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Introduction
According to Audretsch and Thurik, 2006 (cited in Stokes, Wilson and Mador, 2010, p.70), entrepreneurship is the driving force of global, economic and social development. As such, the need to develop entrepreneurial skills including creative, critical thinking from a young age has never been more important in education than today. In Wales, this is indeed evident in Successful Futures and the impending new curriculum, where problem solving, creativity and enterprise are predominant features (Donaldson, 2015). One way to develop these vital skills is through entrepreneurship education. For Stokes, Wilson and Mador (2010) entrepreneurial thinking is not innate, or unique to particular characteristics. Indeed, the skills can be learned irrespective of personality type, this is important as all pupils can develop entrepreneurial thinking and become equipped with essential, lifelong skills. Not every pupil is destined or would seek to become an entrepreneur, however, the skills and thinking developed from effective entrepreneurial experiences in primary school can have long-term benefits including cognitive, social, and emotional and have a positive impact on well-being (Donaldson, 2015). The proposed entrepreneurial opportunity ‘Trin Cymraeg’ links with current practice including Curriculum Cymreig (WAG, 2003) and the four purposes of the new curriculum for Wales (Welsh Government, 2015). Moreover, it will provide pupils with practical, engaging opportunities that allow development of essential transferable skills that would benefit future education, employment and lifelong learning making this opportunity relevant to 21st-century learning.

Rationale
An uncertain future lies ahead, globally, issues including climate change and poverty persist. In education, disappointing PISA results for the UK also highlighted how Wales is underperforming even further when compared to the rest of the UK. Interestingly, in high scoring countries such as Singapore, pupils were identified as excelling in problem-solving, creative and critical thinking, the very skills deemed essential to education, the future workforce, economy and in this instance entrepreneurial thinking (Wightwick, 2016). 
Also employers are more demanding of skills, and so jobs are becoming more competitive (Welsh Government, 2012).

According to the Welsh Government (2018), the rate of unemployment in Wales is higher than the rest of the United Kingdom. Moreover, Stats Wales (2016) highlight a considerable number of individuals aged 16-24 who are not in education or employment (NEET). According to Stokes, Wilson and Mador (2010) be successful in education, work and life, pupils, also need to be motivated, determined and resilient, this is achievable by encouraging collaboration, innovation, creative and critical thinking as these skills are central to entrepreneurship education (Saviou, 2010).  In allowing these skills to flourish, pupils will be equipped with essential transferable life skills. For Ramsey (cited in BBC News, 2013) it is vital that pupils develop entrepreneurial thinking from a young age as the skills acquired can have a positive lifelong impact. With entrepreneurial education now a common element of education from primary school to university levels it is no wonder that staring the journey at a younger age is essential. However, as Stokes, Wilson and Mador (2010) suggest, pupil’s first need to be able to identify problems before they can solve them, as such pupils must be presented with effective opportunities ‘Trin Cymraeg’ offers such an opportunity. Moreover, it links to current practice including the Welsh government’s youth entrepreneurship strategy (YES) (WAG, 2010) and is underpinned by the ACRO model of entrepreneurial behaviours and attitudes (Welsh Government, 2012). 

Target Group/Market Research
The opportunity will involve all year three pupils in a local primary school located in an area of deprivation. The Year three class teacher and teaching assistant would be required throughout the opportunity to facilitate and support pupils learning. Moreover, parental/carer involvement would also be sought. According to Piaget (cited in Pound, 2005), a critical stage of cognitive development takes place between the ages of seven and eleven or middle childhood, where children begin to develop logical thinking or reasoning. Moreover, children begin to understand that peers may have different views and ideas to their own.
Given the transition pupils make from the Foundation Phase (where learning is more play based) to the more formal learning evident at key stage 2 and the cognitive development at this age, makes for an appropriate time to introduce the opportunity (Thomas and Lewis, 2016).

Through market research, pupils will seek feedback from other year groups in key stage two about their product and offer a tasting session. Moreover, as Dweck (2012) suggests parental involvement in education can have a positive impact on children’s motivation and learning. With this in mind, there would be many opportunities throughout for parental engagement. Also, letters would inform parents of the opportunity and invite them to school to volunteer and attend an express session where they can sample the products. Both peers and parents will use the familiar assessment tool to pupils, two stars and a wish (see Appendix A) to provide feedback or verbally if they prefer. Pupils will discuss feedback from both peers and parents and use the data gathered to consider whether to make any alterations to the products.

