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	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	Darren Jones
	Student ID number:
	2016220

	Programme:
	Graduate Diploma in Policing (GDIP) 

	Module:
	Operational Policing Practice 3 

	Module code:
	BMP6005D
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Alison Cooke  
	Internal Verifier:
	

	Assignment Title:
	See below
	Word count (or equivalent):
	Essay 5000 Words

	Submission deadline:
	30th May 2022
	Return date of provisional marks & written feedback:
	

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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Critically evaluate the ‘professionalism of the police service’ Consider ‘maintaining professional standards,’ ‘ethical and inclusive’ and ‘coaching and mentoring’

The professionalism of the police was brought about as a result of a review conducted by Peter Neyroud and commissioned by the then home secretary Theresa May (May, 2011). It was found during this review that the approach to policing was largely designed around 1940 and as a result needed to be updated, to better understand modern problems facing police. 
Police and crime commissioners were introduced as part of this review and were supposed to be independent and transfer power away from government and allow them to create local crime and disorder plans. Although a PCC is independent of the police Mr Michael was a member of parliament for Labour and has been in the post of police and crime commissioner since 2012 (The association of police and crime commissioners, n.d.) and is the only person to hold this position to date, Mr Michael has in his tenure seen 2 chief constables appointed, and also worked alongside another. 

Sir Robert Peel expected police officers to be men of higher than average intelligence, this is now supported that police officers need to have a degree which is level 5 upwards. This was brought in so all forces had a level of consistency in the way they recruit and so that all specialist roles had an accreditation. Unfortunately, this could be a deterrent to people who are considering joining the police as they don’t consider themselves as academic. Take this in to consideration along the level of work that needs to be completed around working shifts and this could put off many good potential candidates. According to the UCAS website being a degree holder helps in your service as a police officer, an officer has provided feedback and they state: “Soft skills acquired at university have undoubtedly helped. Knowing how to write coherently and persuasively is critical to many aspects of policing – e.g. submitting a case file for charging to the Crown Prosecution Service.” (www.ucas.com, n.d.) From speaking to colleagues who are undergoing this training there is a mixed reaction, with the majority of people struggling to balance the required 280 hours of self-study while learning the role and maintaining a family life. The police federation report that some forces have a attrition rate of 19.3% since the start of the program and while others have rates far lower it would appear that some forces are struggling to retain the new officers they are recruiting. The police federation also goes on to say that some student officers are struggling financially and the current rates of pay increased their intention to leave the police service. (Police federation, 2022)

It is important at all times police officers maintain professional standards, even when off duty. Police officers according to Sir Robert Peel are the public and the public are the police, Officers are held in a higher regard and as such when an officer does something wrong on, or off duty then there is fall out for the organisation. One major incident that can support this is the death of George Floyd in America, the officer acted in a manner that would have breached the standards set out by the police and rather than seeing this as one person who has acted poorly, marches have taken place and demands made to defund the police. (Levin, 2020)

One of the Peelian principals for policing in the UK was policing by consent and this remains a key principle to this day, the professional standards department is responsible for investigating and management of officers who fall short of the required standard. The independent office for police complaints was created in 2018 and is responsible for investigating allegations of serious corruption or assault, misconduct by officers and serious injury or death or a person when with, just before contact with police. If an officer is dismissed following an investigation under the police conduct regulations 2012, or police performance regulations 2012 they can be placed on a barring list. The college of policing will make a decision on whether the information is published, and when considering this they consider things such as national security and the effect on other investigations, when placed on the list ex officers and staff will remain on it indefinitely unless they win an appeal against their dismissal. (College of policing, n.d.)

Diversity is key to the policing community as the police are supposed to be representative of the communities they serve. By having a diverse workplace, we are able to better understand the requirements of different communities served by each service. In March 2021 92.4% of the workforce were white compared to only 7.6% from BAME communities. (www.gov.uk, n.d.) While this number appears to be very low when considered against how the population of Wales defines their ethnicity it doesn’t appear to be the case. In 2022 statistics from 2018 to 2020 shows 95% of Wales are white so considering 7.6% of police come from BAME communities South Wales would be representing their communities. This however is not the case as only 2.6% of South Wales police officers are from Black, Asian and Minority ethnic groups. (Hayward, 2020)

Coaching and mentoring are in the most basic sense both look at the same outcome, the development of the person and helping them develop their skills and to grow.  

The role of the coach is similar but would have specific training in specific skills such as questioning, listening and promoting reflection. The coach isn’t there to advise or instruct rather than to encourage the person to find their own answers. (Bates, n.d.)

