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Assessment 1
You are required to present a portfolio of evidence to showcase a range of competencies and skills linked to employability and an enterprising mind-set.  The purpose of this portfolio is for you to demonstrate that you have developed several employability and enterprise competencies throughout this module.  

1. You need to include three components in your portfolio and these should be split into competencies;  
2. you may include more than one piece of evidence for each competency.  For example, you may choose to include an old CV and an updated CV to demonstrate that skills have been developed during the module;  you may also want to annotate the updated document to highlight exactly how skills have been developed.  
3. During the module you will have engaged in several activities relating to employability and enterprise competencies and these can be used as evidence in your portfolio.  If you have worked as part of a team to complete an activity / task during the module we would not expect you to claim overall ownership for this piece of work.  Instead, you would need to annotate the document to highlight your role in the task and the skills developed during this task.  You may choose to include documents such as CVs, a PDP, personal statement and other document that you feel relates to the development of employability and enterprise skills.

When considering what to include in your portfolio it would be wise to ask yourself “if I was using this portfolio to apply for a job, how can I best demonstrate that I have developed key employability and enterprise skills”.  Your reflective piece (1 000 words) is your opportunity to critically reflect and discuss how well you have developed these skills during the module and your personal development needs, for example how developing these skills may assist you in future employment.  You will need to support your reflection with relevant literature.   
 
Use Gibb’s reflective cycle to assist with the structure of your reflection (see PowerPoint slides for further guidance).  Your reflective piece should include the following:

Rubrics:
· Brief introduction to the module, your expectations and initial thoughts.
· How you felt about developing your existing employability and enterprise skills further, 
· Your engagement and involvement in sessions / activities / career appointments etc.  We would expect to see you refer to appropriate pieces of evidence from your portfolio here.  
· Any challenges?  Why?  Areas that you feel that you have succeeded with the most. Is there anything you feel you struggled with?
· Is there anything you could have done differently / would do differently if you were to participate in the process again?
· How this module has helped you move forward towards future employment.  Any further skills you need to develop after this module that will help you to gain employment in a career of your choice.  

Brief introduction to module, expectations and initial thoughts
Part 1 of the Cycle of Reflection (Gibbs, 1988) centres on ‘describing’ the experience, that is, embedding ‘Skills for Life: Employability and Future Pathways’ (Skills for Life) (ECGE6001) into Year 3 of the University of Wales Trinity Saint David (UWTSD) (2019), BA (Hons) Education Studies: Primary degree, and therefore, connecting academic competencies to employment competences (CBI and Universities UK, 2009; Lowden, 2011).  Despite achieving merit in the UWTSD (2018) Foundation Degree in Learning Support, I confess to failing to comprehend the reason and relevance for embedding essential competencies for employment into the degree, for example, Communication, Managing / Organising, Problem Solving and Team Work (UWTSD, 2014) (Appendix 1: x).  I am aware that I am un-alone in my cognition, given an apparent failure of undergraduates to differentiate between being ‘employable’ and being ‘employment-ready’ (employability) (Trought, 2017, 2012; Dearing, 1977; Robbins, 1963).  Year 3 of the UWTSD (2019) BA (Hons) Education Studies: Primary degree raises awareness further by embedding an innovative 20-Credit, Level 6, employability module into the degree, and therefore, connecting and implementing essential and higher order competencies into employment upon graduation, that is, Communication, Numeracy, Digital Literacy, Employability (essential competencies) (Welsh Government, x; x), Application of Information, Business and Customer Awareness, Communication and Literacy, Entrepreneurship / Enterprise, Problem Solving, Positive Attitude, Technology, Self-Management and Team Working (higher order competencies) (CBI and Universities UK, 2009; Lowden, Jones, 2004).  Having been neither in employment nor training since 1999, because of domestic and health difficulties, Skills for Life has re-awakened dormant competencies in me for delivering Learning Support in Further or Higher Education (Denicolo and Reeves, 2013), for example, discriminating between interpersonal and intrapersonal competencies (Claxton, 2005; DfES, 2005; Weare, 2004; Goleman, 1996; Gardner, 1993) (Appendix 2);  differentiating between Leadership and Management competencies (Bennis, 2009, 1989; Bryman, 1986; Bennis and Nanus, 1985); distinguishing between Transactional and Transformational Leadership competencies (Bass and Riggio, 2014; Burns, 1978; Freire, x) and embedding the necessary but sufficient core condition Congruence, Empathy and Unconditional Positive Regard into the staff-student interrelationship (Rogers, 1959, 1957), culminating in Learning Support staff becoming “genuine”, “honest” and “real” (Rogers, 1994: 154-156) (Congruence), comprehending the internal or intrinsic frame of reference of the student (Kirschenbaum and Henderson, 1990) (phenomenology), and being “accepting” and “non-judgemental” (Unconditional Positive Regard) (Rogers, 1994: 154-156) of the student. 
Part 2 of the Cycle of Reflection (Gibbs, 1998) centres on describing my ‘feelings’ during the experience.  I became aware of the content of Year 3 the BA (Hons) Education Studies: Primary degree at UWTSD Carmarthen during my interview in 2019.  I began to feel a convergence of anticipation and excitement at commencing Skills for Life because of the differing, and therefore, refreshing subject, enhancing my generic interest and motivation in Leadership and Management, having exemplified the attributes or characteristics of Leadership and Management during employment between 1990 and 1999 (Frase, 1978; Shaw, 1976; Stogdill, 1974; Stewart, 1963; Bird, 1940; ).  However, my feelings changed to despair and disappointment at the commencement of Skills for Life, especially upon encountering the assessment criteria, given the absence of an appropriate duration (time), and therefore, distance, to complete and engage in the reflective task (Thompson and Thompson, 2018; Gibbs, 1988; Schön, 1988).  Consequently, current experience has meant engaging in critical reflection on an ongoing basis by reflecting ‘in-action’ and ‘on-action’ at the commencement, during, and at the conclusion of each session (Schön, 1988), in readiness for the next session and for fulfilling the assessment criteria.  I felt that, on occasion, the task to be incomprehensible, and therefore, unachievable because of an absence of direction from staff, given the ‘new’ status of Skills for Life.
Part 3 of the Cycle of Reflection (Gibbs, 1998) centres on ‘evaluating’ the experience by differentiating between the advantages and the disadvantages of the experience.  The advantages centre on connecting and implementing Principles to Practices (Praxis) (Freire, x), for example, comprehending Personal Development Planning in the context of Continuing Personal Development (x); differentiating between Transactional Leadership and Transformational Leadership (Bass and Avolio, 1994; Burns, 1978) in the context of Learning Support (Covey, 2004, 1992), culminating in the metamorphosis of the dependent Learner into the independent one (Buchanan and Huczynski, 2004; Cuilla, 1998; Kotter, 1990; Vygotsky, x) by assuming the 5Rs:  Reflection, Resilience, Reciprocity, Resourcefulness (Eaude, 2006; Wilmot, 2006; Claxton, 2004; Claxton, 2002; Lucas, 2002) and Responsibility (Wilmot, 2006).  The disadvantages centre on condensing the Learning and Teaching, including assessment, into a four-week duration at the commencement of an educational marathon commencing on 26 September 2019 and concluding on 18 October 2019.  Furthermore, delivering Learning and Teaching in the context of an impersonal, industrial and mass educational environment to approximately 40 students (Holt, x), and therefore, delivering Learning and Teaching in an environment inappropriate for collaboration and reflection (Wilkinson, 2011).  I felt that, in the absence of dialogue, the sessions exemplified the banking concept of education (Freire, x), given the emphasis upon delivering the Product in contrast to explaining the Process (Freire, x; Gatto, 2017, 2009, 2003a, 2003b, 1992; Holt, 1964, 1967, 1969, 1970; Illich, 1970; Knowles, Holton and Swanson, 2005).
Part 4 of the Cycle of Reflection (Gibbs, 1998) centres on connecting Principles to Practices (Praxis) (Freire, x) by ‘analysing’ the need for embedding Skills for Life into the UWTSD (2019), Education Studies: Primary degree, that is, comprehending the experience.  The Principles:

