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Describe a learning event which has happened during your classroom observation.
Reflect upon what took place, connecting events to theories of learning and teaching.

Make recommendations about how you could improve your own practice in the light of this, and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment.’

Introduction 
This essay will be focusing on a particular learning event which was observed in a classroom setting linking it up with specific content of the module. The event will then used to introduce current literature and relevant theorists which relate to this event. 
The observation took place in a large Primary school in South West Wales. During my observation I chose to anonymize the school in accordance with ethical considerations (BERA, 2018). From this point on the school in question will be referred to as School X. According to the Estyn Report (2016) there are 598 pupils on role in school X, aging form 3-11 years old spreading across 26 classrooms. The school has a Flying Start Unit and two classes for children who have been diagnosed on the Autistic Spectrum. On the first day at the school I was given all the policies to look at, these included the Child Protection Policy, the Health and Safety Policy and the Whistle Blowing Policy. All these policies were vital for me to read to ensure my safety and well-being at the school during the observation. 

The learning event I witnessed took place on the playground involving two children from Year 3. The incident between the two children was a behavioral incident and the essay will set out discuss what happened after the event, how it was resolved, if it was and how the solution could be improved in the future. The incident arose from the two children not being able to play football fairly. To obtain confidentiality and anonymity of the children in context the children will now be referred to as Child A and Child B. During the observation of events all teachers, teaching assistants and children involved were made aware of the reasoning behind my observations. 

Observation 
During my observation I observed all children in Year 3 playing outside on the playground. The learning event which I selected involved two children, Child A and Child B having a disagreement over playing football with one another. School X follows a behavior charter (Figure One) which both pupils are aware of. Due to their actions on the playground and the rules of the behavior charter both children were sent inside by a member of staff. The behaviour charter is a form of behavior management used in School X. Cowley (2003) suggested that if you are to have an effective behaviour policy within the school which is well thought out, it will be a valuable aid in helping you control the behavior in your classrooms. The behaviour charter are sets of rules that all children must follow. The rules are put together with consideration of the United Nation Convention of the Right of the Child (1989). The UNCRC are a lists of rights that children everywhere have no matter who they are or where they come from. There are 54 articles, 42 of these articles are rights for children under 18. The rights are what children have to make sure they are safe, able to survive and develop (Children’s Commissioner for Wales, 2017). From these 42 rights four are selected by each class to follow, and if the rules are broken the children will face some form of consequence depending on the type of behaviour they have performed (Figure One). 

Figure One: 
	
	Behaviour 
	Responsibility 
Article 3- Everyone who works with pupils should do their best for them. 
	Consequence
Article 12 – You should have the right to say what happened and be listened to.

	Article 19 – you should not be harmed and should be looked after and kept safe
	I will not deliberately hurt other children or adults. 
	Pupils – play safe and nicely with each other.
Staff – to make sure all pupils are safe. 
	You will lose break and lunch time for 3 days, lose 20 minutes of golden time and parents will be informed. 

	Article 37 – The right to be treated fairly. 
	I will be polite to adults and other pupils and will not ignore them or refuse to work. 
	Pupils – listen and follow and act on instructions. 
Staff – to make instructions clear. 
	Lose one play and lose 10 minutes of golden time. 

	Article 19 – You should not be harmed and should be looked after and kept safe. 
	I will be kind to everyone and will not use other names. 
	Pupils – I will be polite to all staff and pupils if I can’t say anything nice then I will not say it at all. 
Staff – each child treated fairly using charter. 
	You will lose your break and lunch for one and lose 10 minutes of golden time. 

	Article 37 – The right to be treated fairly.
	I will use good manners at all times. I will not swear/use inappropriate language/ use rude hand gestures. 
	Pupils – to show respect at all times.
Staff – show respect to pupils. 
	You will lose break and lunch time for one day, lose 20 minutes of golden time and parents will be informed. 



Figure 1: Behaviour Charter used in Year 3. 
Figure one shows the behaviour charter used in Year 3. It describes all the rules children must adhere to, how they should keep to to them and finally the consequence if they are to be broken. It is a visual aid and easily accessible for all of the children to see. Visual aids are devices which can be used to make the learning experience more real, accurate and more effective for the children (Shabiralyani, 2015). Visual aids can be a tool that will help a child to understand an issue or lesson clearer. In this case by showing the two children the charter they are able to understand clearly straight away what they have done wrong. 