A poor experience while being mentored can impact staff, their future success and that of the organisation. Studies have been conducted and “Results indicate that protégés with mentors perceived to have self-enhancement values experienced more negative mentoring while protégés with mentors perceived to have self-transcendence values experienced less negative mentoring. Those who experienced negative mentoring had less organizational commitment, job satisfaction and perceived career success.” (Illies & Reiter-Palmon, 2020)

In order to answer this question, it is important to know and identify what an investigation is and the rules of disclosure. It is also important to identify the different types of crime that are dealt with by the police. 

Volume crime is “any crime which, through its sheer volume, has a significant impact on the community and the ability of the local police to tackle it. Volume crime often includes priority crimes such as street robbery, burglary and vehicle-related criminality, but can also apply to criminal damage or assaults.” (College of policing, n.d.) Serious crime is defined in section 93(4) of the police act 1997 as conduct which involves the use of violence, results in substantial gain or is connected by a large number of persons in pursuit of a common person. Complex crime as is suggested by the name involves serious crimes such as murder, manslaughter, terrorism and complex fraud cases these can sometimes be on a national scale.

A police investigation starts as soon as a call is received by the call taker via the 999 or 101 system, the operator is also the start of the evidence gathering process and this is also where the disclosure starts. The criminal procedure investigations act of 1996 also known as the CPIA outlines the ways investigators such as the police must record, retain and reveal the information to the defence. 

Sometimes the call taker is told immediately who is responsible for the offence and maybe the location of the offender. In an instance like this the initial responding officer starts the process of gathering evidence, arresting the subject and ensuring evidence is preserved where and when appropriate. The most basic principle of this could be identifying scenes, a scene could be a place or a person where evidence is present. This could mean starting a scene log and ensuring all people who walk through the scene are accounted for or it could be identifying forensic opportunities for other departments. It is essential that the scenes are identified and preserved as soon as is practicable.


It is important that any disclosure of rape and the following questions are not recorded as this can have an adverse effect when it is time for an A.B.E. interview. An A.B.E interview is achieving best evidence this is used when the victim is an intimidated witness. The crown prosecution service or the CPS defines an intimidated witness as someone whose evidence may be diminished though fear or distress. (www.cps.gov.uk, n.d.) In the example of a sexual assault or rape the victim would be vulnerable due to the nature of the offence.


When conducting investigations that are more serious in nature, they are dealt with by with by specialist officers who have completed additional training. The qualification required to work on such departments is the National Investigators Examination (NIE), the college of policing states that the purpose of the NIE is to identify candidates who have sufficient level of knowledge, understanding and application of the relevant laws to perform effectively as a PIP level 2 trainee investigator. The professionalising investigations program (PIP) was brought in in 2003 and it was to develop national standards, and is broken in to 4 levels which range from initial training to the strategic management of complex investigations. (https://www.app.college.police.uk, n.d.)

The difficulty with this is the PIP level 2 is only for people who are in investigative roles who are not always the first people to attend at more serious incidents, which is why working together in unison with other departments is of the utmost importance. The departments who then specialise in more complex crimes will consider things that may not be apparent to the attending officer, things such as the Modus Operandi and forensic opportunities. These will be more apparent when officers are in possession of details about the crime, the initial attending officers would be able to identify access routes, people who have access to the location and anything else they can gather. 

When this information is gathered the other teams can analyse what evidence they can gather. A scenes of crime officer is able to look at the terrain, weather conditions, items alien to the scene and when they possess this, they are able to identify whether their attendance is required. If there has been adverse weather this would limit the ability to gather footprints, footprints left at the scene are used to identify people via the prints in the samples and any wear and tear on the sole of the shoe. A footwear identification can be as helpful as a fingerprint when identifying persons at the scene, everyone is aware of fingerprints but footprints are less likely to be avoided.

Information and intelligence can come from many sources and these include electronic databases such as the police national computer (PNC), and the police national database (PND) more data can be obtained by a CHIS.
The Regulation of Investigatory Powers Act 2000 (RIPA 2000) defines a CHIS as someone who:
· (a) establishes or maintains a personal or other relationship with a person for the covert purpose of facilitating the doing of anything falling within paragraph (b) or (c);
· (b) covertly uses such a relationship to obtain information or to provide access to any information to another person; or
· (c) covertly discloses information obtained by the use of such a relationship, or as a consequence of the existence of such a relationship. (Gillespie, 2020)

After the investigation identifies a person of interest is where CPIA starts to become more relevant, CPIA states that information gathered must be disclosed. This includes anything that could hinder the case against the person who has been arrested or charged. This is to ensure a fair trial and to avoid miscarriages of justice, all of the information gathered must be put in to categories and the process of categorising this information is known as the disclosure test. The disclosure test is broken in to evidential and non-evidential, from there the non-evidential is broken down again to relevant and non-relevant documents. Anything that is (https://assets.publishing.service.gov.uk, n.d.)