The Practices:

Knowledge and understand of employability and enterprise has developed through the module  

Part 5 of the Cycle of Reflection (Gibbs, 1998) centres on bringing closure (‘conclusion’) to the experience by augmenting to the experience by embedding an Institute for Leadership and Management Level 3 Certificate into the event. Furthermore, and criticism, Skills for Life has enabled me to develop intrapersonal and interpersonal competencies by enrolling onto the ten-week Counselling and Psychotherapy Central Awarding Body Level 2 Award in Introduction to Counselling Skills (ICSK-L2) at Coleg Sir Gâr; embedding the essential but necessary core condition Congruence, Empathy and Unconditional Positive Regard into Learning Support (Rogers, 1957; x), planning, summarising, conflict and conflict resolution
I accept my need to develop competencies in assertiveness, collaboration, critical reflection, prioritising / self-belief and time-management.
Part 6 of the Cycle of Reflection (Gibbs, 1998) centres on composing an ‘Action Plan’ for re-delivering and revising the experience, for example, delivering the event in an appropriate educational environment for collaborative, dialogical and reflective learning and teaching (Wilkinson, 2011; Alexander, 2006; Freire, x).  Furthermore, creating distance for critical reflection between delivering Skills for Life and assessing Skills for Life (Thompson and Thompson, 2018; Kolb, 2015; Schön, 2016).  I acknowledge my need to be active, adaptive and assertive in the above situational subjects requiring resolution, counter to demonstrating diffident, silent, and therefore, ineffective situational Leadership (Hersey and Blanchard, 1988, 1977, 1969; Adair, 1973; Fiedler, 1967, 1964; Tannenbaum and Schmidt, 1958).
(1000)


assist you in future employment.  assist you in future employment.  











Belbin (1981) identifies nine contrasting team functions and roles that assess the behavioural ‘strengths’ and ‘weaknesses’ of an individual in the context of the group or the ‘team’ (Belbin, 1981).  Belbin (x) acknowledges that ‘members of a team seek out certain roles and they perform most effectively in the ones that are most natural to them’ (p. x).  I brought contrasting ‘strengths’ and ‘weaknesses’ to the team through the characteristics of the Completer Finisher (CF), Monitor Evaluator (ME), Plant (PL) and Team Worker (TM) (Fraser and Neville, 1993).  The Completer Finisher (CF) scrutinises the task for error at the conclusion of the task on behalf of the team.  The Monitor Evaluator (ME) evaluates and judges the contrasting choices and options on behalf of the team.  The Plant (PL) creates and problem solves on behalf of the team.  The Team Worker (TM) enables the team to gel, identifies the task on behalf of the team and completes the tasks on behalf of the team.  The above contrasting roles demonstrate ‘action-orientating’ roles (CF), ‘people-orientating’ roles (TW) and ‘thinking-orientating’ roles (PL and ME) (ibid.).  

