A stronger level of agreement was positively correlated with the number of genres included in their practice. 






[bookmark: _Toc204752684]Qualitative Results
Demographics
Interview participants all had experience with private voice instruction, two training in vocal performance and three as choral music educators. They ranged in experience from 3-20+ years, and all worked primarily with 13–18-year-old students.  Four of the five attended small, Midwest liberal arts colleges, and one attended a coastal university. 
From the data collected in semi-structured interviews, four themes were generated to describe the motivations and attitudes regarding genre-inclusion: 
1. Willingness and motivation to learn
2. Instructional goals as motivation for genre selection
3. Vocal function and healthy singing before genre
4. Institutions and their influences on genre decision-making
[bookmark: _Toc204752685]Discussion
Data from the survey and interviews support the findings by Weekly and LoVetri (2009) and Desilva (2016), in that the majority of surveyed teachers are including more than one genre in their instruction. This study, through a random sample, found that 100% of respondents reported currently teaching or having taught musical theater (MT), with over 75% also teaching classical and/or pop. However, while participants state a willingness to include most or any genres, their approach to including all genres in instruction differed across participants, and the values they placed on genres in terms of health and instructional value were not equally distributed across all genres. 
Willingness to Learn
The willingness of participants to seek out information about instruction of genres in which they received little formal training indicates a positive attitude toward the idea of including various genres in the voice studio. Survey data showed that the vast majority of participants had partaken in education related to genre instruction beyond formal academic training. In the interview data, discussion of finding resources, ‘switching tacks’, pivoting, and seeking answers to pedagogical obstacles appeared throughout. In the following excerpt, a participant described her response to a students’ request to work on the mixed-belt register: 
That's not my forte. Let me do some research and find like, warmups and different things that will help you be successful in that. And that will kind of push me out of my comfort zone, too. That'll make me a better teacher. I'd love to do that with you. (P1)
This response was similar to the tone of other participants. Four of the five participants received training in genres beyond classical after they graduated from college, including through workshops, private instruction, self-study and on-the-job experience, and by pursuing a graduate degree. This was the finding reported by DeSilva (2016), as well. He found that the majority of training for CCM sought by recent college graduates was through private and independent study. Respondents of this survey reported finding workshops, webinars, online content creators on social media and YouTube, journals, podcasts, and trusted colleagues, including on social media, to be helpful. 
It is important to note that the CCM genre taught most often was MT, which was also taught by 100% of respondents. MT singers require highly versatile skills (Green et al., 2014) and students may be requesting MT instruction due to its broad scope of genre inclusion. It may be possible that training in MT could be a way to gain broader skill in teaching any genre. 
Despite all having a willingness to learn, access to instructional resources were discussed by participants as a barrier to learning more about genre. Instruction and resources, such as journals, were described as costly and potentially prohibitive, especially beyond the cost of a degree program. This disconnect between higher education and contemporary voice pedagogy will be discussed in a subsequent section. 
Instructional goals as motivation for genre selection
Participants spoke frequently about the ways that goals for their students were an important factor in determining the genres they include.  Choosing repertoire that met students’ technical goals was a priority for participants, and participants stated they consider their students’ own endeavors, such as upcoming auditions or performances, to have an influence on determining genres.  
Data from the survey indicates that instructors are open to including a genre based on student preferences. Over 70% of respondents indicated they include a genre if a student requests it.
However, while survey and interview data both indicate a willingness to teach any genre, the extent that this led to greater genre inclusivity depended on the pedagogical approach of the instructor.  Some interview participants, through a student-centered approach (Cremata, 2017) expressed a desire to meet instructional goals created by the student, and to them, that meant including any genre requested.
I really hate choosing rep for my students. It's my least favorite part of the job, because I tell them like, “No, you tell me what to do you. You say, ‘I want this,’ and I will be like, ‘Okay.’” I'm trying to break apart the model of like, I'm telling you what to do, and this is what you need to do. (P4)
Music education research has shown the benefits of student-centered pedagogy for music instruction (Cremata, 2017), and this study indicates that approach may enable teachers to provide learners with a more genre-inclusive experience. 
Other participants determined instructional goals for the student, which has been described as a master-apprentice pedagogic approach (Sherwood, 2023). These participants expressed desires to open their students up to experiences and genres of music they would not necessarily choose on their own. This sometimes meant excluding certain genres:
I typically do not teach pop songs intentionally, because I say “You know you're going to sing that stuff anyway. You don't need to be spending your money learning how to do that with me. If you need to use a pop song,” (like sometimes the kids do for acapella auditions or whatever), “I'm happy to work on that, but I want you to learn what you need to learn, and then you can apply any of that to singing Taylor Swift or singing whoever.” (P2)
I think that, if we let kids sing music they already know, or a genre that they already know, it's not separate enough. And I think it's harder for them to acquire good, healthy singing habits than if it's not, like, all new. (P5)
In the case of P5, “music they already know” referred to pop music. While P5 and P2 both stated a willingness to include any genre in instruction, these excerpts show they valued pop less in terms of instructional value. This aligns with survey data indicating an unequal distribution of value with the majority of respondents choosing classical as the genre providing the most benefits.  
In summary, instructional goals of the student are a key motivator for instructors when choosing genre. However, the pedagogical approach of the instructor may play a role in how those instructional goals are developed. Also, even though an instructor reports including multiple genres in instruction, it does not mean they are doing so based on the desires of the student, or that they are willing to include any/all genres equally. Music education research has shown the benefits of student-centered pedagogy for music instruction (Cremata, 2017). Therefore, for practical applications, utilizing a student-centered approach to pedagogy may be useful in ensuring a genre-inclusive practice. 
