	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Revisit Harvard referencing guidelines, to ensure accurate referencing.
	Gained advice and guidance from University librarian and continued to follow the Harvard referencing guidelines. 

	Targed/Target 2
	Ensure all claims are supported by relevant research.
	Endeavoured to ensure research used is relevant. 

	Targed/Target 3
	Proofread to avoid minor written inaccuracies.
	Had assignment proofread by two different people.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
	This report will focus on the development and use of School Development Plans within Primary Schools. The report will identify one priority from the School Development Plan for School X, anonymised following BERA’s (2018) ‘Ethical Guidelines for Educational Research’. This priority will be explored, identifying how the target was addressed and the impact made, using an evidence-based framework. 						School X is based in West Wales, with approximately 350 pupils on the school roll currently. The school has twelve classes, from Reception to Year 6, for pupils aged three to eleven years of age (My Local School, 2019). It has two Special Teaching Facility (STF) classes for pupils classified as having Autistic Spectrum Disorder, one Foundation Phase, and one Key Stage 2 class. School X is a Unicef Rights of a Child respecting school. School X is beginning to implement and develop curriculum changes, following the Successful Futures Curriculum Review (Donaldson, 2015), and is collaboratively working with pioneer schools in their cluster to identify and share best practice. 						The priority identified in School X’s School Development Plan and the focus of this report is “To develop a broad, balanced and appropriate curriculum that excites and challenges all learners” (Appendix 1). The report will examine the process used by School X to create, analyse data, and measure the impact of the School Development Plan. It will include research into the process of School Development Planning, and curriculum design, linked to the identified priority. 
Yikici and Altinay (2017, p. 513) define school development as aiming to strengthen a school’s ability to make changes to provide “more quality education and raising student success”. Welsh Government (2014a) guidance on School Development Plans notes that the plans should set out priorities and actions for a school to follow, in order to improve outcomes for learners. A School Development Plan is normally mapped out over a three-year period detailing how priorities will be targeted, with specific strategies to provide intervention, resourcing, funding, monitoring of data and identification of a responsible staff member for this priority (Huber and Conway, 2015). School Development Plans should be cyclical, an ongoing process, that is continually reviewed by staff and fed back to the development plan. Welsh Government (2014a, p. 7) propose four stages to a School Development Plan, “Self-evaluation, Strategic Planning, Making improvement/action and Reviewing impact”. This guidance suggests best practice for undertaking School Development Planning, a statutory requirement of schools (Welsh Government, 2014b). 		It is important for schools to consider their local community and school culture during the planning process and adapt their School Development Plans to reflect this (Yikici and Altinay, 2017). Ong (2016) highlights the importance of communication for a strategic plan to be successful. It is essential for all stakeholders to be aware of the key priorities of the school, in order to plan and work towards achieving a shared goal. The strategic plan will also help the school’s leadership team to organise both human and physical resources, keeping in mind the aims of the School Development Plan. As these priorities evolve, it may be necessary to redirect funding, resources, or staff to different areas of the school (Ong, 2016). 												Stevenson (2019) criticises the School Development Planning process, and identifies that even though these plans can look promising, without a clear strategy, providing context of how staff should implement change, they can become a tick box exercise, rather than a useful tool for schools. It can be tempting to want to work on a substantial number of priorities at once, however this can lead to lack of focus and difficulty distributing resources. As there is pressure on schools to produce and update School Development Plans, there is a risk that plans are written too quickly, without correct data gathering and analysis to identify the main priorities (Stevenson, 2019). This can also be a result of working from assumptions, rather than an evidence-based framework. Victoria State Government (2018, p. 1) defines evidence-based education as “an approach where the methods used are based on significant and reliable evidence”. This approach focuses on using evidence gained from scientific research, to make educational decisions. Xaba (2006) suggests that a potential risk to creating a successful School Development Plan, is a limited spectrum of stakeholders. It is important to gather data from stakeholders regarding their views on the school’s direction, however, if the stakeholders are not interested or do not participate, the data gathered may not be reflective enough of the school community. Therefore, it is important during the self-evaluation and strategic planning phases that the evidence-base is reliable. 			