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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of the Bridging link to share day, the student teacher’s were asked to trial, develop and reflect upon strategies both observed and implemented within a Reception class. The four AfL strategies are: sharing criteria with others, quality of questioning / quality of talk, quality and use of feedback and peer and self assessment. However, the strategy that the teacher is going to discuss further is quality of talk/ questioning. 

The successful example chosen is taken from the teacher’s test phase placement whilst teaching Welsh to a lower attaining group of 4 pupils. The teacher used closed questioning to support their emerging use of Welsh. For example, “What colour is Tedi Twt’s coat in Welsh?”. Whereas in the more advanced group, who may have some Welsh learning from their home life, the teacher would ask them more challenging questions with a variety of both open and closed questions. 

On the other hand, a good example of the teacher’s use of open questioning is a Phonics lesson that takes place daily within the classroom. A range of activities are used, for example: Rainbow writing. In which, the student teacher, along with the regular class teacher organise the class of 19 into groups of 4 or 5. As the children learn to form different letter shapes, the teacher’s role is to circulate and prompt learning by questioning how the children are following the modelled example, ensuring that they are forming their letters correctly. For instance, the teacher would ask open questions such as “ Where is the best place to start forming the letter?”. Again, this prompts the children into thinking and reflecting on previous lessons around how the letter should be formed. 


	What have you learned?

	By scrutinising the quality of talk / questioning, the teacher developed good understanding of AfL strategies and their significance within a classroom environment.  The teacher trialled, developed and reflected upon a number of strategies seen modelled by the regular teacher and have learnt that there are a wide variety of ways in which these can be applied to help all pupils, no matter what stage of learning they are at.  

	What next?

	As a result of this learning experience, the teacher will continue to use quality of talk / questioning during future lessons to assess children’s learning, progress and knowledge. The teacher would like to attend future meetings and workshops,  to develop more strategies in order to further support the learners. The teacher will share their findings, via discussion and dissemination with their peers on the ‘Share Day’.  

This standard will link to ‘pedagogy’. The teacher consistently secures the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	The focus was a Mathematics lesson based on an Autumn theme. Groups of four/five were shown two pictures on the interactive whiteboard and asked various questions to reflect their pre- knowledge of Autumn, such as: 'How many different col\\our leaves can you see in the picture?'.  
The task was differentiated by grouping learners based upon their abilities. The activity was introduced by a visit to the woods. Their task was to collect as many different coloured leaves as possible, placing them into a box ready for the next task. Throughout, the teacher encouraged and motivated the learners, by stating ' There are not many green leaves in the box, who can find me more?' etc. Through discussion, the children made it their mission to find the leaves associated with the questions being asked. Once all the leaves were collected, everyone returned to the classroom and the children were asked  'which colour group do you think gathered the most leaves?', extending the children's thinking skills, as they were constantly reflecting on their choices. Each child was assigned a colour to complete a colour – sort activity and were asked to sit around the carpet to look at the colour leaf results. The children were asked ' How many groups have we got in total?' ' Who can say how many coloured leaves we have got for the yellow group?' etc. The children used their fingers to touch count the number of leaves, to reach the total. Next, the teacher used a piece of white card, and a pictogram was formed by sticking the leaves on, so that the children were able to visualise how a pictogram was formed. 
At the end of the week, the teacher, directed learners to reform their earlier groups and create another pictogram using JIT2e. The children enjoyed this new activity, as It was fun and they felt a sense of independence as each child typed their name onto the interactive whiteboard. Each recorded their results onto the pictogram through JIT2e. The children were able to add 'one more', which was a fun way for them to learn and it kept them engaged throughout the task. 
This task used a range of skills and learning environments including the outdoor learning area and classroom based ICT devices. 

	What have you learned?

	The teacher recognised several methods by which the activity became imaginative and creative, suiting all needs. For example, the mathematics activity incorporated all learning objectives and success criteria, whilst ensuring all learners were happily engaged. 
The teacher believes that even though children can excel themselves within a classroom environment, they were further enabled to progress by outdoor learning, providing a balanced and blended environment which contributes to children being both engaged and educated.  
Although successful and engaging, the teacher needed to consider the weather conditions for the activity week and it’s effects on what was possible. The activity, however, was adapted and was still able to go ahead. 
On reflection, this activity could be even more successful if different options were pre planned to ensure changes could be accommodated more easily. 

	What next?

	The teacher will use the ideas, skills and knowledge acquired to plan for Enhanced Provision activities, including time spent in a variety of settings to enable data collection.  
Learners will record their results with peers, resulting in a JIT2e pictogram to reflect their findings and provide an opportunity to share findings with the other groups.
When organising an outdoor lesson, the teacher will ensure that a contingency plan is in place to avoid interruptions to learning.  This would involve collecting leaves before the activity: placing them in the Reception classroom, which has a sheltered area, allowing learners to still enjoy outdoor learning in a space where they can run and collect the leaves. One to one peer conversations will naturally develop from these lively activities. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	The teacher taught the learners a Literacy focus task, which illustrated \what a Christmas list to Santa should include, indicating objects the children like/dislike. The teacher reinforced the message that if we don’t write a Christmas list, Santa might not know what each child wants. The teacher’s learning outcome was to ensure that all children can talk about what they like/dislike and why, categorising their chosen objects into the groups. The success criteria was differentiated to suit the needs of all learners. 

