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How a school develops one aspect on its SDP: a report that critically reflects on the actions, impacts and evidence base. 
Introduction 
For anonymity reasons and following BERA guidelines, it cannot be disclosed which school this is based upon, however, in brief context the placement school was located in a large town within Wales. The school consist of around 900 pupils with a roughly 10% of requiring EAL provisions. Alongside this, they have a high percentage of free school meals pupils in comparison to the Welsh government standards.     
This report investigates the use of a School development plan or an SDP and how schools use this to develop several aspects of school impact and effectiveness. This report will investigate solely on one aspect of the SDP from my previous schoolwork placement and what they put in place to help improve and develop their school environment.
The aspect of the development plan, this report is based upon, is described as ‘learning with and from the external environment and larger learning systems.’ This report will look more into the use of parental involvement and what the school development plan does towards encouraging parental involvement.
This report looks at the actions, impacts and the evidence on the outcomes that parental involvement may be having on the pupil’s engagement and their attainment scores as well as their attitudes towards learning. 








Literature review 
From my own analysation and comparison of many case studies and scientific research papers, there appears to be a variety of different views on parental involvement within a pupil’s educations. Many stating that if done correctly it can boost and improve both a pupil’s well-being and their outlook on the importance of education. A Consensus that emerged during the last half of the twentieth century, describes that “such partnerships were not only desirable but also had a positive impact on educational outcomes for children of these families” (Higgins et al 2015). 
Higgins (2015) argued that the perceptions of parents’ involvement demonstrated a positive correlation between improved performance and attainment outcomes, thus back by several researchers one dating back to 1996 where research  was conducted by J. Griffith’s on 42 different schools examining the relationship between the parental involvement within the school and their pupil’s academic performance, Griffith (1996) concluded that this investigation that schools with higher involvement from parents scored higher in overall attainment outcomes.  
There were many inconsistencies within literature that the researcher found towards parental involvement, however, Fan (2001) argues that these inconsistences are down to that fact that there are no clear operational definitions of parental involvement, thus causing it to be conducted inconsistently and incoherently across the different school environments. In general, however, a majority of schools administrators, teachers and parents agree that involvement plays a critical part within pupil’s successes and have seen it first-hand. Alongside this, many researchers are sceptical about how effective parental involvement is on a pupil’s achievement, Ramirez (2001) found in his “High school and beyond” study that the involvement of parents on secondary school seniors had little measurable effect on achievement. Nevertheless, Adams and Singh (1998) found similar findings however, they argued that the age of the pupil’s played a large factor in the effectiveness of parental involvement, stating that “students at this age may have been striving for independence and that, therefore, parents’ influences were no longer important” (Adams and Singh 1998). Thus, arguing that parental involvement should start within primary schools to allow pupil’s the advantage of the two months boost in achievement.      
Looking back at the meta-analysis done by Lewis and Vosburgh during the years 1980 to 1990, they researched the effectiveness of intervention programmes during primary schools using parental involvement and saw a significant rise in long-term impact within a pupil’s progression, stating that it “provided an additional average benefit of about two months an effect size of 0.16” (Lewis and Vosburgh, 1988) thus demonstrating how the parents play a vital and important role in promoting their children’s school achievements. Concurring with Griffiths view that parental involvement may be more successful if done from an early age.  
On the other hand, one challenge many researchers have faced with in this domain, has been how to measure and define parental involvement. There are many different definitions for this multifaceted concept, from creating a partnership between the home and school sometimes with formal activities such as decision making to educational role of parents to provide an instructional aide (Greenwood and Hickman 1991). For parents who attend schools events, those who support and set goals for their children, monitor homework and creating expectations for their children to meet all of these definitions are considered parental involvement. Here could be the cause of an unsuccessful use of parental involvement, with no clear guidelines as to what methods or what time of involvement parents should have negatively effects the outcomes and contradicts the positive experiences and outcomes made by the successful use of parental involvement. 