In school X if disruptive behaviour arises teachers use restorative practice to hopefully try and resolve the situation. Restorative practice allows children to take control of the situation. It gives children independence to make decisions for themselves. This links in with the article which the children selected for their behaviour charter. ‘You should have the right to say what happened and be listened to – Article 12’, this is being shown as the children are giving their views on what has happened for the teacher to listen to them.  Once both the children were inside they were approached by a teacher. All of the teachers in school X carried around promote cards with the restorative questions on to ask children if they had caused a disruption. (Figure Two). 
Figure 2: 









Figure 2: The promote cards used by teacher for the use of restorative practice. 

After the playground incident involving Child A and Child B the classroom teacher initiated the restorative practice (Figure 3). 

Figure 3: The conversation between Child A and B with the teacher. Teacher: Why are you both inside?

Child A: We were both sent in by the teacher.

Child B: We fell out when we were playing football and got into a little disagreement.

Teacher: How do you both feel?

Child A: Sad

Teacher: And you?

Child B: Yes Sad

Teacher: So how are you both going to resolve this?

Child A: By saying sorry.

Child A and B: Sorry 

Teacher: Anything else?

Child B: We could shake hands?

Teacher: Good Idea, off you go back outside, Well done both of you!









 


Figure three is a transcript of a conversation between the teacher, Child A and Child B trying to figure out a solution for the incident. A written observation was used because it allowed me to easily and quickly take notes of the conversation that was happening right in front of me. However a negative of this it that you are unable to get the emotions of the children. Nonetheless if I was to get a device out and start recording it would break up the flow of conversation. GET REFERENCE! By using restorative practice the children are having a better understanding of what it is they have done wrong. The aim of this technique was for the children to be able to solve the situation out themselves. Here the teacher uses a dialogic teaching approach (Alexander 2010). This way of teaching allows for power talk to stimulate students thinking and advance their learning and understanding. According to Alexander (2010) the benefits of this are, it allows for teacher and pupil engagement, it constructs meaning for the children so it isn’t just a wasted conversation. It also gets the children thinking, promoting their cognitive development. The children are also using sustained shared thinking. This is an event where two or more individuals work together in an intellectual way to solve a problem. Both of the parties contribute to the thinking (Siraj-Blatchford et al 2002). This is shown through child A and child B working together to solve the problem of coming up with a solution, here the boys decide on saying sorry and shaking hands. 

By both children being more aware of what it was they had done wrong they were able to come up with a solution to resolve it. Both children are learning form their mistake. During this discussion between teacher and children they were shown the behavior charter. By being shown this charter after an incident has happened they were made aware instantly of consequences they would face if they were unable to sort the problem out. At the end of the conversation between the children and teacher an agreement was made and the two children were allowed to go back outside.

This learning event is a good example of children as learners. 
‘Learning occurs when experiences cause a relatively permanent change in an individual’s knowledge or behaviour’ (Woolfolk et al, 2008 cited in Beauchamp, 2012)

The event is showing the children learning about what they have done wrong, it shows them learning about how it’s made each other feel and finally its allowed them to learn about how to resolve the situation which allowed them to go back outside and play. This form of learning is a behaviorists approach. A behaviorists approach is a child learning through motivation and rewards. Skinner (1971) believed that actions followed by a reinforcement whether it being a positive and negative reinforcement are likely to be repeated. During the discussion between child A and child B they are shown a form of negative reinforcement (Skinner 1971). The boys were both given the punishment of losing their break because of a bad behavior. However because they were able to come up with a reasonable solution and sort the problem out, the punishment was lifted and they were able to go back outside. Throughout my research of the topic whilst undergoing the observation it is clear there are many different ways children can learn some which agree with Skinner and his views on positive and negative reinforcement and some which counteract.

Learning theories 
There are many different ways children learn. Learning is something which everyone has taken part in, and has an understanding of. The participation of learning takes place in a wide range of settings formal and informal, for example a school classroom or a wide space of the countryside (Pritchard, 2009). Theorists relating to how children learn date back as far as 500 BC (Bates, 2016). The argument of how children learn came about firstly by two Greek philosophers Plato and Aristole. Plato argued that knowledge is within us and that people need an intrinsic desire to do what they did, Aristole believed that learning is something that is taught (Bates, 2012). 