As identified in School X’s School Development Plan, curriculum design and development are a substantial and relevant priority. Alvior (2014, p. 1) defines curriculum development as a “systematic process to create positive improvements in the educational system”, noting the need to keep up to date with societal changes and developments across the globe. In Wales, Professor Donaldson was commissioned by the Welsh Government to undertake a curriculum review, ‘Successful Futures’, where he proposed changes to the way education is delivered in Wales (Donaldson, 2015). The Curriculum for Wales framework sets out guidance for schools in Wales regarding proposed legal requirements of the school, guidance on how to develop their own curriculum, and the principles of assessment (Welsh Government, 2020a). 										Curriculum reform for Wales and schools’ independence and ownership to develop their own curriculum, is often referred to as exciting. It is recognised that it provides opportunities for schools to develop their curriculum to be relevant to their community, including local and global issues (Newton, 2019). Jones (2019) and Wilson and Miller (2018) propose that schools being allowed to design their own curriculum can provide current and relevant learning opportunities and pedagogy, supporting and embedding in pupils the notion of lifelong learning. However, Jones (2019, p. 6) notes that the concept and skills required to design a curriculum may be lacking in our teaching workforce, suggesting this will require a “deep culture change” for everyone involved. For many schools across Wales there may be a lack of resources available to support and train teachers, in how to design their new curriculum. This could appear daunting and unrealistic. However, many teachers and senior leadership will relish the opportunity to influence the content they teach and find this brings a new life into their pedagogy and teaching (Newton, 2019). The Welsh Government has provided guidance for schools on undertaking their curriculum design. Critics of the proposed changes argue that there could be wide disparities between pupils’ learning across Wales, influenced by several factors including funding (Lewis, 2018). However, the Curriculum for Wales framework clearly identifies core statutory elements of the new curriculum, which schools must shape their ideas around. This is to mitigate against lack of continuity between schools across Wales (Welsh Government, 2020b).  	
	As proposed by Welsh Government (2014a), School Development Planning works in a cycle, with four stages. The first stage and a recommended starting point when developing a new School Development Plan is ‘Self-evaluation’. Department of Education (2020) suggest that self-improvement should be at the heart of a School Development policy, arguing it can improve outcomes and learning experiences for all pupils. Aware of the current changes for schools, Estyn’s (2020) ‘Evaluation and Improvement Resource’ notes that schools will need to self-evaluate before undertaking their curriculum design process. To support schools through this process Estyn is introducing a ‘National Evaluation and Improvement Resource’, which will “evolve and adapt to support schools through the reform journey, reflecting the changes our schools and learners will face as the new curriculum is rolled out” (Estyn, 2020, p. 1). Many schools may combine the curriculum reform with reviewing their School Development Plan, as the two processes complement each other. Through the self-evaluation process School X has identified qualitative and quantitative data to shape their reflection. School X reference their Estyn report in their School Development Plan (Appendix 2), noting the recommendations have fed into the creation of priorities. Further data gathered by School X included parent/guardian questionnaires and working with their Governing Body. School X have a well-established Pupil Voice group that are actively involved in feeding back to the school (XXXXXXX Primary School, 2020). 		