A UK study discovered no impact on children’s language skills when dialogic readings were done at home (Morgan 2005). This information was further backed by a trial done in 2011, where a large-scale intervention was done across Australian schools. This randomised trial of around 550 pupils using parental involvement within school life. Where parents were trained to do shared readings with their children. This saw a majority had been negatively affected by the trial. Goldfeld (2011) claimed that “shared reading activities had a negative impact on vocabulary and home literacy” (Goldfeld et al 2011). Similar result have been found in Canada and the USA; the key determinant seems to come down to the previous level of literacy of the parents. 
Though, many negative sides of parental involvement are clear, it could also play a critical role within the new curriculum, thus developing related activities and partnership between parents and school. Forming both “enterprising creative contributors and ethical informed citizens” (Donaldson, 2015) as they have been allowed to experience school activities inside real life scenarios. 
Nevertheless, there is not enough evidence stating that parents involvement has any “beneficial effects on learning outcomes” (Beach, 2004; Mendoza, 2008; Roberts, 2002). With only one completely successful study done by Sutherland in 2009, where pupils with parental involvement performed more successfully than those who did not receive the outside help. There seems to be an issue as to where there is enough evidence on both sides of this involvement, many stating that its done to the skill of the parent involved and also where their outlook on education is beneficial or whether their opinions on it is what causes the negative effects.
Developing an action point 
When developing an action point there are many variables to consider from the impact of the planned actions to whether there will be any positive evidence at the end. This particular development plan covers many areas of the schools setup from weekly professional development meetings after school which focus on a variety of areas of development from bilingualism to well-being and much more. It also has a large focus on transition and how this effect pupils, which they have many different actions points in place for, from transition days through year 5 and 6 where they come up to experience a multitude of different lessons and new practices examples of which are catching the bus or queuing for lunch and paying for it. They also have a strong focus on other transitions such as year 9’s picking their GCSEs or year 11 transitioning on to college or sixth form. 
When it comes to parental involvement with the school, they provide a variety of different ways and methods to involve parents within their pupils education. Beginning with, parent forums where parents could phone or leave a comment of certain things that worry then or things they do not understand. There was a parent text or phone group which they could join to find out how their children were behaving an achieving in school but also a method to check in on their well-being. Literacy and numeracy classes for the parents after school to help them develop their skills in order to help the children. They also have other connections to places such as the local college where they allow both parents and pupils to experience college settings and a greater variety of different subjects. Thus, based within a low-income area has helped improve the attainment of many pupils, however, it does depend on the level of involvement of a parent. Many of whom couldn’t attend the after-school classes due to work or have another reason as to why they do not involve themselves public within the school. Creating strong links to the community and outside influences. 
When it comes to evaluating the development plan schools take multiple different methods to do so from beginning with identifying priorities for improvement which is evaluated at the end of every term to see if it remains the same. Developing strategies, putting in place an action plan then reviewing progress and impact. This is known as a continuous cycle, often used within developing a development plan. As the diagram shows, it beginnings with the vision, moves into stage 1 where the self-evaluate the areas of improvement, then strategically plan for the development, implementing the action plan and then reviewing the impact. This continuous cycle is used to raise the standards and improving learner outcomes. This is then compared with the Estyn standards when they perform their inspection.
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The use of data analysis and measurements of impact, this particular school use a colour score system which is a traffic light, red amber and green, this shows what needs to be work on and how to go about it. This is compared alongside evaluation reports done and with a comparison to the Education Endowment Trust. Who say that “evaluation tells us about how something happened and requires us to analyse data we collect and determine if the intervention is worth continuing with” (EET, 2019). 
The data collect as part of the evaluation process is a collective report on groups of schools known as family schools, which have similar percentage of deprivation then the comparison of the data against one another helps to determine the success rate of their actions, however, the use of only 11 schools only gives a small insight into the actions and impacts. Perhaps, if more schools were introduced into the families from both local environments and other countries it could help to develop the action plan more successfully. 