The Star Technique to Shine at Job Interviews: A How to Guide’ (Higgins, 2014) (Appendix A) cites me as demonstrating the attributes of an emerging, natural, manager (Belbin x), delivering the vision of the Leadership on behalf of the team.  

[bookmark: _Toc192319760]Skills for Life: Employability and Future Pathways (ECGE6001) is currently enabling me to differentiate between the function and role of Leadership and Management by completing an application form for delivering Learning Support in the context of Further Education (Appendix B).  The Leader but the manager delivers the vision  
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	Appendix 1



Belbin (1981) identifies nine contrasting team functions and roles that assess the behavioural ‘strengths’ and ‘weaknesses’ of an individual in the context of the group or the ‘team’ (ibid.), for example, Plant (PL), Monitor Evaluator (ME), Co-ordinator (CO), Resource Investigator (RI), Implementer (IMP), Completer Finisher (CF), Team Worker (TW), Shaper (SH) and Specialist (SP).  The Belbin Test (Fraser and Neville, 1993) establishes my Profile as Team Worker (13), Completer Finisher (11), Monitor Evaluator (9) and Plant (9), Shaper, Implementer (7), Resource Investigator (0) and Co-ordinator (1) in the context of the team. 




Tuckman identifies the five stages of ‘group’ development but Belbin identifies the role of the individual in the ‘group’ (op. cit. and 1981), that is, the ‘team’ (ibid.).  Belbin defines the ‘team’ as:

not a bunch of people with job titles, but a congregation of individuals, each of whom has a role which is understood by other members.  Members of a team seek out certain roles and they perform most effectively in the ones that are most natural to them.
(Belbin, 1981)

Belbin identifies nine team roles that assess the behavioural ‘strengths’ and ‘weaknesses’ of the individual in the context of the ‘team’ (ibid.), for example, Plant (PL), Monitor Evaluator (ME), Co-ordinator (CO), Resource Investigator (RI), Implementer (IMP), Completer Finisher (CF), Team Worker (TW), Shaper (SH) and Specialist (SP).

Belbin believes that the successful team is dependent on balance and the combination of the contrasting individual role(s) against the role of the team leader (ibid.), that is, the ‘Apollo’ (ibid.).  The role of the ‘Apollo’ is to generate ideas (ibid.), however, he or she is rarely good at implementing them.  Consequently, the success of the team, including the success of the team leader, is dependent on each group member.  However, the effect of the conflicting role of the individual in the team can result in the destruction of the effectiveness of the team.  Belbin describes the effect as the ‘Apollo syndrome’ (ibid.).  Furthermore, the absence of the Plant (PL) can result in difficulties in forming initial ideas in the team. However, more than one Plant (PL) can result in bad ideas, concealed good ones and the non-starter being given too much airtime.  Similarly, the absence of the Shaper (SH) can result in the absence of direction and drive, resulting in missing deadlines. However, more than one Shaper (SH) can contribute to in-fighting and low morale.
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Graduate Skills for Employment, Foundation Degree in Learning Support (Level 5): Programme of Study Handbook (UWTSD, 2014: 19).

Graduate Skills for Employment
Upon graduation most students will begin the process of looking for paid employment.  At one level, and a very important one, your University career should be seen as preparing you for the world of work, which is increasingly a world that lays a premium on flexibility and ability to adapt to changing situations.  Within this context Personal Transferable Skills (PTS) and Professional Development Planning (PDP) have come to feature very prominently as important graduate attributes.  PTS are skills acquired in the course of academic study which might be independent of the discipline in question and, therefore, transferable and usable in other contexts, including the world of work.  PDP is the planning process through which you are able to reflect upon and analyse, your personal strengths and identify areas for future development. Four main categories of such skills have been identified:  Communication, Managing / Organising, Problem Solving and Teamwork.  Each Programme of Study has been designed to include opportunities for you to acquire and develop your personal skills and plan your professional development in readiness for graduation. 

Examples are as follows:

Communication
This aspect of academic work is central.  It places emphasis on such qualities as the ability to:

· explain clearly
· deal effectively with conflicting points of view
· develop a logical argument
· present data clearly and effectively
· take account of audience/reader in speech/writing
· show evidence of having marshalled facts
· give appropriate examples
· show enthusiasm and interest
· show critical reasoning
· use appropriate presentation techniques
· compare and contrast effectively
· listen and query where necessary
· discuss ideas, taking alternatives into account.

Managing / Organising
This heading relates basically to time - and work-management.  It is concerned with the ability to:

· identify which items need to be done and the time scales involved
· evaluate each item
· formulate objectives, bearing in mind those evaluations
· plan work to achieve objectives / targets
· carry out work required
· cope and deal with change, i.e. new items
· withstand and deal with pressures
· ensure appropriate resources are available
· organise resources available
· show initiative
· demonstrate sustained effort
· make quick, appropriate decisions
· show personal motivation
· execute agreed plans.