Following self-evaluation, one priority identified and the focus of this report was “To develop a broad, balanced and appropriate curriculum that excites and challenges all learners” (Appendix 1). In ‘Strategic Planning’ the key stakeholders for the school will need to consider the impact of curriculum changes. Key stakeholders will include the local community. This is particularly pertinent as the curriculum changes will make pupils’ learning more relevant to the community in which they live (Donaldson, 2015), establishing links with local community members and services, to enrich and enhance pupils’ learning. These stakeholders are often referred to in Bronfenbrenner’s Bioecological Systems Theory, noting the interrelated relationships between communities (Ettekal and Mahoney, 2017). School X was unable to share any data regarding the strategic planning process for their School Development Plan, however the Welsh Government (2014a) ‘School Development Plans’ guidance proposes several stages to be considered. The Senior Leadership Team of School X, the teaching staff and governing body, will work together to identify the areas of development from the data and reflection, then prioritise these in order of importance. Clear success criteria will need to be developed, to ensure the priorities are tangible and staff have a clear understanding of how to work towards supporting these goals. The strategic development should identify how School X will work with the community and what resources will be required. The strategic planning should also review previous targets, and evaluate their successes or identify further work required, before progressing. 				School X has commenced an action plan working towards identified priorities. The school has started embedding the four purposes into their daily lessons and has restructured the curriculum into Areas of Learning and Experience. School X has introduced ‘Feel Good Friday’, which involves enrichment activities in the afternoon, including School Council, Eco Club or Health and Wellbeing, which rotate on a three-week cycle. All pupils Year 2 and above are involved in these activities, as School X moves away from a two-phase setting. At the start of the year the teaching staff were reallocated year groups, with Foundation Phase teachers moving into KS2, to try and introduce Foundation Phase pedagogy and styles of teaching. This supports Donaldson’s (2015) Successful Futures report, where he notes the importance of teaching across Areas of Learning and Experience, creating cross curricular links where relevant, as opposed to teaching in subject blocks. Finally, as these changes have been relatively new and are still ongoing, the involvement of pupil voice in the curriculum development has been a significant factor for School X. All teachers are required to complete EPIC (Everybody Planning In Class) feedback at the start of a new topic, to engage and excite pupils, and allow them to influence the direction of their learning. Welsh Government (2020a) emphasise the proposed curriculum will provide teachers with   autonomy to shape and direct learning in their classes, incorporating pupil voice. Recognising the impact and importance of community involvement in curriculum design, School X has invested in building further community links.						School Development Plans are noted as live documents, which should be continually reviewed and revisited (Welsh Government, 2014a). Estyn recommends that the School Development Plan should be reviewed at least annually and be reflective of the school’s current state (Estyn, 2020). School X had not undergone a formal reflection of their School Development Plan as yet, so was unable to share this data. However, the reflection may take place with the staff team initially, over an Inset Day or an afterschool staff meeting. This will be further discussed with the Board of Governors and stakeholders.   
	Masters’ (2016) ‘Schools as Learning Organisations’ report emphasises the necessity of reviewing a development strategy and evaluating its impact on the desired outcomes. He notes that through these improvement strategies we should be aware “this is not about revolutionary change, but rather evolutionary change” (Masters, 2016, p. 4). This is an important factor for School X to consider whilst evaluating its progress against the identified priority. Curriculum design and implementation is not a process to be rushed, but instead should be a gradual process as changes are tried and tested in the school. Reform fatigue is important for schools to be aware of whilst designing their new curriculum and implementing changes. In 2011, Wales embarked on a school improvement reform where schools highlighted the considerable volume of change and short time span, risked creating a ‘reform fatigue’ (OECD, 2017). Therefore, School X took a measured approach to their implementation and introduced selected developments and changes in a phased