Youth Work Principles and Practice – 2000 Word Assignment

[bookmark: _GoBack]Introduction:
[bookmark: _Hlk504428370]This essay will look at the benefits for young people through participating in youth work, identifying key outcomes as well as link past and present policy and theory to said outcomes. The focus of this assignment will be on the historical events leading youth work to where it is to date, as well as discussing the importance of informal and non-formal learning opportunities.
The origins of youth work as it is termed in present day, started with Sunday Schools that were linked with churches and chapels in the last few years of the eighteenth century. According to Smith (2013), this was initiated by Robert Raikes and Hannah More. Sunday Schools offered children, young men and women an informal way of education and also included other activities, such as team sports and day trips. Additionally, ragged schools were also introduced in the first half of the nineteenth century, they were run by volunteers with the purpose of educating children and young people who lived in poverty, and did not have any other opportunities to provide themselves with any forms of education. 
Furthermore, the education facility offered to children and young people was very informal, and the meeting places were not always suitable, for example: under railway arches, in stables, rundown buildings and church halls. In addition to the ragged schools, the Young Men’s Christian Association, commonly known under it’s abbreviated name the ‘YMCA’, was introduced in 1844 and is now suggested to be the first dedicated youth organization. 
Moreover, as mentioned by Smith (2013), The Reverend Arthur Sweatman was responsible for the setting up of youth institutes, which were highly focussed on providing young men with social clubs and activities in the mid nineteenth century. In October 1863 in a paper for the Social Science Association in Edinburgh,  Reverend Arthur Sweatman made one of the first cases for specific provisions for youths, therefore establishing himself as one of the pioneers in the field of youth work provisions. His argument was that all males, young or old, have individual desires that come with their own set of problems and dangers, suggesting that there was a need for providing organizations such as Youth’s Institutes.
 ‘’Their peculiar wants are evening recreation, companionship, an entertaining but healthy literature, useful instruction, and a strong guiding influence to lead them onward and upward socially and morally; their dangers are, the long evenings consequent upon early closing, the unrestraint they are allowed at home, the temptations of the streets and of their time of life, and little money at the bottom of their pockets.’’ 
(Sweatman, 1867 cited in Smith, 2013) 
Institutes used were usually in church halls or large rooms, there young men were able to take part in varied classes and activities and also the young men could chat, read, play games and get a warm drink. This need for common meeting grounds for young people to interact with others of similar age, has remained important throughout youth work history and will in no doubt continue for future generations.
According to Smith (2013), by the 1890’s there was an equal growth in girls clubs and groups. Additionally, there was progress in Christian work and the founding of the Anglican, Girls Friendly Society in 1875.  The main aim of the Girls Friendly Society was to unify girls and women in a friendly association, to instil their faith in god by means of worship and purity.
Furthermore, by the end of the nineteenth century there were 821 branches in England and Wales. As previously mentioned, there was an equal growth in girls’ clubs and groups to the ratio of boy Christian clubs and groups, led by Catholic and Anglican priests, this is primarily due to there being a notable growth in club provisions for young males and females. 
What’s more, around the same period there was a development in outreach work for the young people by district visitors, known as bible women, who were associated with churches and religious groups. Smith (2013) also suggests, it was noticed that people were thinking more radically, consequently this influenced more radical forms of working with young people. This is highly associated with the forming of the Boys’ Brigade in 1883. William Smith, founder of the Boys’ Brigade, introduced uniformed youth groups typically involved with drill regimented instructions, camping and various other activities. However, as a result, many other brigade organisations began to emerge including the Church Lads’ Brigade of 1893, the Jewish Lads’ Brigade of 1895, and the Catholic Lads’ Brigade of 1896. In contrast to William Smith’s religious, regimented Brigades, Robert Baden-Powell founded Scouting for boys and Girl Guides for girls in the early years of the twentieth century. Robert Baden-Powell was more concerned with the physical and mental health of the young people, especially young men joining the forces during the Boer War. The main focus being on young people learning through adventure, taking responsibility, developing self-sufficiency as well as learning to work in teams. Additionally, Robert Baden-Powell was a firm believer in learning through actions, mostly due to his distrust of curriculum forms. 
What’s more David Kolb (cited in McLeod, 2017), an educational theorist, also believed in the importance of Baden-Powell’s learning through doing and by learning through experiences. Kolb’s theory is, for learning to be successful the person must advance through the four stages of experiential evaluation. By using an experience, current or past and by analysing through refection using thoughts and concepts related to the experience, an individual can then come to a conclusion. By means of re-using the knowledge gained from said experience, an individual can proof check their analysis to plan for future events, which in term will lead to new experiences allowing the cycle to restart as they make new experiences throughout their lives. What’s more, Kolb was influenced by John Dewey’s beliefs that education must be engaging and highly based on experience, as well as placing the importance on analysis, reflection, communication and environment. John Dewey’s method of informal education is still held with high regard, especially within the realms of educational theorists and authors. 