Problem Solving
A great deal of your work in this School could be categorised under this heading.  It could require you to:

· define and identify the core of a problem
· investigate what resources are available to solve it
· enquire of, and research into, the available resources
· assess the relevance of data/information
· analyse data / information
· evaluate data / information
· display independent judgement of data / information
· relate data / information to a wider context
· data appreciation:  draw conclusions from complex arrays of data
· organise and synthesise complex and disparate data
· apply knowledge and theories
· consider alternative strategies
· show flexibility/versatility in approach
· use observational/perceptive skills
· show resourcefulness.

Teamwork
Tutorials and seminars, and other methods of learning or assessment, give scope to show a capacity to:

· listen to others
· be aware of one’s own performance
· observe others’ performance, and use perceptions gained
· show assertiveness (set own agenda)
· co-operate with others
· constructively criticise
· produce new ideas or proposals
· clarify, test or probe others’ ideas or proposals
· elaborate on own / others’ ideas or proposals
· summarise x bring ideas together.


	Appendix 3



UWTSD (2019) ‘Transferrable and Generic Skills’, ‘BA (Hons) Education Studies: Primary’, Programme of Study Handbook: Academic Discipline of Childhood and Education (Level 6): Institute of Education and Humanities. Carmarthen: UWTSD: 8.

Transferable and Generic Skills  
On graduating with an honours degree in education studies, students should be able to:

1. organise and articulate opinions and arguments in speech and writing using relevant specialist vocabulary
2. use technology effectively to enhance critical and reflective study
3. collect and apply numerical data, as appropriate; present data in a variety of formats including graphical and tabular;  analyse and interpret both qualitative and quantitative data
4. have the ability to collaborate and plan as part of a team, to carry out roles allocated by the team and take the lead where appropriate, and to fulfil agreed responsibilities
5. articulate their own approaches to learning and organise an effective work pattern including working to deadlines
6. process and synthesise empirical and theoretical data, to create new syntheses and to present and justify a chosen position having drawn on relevant theoretical perspectives.
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	Personal Development Plan 2019
Section 1:  Starting Out



	Student
Name:
	Paul Morgans
	Student      Number:
	25003241

	Your Personal Tutor
(N.B. You have the right to change your Personal Tutor)

	Year
	Name

	2019-20
	Lynwen Roberts (2019) 
(2020)



	Your Programme of Study

	Programme / Pathway
	Fully enrolled on      My TSD?
Y / N
	Date of Change           (if applicable)

	Year 3, BA (Hons) Education Studies: Primary (Part Time)
	Y
	N/A



	Your Plans for the Future
This for you to record any thoughts you have about what you would like to do once you have finished your degree.  These plans can change as you progress and gain experience.

	· Commence MA (Level 7) in Education, depending upon the combination of age, future funding rules from Student Finance Wales (SFW) and classification outcome of current BA (Hons) Education Studies: Primary degree upon graduating in 2021.
· Commence job in Learning Support in either Further Education (FE) or Higher Education (HE).  I realise that the above might involve the additional cost of relocating to secure appropriate employment.  I am endeavouring to be flexible here in order to acquire an appropriate appointment.
· Commence 
· Commence Graduate (Level 6) Certificate in Counselling at UWTSD Swansea in support of job in Learning Support in either FE or HE.  I realise that the above involves self-funding the cost of the 60-credit certificate (£1,600 for the Academic Year 2019-20).
· Commence Post Graduate Certificate in Education (PGCE) in Post Compulsory Education and Training (PCET) at UWTSD Swansea in support of job in Learning Support in either FE or HE.  I realise that the above involves an application to SFW for appropriate funding for the cost of the 120-credit certificate (£2,050 for the Academic Year 2019-20).
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	Professional Behaviour Evaluation

	Name 
	P H Morgans
	Date of Evaluation
	19 October, 2019

	Competency
	Examples of 
Professional Behaviour
	Competent
	Not Competent

	1. Integrity
	Examples of professional behaviour include but are not limited to: consistent honesty; being able to be trusted with the property of others; can be trusted with confidential information; complete and accurate documentation of service user care and learning activities.
	100.0%
	00.0%

	2. Empathy
	Examples of professional behaviour include but are not limited to:  showing compassion for others; responding appropriately to the emotional response of service users and family members; demonstrating respect for others; demonstrating a calm, compassionate, and helpful demeanour toward those in need; being supportive and reassuring to others.
	080.0%
	20.0%

	3. Self-Motivation
	Examples of professional behaviour include, but are not limited to: taking initiative to complete assignments; taking initiative to improve and / or correct behaviour; taking on and following through on tasks without constant supervision; showing enthusiasm for learning and improvement; consistently striving for excellence in all aspects of service user care and professional activities; accepting constructive feedback in a positive manner; taking advantage of learning opportunities.
	071.0%
	29.0%

	4. Appearance and Personal Hygiene
	Examples of professional behaviour include but are not limited to: clothing and uniform is appropriate, neat, clean and well maintained; good personal hygiene and grooming. 
	050.0%
	50.0%

	5. Self-Confidence
	Examples of professional behaviour include but are not limited to: demonstrating the ability to trust personal judgement; demonstrating an awareness of strengths and limitations; exercises good personal judgement.
	033.3%
	66.6%

	6. Communication
	Examples of professional behaviour include but are not limited to: Speaking clearly; writing legibly; listening actively; adjusting communication strategies to various situations.
	075.0%
	25.0%

	7. Time Management
	Examples of professional behaviour include but are not limited to: consistent punctuality; completing tasks and assignments on time.
	050.0%
	50.0%

	8. Teamwork and Diplomacy
	Examples of professional behaviour include but are not limited to: placing the success of the team above self-interest; not undermining the team; helping and supporting other team members; showing respect for all team members; remaining flexible and open to change; communicating with others to resolve problems.
	