Vocal function and healthy singing before genre
A pattern of placing the emphasis on vocal function and healthy singing, while turning away from the idea of separating singing into genres emerged through the various interviews, as evidenced in the following excerpt:
I don’t teach style. I teach healthy technique. (P2)
Providing students with the skills necessary to make their voice function the way students want it to was frequently mentioned as a primary instructional goal. The concepts of versatile singing and vocal cross-training (Spivey and Saunders-Barton, 2018) were also mentioned by multiple participants as positive ways to approach training the voice for healthy singing in any genre. 
I mean, a lot of it's, to me, about strengthening the voice and getting versatile, you know. Being able to sing in head voice, being able to sing belt or mix, and then being able to make choices in the moment. (P3)
Participants stated a willingness to include various genres in their instruction, yet an emphasis was placed on the idea that inclusivity of genre was acceptable within the boundaries of healthy singing. This limitation can be problematic, because for some participants, the approach to teaching healthy and functional singing was (knowingly or unknowingly) based on a foundational application of WCM singing techniques. 
Also, an article by Benson (2018) contends that teaching singers how to control their instrument is useful regardless of genre, which, on the surface, is similar to interview participants’ views. Yet it is important to consider how healthy singing is defined by an individual instructor. Despite the numerous studies that have shown that performers utilize different physical, acoustical, and respiratory techniques depending on the genre they are singing (Sundberg, Gramming and LoVetri, 1993; Barlow, LoVetri and Howard, 2007),  previous studies have indicated a lack of clarity in regard to technical requirements for genres (Weekly and LoVetri, 2009; Kempfer, 2014).  Survey and interview data from this study indicate similar findings, shown in the following excerpt: 
But I feel like [my undergraduate voice teacher] was of the mindset of, if you can sing classically, and you know all of these things, then you can sing any genre, which is kind of the mindset and the philosophy I've taken into my own style of teaching, too, because I've found success in that genre and that kind of way of thinking, I would say, and healthy voice production. (P1)
These findings indicate a lack of participant agreement on whether or not Western Classical technique can or should be applied to any genre, despite research indicating that applying breathing techniques associated with WCM may cause unsafe levels of subglottal pressure (Kempfer, 2014; van Doorn, 2021). 
Applying these finding to practice indicate that focusing on vocal health and function is an effective approach to teaching the skills necessary for performing in various genres, but that it is important for instructors to reflect on their current beliefs about healthy singing and how they compare to the current research.  
Institutional pressures and influences
There is evidence that professional voice pedagogy institutional values, such as recommendations for genre-inclusive pedagogy made by professional groups  (AATS 2008; Edwin, LoVetri and McCoy, 2014) are influencing instructional practice, shown by the prioritization of voice function and health in the data. 
Research also indicates that educational institutions training singers in the US are more likely to train Western Classical singers than other genres (Cobb, 2022), and there is a lingering belief that forms of non-classical singing are inherently unsafe (Bourne and Garnier, 2010). The bias toward WCM in US education and in the field of voice pedagogy has been documented by researchers in both fields (Bates, 2019; Powell et al., 2019; Clauhs and Sanguinetti, 2022; Cobb, 2022). 
Cobb (2022),  Keskinen (2013) and Desilva (2016) all provide an exploration of the disconnect between higher education in the US and the demand for vocal performance training in contemporary genres beyond Western Classical. Data from this study also support this disconnect, evidenced by the imbalance between the vast amount of training in various genres respondents have sought on their own and their limited academic training experiences. 
Survey respondents did not report an overt feeling of pressure from institutions when it came to choosing genre. In contrast, interview participants described experiences with WCM bias in higher education. P5 remembered a situation as a college student, where a classmate was not allowed to present their recital in the traditional recital hall because they chose to do a recital of all musical theater songs, as opposed to arias and art songs. 
P3, who teaches voice at a small college, discussed her experience as an employee of a higher education institution. She described how her students are required to perform WCM final exam performances, which limited her ability to include other genres.  
P4, who currently teaches various genres and studies MT with a private instructor, had a thoughtful revelation when thinking back to her first voice teacher, about her early ignorance regarding genre:
I think that perhaps the expectation, right off the bat was that I would just be doing classical anyways, because the ultimate goal was college, voice performance in college, which, of course, now, when I reflect on my own teaching, like, I realized just how much this kind of sucks. I had never considered studying another genre with that voice teacher. (P4)
It is the nature of institutionalized bias to go unnoticed (Henry, 2010), which may explain the discrepancy between survey data and the reported experiences of interview participants. There was one positive correlation that emerged from the study that also gives insight to this. Based on survey responses, participants who reported feeling discouraged from singing certain genres also reported a high level of diversity of genre inclusion. While more research is needed into this potential connection, it is possible that those who experienced a sense of rejection of preferred genres were made more aware of the WCM bias and thus, worked to be more inclusive in their own practice. 
As previously discussed, this study found evidence that participant understandings and beliefs about healthy singing and effective instruction approaches contained a lingering WCM bias.  Combined with the literature on WCM bias in US music education (Bates and Talbot, 2015) and vocal pedagogy (Fetokaki, 2023), findings from this study indicate that as the positive attitude toward genre inclusion grows across the field, it will be important to ground instructional techniques on research-based best practice findings. 
Practitioners may benefit from reflection on how their own experiences may be impacted by a WCM bias, and in what ways their own attitudes, beliefs and values may be present in their interactions with students and their choices for instruction. 

