Effective Teaching, Learning and Assessment				Stine Kiran


This essay is based on my first micro-teach session. It should have been my second, but due to some unforeseen circumstances, it was not. So, unlike the rest of my group, I will be doing my micro-teach session for Principles of Teaching, Learning and Emergent Technologies (PTLET) second, and I have done the micro-teach for Effective Teaching, Learning and Assessment (ETLA) first. Therefor my development will be a little untraditional, and this will reflect in my assignments. 
I am writing this essay reflectively, with the base in my ETLA micro-teach, reflecting on what I did well and what I could have done better. I am basing my reflections around Gibbs’ Reflective Cycle (1988). (A1, A2, K1, K2, K4, V1, V2. Appendix 3)

The practise of writing reflectively, as well as any reflective practise, can be based on Gibbs’ Reflective Cycle. Originally known as the ‘De-briefing sequence’, the cycle has been modernised and is today referred to as ‘The reflective cycle’ (Gibbs 1988). 
 The cycle has seven points; Describe, Distinguish, Determine, Discriminate, Dissect, Debate and Decide. When writing reflectively it is important to use these points in order to get the most beneficial reflection, because the main advantage of reflective practice is to learn from past experience, which immensely affects teachers. 
 In order to use the seven points and reflect successfully, it is important to describe what happened, distinguish the most significant learning point, determine your thoughts and feelings when they occurred, discriminate positive and negative elements, dissect in to key points, debate how it might have been done differently and decide what to keep and what to change for next time. Reflective practice for teachers provides a chance to learn and grow from experience, to alter the style of teaching to suit the students and the teacher, so that all parts gain as much as possible from their practice and learning. (A3, A4, K3, K4, K5. Appendix 3)

I was mostly worried about the timings and the content of my micro-teach, more than I was worrying about the teaching techniques. This, in retrospect, was a bit unnecessary. 
My timing was fine, however my content started to run short. Looking back on this, I see that it would have been beneficial to prepare ‘too much’ material, even if I ended up not using it. I could also save it for use in future lessons. (A1, A2, A5, K2, K4, K5. Appendix 3)

My lesson plan was by far my biggest downfall in my micro-teach. I knew this, and my mentors’ observation notes reflect such as well (Appendix 6). This was partly due to lack of knowledge about lesson plans, and partly because I did not spend as much time reading up on lesson plans as I did making my presentation and preparing the content of the lesson. 
I also did not include The UK Professional Standards Framework (HEA), which I at the time knew nothing about, however these standards are something I need to include in my lessons plans in the future. I have therefor included my original lesson plan, as well as an updated lesson plan including these alterations (Appendix 1 and 2). (A1, A2, A4, K1, K2, K5, V1, V2. Appendix 3)

The UK Professional Standards Framework, by the Higher Educational Academy (HEA) is a set of standards used by teachers in the United Kingdom (UK). The idea behind the framework is that it should support the professional development of teachers (HEA 2011). The framework provides a demonstration to students and other stakeholders the level of professionalism of the teachers and the institution. Using the framework actively allows the teacher or institution to use excellent approaches in teaching and learning, and ensures that a level of quality is upheld. (Appendix 3)

I want to talk about cross-cutting themes, because at the time of my micro-teach, I was unsure of exactly what cross-cutting theme were. Even though I attempted to include them in my lesson plan, I do not feel I did so successfully. (A1, A2, K1, K2. Appendix 3)

Because some of Welsh education is funded by the European Union (EU), it is required that the education contains certain cross-cutting themes (CCTs). This include themes like gender-equality, history, language and economics. The CCTs for the period of 2014-2020 are ‘Equal Opportunities and Gender Mainstreaming’, ‘Sustainable Development’ and ‘Tackling Poverty and Social Exclusion’ (Welsh Government 2017).
 The aim of using CCTs are to make sure students learn key ideas and skills that is useful to them in real life and in possible future careers. As an example, in Wales the Welsh language is a key skill to learn, as it is in the interest of the Welsh Government to keep the language alive and in use. Welsh speakers will therefore be more attractive job-applicants, and may be considered more useful to their employers. They will be part of keeping the language and heritage alive and contemporary. 
In my micro-teach session, and in my placement, I teach adults. In order to do so successfully, I have to accept that teaching adults is quite different from teaching children. Adult are not interested in sitting still and listening, they want to take actively part in their learning, and link their learning experience to their own lives. Therefore, in my discussion in my micro-teach, we discussed using photography in everyday life, which was something my learners could relate to. (A1, A2, K1, K2, K3, K4, V1, V2. Appendix 3)