Some of the data looked at are things like attendance, free school meal pupils and no free school meal pupils, gender barriers example attainment gap. Wider contextual factors from socio-economic, linguistic barriers, enrolment transition, facilities at school. The role of this data is to distinguish patterns and trends over 3 years of an SDP and how things are affected, to track learners’ progress which is then evaluated against PISA and against the national school categorisation to develop the plan further.

To develop an action point there are many areas and actions to be addressed, often school will look at their Estyn report and find targets of improvement from there design and alter different plans and ideas. Alongside this, the schools need to consider how the development plan can help as part of the new curriculum, and how it influences the four purposed. Schools describe Estyn as a supportive mode stating that their awareness of certain circumstances have changed where they are involved in the self-evaluation of school but ensuring that schools maintain reasonability to evaluate and develop the plan based on pre-existing ideas. The SDP should also work alongside the four purposes to help create more effective improvements which work well within the new curriculum and not as an add on. 
This the main reasons for an SPD are to develop the professional learning and learner outcomes, improving schools’ standards, giving schools more accountability alongside this involving partners, stakeholders and parents as equal influences for change.

















Reflection and evaluation 
Following on from the literature, I have seen from my own placements experience the improvements that can happen from parental involvement. Perhaps contradicting the research found, which seems to suggest there are more negative impacts than positive ones and from first-hand observations I have found the development plan this school has in place to be a well-rounded, well aimed and successful beginning to raising the standards and improving learners’ outcomes. Their use of parental involvement to demonstrates to the pupils’ how important education is and how important it is to try your best at every opportunity. It demonstrates to the pupils’ real-life situations and how each subject can play an important role in their future. Parental involvement also includes the development of the parents own learning, showing pupils’ even though they’ve succeeded, they can always improve themselves and their future prospects. Their use of integrating parents into pupils’ decisions and school life using the methods they do, has shown an improvement of attainment outcome. However, it could be used more during the whole of school life not just during school transition periods.  
It would be interesting to revisit the school after 3 years to see how the impacts and actions of the development plan have changed and whether they have successfully integrated the previous actions into everyday school life and to see what their new focus towards improving parental involvement could be.    
There are a few additions in the researchers’ opinion that the school could make to the development plan to help improve the overall affect it has within school. Such as offering more after school clubs for parents not just in literacy and numeracy, but a wider variety of subjects, for example art-based subjects, design and technology, or even digital workshops. By helping parents gain a greater understand of digital work and how they could use it to keep their children safe when they are online alone, the parents could meet with the visiting police officer who holds lessons for the pupils, to allow the parents to gain insight into the pupils’ learning. This would also allow them to discuss matters at home, improving the well-being of the pupils’ school and home life. Conceivably, homework tasks could be targeted to do with or alongside the pupils’ parents getting them involved with the learning at home as well as school.



Conclusion 
In conclusion, reflecting on the information gathered and the first-hand experiences, I do believe that the integration of parental involvement can be a useful and successful tool in raising the standards and improving learner outcomes. 
I agree with Griffiths and Lewis and Vosburgh that if done consistently and coherently it could be critical for removing barriers that affect attainment and allowing pupils additional success when engaging with the new curriculum. 
On the other hand, I do believe more research needs to be done into creating a definition or a range of definitions and actions that all schools could follow to improve the major of school standards and outcomes. Such as a government created document that would ensure all schools follow lawfully and consistently to provide learners with equal opportunities. 
Moving forward with my future practise, I feel that the advantages of awareness around parental involvement will allow me to plan more well-rounded work for the classroom and homework which could involve the parents in their child’s development and learning. It has also given me an insight into how important parental involvement can be and I will encourage it wherever I can incorporate it.  
The standard this school has set with their development plan, has helped to improve not only their school but also those within the school family, as it has raised the bar for them to achieve more and improve their standards. If these standards or actions could be used in multiple schools, it could help overall improvements. It would improve community links, pupils’ well-being and outlook on education. It could remove barriers that many high deprivations schools face, giving everyone every available opportunity to improve and have a chance at a successful future.
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