[bookmark: _Toc204752686]Conclusion
There is evidence that recommendations surrounding the shift towards more inclusive genre instruction are being practiced, and that teachers are motivated to choose genres based on the instructional goals of their students. However, there is also evidence that, while instructors state an openness to including a diverse array of genres in instruction, the approach taken by some is still based on an underlying value of WCM over other genres.  
Findings from the study support previous research regarding the lack of access to higher education programs designed to teach contemporary styles. Institutional values influence practitioners’ choices in their own voice studios and are an obstacle to providing future voice teachers with the skills to practice effective genre instruction.
Further research into the correlation between diverse performance training experiences and early experiences of genre discouragement with the development of highly genre-diverse instructional practices are needed. 
Limitations of the study include the small sample size of survey results. 
For my own practice, the findings from this research indicate that exploring research about instructional practices that promotes voice function and healthy singing, as well as student-centered pedagogy, will be most useful for ensuring my own competency for multi-genre instruction.  I also will benefit from reflection on how my own educational experience may influence my decision-making in the voice studio.  
[bookmark: _Toc204752687]Learning outcomes
My personal learning goals for this project included:
· Developing time management strategies for carrying out multi-phase research projects
· Gaining competence in data collection, organization, and analysis.
· Recording and applying lessons to subsequent research projects. 