The first theory which will be considered about the way children learn is the behaviourists approach. Behavioural psychologists believe that humans were advanced mammals and respond to a stimuli. Ivan Pavlov in 1927 believed that learning began with a stimulus and response connection. In his theory a certain stimulus the children may have will lead to a certain response. Pavlov is known for his experiment on dogs. His research showed that dogs salivated at the sight of dry food. The dogs were presented with a buzzer noise before being given their food, they would still salivate at the sight of food. After two associations of this the dogs salivated at the sound of the buzzer even when no food was presented (Jarvis, Holford and Griffin, (2003). Therefore it can be said that the dogs had learnt to salivate at the sound of a buzzer. Pavlov in this experiment named the food the stimulus and the buzzer the unconditioned response (Jarvis, Holford and Griffin, 2003).  Even though there are no other experiments like this, behaviourists will consider the basis for his work being the theory for how children learn. However even though behaviourists see this a valid experiment for the approach, many will see it as being not enough evidence to support this approach. 

Another theorist who believes children learn through this approach is B.F. Skinner.  Skinner is one of the best known psychologists in the behaviourists approach, he identified the theory of operant conditioning (Pritchard, 2009). This is a theory where children learn how to behave through positive or negative reinforcement. Positive reinforcement is where good behaviour is encouraged by offering rewards, negative reinforcement is where poor behaviour is discouraged by pairing it with an unpleasant consequence (Bates, 2016). For example positive reinforcement could be where the child has done good work and is rewarded with being able to play on the iPad’s or being able to go outside early. Negative reinforcement is where the child knows if they are not to do all their work or act out in class they will lose their break time. In a classroom a behaviourists approach is to break tasks down into smaller steps using point charts for rewarding children for keeping to rules and completing the tasks and then withdrawal of privileges when children break rules (Pound, 2006). Using this approach could also be something as simple as praising a child for completing a task correctly. 

A behaviourists approach in the classroom can often be more effective when used in cases where a child has a history of academic failure, low motivation and in cases where no other approach has worked (Pritchard, 2009) However Pritchard (2009) also put forward critics against the behaviourists approach. Rewarding children for their learning is likely to cause the child too loose interest in the actual learning taking place. Also by using a reward system or giving one child more attention than the others it may have a determined effect on the other children in the class (Pritchard, 2009). The behaviourists approach to teaching remained the basis of teaching until it was challenged due to the negative effects other believed it to have on the children as learners. 

After the behaviourists approach came the cognitive ones. Cognitivism is another learning theory used.  It is based on the principle that information is actively processed inside the mind and behaviour modification takes place by searching for information that already exists and expanding on it producing new knowledge (Bates, 2016). Cognition is a mental process and learning becomes a study of the mental processes from perception of problem solving and long-term memory (Cotton, 1995). 

The most influential cognitive theorist was Jean Piaget. Piaget believed that you construct knowledge instead of receiving it (Bates, 2016). Piaget believed that knowledge is already within you. He offered a developmental theory with four stages of development, sensorimotor, preoperational, concrete operational and formal operational (Pound, 2006). 

Piaget believed the child to be constructing and re-constructing reality, reaching increased understanding by integrating simple concepts into more complex at each stage of development (Pound, 2006). He believed that construction of knowledge was based on the individuals’ experience which will then influence their emotional, biological and mental stage of development (Bates, 2016). For Piaget the learning the child experiences relates to the child’s stage of development (Jarvis, Holford and Griffin, 1998). The closer the content to be learnt by the child in matching the level developmental stage the better the cognitive level, as the child gets older their ability to form ideas develops (Jarvis, Holford and Griffin, 2003).

Lev Vygotsky was another theorist who had a cognitive approach. He believed that knowledge and thought are conducted through social interaction (Bates, 2016). Differing social concepts will lead to children adapting their values and behaviours (Dowling, 2014). Vygotsky believed that the process of learning through social interaction as being the Zone of Proximal Development (ZPD), when children are in the stage of ZPD they develop their understanding of a subject way beyond their previous level (Bates, 2016). The ZPD is said to be the gap of what children can do on their own and what they can do with the help of someone who is more skilled or has more experience in that certain area (Pound, 2006).

Unlike Piaget who believed that the children’s learning was dependent on knowledge and personal experience and the child’s readiness to learn, Vygotsky believed leaning to be influenced through the help they are willing to accept from the adult to expand on their existing knowledge and understanding (Pound, 2006). Vygotsky in his theories on how children learn values collaboration rather than total independence (Alfrey, 2003). Vygotsky also believed that interaction for children with each other was important in learning. They are being helped by other children who have more knowledge on a specific subject than them which then allows them to expand on their knowledge in the process of interaction (Pound, 2006). 

Children need support systems put in place in order to undertake the ZPD. Vygotsky developed the concept of scaffolding to fulfill this purpose. Scaffolding will support children with their learning. It is for the teachers to engage the child and support them through the ZPD (Bates, 2016). The greatest potential of learning comes about more effectively through teamwork, coaching and guidance (Jarvis, Holford and Griffin, 2003). 