Evidential gets disclosed this includes all statements and any MG form, then relevant documents also get sent to the defence. In the case of these documents some information may need to be redacted before it gets sent, personal information is redacted as it could put witnesses at risk. Anything non-relevant would need to be retained but no necessarily disclosed. 





















Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

In order to answer this question, I am going to first look at the sources of information available to the police and how intelligence is then graded then how it is communicated back to officers. Also, I am going to look at the history of evidence-based policing and how it impacts front line police officers.

Information provided to the police can come in many forms and from many sources and this helps the organisation grade the level of reliability. Information is sanitised before it can be used as intelligence, this is currently done using a 3*5*2 system. In this system source evaluation, intelligence evaluation and handling conditions are considered. The source evaluation looks at the reliability of the source, things that normally give the best score are technical evidence and information submitted by officers. (Adams, 2020)

Information can come from requests made to the public via social media or from crime stoppers, from members of public who approach officers on the street and want to support police or from police officers themselves who have witnessed something. Information can also be provided through the use of a covert human intelligence source (CHIS), these are people who provide information to the police and also maintain a relationship with the offender for the purpose of providing that information to officers. A CHIS has a manager who recruits, develops and is responsible for the welfare of the CHIS (College of policing, n.d.)

Issues around crime stoppers requests and where members of the public wish to remain anonymous, Due to the inability to review the persons intentions it instantly effects the ability to correctly identify the source evaluation and can result in a poor grading of good intelligence.  This information is reviewed by a trained analyst who can help build a case against someone by gathering and compiling the intelligence that has been provided. 

Eventually when enough evidence has been gathered it helps officers in doing proactive policing. It provides evidence that is taken to a magistrate in order to obtain and swear out a warrant in order to search for evidence of an offence, whether that’s a section 8 warrant for evidence of indictable offences or a section 23 misuse of drugs act warrant. In order to obtain a warrant an officer must comply with section 15 PACE which “places an obligation on the person applying for a search warrant to set out in the application, the grounds for making the application, the power under which the warrant will be issued (College of policing, 2020) as well as other key points. 
Without this information passed from members of the public these warrants would be difficult to obtain and officers would only be able to enter the properties of these people if they were able to arrest them as they left the premises and conduct a section 32 search there and then or get a section 18 search authorised. The relationships police maintain with members of the public date back to the principals of policing as set out by sir Robert Peel who said “the police are the public and that the public are the police” (gov.uk, 2012)

Information provided to officers can also come from back-office staff and their observations when dealing with people. These staff can add warning signals on things they have overserved or items recovered upon a person, these are then added to PNC and are passed to officers when conducting a PNC check on someone they are dealing with. 

The information gathered can be passed to officers who are dealing with a person at the side of the road by using the police national computer system (PNC) an officer can ask for a check and the control room operator will pass information held which can include warning signals, orders the person is subject too and also if there are any ailments the officers should know about. 

As well as this the intelligence forms part of a daily briefing that officers have at the commencement at the start of their tour of duty, they will be informed of outstanding suspects as well as information about possible incidents that have been reported by members of the public. Such incidents can include possible protests or arranged group fights, the downside of this is while the public are doing all they can to help the police it can mean resources are pulled to a location that can change dynamically or the event could have been a hoax.

All of this information no matter how it comes to police goes to a centralised department who sanitize and disseminate the information back to officers, at present this is passed back by way of a daily email that gets sent around 1500. This is toward the end of the day shift who are as a result not able to act on any changes from the previous email, this also includes persons who are responsible for drug dealing and their locations.  While this information has been sanitized and passed back to officers, it is difficult to act on as locations of offences are not static and descriptions of persons involved can change in a very short period of time. 

When information is passed the medium used must also be considered, if it is in the form of an email the information must be accurate, brief and hold the attention of the person receiving it. If this can not be done then another medium should be considered. It is also essential that the oncoming staff are provided with the appropriate length of time to either have a pre-shift briefing or sufficient time to have access too and time to read any information sent to them that will aid them in their role. At present the hand over time is used for the off-going shift to have sufficient time to finish the updates from their earlier calls as opposed to briefing the oncoming teams and while this continues information and intelligence no matter how good can not be acted upon.































Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 


When evaluating public protection issues and the impact of abuse on victims it is important to understand that not all abuse is physical and not all services work 24/7. 

Take into consideration the offence of controlling coercive behaviour from the serious crime act 2015, this is a serious offence where the victim may not even understand that they are the victim of an offence. This offence is mostly committed by the male domestic partner (WIENER, 2017) with offences such as this it is important the victim is supported by as many agencies as possible. Victims of this type of abuse need support from the police service as well as partner agencies to help them deal with the emotional and physical harm they have suffered. 

When dealing with serious and organised crime it is difficult to assess the victim, as the victim can be many other people involved with the offender. In this case the offender is a victim as they may not have any other option but to offend. 

This could apply to those persons who have been trafficked or forced to be a drugs runner, transporting drugs to other areas of the country and being taken advantage of because of their own vulnerabilities. Other victims in such offences could be the parents or guardians of the children who are being used for the criminal acts.

Organised crime groups also smuggle willing people in to the UK, this can often lead to modern slavery, labour exploitation and servitude. The majority of illegal migrants will rely on the services of organised crime groups. “ (www.cps.gov.uk, n.d.) When dealing with the offenders of crimes like human trafficking it is difficult to identify a perpetrator as they could be in another country and the victims of their crime, the people moved are desperate to stay in the UK and may not assist in locating the people they paid to facilitate their travel.

In the case of young person’s being used as drug mules they would probably be lured in to it by someone who has identified them as being vulnerable, vulnerability is defined as “A person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation.” (College of policing, n.d.) 

Many young people the police deal with they encounter as they have been reported as a “Misper” or a missing person, these people often have flags to say they have been identified as being involved in county lines or they are at risk of C.S.E (Child sexual exploitation) “Barnardos (in 2011) identified that 50% of sexually exploited young people they worked with in 2009/10 went missing on a regular basis and 2011-12, 128 of the children and young people contacting Missing People were identified as experiencing or at risk of CSE” (stop-ce.org, n.d.)

While younger persons are exposed to risk of criminality and becoming victims the same can be said of the older generation, these people are exposed to cyber-crime. “Fraudsters also target individual, often older or vulnerable victims, using impersonation or deception to encourage them to make payments as directed. While this threat is important in terms of the exploitation of the vulnerable, fraudsters also target institutions.” (National crime agency, 2019) 

Likewise there isn’t always a victim when it comes to organised crime, the CPS states “Organised crime often has no identifiable victim. However, these are not victimless crimes. Sometimes the victim is the public purse, or the public itself: for instance, in the loss of money for the provision of public services such as the NHS, schools and the police.” (www.cps.gov.uk, n.d.)

When an officer conducts their risk assessment of the victim of a domestic abuse call, they grade the victim as high, medium or standard risk and complete the relevant referrals. This document is then analysed by teams who specialise in domestic violence, the police will attend a Multi-Agency Risk Assessment Conference (MARAC) meeting. MARACs developed out of a pilot in Cardiff where key agencies, including police, probation, health, housing and specialist domestic abuse services discussed those at most risk and devised plans to keep victims safe. (Taylor-Dunn & Erol, 2021)

While the initial work is done by police officers there are numerous other support agencies the police will refer a victim too, these can include phone numbers for live fear free and the Samaritans. These are helplines that victims of crime can speak to or in the case of the Samaritans it is open for everyone who is struggling and needs someone to speak to. Victim support is also available, this is an “independent charity that is dedicated to supporting victims of crime and traumatic incidents in England and Wales.” (Victim support, n.d.)

The impact personal attitudes on the investigative process are difficult to measure as its also difficult to find and identify a victim, when there is a victim who is easily identifiable then officers will do all, they can to support them. However, if the victim can not be identified or the victim is the suspect then trying to help them becomes more difficult. It is the role of the police to safeguard victims and to prosecute offenders but sometimes this line is blurred in the case of organised crime, and in particular county lines offences. Until the suspect is identified as a victim, which can be particularly difficult officers will look to get a positive outcome and get a charge outcome for the offence for which they have been arrested.

While dealing with serious crimes falls within the remit of the police, the police also have a residual function of dealing with non-crime matters because other ways of dealing with them have failed. These matters can include clearing abandoned vehicles, drunken persons and rounding up stray animals. (Tilley, 2013)All of these matters although not all criminal fall within the remit of the police and then can take officers away from their primary roles of preserving life and the prevention of crime.





Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

When looking at what works in evidence-based policing it is important to first know and understand what is meant by the term and to understand crime prevention strategies and the options available to reduce re-offending.

Evidence based policing is a strategy on how to prevent offending and removing the opportunities to offend. When initially looking at the term evidence-based policing it would appear strange to someone who looks at policing as an outsider, as all policing is evidence-based. Without evidence there is no investigation to find the offender or to safeguard a victim, evidence to the police or any investigatory body is paramount. Evidence based policing has come about as a result of research in other fields such as medicine, where professionals can not look up the answer for a certain situation, they have to draw upon past experiences in order to correctly resolve a problem. (Gary Cordner, 2020)

Evidence-based policing in this scenario is about theories to try and stop or limit offences that occur, it is “an approach to develop targeted interventions, rather than an intervention itself.” (College of policing, 2020) 

There are several methods that look at evidence-based policing and these include POPs which is problem orientated policing the SARA model which looks at Scanning Analysis Response and Assessment or the problem analysis triangle. 

Problem orientated policing (POP) “promises a move away from managerial priorities, standardized (and often ineffective) ways of working, and law enforcement as an end in itself. It focuses instead on relevant community concerns, the openminded pursuit of ethical and effective solutions to recurrent problems, and attention to results to learn better how to deal with similar problems in the future. It also suggests an efficient and effective way of handling heavy demands on police time, by resolving problems rather than simply by responding to them incident by incident.” (Tilley, 2010)

The SARA “model is a widely used and effective method to help understand the underlying causes of problems, to identify solutions and to assess the effectiveness of responses.” (South Cambridgeshire District Council, n.d.) this model looks at the objective and what is hoped to be achieved as well as identifying the problem which is conducted in the scanning part of the model. This then goes on to look at looking deeper in to the problem at the analysis phase and then on to what we are going to do to solve the problem in the response stage. Finally, the SARA model looks at the assessment of the work that has been done previously when looking at the problem. The advantage of using SARA is that its cyclical so just because the outcome wasn’t as expected it doesn’t mean that the work done has been a failure. Another advantage of using SARA is that it can be shared or adapted for use in other similar situations, this could cut down time solving future problems in similar areas or with similar social economic problems.

In order to consider how effective evidence-based policing you need to look at several factors which include has the type of crime been reduced and how cost effective the process has been. All this needs to be further evidenced by looking further at and analysing statistics and making a comparison of similar issues where evidence-based policing has been used against cases where it hasn’t been used. 

The college of policing when assessing POP in December 2020 rated several factors which included the effective on crime, the mechanism of how it worked, where it worked implementation and cost effectiveness. At the time there was insufficient information to determine the cost effectiveness but in all other areas POP was effective it also goes on to say that POP is an approach to develop interventions rather than an intervention itself (College of policing, 2020).

While the college of policing states that POP as a problem-solving method is effective Robert Heaton and Stephen Tong in the article for Policing: A journal or policy and practice do not share the same opinion. In this article it is suggested that a harm index is necessary to take account of all different types of crime, it is further suggested that this harm index should be linked to sentencing. This article also goes on to say due “The experience of intelligence-led and problem-oriented policing is that they can be locally effective, but are too resource-intensive to ‘get on top’ of high-volume problems on a wider scale.” (Robert Heaton, 2016) 

In conclusion I feel that where evidence-based policing can be best utilised is within the neighbourhood policing roles as this focuses on community interests, where maybe a slower time response isn’t a factor and long-term results are easier to manage when considering the “10 principals of crime prevention.” I can see links to evidence-based policing when dealing with domestic incidents when completing things such as a DASH questionnaire as this appears to be built on learned experiences of dealing with victims and offenders. Unfortunately when officers are dealing with grade 1 calls they don’t always see the underlying issues as they deal with the call to the best of their ability but don’t have the time to reflect and analyse the cause of the problem. As is suggested above this can be caused by an issue related to finance, even if money isn’t obviously apparent the money can be linked to resourcing of front line officers and them having to “fire fight” the call before moving on to the next.

For a better understanding of the evidence-based policing it would be advantageous to give more front line officers more time to deal with the initial cause, identify the underlying issues and try and resolve them as well as dealing with the initial safeguarding concerns. This could be very costly as this would involve training and recruiting more offices which has already been pledged by the conservative government who have already started to recruit heavily and aim to employ more than 20,000 officers by 2023, provided these officers stay in rank and are able to implement evidence-based policing then a real analysis can be considered. 
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