	

	9. Respect
	Examples of professional behaviour include but are not limited to: being polite to others; not using derogatory or demeaning terms; behaving in a manner that brings credit to the profession. 
	066.6%
	33.3%

	10. Service User Advocacy
	Examples of professional behaviour include but are not limited to: not allowing personal bias to or feelings to interfere with service user care; placing the needs of service users above self-interest; protecting and respecting service user confidentiality and dignity. 
	066.6%
	33.3%

	11. Careful Delivery of Service
	Examples of professional behaviour include but are not limited to: mastering and refreshing skills; performing complete equipment checks; demonstrating careful and safe ambulance operations; following policies, procedures, and protocols; following orders. 
	060.0%
	40.0%



	Development Opportunities

	Use the space below to explain any not yet competent ratings.  When possible, identify specific behaviours that you wish to improve, and developmental actions you will take. 

	Competency
	Behaviour
	Developmental Action

	2. Empathy
	Examples of professional behaviour include but are not limited to: 

· demonstrating respect for others.
	Embedding the necessary but sufficient core condition Congruence, Empathy and Unconditional Positive Regard into family interrelationships (Rogers, 1957).

	3. Self-Motivation
	Examples of professional behaviour include but are not limited to: 

· taking initiative to complete assignments
· accepting constructive feedback in a positive manner.
	Centring on self-motivation in Personal Development Planning (PDP).

	4. Appearance and Personal Hygiene
	Examples of professional behaviour include but are not limited to: 

· clothing is appropriate.
	Currently dressing inappropriately for … 

	5. Self-Confidence
	Examples of professional behaviour include but are not limited to:

· demonstrating the ability to trust personal judgement
· exercises good personal judgement.
	

	6. Communication
	Examples of professional behaviour include but are not limited to:

· writing legibly.
	Difficulties in expressing myself in an academic manner.

	7. Time Management
	Examples of professional behaviour include but are not limited to:

· completing tasks and assignments on time.
	Centring on time-management 

	8. Teamwork and Diplomacy
	Examples of professional behaviour include but are not limited to: 

· placing the success of the team above self-interest 
· remaining flexible and open to change
· communicating with others to resolve problems.
	Difficulties in embracing change, and therefore, being flexible.

	9. Respect
	Examples of professional behaviour include but are not limited to:

· behaving in a manner that brings credit to the profession. 
	

	10. Service User Advocacy
	Examples of professional behaviour include but are not limited to:

· not allowing personal bias to or feelings to interfere with service user care.
	

	11. Careful Delivery of Service
	Examples of professional behaviour include but are not limited to:

· demonstrating careful and safe ambulance operations
· following orders. 
	Difficulties accepting orders
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	Personal Development Plan 2019
Section 1:  Starting Out



	Student
Name:
	Paul Morgans
	Student      Number:
	25003241

	Your Personal Tutor
(N.B. You have the right to change your Personal Tutor)

	Year
	Name

	2019
2020
	Lynwen Roberts
Laura Hutchings



	Your Programme of Study

	Programme / Pathway
	Fully enrolled on      My TSD?
Y / N
	Date of Change           (if applicable)

	Year 3, UWTSD BA (Hons) Education Studies: Primary (Part Time)
	Y
	N/A



	Your Plans for the Future
This for you to record any thoughts you have about what you would like to do once you have finished your degree.  These plans can change as you progress and gain experience.

	· Commence MA (Level 7) in Education, depending upon the combination of age, future funding rules from Student Finance Wales (SFW) and classification outcome of current BA (Hons) Education Studies: Primary degree upon graduating in 2021.
· Commence job in Learning Support in either Further Education or Higher Education.  I realise that the above might involve the additional cost of relocating to secure appropriate employment.  I am endeavouring to be flexible here in order to acquire an appropriate appointment.
· Commence 
· Commence Graduate (Level 6) Certificate in Counselling at UWTSD Swansea in support of job in Learning Support in either FE or HE.  I realise that the above involves self-funding the cost of the 60-credit certificate (£1,600 for the Academic Year 2019-20).
· Commence Post Graduate Certificate in Education (PGCE) in Post Compulsory Education and Training (PCET) at UWTSD Swansea in support of job in Learning Support in either FE or HE.  I realise that the above involves an application to SFW for appropriate funding for the cost of the 120-credit certificate (£2,050 for the Academic Year 2019-20).



	Personal Development Plan 2019
Section 2:  Looking Ahead

	Take a few minutes to think about the year ahead as a student at the University of Wales Trinity Saint David and then write down your thoughts about the following questions.

	Academic Life
	Please tick if you would like to discuss

	What most interests you about your programme of Study (e.g., are there any particular topics, issues or group of people that are of interest to you?)?
	