process. Welsh Government (2020c) detail in their guidance on implementing a new curriculum, the importance of reflecting and revising curriculum content and design throughout the process. Further guidance and requirements of the curriculum are to be released by the Welsh Government in due course (Welsh Government, 2020a). Therefore, it is essential School X remains flexible and reflective while new aspects of their curriculum are trialled and tested, being responsive to new guidance from the Welsh Government. Aware of the significant changes, Estyn has suspended school inspections for one year and instead will conduct ‘engagement visits’ to evaluate how well Curriculum for Wales is being implemented (Phillips, 2019).  										School X identified in their School Development Plan a set of success criteria for the priority “To develop a broad, balanced and appropriate curriculum that excites and challenges all learners” (Appendix 1). A key element of the success criteria was to share best practice amongst all staff. Informal sharing of best practice takes place, through discussion and planning between year groups, during learning walks, and on INSET days. School X may wish to utilise their Area of Learning and Experience Leads, asking them to research best practice within the sector and share with the rest of the staff. As staff collaborate to write the new curriculum, it will be important to draw out best practice, ensuring innovation and consistency for all pupils. 							Community and stakeholder engagement will be a significant factor to the success of a new curriculum. School X have well established and meaningful links to the community. The school frequently invites guest speakers, organises workshops and events for pupils, including linking to secondary schools. Strong relationships with secondary schools will ensure that the curriculum in both settings complement each other, to enable smooth pupil transition. The local community including police officers, local council teams and fire rescue teams are well utilised and purposed by the school, however, there are likely to be many parent or family links that have yet to be explored. This is an area School X could consider when mapping new topic themes. When working with the community School X must be aware the needs of both the community and the pupils are being met, being flexible and adaptable in their approach.
	A pupil’s time at school is often referred to as a journey, in which they grow and change, as their knowledge, experiences, and life evolves around them. It is therefore essential that schools reflect this, moving along the journey with their pupils. School Development Planning used effectively in schools can structure ongoing review and change, in a manner that supports the school community. School X’s priority, “To develop a broad, balanced and appropriate curriculum that excites and challenges all learners”, highlights the school is working to remain current with educational developments, namely the Curriculum for Wales reform (Welsh Government, 2020a). Curriculum changes can offer unexpected opportunities, enabling the school through school development planning techniques to evaluate ideas, implement change, and measure success. The community of the school, including the pupils, teachers, and families, must be considered during these processes. These stakeholders will determine the success of a new curriculum and are those who will benefit directly from it. 									Undertaking research into the School Development Planning process and evaluating the use of this in School X has helped me to identify how I will contribute during my future practice. As a teacher I will be able to contribute to school development planning and curriculum design, as these evolve over the next few years. I will be mindful to always consider the feedback of my pupils, parents and community, ensuring they are involved in the changing journey of Welsh education. 
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Appendices
Appendix 1
School Development Plan
2019-2020
Dear Families
Thank you to all the families who took the time to feed back to us about what the school does well and what it needs to do to further improve.  Thank you also to the key stage 2 children who completed the pupil questionnaires asking about what they think we need to improve. We have taken this feedback and used it to develop the School Development Plan (SDP) for the next academic year. We are continuously striving to improve all aspects of our provision and understand that we need to be mindful that communication is as timely and as useful as possible. With this in mind, please find below a summary of our SDP for 2019-20. A full copy is available on request and will be placed on the website from September. 
	Target for improvement
	Success Criteria

