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Element 2

There are various models of disability and this essay will discuss and compare the two main models. It will also explain the barriers that learners with additional learning needs may encounter in society and how these barriers can affect their learning. It will also explain the changing perceptions of additional needs.

[bookmark: _Hlk117288050]There are two main models of disability, the medical model and the social model. Frederickson and Cline (2015) describe how the medical model of disability views the disability as an impairment in the body or mind of the individual and it focusses on what can be done to ‘cure’ or ‘fix’ this impairment. This model “is not considered to be an inclusive approach to disabled people” (Manchester Disabled People’s Access Group, 2019). In contrast to the medical model of disability Peer and Reid (2021) describe how the social model of disability says that the individual’s disability is caused by society’s failure to remove barriers that make it challenging for them to take part in society the same way as a non-disabled individual can. The social model of disability recognises these barriers so they can be removed to create equality in society. The social model of disability was developed by disabled people for disabled people in the 1970s and 1980s (Knowsley Disability Concern, 2019). 

Miles (2002) describes how the Salamanca Statement has played a significant role in the field of special educational needs by drawing attention to the issues of inclusion from education. The Salamanca statement states that “Those with special educational needs must have access to regular schools which should accommodate them within a childcentred pedagogy capable of meeting these needs” (UNESCO 1994). It is crucial that education systems and mainstream schools recognise and remove barriers to provide an equitable and fair learning environment for all learners. This statement links closely to Article 23 of The UN Convention of the Rights of a Child which states that “Governments must do all they can to support disabled children and their families” (UNICEF UK, 1989). Some examples of the barriers faced by individuals with additional learning needs within schools and education systems may include inaccessibility, lack of inclusive curriculum, insufficient funding and poverty. To overcome the barrier of inaccessibility it is crucial that adjustments are made to buildings to ensure that learners can access all facilities easily. This may include the installation of ramps, lifts, disabled toilets and ensuring there is a wide enough space in corridors and classrooms so that learners can move around the building with ease. It is also vital that those with additional learning needs have access to information and resources. Some examples are ensuring that information, books and resources are available in braille for learners with a visual impairment. Some learners who are dyslexic may need worksheets and information printed on a sheet that is a particular colour or presented in a particular font to ensure that they can read it. Lack of an inclusive curriculum is also a barrier that must be overcome. This can be done by planning a curriculum that is inclusive to all learners and does not exclude those with complex additional learning needs who may require individual learning. Another barrier could be a lack of funding especially for those who may require specialist 1:1 support in the classroom, specialist equipment or resources. According to The Joseph Rowntree Foundation (2016) one of the biggest barriers to learning and education for learners with additional learning needs is poverty. It also describes how strong the link is between additional learning needs and poverty and how they are both interrelated, working both ways. If schools and education systems do not remove barriers such as the ones that have been described then this can affect a learner’s sense of belonging, self-esteem and self-confidence and this will have an impact on a student’s learning. Maslow’s Hierarchy of Needs (1970) explain how a learner’s basic needs and psychological needs must be met before attending to needs higher up the pyramid to reach their educational potential. 

Fortunately, the attitude towards additional learning needs has drastically changed over the years. TES (2005) explains that the 1944 education act categorised and defined all children with special needs by their disability and offered learners “special educational treatment” in separate schools. Gillard (2012) explained how The   Warnock report (1978) formed the basis of the 1981 education act which would give parents of children with additional learning needs new rights and it also urged the inclusion of children with additional learning needs in mainstream school and classes. It also introduced statementing to give children with additional learning needs entitlement to support in education. Peer and Reid (2021) describe how the education act 1993 introduces a code of practice on the identification and assessment of special educational needs. In 1997 The government published The Green Paper Excellence for All Children Meeting Special Educational Needs. This Policy highlighted the importance of spotting additional learning needs early so that the right support can be put in place. In 2021 the Welsh government replaced the special educational needs system with the additional needs system. This system is a person-centred approach and it ensures that the right support is put in to practice as quickly as possible. 