I found the second goal to be the most impactful. There were many times throughout this process where I thought to myself “If I could go back and do this again, I would now do it this way.” Efforts to analyze data led me to more resources on more effective ways to carry it out. One particular challenge was drawing conclusions from such a vast array of data, both quantitative and qualitative, and organizing it into clear, meaningful sections. 
For my own practice, I will take forward a better understanding of data analysis both for descriptive statistics and thematic analysis. My literature review process will also be more focused. I felt I was very broad in my search and then had a difficult time allowing enough time to put it all together. I also feel more confident in developing a research design that will support my next research question. Lastly, I have greater respect for the time requirements of data analysis, and I will have a stricter plan in place, in terms of time organization, for my next project. 
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[bookmark: _Toc204752690]Appendix 1: Literature Review Methodology
	Excluded
	Justification
	Exceptions

	Articles prior to 2005
	2015 is the latest of the three surveys of CCM practices, thus articles prior to this date are not representative of most current evidence of CCM practice 
	Papers providing historical context, or exceptional examples, or only research available

	Research on voice teaching and education outside of the US
	Not relevant for scope
	

	Research on instrumental music education
	Not relevant for scope
	

	Research on education outside of music
	
	

	Research on education outside of adolescent age children
	
	



Search Terms (various combinations of the following):



0

· “contemporary commercial music”
· CCM
· Genre
· Repertoire
· Perceptions 
· Attitudes
· Voice 
· Singing instruction
· Popular music
· Pop 
· Musical theater 
· Jazz 
· Non-classical
· Country music
· Folk music 
· Gospel


	Other search methods:

	Citation chaining




[bookmark: _Toc204354028][bookmark: _Toc204510068][bookmark: _Toc204752691]Appendix 2: 21st Century tenets and principles for style and genre
From: Rollings Bigler, A. et al. (2021) ‘Voice Pedagogy for the 21st Century: The Summation of Two Summits’, Journal of Singing, 78(1), pp. 11–28. Available at: https://doi.org/10.53830/cxbg6722.
Tenets and Principles regarding style and genre (Rollings Bigler et al., 2021, p. 15)
1. One voice style or music genre is not inherently better or more worthy of study than another voice style or music genre.
2. While some voice styles, genres, or roles may require greater voice load and demands, any singer utilizing any voice style or performing in any genre may face the risk of vocal fold pathology.
3. Students do not necessarily need a background in classical singing in order to efficiently sing other voice styles. While they may need to be able to produce specific coordinations found in classical singing styles, they can gain those skills through vocalises and/or repertoire within the genre they prefer.
4. Teachers may specialize in a particular style or genre given their background, experience, and the interests of the students they primarily teach; however, we encourage all singing teachers to expand their knowledge skills and experience and teaching various styles and genres, as they all require variations in pedagogic approach.
5. While promoting a deeper understanding and education of the voice coordinations required of different voice styles and genres, a teacher should be cautious when working with students on music from genres unfamiliar to the teacher in terms of style, technical skills required to meet professional expectations in that genre, repertoire, and professional expectations and requirements. Teacher should refer students to other professionals as needed.
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A mixed methods study of voice teachers working with adolescent singers and their motivations for genre selection and attitudes toward trends in genre-inclusive instruction.

Performing
Please answer the following questions as accurately as possible as they apply to your own experience as a singer. 
6. I have received training in performing the following genres:
Select all that apply.
Check all that apply. pop
musical theater classical jazz gospel folk country Other:

7. The genre I perform the most is:	
Mark only one oval.
pop
musical theater classical 
jazz 
gospel 
folk 
country
 other
8. If you answered OTHER, please explain.