A Brief of the Opportunity
Pupils would sample, discuss and review two varieties of three traditional Welsh teatime treats including, Bara Brith, Teison Lap and Welsh Cakes. Pupils will then decide on their favourites and will work collaboratively to discuss, think creatively and critically about how to innovate their products. Pupils will need to consider delegation of roles and time management to make a success of their enterprise. In addition, pupils will be asked to consider packaging (for sustainability), ingredients, cost, allergies and how they will innovate products to appeal to their clients i.e. peers, parents, family and teachers. Pupils will then need to create a PowerPoint presentation and pitch their opportunity to their head teacher and persuade her to invest in their venture using money from the schools deprivation grant (Welsh Government, 2014), on the understanding that the loan will be paid back from the money generated. Pupils will activate prior knowledge, use ICT and map reading skills to investigate Welsh culture, history and geography. Food safety and healthy eating will be researched and discussed, and a worksheet about basic hygiene will be completed, all of which will further support knowledge and understanding (see Appendix B). Also, a shopping trip to buy ingredients at a local store and an educational visit to Tan Y Castell Bakery (2017) will provide hands-on, meaningful experience that will both enhance learning and develop skills. Although to ensure safety, adult supervision will be constant when using the oven or any other resource considered potentially hazardous.

Learning Aims and Objectives
‘Trin Cymraeg’ will encourage entrepreneurial thinking by providing pupils with an opportunity that is inclusive of ability, is meaningful and motivational as it links to local business and allows autonomy over learning. The overall aim of the opportunity is to provide year three pupils with a fun, engaging enterprising opportunity that will develop and enhance creativity and willingness to take risks. As Robinson (2007) argues children will only take risks when they feel safe, are encouraged and have sufficient creative opportunities to do so. While this opportunity lends itself more to innovation, creativity is still an essential element.  Craft (2002) suggests creativity is evident to varying degrees in everyone, whether it is expressed through innovative ideas or solving everyday challenges. This is important to remember, as ultimately without effective opportunities and nurturing the ability to be creative may otherwise lay dormant. Entrepreneurial thinking will develop, as pupils will have frequent opportunities to think creatively and critically using the ACRO model and for example Blooms taxonomy (cited in Gershon, 2015) of higher order thinking. Pupils will activate prior knowledge, i.e. assess what is known, what they want to find out and what has been learnt using a KWL grid (see Appendix C). Pupils will then explain their ideas through collaboration and feedback and use the information and skills developed to enhance learning in future lessons and throughout the curriculum.

In addition, pupils will ask questions to compare and contrast products against one another and eventually against their product. Pupils will have to defend and critique their decisions and product explaining their rationale. Finally, pupils will innovate the example products and create new packaging, label and alter ingredients if they so wish. Moreover, pupils will become equipped with a wide variety of transferable skills that can be used in a cross-curricular approach and real life situations, for example, literacy and numeracy. Pupils will also consider the need to develop packaging and products that are sustainable and the impact their choices could have on the environment (WAG, 2008). Pupils will also learn skills in data handling, handling money, time management and collaboration. In turn, communication, listening and teamwork skills will develop and can be applied throughout education and life. 

Links to the curriculum
This opportunity allows a cross-curricular approach as it incorporates and supports current practice. This is evident in the direct links to the Personal and Social Education framework (WAG, 2008), Curriculum Cymreig (WAG, 2003) and Education for Sustainable Development and Global Citizenship (WAG, 2008) Evident in the 10 week scheme of work (see Appendix D). Moreover, formative assessment is embedded throughout this opportunity using traffic lights, questions and on-going feedback to support pupils to self and peer assess and reflection skills. Furthermore, teachers will continually monitor and evaluate pupil’s progress, ensuring pupils understand learning objectives; this will help ensure no one gets left behind, maintain motivation and that pupils can become active learners (OECD, 2008). The Welsh Government (2013) highlights the importance of developing a high standard of literacy and numeracy skills while still in primary school especially in areas of deprivation, as in Wales too many adults were identified as having inadequate skills levels in this area. Developing these skills early on is vital as the long-term effects can impact on continuing in education, employment and even mental health. ‘Trin Cymraeg’ offers an abundance of opportunities to use and develop all areas of literacy and numeracy and so links directly to the Literacy Numeracy Framework and this can have a positive impact in all subject areas (Welsh Government, 2014).