	· Learning Support
· Literacy, Music and Religious Studies in both Primary and Secondary Phases
· Mindfulness
· UWTSD (2019), Skills for Life: Employability and Future Pathways (ECGE6001) in BA (Hons) Education Studies: Primary
· Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales [Donaldson Review] (OGL, 2015) in UWTSD (2019), Around the Water Cooler (ECES6006) in BA (Hons) Education Studies: Primary
· Paulo Freire (1921-1997) in UWTSD (2019), Radical Educations (ECES6008) in BA (Hons) Education Studies: Primary.
	

	Do you have any concerns about your programme of Study (e.g., are there any questions or worries that you have about the academic side of your time with us?)?
	

	· Assignment Deadlines
· Belonging in the Classroom, given that the average age of Year 3 of the course is between 20 and 21
· Critical Writing
· Stress Management
· Time Management.
	





	University Life
	Please tick if you would like to discuss

	What are you most looking forward to about this year at University?
	

	· Collaborative Learning
· Commencing 8-week course in Mindfulness
· Graduating in 2021 
· Meeting new students.
	

	What are you least looking forward to about this year at University?
	

	· Assignment Deadlines
· Travelling from Llanelli to Carmarthen on Public Transport, given the failure of bus timetables to connect between the family home in SA14 and the Bus Station in Llanelli SA15 3YF, the Bus Station in Llanelli SA15 3YF and the Bus Station in Carmarthen SA31 3LE, the Bus Station in Carmarthen SA31 3LE and UWTSD Carmarthen campus SA31 3LE.
	





	Personal Development Plan 2019
Section 3:  Life Design (Student Experience Team)

	Life Design Exercise
	Your Thoughts
	Please tick
to discuss

	1. Your Reflection
	
	

	2. Your Roles
	
	

	3. Your Priorities
	
	

	4. Your Wildest Dreams
	
	

	5. Your Bucket List
	
	





	Personal Development Plan 2019
Section 4:  Assessment Planner

	You can use this planner to help you keep track of your Assignment deadlines.

	Level
	6
	Semester
	1

	Submission Date
	Module
	Tutor
	Assignment Type
	Weighting
	Tutorial Date(s)
	Completed by?
	Uploaded    to Moodle

	16/10/19
	Skills for Life:  Employability and Future Pathways (ECGE6001)
	Heike Griffiths
	Portfolio and Reflective practice

Three elements plus 1000 words
	50%
	N /A
	
	

	17/10/19
	
	
	Professional Interview
15-minute to include presentation (10-minutes) and interview (5-minutes)
	50%
	N /A
	
	

	Level
	6
	Semester
	2

	14/01/20
	Around the Water Cooler (ECES6006) 
	Allison Baggott
	5 000-word Report
	100%
	19/11/19
	14/01/20
	

	27/03/20
	Radical Educations (ECES6008)
	Allison Baggott 
	5 000-word Prospectus
	100%
	N/A
	27/03/20
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	





	Personal Development Plan 2019
Section 5:  My Wellbeing (Student Services Team)



	· UWTSD Student Services offer a professional support service providing high quality information, advice, guidance and emotional support to enable all students to reach their full potential.
· The department also provides an accessible resource for the wider University community.  
· Should your needs be beyond the services we can provide “in house”, we can refer you onto other individuals within the University or in external organisations.
· They can be contacted in the following ways:

· http://www.uwtsd.ac.uk/student-services/
· Telephone:  01267 67683
· Email:  studentservices@uwtsd.ac.uk



	Support Offered

	Student Services can offer support in the following areas:

	· Counselling Services
· Financial Support
· Support for International Students
· Services for Disabled Students
· Mental Health Advisory Service
· Support for Students from Care
· Student Wellbeing



	Actions I will take (i.e., do you feel that you could benefit from any of the support above?)
	Date
Term 1
	Date
Term 2

	Appointment, Financial Support
	09/10/19 Helen Davies
09/10/19 Jean Thomas
15/10/19 Delyth L
15/10/19 Mark Thomas Careers
22/10/19 helen Griffiths
23/10/19 mark Thomas
24/10/19 bethan Griffiths
05/11/19 pgce
20/11/19 delyth lewis
26/11/19 tutorial

	16/01/20
13/02/20

25/02/20 accommodation manager ann harries
04/03/20
Julie crossmann ma professional practice

22/01/20 gym,,

	Appointment, Specialist Mental Health Mentor
	26/09/19
04/10/19
10/10/19
18/10/19
25/10/19
05/11/19
12/11/19
19/11/19
26/11/19
03/12/19
10/12/19
	10/01/20
17/01/20
24/01/20
31/01/20
07/02/20
14/02/20
21/02/20
28/02/20
06/03/20
13/03/20
20/03/20
27/03/20

	Appointment, Specialist Support Lecturer
	26/09/19
03/10/19
10/10/19
17/10/19
24/10/19
31/10/19
06/11/19
12/11/19
19/11/19
26/11/19
29/11/19
03/12/19
12/12/11
18/12/19
	09/01/20
16/01/20
23/01/20
28/01/20
04/02/20
11/02/20
18/02/20
25/02/20
03/03/20
10/03/20
17/03/20
24/03/20

	Appointment, Personal Tutor / Programme Director BA (Hons) Education Studies: Primary
	26/09/19
00/11/19

	






	Personal Development Plan 2019
Section 6:  Study Skills (Student Services Team)