The term for teaching adults is ‘Andragogy’ whilst the term most used for teaching children is ‘Pedagogy’, and there are many similarities between the two. When teaching both children and adults, the main aim is to get certain information across, whether that is how to add numbers together, why photography is important or how to be a nurse.  
 Malcolm Knowles adopted the term in the late 20th century, and made originally four, now six, assumptions about adult learners (Finlay 2010). It starts with the need to know; adults have a need to know why they are learning something. Adult also have a self-concept, which will give them a need to self-direct some of their studies. Because they are self-directed in their lives, adults will want to have some say in what or how to learn. The third assumption is that adults have experience, which will impact their learning. Their experience can become both a resource and a hindrance in their learning. Adult learnings will have a readiness to learn, because as people mature, they will get ready to learn what they need to know in order to solve everyday tasks. It is therefore important that adult learners can relate what they learn to their lives. The fifth assumption is called ‘orientation to learn’ and implies that adults learn best when they can apply their learning immediately. Unlike children who need to learn first, then apply the learning, adults can learn almost instantly, which is something andragogy tunes in to. Lastly, adults have a motivation to learn that is often internal. Unlike children who needs things like gold stars or good exam results, adults are often more focused on what they personally get out of their learning (Knowles, 1990). All six assumptions link in to each other, focusing on the fact that adults are most motivated to learn when they can see why they are learning and how they can apply it in their own lives. Obviously, this happens with children as well, and not all adults know exactly what they want to learn and why. However, it is important to see the differences between teaching children and adults, as well as acknowledging their similarities. (K2, K3, K4, V1, V2. Appendix 3)
 
If pedagogy is considered to be ‘the science of teaching’ (Waring and Evans 2015), then surely ‘contemporary pedagogies’ must mean a contemporary and modern way of looking at teaching. 
 Teachers today need to use contemporary pedagogies, or contemporary teaching techniques in their lessons. The world of teaching has developed fast, and techniques that are being used today were not necessarily as common years ago. Andragogy is in fact an example of the development of teaching, and the creation of contemporary pedagogy, as andragogy is based on pedagogy. There is a vast number of different teaching techniques that can be used today, including group work, discussions, role-play, demonstrations, mind-maps and student hand-outs. The benefit of these is that the students get an opportunity to take an active part in their learning, giving them an opportunity to use the skills they require to learn most efficiently. (K2, K3, K4, V1, V2. Appendix 3)

Questions and discussions is both a contemporary teaching strategy, as well as a successful form of assessment. Discussions can, and should be guided by questions, however the quality of the discussion will vastly depend on the quality from the questions. Teachers can use a variety of questions, using them as a teaching technique. Good teachers will ask questions as they go along, and good questions can create different levels of thinking amongst the students. Open questions (like why, how or where) and linked questions (that reviews what has been discussed) are good examples of questions that can get a class discussion going. Opinion seeking questions can be used to make the students take the learning in to their own hands, and formulate information themselves. 
 Questions can also be the saving point for a teacher. Reversed questions can be used when teachers do not know the answers, turning the question to the class instead. It is important to give students time to answer, as well as reward them for answering. Questions in a class-room environment is possible the easiest and most widely used form of assessment. (A3, K2, K3, V1, V2. Appendix 3)

In my micro-teach session I used different contemporary teaching strategies in order to make my learners use several of their skills to learn. I first did a presentation (appendix 4), then I divided them in to groups to put together a timeline of the photographs I had talked about in my presentation (appendix 5), and lastly, we had a group discussion about the importance of photographs. I found this way of reaffirming the knowledge useful, because that way the learners retain it better. This was something I felt was successful in my micro-teach. (A1, A2, K1, K2, K3, K4, K5, V1, V2. Appendix 3)