The review and worksheets created for this opportunity support learning and link to the curriculum as they allow pupils to reflect, use feedback, evaluate and consider strengths and weaknesses. Moreover, through regular group work, pupils can discuss results from the questionnaires and develop their ICT skills throughout, create presentations, research and converting data into charts. These skills link directly to the Digital Competence Framework (Welsh Government, 2018) and so support pupil’s development of skills in this area of learning (see lesson plan Appendix E). The opportunity also links to work carried out in schools by the Food Standards Agency (2016), as pupils will develop an understanding of healthy eating by considering alternative ingredients. Moreover, food hygiene, health and safety, storage and packaging advice and guidelines will be researched and adhered. Pupils will ultimately learn through being actively engaged in the opportunity. As Dewey (cited in Pound, 2005) suggests, learning through doing is an extremely effective way for children to learn. Moreover, today this approach is used in schools as a whole school approach and so this opportunity will build on existing good practice 

The key enterprise/entrepreneurial/employability skills developed
The entrepreneurial skills acquired through this opportunity including, creative/critical thinking and problem-solving are essential and transferable throughout education, everyday life and the future workforce. The YES strategy endeavours to develop crucial entrepreneurial skills, aspirations and confidence in individuals aged 5-25 and has three central themes to achieve this including, engaging, empowering, and equipping.  These themes aim to provide pupils with effective opportunities to develop necessary skills for the future workforce and economy (Welsh Government, 2010). Moreover, they are incorporated in ‘Trin Cymraeg’ as the opportunity will provide engaging, learning opportunities that develop and support entrepreneurial thinking and essential skills. Furthermore, the ACRO model that optimises the essential entrepreneurial behaviours and thinking in the enterprise including ‘Attitude, Creativity, Relationships and Organisation’ underpins the opportunity (Big Ideas Wales, 2018). These both individually and collectively help develop further skills including self-efficacy, innovation, negotiating and teamwork. Also, pupils will develop self-awareness, self-esteem and the confidence to take risks throughout the ten-week scheme of work. 

Resources needed
The resources needed to carry out the opportunity include i Pads, calculators, atlas, computer suite, Welsh dictionaries and cooking apparatus. 
These resources are typically available in schools, although, ingredients (see Appendix F) would need to be purchased and costs calculated (see Appendix G). However, funding from the school’s deprivation grant would initially cover this cost and be repaid in full from sales of products. Pupils will taste and review local products using a worksheet (see Appendix H) to help them consider how to innovate and create their own. Pupils will be given a variety of worksheets including a growth mindset activity (see Appendix I ) where, working in pairs, pupils will consider alternative thinking strategies when faced with challenges. Pupils will also become familiar with entrepreneurial terminology using the enterprise word search (see Appendix J). Moreover, pupils will complete differentiated maps of Wales using an atlas to help them find the required locations (see Appendix K). All resources aim to enhance knowledge and understanding and have been created to be inclusive of gender, ability and set at appropriate levels. 

Content
The entrepreneurial education opportunity ‘Trin Cymraeg’ would take place, every Friday afternoon in pupil’s classroom/cookery room. Sessions would be spread over ten weeks lasting 15 hours in total and typically last an hour per session, although some activities including an educational trip would take longer. The ten-week scheme of work allows enough time for pupils to engage fully and develop knowledge, understanding and essential transferable entrepreneurial skills. As the opportunity would not last for a full school term, this allows a level of flexibility in delivery should any school events, or unforeseen activities arise. The majority of schools in Wales have a rewarding lesson on a Friday afternoon where typically pupils have free choice of activities, (Welsh Government, 2012) so delivering this opportunity at this time would not impact on core subjects only enhancing current practice.  Moreover, there would still be times where pupils could partake in their chosen activity, as the opportunity would mostly run for an hour.  

Assessing and Evaluating to Ensure Learners Recognise Skills Developed According to the OECD (2008), both summative and formative assessment is essential in education. 
While summative evaluates attainment, it is the latter; formative that would be a key feature throughout this opportunity.  It is vital that pupils can identify the entrepreneurial skills they develop throughout this opportunity, as they are essential throughout life. Moreover, the skills can be transferred to other areas of education, future employment and lifelong learning. The formative assessment tools used will include, feedback, peer and self-assessment allowing pupils autonomy over learning and meaningful experience, which in turn would develop motivation. Pupils will assess their current level of knowledge and understanding and consider strengths and weaknesses and how to improve. For teachers to assess understanding each pupil, the KWL grid will help determine whether each sessions aims and objectives have been achieved, this would be followed by whole class feedback, questions and discussion. In using formative assessment in this way, teachers can assess pupils understanding, evaluate the effectiveness of provision, which, in turn, can help inform planning and raise achievement levels (WAG, 2010). 

The end goal of the opportunity is or pupils to sell their products at the school fete, where peers, teachers, parents and families will be able to attend and purchase the finished products. Pupils will calculate money raised, pay back their loan to the head teacher in a whole school assembly and work out their profit. Pupils will be given the option of investing any profit in a future enterprise, to purchase classroom resources, pay for a whole class trip, donate to a chosen charity or can collectively suggest and vote on an alternative. Ultimately, in completing this opportunity pupils will become equipped with essential, transferable, lifelong skills relevant to 21st-century learning.
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