	· Student Services can also provide you with support to develop your Academic Study Skills.
· They offer one to one support, drop-in hroup support and distance learning support on a range of skills that you will need to become a successful student.
·  They can be contacted in the following ways:

· http://www.uwtsd.ac.uk/student-services/
· Telephone:  01267 67683
· Email:  studentservices@uwtsd.ac.uk



	Study Support Offered

	Student Services can offer support in the following areas:

	· Academic writing for University
· IT support including help with presentations
· Revision and exam strategies
· Resources and how to find them and how to reference them
· Grammar, spelling and punctuation
· Techniques for effective note taking
· An opportunity to talk through ideas
· Stress management
· Organisation and time management
· Effective use of feedback



	Actions I will take (i.e., do you feel that you could benefit from any of the support above?)
	Date

	Induction Week
	Competent

	Library Induction Session
	Competent

	I.T Induction Session
	Competent





	Personal Development Plan 2019
Section 7:  Career Ideas (Student Services Team)



	· There are careers Advisors on campus who can help you to discuss and formulate your career plans.
· They can be contacted in the following ways:

· http://www.uwtsd.ac.uk/student-services/
· Telephone:  01267 67683
· Email:  studentservices@uwtsd.ac.uk



	Careers Development Support Offered

	Our Careers Advisors are able to assist you with all aspects of career planning.

	· Choosing a career
· Job-seeking strategies
· Application procedures and CVs
· Interview techniques
· Work experience
· Course changes
· Further study options
· We also post information about local and national job vacancies, careers-related events and various career paths on our face-book page (University of Wales Trinity Saint David Careers Service) and on Twitter (@uwtsdcareers).



	Actions I will take (i.e., do you feel that you could benefit from any of the support above?)
	Date

	· Choosing a career
	AY 2020-21

	· Job-seeking strategies
	AY 2020-21

	· Application Procedures and CVs
	23/10/19

	· Interview techniques
	AY 2019-20

	· Work experience
	2020-21




	Personal Development Plan 2019
Section 8:  Professional Networking
(Student Experience Team)

	

	Linkedin Personal Development Support

	The Student Experience team can help you to develop your profile on Linkedin.

	What is Linkedin?


	Actions I will take (i.e., do you feel that you could benefit from any of the support above?)
	Date

	Induction Week – Introduction to Linkedin session.
	

	
	

	
	





Appendix 6

ECGE6001Q – Using the STAR Technique

	Name:
	Paul Morgans
	Student Number:
	25003241



Using the stages of the STAR Technique draft a response to the following question:  Could you give us an example of how you have contributed to a team or group activity?

	Situation

	[bookmark: _Hlk502943286]Tuckman (1965) identifies five stages of group development, that is, ‘forming’, ‘storming’, ‘norming’, ‘performing’.  Tuckman and Jensen (1977) identified a further fifth stage of group development, that is, ‘adjourning’.  The five stages of group development characterise the effect of communication, conflict, decision-making, ethical and moral values, generic morale, Leadership and Management on the group.  The ‘forming’ (Tuckman, 1965) stage of group development exemplifies the forming and gathering of the group for constructing a curriculum document for Further Education.  

	Task

	The ‘forming’ (ibid.) stage of the group development exemplifies the gathering of group member 1 (male) and group member 3 (female) during week 1 and week 2 of the academic event, group member 1 and group member 3 being the driving and founding force behind the curriculum document, Entry 3 Diploma in Tattooing, because of their experience, knowledge and understanding in the cosmetic and tattooing industries.  Furthermore, their experience, knowledge and understanding in human resource management and retail management.  The ‘forming’ (ibid.) stage of group development also exemplifies the gathering of group member 2 (male) and group member 4 (male – myself) during week 3 and week 4 of the academic event. Both group member 2 and group member 4 found themselves as outsiders to the generic group formation and gathering because of the exclusive friendship groups, the exclusive female groups and the exclusive subject matter groups, for example, ‘childcare’ and ‘tattooing’. 