By comparing and discussing the two main models of disability it is clear to see that the social model of disability is considered to be the most inclusive and equitable approach. When comparing the changing perceptions of additional needs throughout the years it shows that society is heading in the right direction to a more inclusive and fair society.
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Section 1C: Profile (About me)

	

• What is important to the learner

· Child A loves to count, sort colours and shapes
· Child A likes to be active, playing football in his garden
· Child A is developing in his attention skills. Seek out opportunities to gain eye contact with Child A. Frequently refer to Child A by his name and be at his level and in his line of sight
· Child A can become overwhelmed and frustrated if he is not in control of a situation and can’t have what he wants use of distraction or redirection can calm him quickly, ABC and 123 songs are a good distraction. It helps to remove the toy/object from Child A’s sight
· Child A will need some quiet time to regulate and will benefit from time in the sensory area
· Child A needs good routines
· Snacks
· Child A seems happier and more independent when there are other children around him, if Child A is on his own he will seek adult company
· Child A needs lots of support, encouragement and nurture

• What is important for the learner

· Encourage him to work with others by using modelling and redirecting to appropriate play
· Child A has a limited attention span, unless it is books
· Visual cues to help him understand what is happening next
· Child A can repeat the same task numerous times, this can indicate that he is becoming dysregulated. Using a countdown or timer will help Child A move on to the next activity
· Bubbles are a good distraction for Child A
· Child A is working on sharing and will need encouragement to do this
· Keep language simple and give basic instructions
· Remain calm and quiet is Child A is upset


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Child A is a loving and energetic little boy, who loves to be independent. In a recent Ruth Griffith Assessment (Annex1), it showed global developmental delay and suggestive for social communication difficulties. His health visitor has referred him to the community Paediatrician for a detailed assessment and to the community disability team, with concerns regarding his speech and not being able to follow instructions.

Cognition and Learning

Child A is a very bright little boy, who loves numbers, colours and shapes. Child A loves to solve problems and can engage in an activity of his choosing for over 5 minutes. He can become fixated on a task and will constantly repeat the activity; in order for Child A to be able to move on, the item needs to be removed from the room and a timer used to countdown. When Child A becomes fixated on an activity it prevents him from learning and interacting with other activities in the environment. Child A watches other children play and model what they are doing, which is helping his play skills. He is doing very well at this.

Communication and Interaction

Child A knows his alphabet, can count and name shapes. Child A struggles to have a conversation and often babbles to himself. When giving instructions to Child A, language is to be kept simple and use basic instructions; If you talk too much at Child A he can become overwhelmed and upset. During his Ruth Griffiths Assessment Child A did not respond to his name. Child A will not follow verbal instructions. Visual cues are used to show Child A what is coming next. Child A seems happier when there are children around him, if he is on his own he will seek the comfort of staff. Mum confirmed that at home Child A requires constant attention. Child A is happy to explore the environment around him and will engage with toys.


Sensory and/or Physical

Child A can eat finger foods; however, he prefers to eat snacks, Child A does not like to sit down and eat a meal. He will often only sit down to eat if the television is on. He has an excellent sleep pattern and bedtime routine. Child A is able to run, climb and jump and loves playing outside with the balls.

Behaviour, Emotional and social development

If Child A becomes frustrated he hits himself in the face, he requires constant encouragement and supervision. He often spins around in circles and rocks himself back and forth. Child A is breast fed and when he becomes tired he looks for mum for comfort. Mum says that Child A will indicate when his nappy needs changing and will actively help to get himself dressed and undressed. Child A can sometimes be unkind to other children unintentionally and he does not cope well with changes to routine. When Child A gets upset he will pull his hair and bang his head, distraction techniques are used, but it can be difficult to settle Child A.





Element 4
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will develop his eye contact and improve his communication and social skills.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Additional Hours of support 12.5
	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD
	June 2022
	December
2022

	Supportive adult to go down to Child A’s level and be face to face to encourage eye contact. Pause before he is given something he wants and encourage him to look at you – place object near your face.
	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD

St Joseph’s Cathedral School Caepistyll St, Swansea SA1 2BE
	June 2022
	December
2022

	Encourage him to look at you when you call his name, you may need to touch him or turn his head gently. Lots of praise when he responds.

	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD

St Joseph’s Cathedral School Caepistyll St, Swansea SA1 2BE
	June
2022
	December
2022

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Child A needs support to develop his eye contact skills. He does not make eye contact at the moment and does not appear to know his name.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will develop his shared attention so he can learn to focus on the same toy/activity to help him with his development.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Additional 12.5 hours of support.
	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD
	June 2022
	December
2022

	Supportive adult to follow his lead in play. Copy his actions, sounds and focus on what he is enjoying.