9. In addition to the above answer, I also perform the following genres:
Check all that apply.
 pop
musical theater classical jazz gospel folk country Other:

10. At some point in my education, I was encouraged to sing in more than one genre.
1 Strongly disagree.    2 Disagree.    3 Neither agree nor disagree.    4 Agree.     5 Strongly agree.
Mark only one oval.
	1	2	3	4	5
Strongly AgreeStrongly 
disagree

11. As a high-school aged student, my private voice instructor(s) trained me in the following genre(s):
Check all that apply.
Skip if this does not apply to you.
Check all that apply.
Classical
Musical Theater
Jazz
Folk
Gospel
Pop Country 
Other:

12. At my middle school and high school,  if I was interested, I had access to instruction in the following genres:
Check all that apply.
Check all that apply.
Classical
Musical Theater
Jazz
Folk
Gospel
Pop Country 
Other:

13. As an undergraduate student, my private voice instructor(s) trained me in the following genre(s): 
Skip if this does not apply to you.
Check all that apply.
Classical
Musical Theater
Jazz
Folk
Gospel
Pop Country Other:

14. During my undergraduate education, if I was interested, I had access to instruction in the following genres:
Check all that apply. 
Skip if this does not apply to you. 
Check all that apply.
Classical
Musical Theater
Jazz
Folk
Gospel
Pop Country Other:

15. As a post-graduate student, my private voice instructor(s) trained me in the following genre(s
Skip if this does not apply to you.
Check all that apply.
Classical
Musical Theater
Jazz
Folk
Gospel
Pop Country Other:

16. During my post-graduate education,  if I was interested, I had access to instruction in the following genres:
Check all that apply. 
Check all that apply.
Classical
Musical Theater
Jazz
Folk
Gospel
Pop Country Other:

17. There were times I felt discouraged from singing in multiple genres. 
1 Strongly disagree.    2 Disagree.    3 Neither agree nor disagree.    4 Agree.     5 Strongly agree.
Mark only one oval.
	1	2	3	4	5
Strongly AgreeStrongly 
disagree

18. My middle school and high school voice teacher(s) valued one genre over another. 
Skip if not applicable.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

19. My undergraduate voice teacher(s) valued one genre over another. 
Skip if not applicable. Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

20. My post-graduate voice teacher(s) valued one genre over another. 
Skip if not applicable. Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

21. At some point in my education, I was encouraged to sing in one genre over another.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

22. The singing techniques I utilize depend on the genre I am singing. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

23. I feel comfortable performing classical repertoire.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

24. I feel comfortable performing musical theater repertoire. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

25. I feel comfortable performing jazz repertoire.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

26. I feel comfortable performing country repertoire.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

27. I feel comfortable performing gospel repertoire.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

28. I feel comfortable performing folk music repertoire.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

29. I feel comfortable performing pop music repertoire.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

30. There were times I felt pressured to avoid singing in a genre I otherwise would have.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

31. I intentionally do not perform the following genres:
Check all that apply. pop
musical theater classical jazz gospel folk country none
Other:

32. My technique stays the same regardless of the genre I am singing. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

Teaching
Please answer the following questions as accurately as possible as they apply to your own experience as a singing teacher. 
33. I am a singing instructor working in the United States.
Mark only one oval.
Yes
No
34. I have been teaching singing for:
Mark only one oval.
1-2 years
3-6 years
7-10 years
10-20 years
20+ years
35. I provide singing instruction to:
Check all that apply.
Mostly
Some
Very little
None
private voice students
elementary students
middle school students
high school students
college/university students

36. I teach singing to the following age groups:
Select all that apply.
Check all that apply.
0-12 years
13-18 years
19-24 years
25-45 years
46+ years Other:

37. I teach (or have taught) singing techniques for the following genres:
Check all that apply. classical musical theater pop jazz folk gospel country Other:

Of all the genres I prepare students in, I teach the following:
 
38. Most frequently	
Mark only one oval.
classical musical theater pop jazz folk gospel country other
	39.
	Second-most frequently	Mark only one oval.
	


classical musical theater pop jazz folk gospel country other
	40.
	Third-most frequently	
	


Mark only one oval.
classical musical theater pop jazz folk gospel country other
41. If you answered OTHER for any of the above three, please explain.

42. I feel it is most beneficial for my students to practice singing skills associated
 with the following genre:
Mark only one oval.
classical musical theater pop jazz folk gospel country other unable to choose
43. If you answered OTHER, please explain.