Benjamin Bloom split learning in to a ‘spectrum’ of tasks or skills which he called a ‘Taxonomy’ (Petty 2009). The Taxonomy is built upwards, from the bottom to the top. The skills start off fairly simple at the bottom, and get progressively more difficult, but also more valuable and connected moving towards the top. Blooms Taxonomy is split in to six sections; knowledge, comprehension, analysis, synthesis and evaluation. It starts with knowledge, being able to state or recall something. Then comprehension comes in, when the learners actually understanding something. Above that there is application, which means taking what is understood and putting it in to action. These are the ‘low-order skills’, and they need to work in order for the remaining skills to function fully. A piece of knowledge needs to be understood before it can be by applied to something, and therefore be useful. 
 The top part of Blooms Taxonomy begins with analysis, something that gives an opportunity to slit a subject in to pieces and look more closely at the details. In Teaching Today, Petty suggests that there is two ways to analyse; with a knife or with spectacles. The knife-analogy describes cutting the subject apart, bit by bit, and analysing each piece, whilst the spectacles-analogy suggests to looking at the entire subject, but from different points of views, analysing each detail in turn.  After analysis comes synthesis. This is where the learners take the thinking skills in to their own hands and start using them to solve problems and create new ideas. On top of Blooms Taxonomy is evaluation, and as Petty says; ‘evaluation is to give the value of something, to state its strengths and weaknesses’, which is something learners will do, once they reach this part of the taxonomy. Evaluation gives them an opportunity to consider the worth of not only arguments and policies, but also their own work. (Petty 2009)

 Teachers use Bloom’s Taxonomy to ensure that their students retain the knowledge they gain in their classes. Though the three bottom stages are usually always met, teachers should use the top three stages as well, this will make the students use the knowledge and make it their own, and therefor remember it better and make use of it again in the future. 
It is part of ensuring students use several of their base skills to learn, like reading, listening, writing and talking. The more they use a subject, they better they will remember and retain it. 

I actively asked my learners questions during my micro-teach, both to make them participate more, but also to make sure they were following the subject. I found this worked well, and it gave me as a teacher a chance to assess the development of my learners as I was going along. (A1, A2, A4, A5, K2, K4, V1, V2. Appendix 3)

When teaching, teachers should use assessment in the classroom to determine the progress of their learners. Commonly, there are two forms of assessment that is used; formative and summative assessment. 
Summative assessment is the more classical approach and is often used to measure the leaners skills against an established model. This is commonly done through yearly tests and exams. It is the more traditional form of assessment. The key advantage of summative assessment is that it gives an evaluation of the effectiveness of schools, curriculum, or programs, however this can only be measured after that program has concluded. Summative assessment it literally “summing it up”, for instance at the end of a year (Minton 2005). Therefor it gives no opportunity to adjust the program to suit the students learning curve during the duration of program. However, it gives the opportunity to adjust a program on a long-term basis, altering the structure on a bigger scale, and over years develop programs or studies that continues to be exponentially successful. 
 Formative assessment however, is able to achieve a smaller, but no less significant assessment of students day-to-day learning. The main benefit of formative assessment is that it allows the teacher to adjust the teaching and learning as they go along, providing a more tailored experience based on the students’ needs and abilities. These adjustments, often given through descriptive feedback, give the students an opportunity to develop and solve problems based on their own abilities and skills, as well as being involved in their assessment process. Therefore, by the time of their summative assessment, they should all be able to perform on a higher level, the level required to get their diploma or progress to the next level. 
Descriptive feedback is perhaps the key to successful formative assessment. As Garrison and Ehringhaus states in Formative and Summative Assessments in the Classroom; ‘Descriptive feedback provides students with an understanding of what they are doing well, links to classroom learning, and gives specific input on how to reach the next step in the learning progression.’. Descriptive feedback can be given in a number of ways; through criteria and goal settings, observations of the students, student record keeping and questioning strategies (Garrison and Ehringhaus, 2011). (A3, A5, K3, K5, V1, V2, V3. Appendix 3)

Although this was my first attempt at a micro-teach session, I felt it was successful. Even if my lesson plan lacked some key elements, I have learned through this assignment what information those elements should contain and can use them in the future. 
I have learned to effectively use formative assessment, to guide students through discussions, to use the HEA’s standards and how to use cross-cutting themes. 
[bookmark: _GoBack]As a teacher, I should always continue to grow and develop, to follow my students and the world around me. I will aim to do so successfully. (A4, A5, K2, K3, K4, K5, V1, V1. Appendix 3)
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