	Priority 1: To develop the quality and effectiveness of leaders at all levels

	1. Middle leaders are trained and able to effectively evaluate provision in their AoLe- coverage, standards, quality of teaching and learning
2. Performance management reviews completed and effective targets set
3. Senior TAs appointed and effectively manage the day to day work of TAs- timetables, lunchtime cover
4. TA training programme implemented- as identified by TAs


	Priority: To develop a broad, balanced and appropriate curriculum that excites and challenges all learners
	1. Long Term plans show complete coverage of statutory curriculum
2. Medium term plans show effective coverage of skills to be taught/ assessed
3. Practice worthy of sharing is disseminated to all staff
4. All staff accurately evaluate their own work linked to clear guidance
5. An exciting and effective curriculum with a range of experiences is available for all pupils


	Priority: To improve provision for well-being across the school
	1. Development of wellbeing facility in demountable building
2. Further development of Wellbeing intervention across the school
3. Improved outcomes using Boxall wellbeing profile for pupils accessing wellbeing intervention.  

	Priority: Standards and Skills- Welsh Oracy, DCF
	1. Improved outcomes in welsh Oracy across the school
2. Improved outcomes in Digital Framework
3. PPR demonstrate that nearly all pupils make expected progress across phases from starting points.


 
Appendix 2
School and Governing Body appraisal of the progress with 2018/2019 priorities
	
	Good Progress
	Strong Progress
	Satisfactory Progress
	Limited Progress

	Priority 1: To develop the quality and effectiveness of leaders at all levels

	Appraisal: Middle leaders effectively undertake their roles at the school. Valuable time is allocated for them to undertake a wide variety of self evaluation activities which ensure they contribute fully to the strategic direction and improvement of the school. Middle leaders successfully audit the provision for pupils in their area and identify accurate ways forward which are acted on purposefully by all staff. The school has created a working environment where staff feel valued, safe to take risks and committed 
to the vision of the school which is exceptionally communicated. 
Middle leaders are very successful in supporting the professional development of their colleagues, for example by providing training 
on the reading behaviours, Numicon and Foundation Phase philosophy. They effectively identify good practice within the school and usefully ensure that this is shared via discussion and formal means such as ADDS sessions or joint planning of lessons. Middle leaders are very successful in taking charge of their own professional development, for example by undertaking professional reading, research based projects , attending professional development opportunities and undertaking professional qualifications such as Masters degrees. Middle leaders have a sound understanding of standards within their areas of leadership. Effective book looks, discussion with pupils, analysis of data and learning walks are a regular feature of their work. 
Senior leaders effectively undertake first hand lesson observations to determine the quality of teaching in the school. However, this is at an earlier stage of development for many middle leaders. Middle leaders are able to articulate a thorough knowledge of strengths and areas for development in their area of leadership. The outcomes of their self- evaluation are successfully included in the priorities for the school.
	
	
	
	If targets were not reached, then a short statement should be included on the reason for this, and an outline of any remedial steps to be taken. This statement should not include any reference (direct or indirect) to individual members of staff.

	Priority 2 To develop a broad, balanced and appropriate curriculum that excites and challenges all learners

	Appraisal: The school has successfully introduced consistent, whole school pedagogical principles which are now consistently applied by all staff. In discussion with pupils, they describe they enjoy learning, are excited by their challenges and find the curriculum extends their skills. EPIC planning allows teachers to successfully provide lessons which are built on the interests of the pupils, this had led to higher levels of pupil engagement for nearly all pupils. Whole school topics are currently being updated in line with the new curriculum, building on existing good practice and identifying opportunities to further promote the four core purposes and what matters statements. 
The school has strengthened wider community links to support the new curriculum and engaged with other schools to share and observe best practice. A highly effective Literacy Lounge has been implemented by the school. In this area, nearly all pupils engage with high quality, differentiated challenges which ensure independent learning. The work produced here is commensurate with the work produced in subject specific books.
	
	
	
	

	Priority 3: To refine pupil progress reviews so that all pupils receive appropriate intervention and support

	Appraisal: High quality pupil review meetings now take place termly, where robust
discussions around pupil progress take place between staff and senior leaders. From these meetings, high quality provision is put in place to support those not making expected progress and further extend those who need it. A comprehensive whole school intervention timetable is now in place. This has ensured regular and consistent opportunities for the identified pupils to receive the support they require. High quality nurture provision is now included for those pupils who require it. The outcomes of the interventions are now comprehensively recorded in intervention files which are passed on to the receiving teacher, ensuring a seamless and effective transition for
those pupils.  The school is now successfully measuring and monitoring not
only provision but the impact of the groups and the outcomes of the pupils
involved.
	
	
	
	

	Priority 4: To ensure that nearly all pupils are making expected progress in their phase in English (LLC) and mathematics (MDT)

	Appraisal: 
Termly pupil review meetings now indicate that nearly all pupils are making
expected progress in these areas. When they are not, the reasons for this
are noted and provision implemented. Analysis of Teacher Assessment data 
for 2019, shows that nearly all pupils in Y2 and Y6 made expected progress
from their starting points and between Key Stages.  There has been
significant progress for the Y6 cohort, where in Y5 only a majority of pupils
were making expected progress. This indicates the effectiveness of the pupil
review system and the interventions provided from the data collected.
	
	
	
	

	Priority 5: To develop welsh oracy across the school


	Appraisal: A clear and consistent structure for Welsh Oracy is now in place and being implemented successfully by all staff. Nearly all pupils now use a range of
Welsh phrases successfully in all aspects of their school life. A recent peer
review undertaken by a serving Headteacher from a Welsh medium primary
school indicated that standards were good in this area.
	