44. My employer or employing institution values one genre over another. 
Skip if this does not apply to you. 
1 Strongly disagree.    2 Disagree.    3 Neither agree nor disagree.    4 Agree.     5 Strongly agree.
Mark only one oval.
	1	2	3	4	5
Strongly AgreeStrongly 
disagree

45. If a student suggests a song to work on, I will include it in instruction, regardless of genre. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

46. I choose the majority of the repertoire I assign to students.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

47. I feel pressured to teach genres I would otherwise avoid.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

48. There are forces outside of my control that limit my ability to determine the genres I use for instruction.  
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

49. Teaching only non-classical repertoire means my students will be excluded from certain opportunities for performing or competing. Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

50. Teaching multiple genres would be frowned upon by my colleagues.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

51. Teaching only one genre would be frowned upon by my superiors.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

52. There are some genres of repertoire I am discouraged from using in instruction. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

53. My students choose the majority of repertoire used in their lessons.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

54. My students and I disagree on repertoire choices when it comes to genre. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

55. Teaching only classical repertoire means my students will be excluded from certain opportunities for performing or competing. Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

Instructional training
Please answer the following question as accurately as possible as they apply to your experience as a singing teacher.
56. I learned the majority of what I know about teaching voice from my own voice lessons. 
1 Strongly disagree.    2 Disagree.    3 Neither agree nor disagree.    4 Agree.     5 Strongly agree.
Mark only one oval.
1 2	3	4	5
Strongly agreeStrongly 
disagree

57. I have received training in teaching specific techniques for the following genres:
Check all that apply. pop
musical theater classical jazz gospel folk country Other:

58. I have received training on singing instruction for various genres in the following ways: Check all that apply
Check all that apply.
[image: A black and white checklist

AI-generated content may be incorrect.]
59. If you answered OTHER, please explain.

60. I have received training on singing instruction for various genres in the following ways (continued).
Check all that apply
Check all that apply.
[image: A screenshot of a black checklist

AI-generated content may be incorrect.]
61. If you answered OTHER, please explain.

62. My training as a singing teacher has been focused on techniques for the following genres:
Check all that apply.
[image: A screenshot of a phone

AI-generated content may be incorrect.]
63. If you answered OTHER, please explain.

64. I wish I had more training on teaching the following genres:
Check all that apply. classical musical theater pop jazz folk gospel country none
Other:

65. In addition to my own voice training, it was necessary for me to seek out vocal pedagogy training to feel competent as a singing teacher. 
1 Strongly disagree.    2 Disagree.    3 Neither agree nor disagree.    4 Agree.     5 Strongly agree.
Mark only one oval.
1 2	3	4	5
Strongly agreeStrongly 
disagree

66. I feel comfortable teaching techniques for the following genres:
Mark only one oval per row.
[image: A black rectangular grid with white ovals

AI-generated content may be incorrect.]
67. If you answered OTHER, please explain.

68. My training as a singer provided me with all the tools I need to teach voice. 
1 Strongly disagree.    2 Disagree.    3 Neither agree nor disagree.    4 Agree.     5 Strongly agree.
Mark only one oval.
1 2	3	4	5
Strongly agreeStrongly 
disagree

69. I use the following resources to support my teaching practice:
Check all that apply. textbooks journal articles workshops online classes private lessons master classes
Research conference presentations
Professional organization conferences (such as ACDA, NATS, NMEA or others) Other:

70. A vocal pedagogy text book I have found to be very useful is:
If possible, please include the title and author, if known.