	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD

St Joseph’s Cathedral School Caepistyll St, Swansea SA1 2BE
	June 2022
	December
2022

	Supportive adult to sing nursery rhymes and songs every day. Sit him face to face on your lap so he can learn to actively take part. Humpty Dumpty, Horsey, Horsey and row, row your boat. When he is familiar pause and encourage him to take a turn by looking at you, moving his body or making a sound.
	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD

St Joseph’s Cathedral School Caepistyll St, Swansea SA1 2BE
	June 2022
	December
2022

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Child A is not yet ready to follow an adults lead on play. To enable Child A to do this he needs to be able to give and maintain his attention and remained focussed on a task. Frequent opportunities for Child A to develop his joint attention skills will enable him to participate in activities with supportive adults around him and further develop his play and interaction skills.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will develop some understanding of what is happening next so that he can learn to follow the day-to-day routines.

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	Additional 12.5 hours of support
	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD
	June
2022
	December
2022

	Staff to show Jake pictures before and during activates. Nappy, plate for snack time, ball for outdoor. All staff need to use exactly the same objects.

	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD

St Joseph’s Cathedral School Caepistyll St, Swansea SA1 2BE
	June
2022
	December
2022

	Jake to be shown the sign for ‘finish’ with the spoken word when an activity has ended. Take the object or toy that he is playing with a sign and say “finished” before putting it away. This should also be done during free play time when Jake is moving away from an area or activity. Show him the sign for and say the word “finish”.
	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD

St Joseph’s Cathedral School Caepistyll St, Swansea SA1 2BE
	June 
2022
	December
2022

	Use a countdown or timer if Jake is struggling to move on from an activity.

	No
	Stepping Stones Mayhill Rd, Mayhill, Swansea SA1 6TD

St Joseph’s Cathedral School Caepistyll St, Swansea SA1 2BE
	June
2022
	December
2022

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Child A needs to be able to understand and follow the routine of the classroom. Supporting Child A to associate objects with him needing to do something or an indication of an activity starting, is the first step in him reaching this goal. Child A being able to recognise when an activity has ended, and he needs to move on to something else will enable him to happily follow key transition points throughout the day.
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What is Autism?

Autism is a "neurological difference
which provides ... unique strengths as
well as differences” (Hebron & Bond,
2019, p.9). According to Thynne (2022,

p.119) autism can affect the way in
which people experience the world
around them including the
communication, interaction and
connection with others.

No two children are the same

Autism i a spectrum disorder meaning
that everybody with autism
is different (National
Health Service, 2022). A strategy that
may be effective for one child may not
be so effective with another. However,
some autistic children may experience

differences in some of these key areas:

Social understanding and
communication
Sensory sensitivities
Extreme anxiety
Highly focused interests
Repetitive behaviours
(National Autistic Society, 2022)

Supporting
Learners
with Autism
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‘Supporting Learners with Autism

Autistic children have many learning strengths, some of these may
include:

+ Exceptional memory skills

+ Excellent attention to detail

+ Visual leamers

+ Ability to see things from a different perspective
+ Kinesthetic leamers

+ High level of knowledge in specific topics

+ Tendency to be non-judgemental and honest
(Best Practice, 2022)

When supporting a leamer with autism it is vital that the educator
teaches to these strengths and adapts to the learner rather than the
learner adapting to the educator (Autism Awareness Centre, 2022).

Itis crucial that the learning takes place in an inclusive environment.
This can be done by:

+ The use of visual supports

+ Reducing sensory overloads, stimulation and distractions
+ Creating a quiet or safe place

+ Allowing calm time and time to reset

+ Having a clear, predictable routine with visual timetables
(Autism Toolbox, 2016)

Supporting Learners with Autism (continued:

Itis important to provide concrete, structured and visual
learning. Some examples of these are:

+ Setting clear leaming objectives and ensure learning criteria
is presented visually

+ Breaking tasks down into simple, clear steps

+ Clearly presented worksheets and handouts

(Thynne, 2022, p. 132-133)

Schools can be a very daunting experience for lots of
learners especially those with autism. It s vital that educators do all
they can to reduce the anxieties of the learner. This can be done by:

+ Being aware and recognising what triggers their anxiety and
help them to learn coping strategies to manage or avoid these
triggers

+ Social stories

+ Sensory enrichment techniques

+ Use of Now and Next boards

(Mendabilty, 2022)

To successfully support a learner with autism the educator must
develop an in-depth understanding of their condition and be able to
build a positive relationship with the learner. By doing this the
educator will have a better understanding of the needs of the
learner. Maslow's Hierarchy of Needs (1943) explains that it is

difficult for learners to learn if their psychological needs at the
bottom of the hierarchy are not being met. The educator should use
their knowledge of the hierarchy to ensure the leaming environment
meets as many of these needs as possible (Bates, 2015, p. 66-67).





