Factors affecting second language learning
learners are the center of the language learning process, and there are several factors affecting second language learning. Patsy M. Lightbrown and Nina Spada (2000) systematically discuss the role that intelligence, aptitude, personality, motivation and attitudes, learner preferences, and age of acquisition play in second language learning by the combination of qualitative and quantitative research. Before presenting research outcomes, Lightbown and Spada put forward a question that to what extent can we predict differences in the success of second language acquisition in two individuals if we have information about their personalities, their general and specific intellectual abilities, their motivation, or their age? which is the key concern of this chapter and then an activity is presented by listing some characteristics that are commonly thought to contribute to successful language learning and asking readers, as a second language learner and as a teacher, to mark these characteristics. This activity in the beginning is a commendable way to stimulate and induce the active thinking of readers. 
By classifying the characteristics listed above into five categories, this chapter illustrates these characteristics one by one in details. when it comes to intelligence, it is found out that intelligence might be a strong factor for second language learning involving analysis and grammar learning, it may play a less important role in communication and interaction. Besides, intelligence is too complex to be measured comprehensively just based on traditional IQ tests and each individual may have different abilities and strengths, which is corresponding to my teaching experience- after teaching for 5 years, I find out that some students are capable of acquiring success in second language learning even though their academic performance is weak. As for aptitude, since there are several aptitude components thus language learners may not be strong in all of them, this chapter suggests that varied and sufficient activities and tasks should be provided to accommodate second language learners who have various and classified aptitude profiles. When it comes to personality, Guiora (1972) and other researchers’ researching results are mentioned. Based on my personal teaching experience, I always feel that the extroverted students are much more suited to language learning compared to introverted learners and I am surprised to be informed by this chapter that many successful language learners are not persons of high scores on extroversion measures or tests. Despite there are contradictory results between research and my personal observation, I still believe that personality has an important effect on second language learning, and I do agree with the statements of this chapter that in most cases, it is not personality alone but the combination of other factors and characteristics that influence the second language learning. The study of learner preferences reminds us to be aware that there might be no teaching method or textbook suiting all learners’ needs, considering learners have clear preferences for language materials and learning methods.
Besides, Lightbown and Spada focus on age of acquisition by presenting critical period hypothesis, quantitative research method and activity, which are objective and professional. The finding is that learner’s age is of great importance to affect the way in which an individual language learner approaches and acquires second language learning. However, other characteristics such as the opportunities for learning, the motivation, differences in aptitude etc., also play important roles in contributing eventual success in second language learning. 
Among these characteristics, I am most interested in motivation, which plays an extremely important role in language learners’ learning process and their academic performance. Researches show that in language learning, learners’ high learning motivation will make them more adhere to the course and have better academic performance, while learners with lower learning motivation will have poor academic performance. Learning self-efficacy, as a factor in improving academic performance, has attracted much attention in educational psychology. Some studies have shown that learning self-efficacy is significantly associated with academic performance in learning. The results indicate that the degrees of learning motivation and choices of different learning strategy have a significant influence on students’ learning performance, and the learning performance can be predicted through learning motivation and learning strategy. Gong Shaoying (2017) discusses the relationship between college language learners’ motivation beliefs, motivation regulation and learning input, finding that college language learners’ motivation beliefs can directly predict learning performance. Therefore, to stimulate language learners’ interests in learning, it is necessary to understand their learning motivation. Gardner (1985) has classified motivation into two categories. If the motivation of language learning is to be familiar with a social culture or to integrate into a social group, learners will have clear learning goals and strong learning enthusiasm, so they tend to work better and succeed faster than others. If the motivation of mastering a second language is to increase the possibility of a good job or passing an exam successfully, these learners are not driven to learn a second language because they are interested in such a culture, so they may feel bored and depressed in the learning process, which is generally worse than students with strong motivation. 
From the psychological perspective, learning motivation could be classified into two categories: internal learning motivation and external learning motivation. If the second language learners can gain happiness and pleasure from the process of learning without the external stimulation, such learners could be regarded as language learners with internal learning motivation. On the contrary, if second language learners hugely rely on external stimulation, such as rewards or praise from teachers, parents, or the others, they could be regarded as language learners with external learning motivation. In fact, in the process of second language learning, only when the internal learning motivation and the external learning motivation are shared with and transformed into each other, can learners improve the learning efficiency and truly acquire and master a second language well.