71. Aside from textbooks, one of the most useful vocal pedagogy resources I have found is:

72. Teaching students the technical differences among different genres supports vocal health. 
1 Strongly disagree.    2 Disagree.    3 Neither agree nor disagree.    4 Agree.     5 Strongly agree.
Mark only one oval.
1 2	3	4	5
Strongly agreeStrongly 
disagree

73. Applying classical technique to any genre can be harmful to vocal health. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

74. Training is essential for singing classical music safely.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

75. Providing instruction on the different technical skills required for various genres provides mor benefits than drawbacks.
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

76. Skills for singing pop or other 'non-classical' genres safely can be self-taught. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

77. "Singing is singing." Healthy vocal techniques do not vary among different genres. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

78. Pop or other 'non-classical' techniques are detrimental to vocal health. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

79. Applying classical technique to any genre will ensure vocal health is maintained. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

80. With proper training, it is possible to sing pop music in a healthy way. 
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

81. Teaching multiple genres would complicate a student's acquisition of effective vocal techniques.  
Mark only one oval.
	1	2	3	4	5
Strongly agreeStrongly 
disagree

Interview Participation
82. I am willing to participate in a one-on-one interview regarding my experiences, attitudes and motivations as a voice teacher, as they relate to genre. 
Interview will be conducted via Zoom or another virtual meeting space and will take approximately 60 minutes. A additional shortened interview may be requested for follow-up questions.
Mark only one oval.
Yes
No
83. If yes,
You will be contacted regarding the interview process and scheduling at the email address you provide below:

84. If yes, 
Please provide your name:
This content is neither created nor endorsed by Google.
[bookmark: _Toc204354029][bookmark: _Toc204510070][bookmark: _Toc204752693]Appendix 4: Social Media Groups
(For survey dissemination)
FaceBook
Professional Voice Teachers
The New Forum for Professional Voice Teachers
Voice Teachers for Young Singers
NATS chat for Voice Teachers 
Iowa Music Teachers Association


[bookmark: _Toc204354030][bookmark: _Toc204510071][bookmark: _Toc204752694]Appendix 5: Interview questions
Please tell me about your background as a singer and musician.
· Education
· Experience
· Employment
Which genres of music do you tend to sing most often?
Do you perform any other genres? Which ones? Why?
Are there any that you do not perform? Which and why?

What do you remember about your early voice lessons and musical instruction? Your first teacher(s)?
· What were your first impressions of ‘healthy singing’? What did that mean to you?
· What were your first impressions of genres or singing styles? In your opinion, was one better than another?
· Looking back, do you think your first voice teachers guided you in singing one genre more than another?
· Do you remember any of the repertoire that you worked on with these first teachers?
· Do you remember any repertoire you really enjoyed singing?
Please tell me about your subsequent voice instructors and music education.
· What genres were included in your repertoire? 
· How do you think your teacher decided what genres to include?
· Were you able to express your desires in terms of the type of repertoire you worked on? Did you feel heard?
· Did you feel there was an expectation for performing one genre over another?
· Were there any styles or techniques you were discouraged from performing?


Please tell me about your background and experiences as a voice teacher, (as opposed to a singer.) 

· Context (private, in school in a university)?
· Age of students
· Range of genres included

At what point in your education/career did you decide were going to teach voice?
· What motivated you to do so? 
· Did you have access to and participate in voice pedagogy training at some point in your education? For example, during your undergraduate or graduate studies? (If relevant)
· If you did, did you find it helpful?
· Did it provide you with sufficient information to feel capable of teaching singing to others? If no,
· Did you find other resources that helped feel these gaps?
· Do you recall to what extent differences in genre style were discussed during vocal pedagogy training? 
· Did this training have any influence on your understanding of ‘healthy singing’?
· As compared to the stage in your life we discussed before, how would you define healthy singing now?
What are your thoughts now regarding voice instruction and genre?
· Recall from the survey, the following genres were included in questions:
· Pop
· Musical theater
· Classical
· Jazz
· Gospel
· Folk
· Country
· Other
· What is your opinion on the genres listed above? Do you feel like they are clearly or easily defined? Are there any you would add to the list? Are there any you would exclude as a separate genre?
· How many of them and which ones are included in your instructional approach? Why?
· Do you approach genres differently in terms of technique? 
· If yes, how?
· How do you decide what genre of repertoire use with students?
· Your choice?
· Their choice?
· Institutional choices? (schools, contests, auditions, employment)?

What resources are most helpful to you when it comes to informing your instruction?
· Are you able to find the information you're looking for?
· Are there topics or techniques you would like more information on?
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