	
	
	





Three-Year Priorities 2019 – 2022
	2019-2020
1. Standards
2. Well-being and attitudes to learning
3. Teaching and Learning Experiences
4. Care guidance and support
5. Leadership


	To review systems to ensure that nearly all pupils are making expected progress in English (LLC) and mathematics (MDT) 

To review provision and progress in Improving  skills (literacy, numeracy, ICT, thinking, Welsh)



	To review the curriculum in line with Donaldson so that it excites and challenges all learners.  (Reviewing planning for: themes / topics (considering Successful Futures curriculum), rich tasks, maths, outdoors)
To review provision for IT 

	LD 1a)To review the quality and effectiveness of leaders at all levels, so that they impact on outcomes for all learners- trust trios, monitoring, action research, AoLe monitoring, performance management , mentoring of middle leaders by senior leaders- Self sustaining system! Review of SDP
LD1b)To continue the work of the governing body so that they have an impact on the standards for pupils through first-hand self-evaluation
To continue processes to effectively involve all stakeholders (in particular pupils) in school development planning and improvement and in self-evaluation


	2020-2021
1. Standards
2. Well-being and attitudes to learning
3. Teaching and Learning Experiences
4. Care guidance and support
5. Leadership


	Improve standards in numeracy across the curriculum

Improve standards in literacy across the curriculum

Improve standards in welsh across the curriculum
Improve standards in science 
	To improve the range and quality of teaching approaches across the curriculum so that 100% is good or better
To improve planning for all learners so that challenge is appropriate for all.
TO IMPROVE ATTENDANCE AND PUPIL PARTICIPATION (particularly eFSM)

To review the impact of pupil progress reviews on pupil progress
	To develop middle leaders so that they impact on outcomes for all leaders
Monitoring impact of digital learning
To review the impact of policy and approach to developing/ sustaining well being

	2021-2022
New Estyn Framework

1. 1. Standards
2. Well-being and attitudes to learning
3. Teaching and Learning Experiences
4. Care guidance and support
5. Leadership


	To develop the quality and effectiveness of leaders at all levels

To ensure that nearly all pupils are making expected progress in their phase in English (LLC) and mathematics (MDT)
To improve welsh oracy across the school

	To develop a broad, balanced and appropriate curriculum that excites and challenges all learners
To refine pupil progress reviews so that all pupils receive appropriate intervention and support
	To refine pupil progress reviews so that all pupils receive appropriate intervention and support









Priorities for 2019– 2020
	Priority: To develop a broad, balanced and appropriate curriculum that excites and challenges all learners
Key Question and  Quality Indicator: Teaching and Learning
	
	Related to the Post Estyn Inspection Plan: Rec 1, Rec 3

	
	
	Success criteria in terms of standards or quality:
· 

	Internal Accountability: KT, SLT, Curriculum Leader, AoL leads
	Accountability to the Governing Body: 
	
	

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	
	

	Actions  
	Who?
	When?
	Monitoring
(Who? What? When?)
	Professional Development Needs

	Source of Finance and Cost
	Evaluation
	Rag Rating

	Term 6 (Pre Plan Actions)
1 To refresh  whole school staff in FP pedagogy and to evaluate how effective  roll  out has been in KS2..
	All staff
	June 2019
	All staff
ADDS
All staff

	AC to shadow CGS. AC received training with lead FP practitioner.
	N/A
	
	

	Term 1
1. Outdoor areas have been improved. Resources have been purchased in preparation for 2019- 2020. More emphasis now needed on effective provision, ensuring learners have the best opportunity to deepen their application of skills. 
	All staff
	Ongoing
	Trust trios
Autumn Term
SLT members of Trust Trio to feed back
	TA’s 
Outdoor learning training
	5k costs for 6 outdoor sheds and resources
	
	

	2. To develop the curriculum, allowing increased input of pupil voice and providing opportunities to become familiar with the new curriculum (2022).
· Endangered animals planned with new progression steps
· Pupil voice- pupils to pick at least one new topic this year and to further embed epic planning following success of immersion days
· Opportunities to develop one through novel/drama/picture book of pupils’ choice







	All staff and pupils
	Starting Autumn term 2019
	Trust Trios
AoL leads
	KW/TD/CD Erw conference for AOL’s and new curriculum

KW/CD visit Pioneer school, GUPS to look at how pupils innovate curriculum.
HD visit to pioneer school LPS to look at challenge across the key stages.
	