According to the relationship between performances and goals, second language learning motivation could be classified into long-term motivation and short-term motivation. Short-term motivation refers to a kind of motivation related to the recent goals, such as college students who want to reach the CET (College English Test) level-6 in the short term. Long-term motivation refers to a kind of motivation related to long-term goals such as experiencing a different culture or expanding their horizons, which is not utilitarian, and it is more sustainable than other types of learners.
There is no doubt that no matter how to divide the learning motivation, second language learners’ motivation is not isolated. Some learners may start to learn a second language for a short-term goal since they are searching for a certain job or position, but in the process of learning, they might be attracted by the extensive and profound culture and then they might have a strong interest in the language. At this time, the learners have both short-term and integrated motivation. Therefore, in the teaching process, teachers should pay more attention to and stimulate learners’ learning motivation in order to booster better teaching results. Besides, the learners’ motivation during the learning process is not invariable. Many learners are full of enthusiasm at the beginning, but after a period of learning, especially when confronted with difficulties, it is easy for learners to feel bored and depressed, resulting in a reluctance to continue learning. Therefore, in the teaching process, teachers should observe the changes of learns’ learning process, guide them at appropriate time and stimulate the learning motivation of learners. 
In most cases, learning attitudes and motivation are classified into two categories, positive and negative. If language learners have little interest and a negative attitude towards second language learning, these learners will naturally resist its values, leading to the low learning motivation. On the contrary, if learners have a strong passion and positive attitude towards second language learning, they will have strong desire and sincere eagerness to acquire the second language and thus have a deep understanding of its culture. Influenced by Chinese traditional culture, Chinese language learners have obvious characteristics. Lee (1996) has found that Chinese learners have strong external motivation and are capable of performing well in international tests. Chinese traditional culture, especially Confucian culture, is the main source of researchers’ interpretation of Chinese learners’ motivation. Among them, the cultural element of “face” has attracted the attention of many researchers. Although the phenomenon of face will exist in any culture, people’s interpretation and understanding of face reflects different cultural meanings in different societies. People’s attention to the face of different objects, such as themselves, others, and groups, reflects different cultural orientations. When it comes to language learning, the interpretation of face will contribute to language learners’ motivation greatly. In Chinese society, 有面子（having face）means having influence on others and gaining social esteem and respect, which also affects the effectiveness of group discussions among Chinese students. As Chinese students are worried about 没面子(losing face) because of their poor performance in front of others, the fear might restrict their active participation in group discussions.
“Face”, to some degree, can explain the learning characteristics of Chinese language learners’ motivation and performance. On the one hand, face is considered to affect the interactive behavior of Chinese students in second language acquisition; on the other hand, face is also closely related to the motivation of Chinese students, so it becomes a driving force for language learners to study hard. In other words, learners’ interactive and participating behavior is more driven by internal motivation, while the self-discipline behavior of obeying learning norms and conscientiously completing curriculum requirements is more driven by external motivation. When language learners show strong personal abilities in front of others, they will feel confident (有面子), thus stimulating more strong motivation to learn, and when learners lack personal abilities in front of others, they will feel less confident(没面子)，leading to depressed and disillusioned feelings. While with the development of globalization, some researchers have noticed the change of Chinese learners’ understanding of “face”. Xu Dandong (2020) states that nowadays, Chinese language learners are more active and creative in language learning. They pay more attention to their internal motivation and their own learning goals and do not care very much about the external evaluation of others, and today’s Chinese second language learners can treat their own face more rationally, and they even reinterpret and define what "face" is - equality, self-realization, and self-evaluation are now closely related to their motivation, which constitutes their understanding of the concept of face and affects their behavior greatly.
In conclusion, in this chapter, intelligence, aptitude, personality, motivation, learner preferences, and age have been looked at thoroughly to find their influence on second language learning even though some results of research are surprising and not entirely satisfactory because of the complexity of individual characteristics, which leading to the difficulties of making accurate predictions only based on particular individuals’ characteristics. Therefore, as language teachers, we should take learners’ traits and characteristics into account and create a learning environment that virtually accommodates all or at least most of second language learners’ needs.   
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