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Evaluate how adventurous activities contribute to the development of children’s physical literacy.

This paper will outline and evaluate how adventurous activates are important contribution to children’s physical literacy journey. Firstly, it will outline the definition of physical literacy and how this is linked to physical development and affordances in the outdoors. Secondly, it will explore how adventurous activities in physical education curriculum gives children challenges of a cognitive, creative, and affective nature, also reason for why it may not be happening frequently.  Finally, it will conclude with a summary of how they are interlinked.
Physical Literacy provides children with a range of skills and attributes to encourage and develop a healthy, holistic approach to physical movement, health and wellbeing.  L. C. Edwards et al (2016 Sports med journal) states there are many definitions of physical literacy which refers to it as a physical journey lasting throughout a lifetime.  International Physical Literacy Association (IPLA) definition of physical literacy is “Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life,”
It is important that children are given the opportunity learn the Fundamental movement skills which Whitehead (2011) describes as simple balances, coordination and flexibility utilised with poise, core stability and agility. These together combine flexibility, balance and coordination.  If children are not exposed to these skills in their early childhood, it could prohibit their overall physical ability. These early movements must be attained in order to hone their skills and develop them further.  Whitehead (2011) further explains that once these fundamental movement skills have been established then different movement patterns such as the more complex skills of hand-eye coordination, agility and dexterity can be introduced. 
Once formed, these fundamental movement skills provide a base on which the individual can build upon to acquire and refine new skills, enabling them to discover their own personal capabilities and therefore widen their opportunities on their personal physical literacy journey. The indivudal should celebrate their success and then be encouraged to make further progress by building on these.

Whitehead (20011) discusses that human beings develop and create themselves by interaction within the environment.  In this respect the ‘reader’ must draw on a variety of cognitive skills connecting new information with existing knowledge which enriches the experience and understanding of the individual through use of their senses combining together to assess the weight, shape, size, type of surface, speed of movement, for example, walking along a wet slippery log. These skills would be in constant use within an outdoor setting where children are using different materials and climbing on different objects at levels.  This connects to the wider variety of different types of affordances which can be utilised within the outdoor setting. Fiskum (2013) describes affordances as the ability to use an object as an incentive for action, individuals could use and object in a different way. Gibson cited in (affordances Fiskum 2013) uses a tree as an example and describes how it could be used differently, for example as a seat, something to climb, to help create a shelter. (Gibson/fiskum paper 2013) Compares the tree to a climbing frame found in play parks, where there are much less affordances, due to its metal structure. 
The more affordances a child has the opportunity to connect with the better their physical literacy skills will develop states Fjortoft (2004) she goes on to say that outdoor classrooms provide children with Far more affordances and children are more intrigued to investigate areas where there are different textures, smells, vegetation, unpredictability or incongruity. Using different levels for balancing and climbing, with bushes and shrubs for hiding or small group work. From Fjortoft (2004) study she found that the group which played in a more complex environment was seen to have improvement in motor skills through the vast range of affordances giving in outdoor settings. When Fjortoft interviewed the children five and twenty years later. They were able to recall memories and describe features in the environmental outdoor setting like the steppingstones in the pond, little clearing where they hid, the bridge over the stream and the trees they climbed. The children that spent time in the environmental setting showed greater environmental awareness and used more objects in their fantasy play and had more interactive play with the natural environment outside of school. 
There has been a huge decline in the last few decades of children playing outdoors. Which includes being able to play outside their homes and within school. Some of the reasons for this is the current weather is so unpredictable and can be a barrier for educators to plan for outdoor learning. Some schools only have tarmac playground with no or very little green area. (Maynard & Waters, 2007) Therefore limiting children’s access to nature and natural resources like having trees to climb. With school budgets being cut dramatically in recent years the ability for schools to be equipped with waterproof clothing is another contributing factor. Some schools do not use their outdoor spaces from November to March (Maynard & Waters, 2007). Due to the national testing of core subjects within the curriculum this puts pressure on teachers and educators to apply more attention to these subjects and therefore physical and social opportunities are tapered as learning through play is not seen to be as important. (waite, 2014) 
 In 2008 Adventurous activities where made compulsory within the curriculum. There are four areas to the curriculum those being competitive, creativity, adventurous activities, health and wellbeing. Adventurous activities encourage children to have social interaction with peers and instructors and creates many opportunities for collaboration through working as part of a team. Being in the outdoors and amongst nature helps develops cognitive skills through experimentation, thinking and problem solving, risk taking. This could ignite excitement and curiosity within children to spend more time within nature and woodland. The ability for children to be creative will encourage them to express their own child lead-initiated ideas, alongside making their own rules through discussion and communication allowing children to take some control and independence to their own learning experience, positive mental health and emotional wellbeing. (Bento & Dias, 2016)
Hopper et al (2000) cited in Sutton & Coldrey (2018) classifies that outdoor adventurous activity involvement enhances the opportunity for children to experience and overcome personnel barriers which in turn will build self-esteem, self-confidence and help to create a pathway to continue the individual journey of sports and adventurous activity in the outdoors.  (Hopper 2000) continues to talk about the fact that Outdoor adventurous activities is more than engaging individuals to develop physical competence,  it offers the induvial a chance to learn problem -solving in a safe environment with the ability to gain lifelong transferable skills which has been important to student success within the academic classroom. 
 Barton, J. Bregg, R. Wood, C. and Pretty, J. discuss the findings of Moderate to vigorous physical activity in children within different settings. They state that children that used the playing field during lunch time play, compared to days when the weather prohibited the use of the field and children were kept on the playground alone. The children were 40 per cent more active and within the moderate to vigorous physical activity category. A similar finding was established with orienteering which was held in urban and rural settings and the children in the rural settings were significantly more physically active. (Barton, J. 2016). 
Barton et al (2016) also found that doing physical activity in natural environments closed the gap on male and female activity levels making it a fair playing field for all to excel, and therefore encouraging females to be more involved. Barton (2016) talks about the inclusivity of Outdoor Adventurous Activities as the children who were less fit and physically active were able to join in and take part on a more level playing field, it made being physically active easier and more enjoyable too. The loss of spontaneous and unregulated play is growing globally with the loss of natural spaces and parents’ concerns over stranger danger is worrying due to health, wellbeing and development of children, as playing in a natural environment can help improve concentration levels. 
[bookmark: _GoBack]The outdoor environment can offer many different play opportunities which would be difficult to replicate indoors, playing in nature is an forever changing environment where children are able to be exposed to freedom and within this comes boisterous and gross movements and the benefits of sunlight, impact through landing, fresh air all of which contribute to good bone development and stronger immune systems states  Bentoa, G. & Diasb, G. (2017). Throughout children playing outdoors, they should have the opportunity to experience failure and success through trial and error. By encouraging children to be involved in risky situations, children will learn and know how to handle unpredictable environments and will have the prior knowledge and confidence to overcome challenges and situations in an autonomous way. (Bentoa, & Diasb. 2017).
To conclude this essay has evaluated how Outdoor Adventurous Activities contributes the development of children’s physical literacy, by stating the benefits that children gain from being in the outdoors. The outdoors gives children an abundance of different affordances which helps to develop creativity and teamwork. The health benefits that children gain from being outdoors, and the links to improved concentration are important for the development of children. When children are submersed in natures confetti there are many physical, cognitive, affective attributes which are awoken and built upon. 
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