	
	

	3. Four core purposes to be revisited to aid understanding and to ensure this becomes the driver
	All staff


Y5/6 trial planning starting with 4 core purposes
	Autumn term 2019


Autumn Term
	Listening to learners


Staff discussions
	ADDS




ADDS
	
	
	

	4. Area of learning teams to look at new curriculum following Maths model over 3 stages- See Leadership Plan
1. Start with What Matters statements 
2. Discuss language used in new curriculum 2022
 Compare with current statements
	TD
	Introduce model on Inset day
	SLT 
	
	Time out of class for AOL leads 
5 x supply days
	
	

	5. Further develop home school learning  links-
Meet The Teacher
How we teach Lit/ num workshops
	Teaching staff and parents
	Sept 2019
	KT
	
	
	
	

	Term 3
	
	
	
	
	
	
	

	Evaluation of: 
1. Outdoor areas have been improved. Resources have been purchased in preparation for 2019- 2020. More emphasis now needed on effective provision, ensuring learners have the best opportunity to deepen their application of skills. 
	All staff
	Ongoing
	Spring Term 
SLT members of Trust Trio to feed back
	TA’s 
Outdoor learning training
	5k costs for 6 outdoor sheds and resources
	
	

	Evaluation of:
2. To develop the curriculum, allowing increased input of pupil voice and providing opportunities to become familiar with the new curriculum (2022).
· Endangered animals planned with new progression steps
· Pupil voice- pupils to pick at least one new topic this year and to further embed epic planning following success of immersion days
· Opportunities to develop one through novel/drama/picture book of pupils’ choice







	All staff and pupils
	Starting Autumn term 2019
	Trust Trios
AoL leads
	KW/TD/CD Erw conference for AOL’s and new curriculum

KW/CD visit Pioneer school, GUPS to look at how pupils innovate curriculum.
HD visit to pioneer school LPS to look at challenge across the key stages.
	
	
	

	Evaluation of: 
3. Four core purposes to be revisited to aid understanding and to ensure this becomes the driver
	All staff


Y5/6 trial planning starting with 4 core puroses
	Spring term 2020



	Listening to learners


Staff discussions
	ADDS




ADDS
	
	
	

	4. Cross Phase ‘Schmae’ day- Language AoLe day- Welsh Immersion day- class swops. Read stories/ write stories
	All staff
	Spring 2020
	KT
	ADDs to plan
	NA
	
	

	Term 5
	
	
	
	
	
	
	

	Evaluation of: 
1. Outdoor areas have been improved. Resources have been purchased in preparation for 2019- 2020. More emphasis now needed on effective provision, ensuring learners have the best opportunity to deepen their application of skills. 
	All staff
	Ongoing
	Summer Term 
SLT members of Trust Trio to feed back
	TA’s 
Outdoor learning training
	5k costs for 6 outdoor sheds and resources
	
	

	Evaluation of:
2. To develop the curriculum, allowing increased input of pupil voice and providing opportunities to become familiar with the new curriculum (2022).
· Endangered animals planned with new progression steps
· Pupil voice- pupils to pick at least one new topic this year and to further embed epic planning following success of immersion days
· Opportunities to develop one through novel/drama/picture book of pupils’ choice







	All staff and pupils
	Starting Autumn term 2019
	Trust Trios
AoL leads
	KW/TD/CD Erw conference for AOL’s and new curriculum

KW/CD visit Pioneer school, GUPS to look at how pupils innovate curriculum.
HD visit to pioneer school LPS to look at challenge across the key stages.
	
	
	

	Evaluation of: 
3. Four core purposes to be revisited to aid understanding and to ensure this becomes the driver
	All staff


Y5/6 trial planning starting with 4 core puroses
	Summer term 2019


Summer Term
	Listening to learners


Staff discussions
	ADDS




ADDS
	
	
	

	4. Cross phase ‘Health and Wellbeing’ day
	All staff
	Summer Term during whole school topic
	KT
Listening to learners
	ADDs for planning
	NA
	
	