Smith (2013) additionally mentions, there were concerns by the women involved in the setting up of girls clubs, their main concern was the exploitation of young women in the work place, as well as their day to day problems in their recreational time. One of the key reasons for earlier girls groups was to pressurise the government for improvement in this particular area. Furthermore, youth work began to veer away from religion in vast numbers due to some workers having varied religious beliefs that were now entering youth work. Many of these workers had firm beliefs on the importance of fellowship and social justice. In addition, Smith (2013) states, society was becoming more informed about young people through the growing coverage in newspaper articles, informing people of the problems and difficulties facing young men and women, and the issues they present in society. Furthermore,  public interest had grown in young people’s development and psychologists such as G. Stanley Hall built theories of adolescent development.
According to Wilson (2013, p.159), due to the increase in juvenile delinquency there was great need for experienced workers in the social and welfare fields to work among young people, enabling assistance during this time of emergency as well as to coordinate, reinforce and expand the work of the various voluntary organisations, that provide young people with social interaction and other forms of activates. According to Rose (1997), the National and Local Juvenile Organisations’ committee was established in 1916, this was the beginning of government involvement and a clear guiding policy for youth work. Not only was there not a guiding policy in place up until this point in time, but the effects of World War One had detrimental effects on young people and the rest of the nation. 
Furthermore, due to the industrial depression throughout the early 1920’s, linked to World War One, there was diminished support for young people. However, support was restored by 1924 due to a grant enabling local authorities to work jointly with various voluntary agencies. According to Davies (no year), youth work in the UK required a clear, logical national policy framework, the policies that were in existence were generally the policies of independent voluntary organisations who managed and conducted principles of their own, one thing these voluntary organisations had in common was distrust towards the government. 
With having suffered through two World Wars, youth work did not progress much further until the publishing of the Albemarle Report in the early 1960’s. The Albemarle Report was designed to provide youth workers with directive aims as well as setting goals for the youth service (Smith, 2013). 
As stated by the National Youth Work Strategy for Wales (Welsh Government, 2014) and the National Occupational Standards for Youth Work (Learning and Skills Improvement Service, 2012), qualitative youth work is also voluntary from the young person’s involvement, participating when they have chosen to do so, and continuing to engage until the young person no longer requires the assistance. Moreover, this approach has been used by youth workers due to it’s positive affect on instilling and promoting resilience, trust and freedom of choice that will better enable young people to integrate into society during their adolescence, as well as setting good foundations to enable them to reach their full potential for their future adult life.
According to Smith (1997, 2004), humanistic psychologist, such as Carl Rogers’ approach had three main cores, these being congruence, empathy and unconditional positive regard. Rogers therapeutic, non-directed and empathic approach as well as acknowledging the person holistically and without judgement, will enable the person to be less tense or anxious, thus gaining confidence in building trust with the facilitator. 
According to Jeffs and Smith (1997, 2005, 2011), informal education is not limited to one setting, it can be unplanned and unforeseeable, taking place anywhere.  With the encouragement, and support and guidance of good interpersonal skills from the youth worker, young people will have opportunities to participate in gaining skills and knowledgeable information through conversation and other activities that are not always predicted, for example spontaneity, ‘just going with the flow’. 
The National Youth Work Strategy for Wales (2014) states, informal and non-formal education is based at the core of youth and community work. Informal and non-formal education should support the needs and opportunities for young people in assisting them in broadening their learning skills, assisting with further development and promoting an active societal participation.  This is linked to the five pillars of youth work: empowering, participative, inclusive, educative and expressive (Youth Work in Wales Review Group, 2013), these values are underpinned by the National Occupational Standards (2012, p.5).
As stated in The National Youth Work Strategy for Wales (2014, pp.6-7), the desired outcomes incorporate active participation, wider skill development and enhanced emotional competence. Under the theme of active participation, the young person should learn to enjoy and achieve, to make positive contributions to society, to find their voice and have their voice heard, to improve and maintain health, to develop and stimulate their practical skills and knowledge, as well as how to manage risk. The wider skills development outcomes aim to enhance team building, communication, problem solving, decision making and other skills, such as their own influence on others. Additionally, the expected outcomes in the realms of enhanced emotional competence of a young person are, the development of self-confidence, self-awareness., self-esteem as well as building and maintaining relationships by having developed a sense of being emphatic and considerate towards others. 
Furthermore, the supporting and encouraging of young people to participate in informal and non-formal youth work activities, will aid the young person to better reflect on previous experiences, deducing meaning from new experiences, find their place in society and form their own personal, social and political views, further enabling them to reach their full potential (Learning and Skills Improvement Service, 2012). 
Over the course of youth work history, it is evident that informal and non-formal education has been the preferred method. Young people participating in non-formal and informal educational approaches, alongside receiving support, guidance and encouragement from an effective youth worker, forges the potential and resilience of young people. The voluntary aspects of youth work, both from a facilitator and learner aspect, have also been crucial throughout youth work history, and remains vital even in modern society, despite the need for employed youth workers.
In conclusion, this essay has identified some of the anticipated outcomes for young people through their participation in youth work, linked past and present policy and theory, discussed the importance of informal and non-formal learning opportunities This assignment has mostly focused on the historical events leading youth work to where it is to date, as well as briefly mentioning the values and skill and theory of youth work practice. Also mentioned in this essay are some of the historically significant figures, who moulded the foundation of youth and community work, largely through the use of voluntary involvement combined with various teaching methods.
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