Jerome Bruner also highlighted the importance of the role of adults in ‘scaffolding’ children’s learning, like Vygotsky (Alfrey, 2003). Bruner believed children learn when they have access to supportive adults, when adults provide assistance and support children when they may face challenging tasks. Children must be presented with tasks appropriate to their developmental stage (Alfrey, 2003). The role of the adult in children’s learning is to find out what they know about the subject, support them to discover more about the subject and then ask them what they have learnt (Bates, 2016).

However critics of the cognitive approach argue that it is too focused on personal development encounters rather than on learning outcomes (Bates, 2016), not all people are going to want to spend a vast amount of time processing information.   

As stated earlier the learning event I witnessed linked to the behaviourist’s approach of Skinners because a negative reinforcement was used. The two children had their break time taken off them, however after being able to resolve the solution the negative reinforcement of the break time being taken off them was lifted. 
However after more research behind the way children learn it shows that the learning event I witnessed can also be inked with the social cognitivists’ approach of Vygotsky and Bruner of scaffolding the children and their learning. This can been seen by the teacher who is supporting the children by questioning the children to produce a resolution for their disagreement. If the teacher hadn’t of been there to support the children in their learning the children wouldn’t have known where to start. During the observation I under took the children were also using interaction with each other to develop their learning. 

After undertaking my observation and research the information will influence my future practice. I now see how important it is to support children in their learning and to encourage them the best way possible suited to them individually. For the learning to be effective it is important go over the learning with the child after it has taken place to make sure they have understood. For children to understand and learn something they need to is, do it, see it, hear it and talk about it with someone (Alfrey, 2003). 
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The environment in which learning takes place for children on a day-to-day basis is a very important factor on the child’s education. Authenticity is an important issue which should be addressed in the design and development of learning environments (Collins, 1996). Indoor and outdoor spaces need to be flexible to accommodate children’s changing interests and needs. Rich contexts and tasks should be provided by linking them to the world outside school (Smeets, 2005). Rich environments will have immediate effect on the quality of children’s learning and development. All classes in schools are mixed ability, and are therefore expected to adapt their environments to the needs and capabilities of all pupils in the classroom (Smeets, 2005). 

Outdoor learning is one of the most key areas of my learning environment. By the children being outdoors they are enhancing all their areas of development: social, physical, creative, cultural and personal (WAG, 2009). According to Bilton (2010) the environment also improves on children’s cognitive, linguistic and emotional development. The outdoors is the ideal learning environment because it offers unique opportunities for children to be creative, to move around and to take risks (WAG, 2009). 

The outdoor environment has many benefits on children’s learning. It benefits their help and fitness through, running, jumping and skipping, Children will experience nature at first hand for example how plants grow, weather changes and how animals react to the different season. Problem solving is also utilized in the outdoors by relating to real life experiences such moving logs from one area to another. Children can also experience aspects such as conversation and sustainability (WAG, 2009). Outdoor learning is engaging, messy, collaborative and creative (Porter, 2018). The outdoor environment improves mental health and well-being (Porter, 2018), this is one of the key areas which Donaldson is working towards in his new curriculum. According to Porter (2018) the outdoors also increases confidence and self-esteem as well increasing engagement in their learning. 

Learning should not be confined to just books and classrooms, if we want children to be life-long learners, which is another key area Donaldson is working towards in the new curriculum we need to enable the children to see the possibilities of learning always and everywhere and the outdoors allows for this (Porter, 2018). Donaldson (2015) in his new curriculum wants cross curricular links through all subjects taught to children and according to Porter (2018) the outdoors can provide this. An example of this could be teaching the children numeracy, this can be done through using objects in the environment such as twigs and leaves to enable them to do adding and subtracting providing the cross curricular link. 

ICT may also contribute to creating a powerful learning environment in numerous of ways (Smeets, 2005). Therefore will play another important role in my ideal learning environment. In my learning environment the ICT area is referred to as the ‘Digi-Den’, as this has been seen in a number of different settings and keeps the area exciting for children to go into. ICT is seen as a complex tool which can be used by teachers and by pupils with the teaching and the learning (Higgins, 2001). It offers a wide range of tools and applications to enhance the children’s learning. ICT can offer a range of unique features to teachers and learners which are not available by other means (Beauchamp, 2012). It can allow for wider research on the subject being taught by the teacher to the children. For effective use and for it to be beneficial to the pupils, teachers need to be fully developed in the understanding of ICT. 