	Activity

	Following the ‘forming’ (ibid.) and gathering of the group, the group demonstrates direction or orientation through brainstorming contrasting ideas, challenging boundaries and the conduct of the individual in the group, culminating in the emergence of group member 1 (male) as the group Leader, albeit, an unelected one, because of his alpha male extrovert and forceful character, despite his experience, knowledge and understanding of the subject.  Thereafter, the establishment of a dependent relationship upon each other and the group leader, the group leader driving and managing the group, delivering encouragement and support during the brainstorming sessions and the distribution of appropriate tasks (Maslow, x).
Team member 4 (myself) brought contrasting ‘strengths’ and ‘weakness’ to the group during the ‘forming’ (Tuckman, 1965) stage of group development.  The strengths of group member 4 centre on administration, educational, human resource, management and research experience, knowledge and understanding, resulting in an administrative and research role in the group, for example, contacting contrasting academic and vocational bodies in Wales and researching the different educational funding bodies in Wales, for example, the Chief Executives and Principals of the 20 Further Education Colleges in Wales.  Furthermore, being active and conscientious in the group in order to embrace the assessment criteria.  The weaknesses of group member 4 (male) centre on an absence of experience, knowledge and understanding about the subject, except for horror stories in the media, for example, ‘Tattooist Claims He is the Victim in Teen Row’ (Gaskell, 2011); ‘Dad’s Left ‘Tamping’ after Tattoo Idea goes Belly Up!’ (Miles, 2011); ‘Tattoo Parties Craze is Insane’ (Jones, 2008), ‘Tattooist’s Horror at Teen Party Aftermath’ (x), and diffidence to embrace the assessment criteria because of the ‘group’ environment against the effect of conditioning in an ‘individual’ environment in another occupation.  Furthermore, feeling fearful about entering the group because of the ‘extrovert’ character of group member 1 (male) against the ‘introvert’ character of group member 4 (male – myself), resulting in fear of an incompatible alliance.
The ‘storming’ (Tuckman, 1965) stage of group development exemplifies conflict, disagreement and rebellion in the group, for example, despite the distribution of the contrasting individual task, group member 1 (male), the group leader, removed group member 4 (myself) from his respective task and in his absence.  Consequently, I continued to research my respective task and waste considerable energy and time.  Subsequently, I felt angry, disillusioned, unappreciated and disconnected from the group.
Team member 4 (myself) brought contrasting ‘strengths’ and ‘weaknesses’ to the group during the ‘storming’ (ibid.) stage of group development.  The strengths centre on the courage to confront conflict in the group.  Furthermore, the courage to confront group member 1 (male), the group leader, about his insensitive and undermining conduct but on an individual basis for fear of humiliating him.  The weaknesses centre on the failure to confront group member 1 (male), the group leader, in the context of the group because of my dislike of conflict.  Furthermore, the effect of conflict on group member 4, resulting in conflict ‘transference’ from one environment to another and the remembrance of considerable bullying, harassment and intimidation in another occupation resulting in domestic and health difficulties and resignation.

	Result

	The ‘norming’ (Tuckman, 1965) stage of the group development exemplifies belonging to the group.  Furthermore, the establishment of cohesion in the group, resulting in harmonious, hassle-free and stress-fee relationships in the group because the group had overcome conflict and disagreement.  Conflict and disagreement remained almost non-existent in the group because of the adult approach and experience, knowledge and understanding of the group in human resource and retail management.  Likewise, the experience, knowledge and understanding of the group in adult education, resulting in the emergence of ‘andragogical’ (Fleming, 1987) and ‘facilitative’ (Rogers, 1983) Learning and Teaching.
 Team member 4 (myself) brought contrasting ‘strengths’ and ‘weaknesses’ to the group during the ‘norming’ (Tuckman, 1965) stage of group development.  The strengths of group member 4 include collaborative and individual work on the assessment criteria.  The weaknesses of group member 4 include despair, fear of failure, frustration and isolation as both the group and himself began to feel the strain of the assessment criteria, resulting in a decrease in the frequency of the group meeting and an over reliance on email for contacting one another.  Furthermore, the group became reliant on group member (3) (female) and group member 4 (myself) to complete the assessment criteria because group member 1 (male), the group leader, had to reduce his commitment to the group because of his work commitment in England and Scotland.
     The ‘performing’ (Tuckman, 1965) stage of the group exemplifies the accomplishment of the group.  Furthermore, the establishment of comfortable and trusting relationships in the group and the role of the individual assuming a flexible and functional nature in relation to the tasks.  
     Team member 4 (myself) brought contrasting ‘strengths’ and ‘weaknesses’ to the group during the ‘performing’ stage of the group development (ibid.).  The strengths include achievement in contributing to the curriculum, for example, ‘accreditation’, ‘recruitment strategies’ and ‘student support’.[footnoteRef:1]  Furthermore, appreciation of the contrasting role of the individual in the group including group member 1 (male) – the group leader!  The weakness of group member 4 (male) include the nominal contribution to the curriculum because of an absence of experience and knowledge in relation to the subject matter resulting in frustration but redeemed by his active contribution to the assessment criteria. [1: ] 

The ‘adjourning’ (Tuckman and Jensen, 1977) stage of the group development exemplifies the attitude and feeling of the group at the conclusion of the module for example, the achievement and the engagement of the group in relation to the completion of the module through the curriculum mock validation.  Furthermore, the disengagement of the group in relation to the course, each other and the module (Course Name, Course Accreditation, Course Credit Value, Course Duration, Course Level, Course Number, Course Aim, Course Objectives / Outcomes, Course Modules, Course Assessment, Course Academic Contact Hours, Course Vocational Contact Hours and Course Credit Transfer in Accreditation, Access Issues and Accreditation of Prior Learning (APL) in Recruitment Strategies and Academic, Vocational and Personal Student Support, Course Student Handbook and Wider Student Support in Student Support).  The ‘adjourning’ (ibid.) stage of the group development is also known as both the ‘deforming’ stage and the ‘mourning’ stage because of the bereavement and the dissolution of the group.  The ‘adjourning’ (ibid.) stage of the group development began in February 2012 following the departure of group member 2 (male) because of health difficulties.
Team member 4 (myself) brought contrasting ‘strengths’ and ‘weaknesses’ to the group during the ‘adjourning’ (ibid.) stage of group development.  The strengths of group member 4 include the efficient running of the curriculum mock validation on behalf of the group through attention to detail in constructing the Microsoft Office Power Point 2007 Presentation for the curriculum mock validation, culminating in the approval of the curriculum, and thereafter, elation, relief, indeed, self-actualisation (Maslow, 1960).  The weakness of group member 4 includes the failure to complete Section 2 of the assessment criteria on time, resulting in anger, disillusionment and frustration.
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