ICT technology includes interactive whiteboards, computers, iPad’s and mobile devices. All these different devices are accessible for all pupils in the classroom and are fun for children to use. The use of ICT can develop communication (Beauchamp, 2012) for example communicating information with others. The use of ICT will also foster co-operative learning and reflection about the content (Smeets, 2005). The use of ICT can also provide the potential for play to form the basis of learning. Play has grown considerably over the years for children in the curriculum (Beauchamp, 2012). ICT can offer play through different applications which can be fun for children and will encourage their learning. These sorts of applications can link to the subject which the children are learning about, for example ‘My Maths’ for when the children are undertaking numeracy. The aspect of play when using ICT can also allow children to either work independently or work collaboratively to complete the task they are given. 

Donaldson (2015) in his review believed digital competence to have powerful role in the lives of children. The review recommended that digital competence along with literacy and numeracy to be cross-curricular responsibility, and that young children need to develop high levels of competence in these areas and have frequent opportunities to extend and apply them across the curriculum (Donaldson, 2015), which then will lead onto my next area of my learning environment. 

As well as the ‘Digi-Den, Literacy and Numeracy Stations will be implemented into my ideal learning environment. Donaldson (2015) believed literacy and numeracy to be an important role across all areas of the curriculum.  
“Competence in literacy, including competence in the spoken word, syntax and spelling, is essential for learning across the curriculum, not least because of the fundamental role of language in thinking” (Donaldson, 2015, pp 40). 

Language and literacy are not just curriculum subjects they are at the heart of all learning (Goodwin, 2011), language and literacy is important in everyday settings so to be able to improve on these skills in a classroom benefits children for all aspects they will face in their everyday lives. Literacy in a classroom setting provides interaction between children and teachers, it allows children to gain understanding through conversation (Goodwin, 2011). Literacy will encourage conversation and get the children interacting with one another and thinking. Reading is a fundamental part of literacy. It allows for independence from the learner, for example allowing the children to have choice of what book they want to read, this also provides enjoyment of the reading. Shared reading can involve discussions, conversations about literature are essential experiences for the child (Goodwin, 2011). 

Donaldson (2015) also believed it was essential to have competence in numeracy for independent living and work. 
“Children and young people need regular opportunities to deepen their understanding of number and, as with literacy, to reinforce and use their numeracy skills in different contexts.” (Donaldson, 2015, pp 40) 

Numeracy is very important in the primary setting so emphasis needs to be put on the teaching of it to the children at schools. Mathematics in schools begins to introduce children to concepts, skills and thinking strategies that are essential to everyday life (Haylock, 2010) and supports learning across the curriculum. Numeracy helps children make sense of numbers patters and shapes they see around them, so it needs to stimulating and fun so the children will remember it. Maths can be linked to all other subject areas so by displaying numeracy in your classroom you are showing the importance of it to the children and encouraging them to use it (Webster and Duncan, 2004). Studying mathematics stimulates curiosity, promotes creativity and equips children with the skills they need beyond school (Haylock, 2010). 

The importance of both literacy and numeracy in learning environments for children has been highlighted. More emphasis need to be put on both these cross curricular subjects to enhance children’s learning and performance. 

The final aspect of my ideal learning environment is the Discovery Corner. This area allows children to discover information and work on tasks independently. For example, the classroom topic is the ocean, in the discover corner children would be able to go search information on different animals that live in the ocean themselves and either design a poster, write a story or create a presentation on the different types of animals. The purpose of the discovery corner is to promote independent learning. By children being independent according to Bill Meyer et al (2008) they will have improved academic performance and increased motivation and confidence. By the child being independent the teachers will have greater student awareness, by being able to see where the student’s weaknesses are and how to manage them and be able to provide them with differentiated tasks. Independent learning creates a strong relationship between teachers and students. It allows for an enabling environment (Bill Meyer et al, 2008). Teachers are able to watch the children and establish their interests to then alter the environment to their needs. Children who take part in activities in the discovery corner will be demonstrating two of the four purposes of the curriculum outlined by Donaldson in his review. They are showing that they can be ambitious, capable learners, they are building up a body of knowledge and are explain concepts they have learnt about. Children are becoming enterprising, creative contributors and can connect and apply their knowledge and skills they have learnt to create ideas and products. This is shown through knowledge they have gained through the classroom topic they are able to go and research if further to then come up with their own project.  

Conclusion 
What my observation should linking with theories…
Link with importance of learning environment. 
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