The task was differentiated into three categories, HA, MA and LA. HA were challenged to correctly label all pictures with a sentence to say ‘ I like… because…’. Whereas, MA did not have to write a sentence but instead label all the pictures. Then, the LA group were challenged to cut out their chosen pictures using scissors and ‘have a go’ at labelling them. The teacher used the interactive whiteboard which displayed images. As a group, learners discussed these images and stated their likes/dislikes, explaining to peers, why. For example, Child A stated: ‘ I am going to tell Santa that I like bikes’. During the task, the children showed full engagement and participated well.  The children also showed pleasing participation with one another by Child B stating: ‘ Why do you like dolls?’ This activity clearly allowed the children to think and reflect on why they want that toy for Christmas, and why and how they are able to help Santa by telling him about their choices. 


	What have you learned?

	When carrying out the activity over the course of the week, the teacher was able to cover all aspects of the learning objectives and success criteria, whilst ensuring thoughtful differentiated to suit the needs of every individual. This ensured the task was engaging and motivating to all learners. 

Although the activity was successful, if repeated, a Christmas catalogue would be substituted for the images on the whiteboard. By using the catalogue, the children would have the opportunity to browse with their peers, which in fact could create more areas for discussion around what they like/dislike. However, the children enjoyed coming together at circle time as a whole class and discuss with their peers one item that they liked for Santa and one item that they didn’t. The children showed full participation and engagement, whilst demonstrating ‘quality of talk’ with their peers. 


	What next?

	On reflection, the teacher will use the knowledge and understanding that has been gained through this activity, using these ideas when planning for Enhanced provision activities. For example, creating a funky fingers area where the children practice threading different toy picture cards to develop their fine motor skills. Within the classroom,  I would create different toy picture activities, which will sustain their engagement when discussing with their peers ‘ I like this… because…’. In the future, the teacher would like to attend additional meetings within the school and have a one to one discussion with the regular class teacher’s to support and develop each other’s ideas in creating an activity even more engaging for pupils for the following year. 

Due to the children being very excited about writing a Christmas list to Santa. In the future, this activity could be enhanced by creating a ‘Santa’s toy shop’ in the school, followed by discussion of what they like and why. This will also be a change in environment for the children as they will not be in a classroom, therefore the children may show more excitement when discussing different items in ‘ Santa’s toy shop’ which they have learnt about from a real world experience. 





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	The focus task that I undertook with my Reception class was an Art task around ‘Remembrance Day’. This involved using a variety of art materials so it was suitable for the Art display board in the school. During the focus task, I introduced the activity by showing the children an animated video called ‘poppies’, showing war from an animals point of view. Afterwards, we discussed the importance of Remembrance Day and why we wear poppies. Additionally, why there are both red and purple poppies. I asked the children to discuss with their peers for a minute, what each poppy represents. During the activity, I reinforced key vocabulary associated with the war. Child A stated ‘soliders and tanks’, and child B stated ‘ poppies’ and ‘poppy fields’. I introduced the follow up activity: to create a poppy picture using a range of resources, i.e red card, purple tissue paper, black buttons etc. During this whole activity, the children showed good engagement with the teacher and their peers.

The teacher then called the children in groups in pairs to discuss the different materials they could chose from. Whilst the children made a grey background and sprinkled salt, the teacher asked them to justify their choices. Child A responded,  ‘because it is the war’. Throughout, the teacher displayed consistency by providing ‘quality questioning’, in order to extend their thinking skills. The teacher supported the children throughout and noticed some needed help with their fine motor skills. The teacher recapped on the children’s learning by asking questions about their earlier discussion.  

The teacher felt this focus task, linked to the professional standards of ‘Expressive Arts and Design’ as well as ‘Humanities’, linking together these elements through their creative activity. 


	What have you learned?

	Whilst carrying out the activity, the teacher ensured they incorporated all learning objectives and success criteria, so that the activity was engaging for all learners. The children were able to successfully learn about the importance of Remembrance Day and what a poppy represents.

Although the activity was successful and the children fully engaged, when observing them cutting out, the teacher found the learners needed support mechanically. In future, the teacher will ensure all children have completed several activities involving the use of scissors to develop their fine motor skills. 

On reflection, the teacher felt the children had gained a good understanding a new concept, appropriate to the time of year, as well as the importance of discussion of key events. Being a Reception class, the teacher found that the CBBC animated video was an inspiring way to engage the learners at the start of the activity. 


	What next?

	On reflection, the teacher believes the children produced an excellent piece of textured art. Again, If repeated, the teacher would consider using different materials to help the children’s fine motor skills. Additionally, more discussion between the class teacher and other members of staff, could help the activity be more challenging and even more successful. The teacher could develop their own Art skills and confidence by attending workshops to discover other resources/ materials or different methods to create a textured piece of Art. 
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Critically reflect on your progress in planning, preparing and teaching lessons that incorporates specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

Introduction
To ‘critically reflect’ means to carry out a process which allows us to set targets and to look at what we have learnt in the past to inform our future action, whilst at the same time we must also be aware that the implication to real situations is what matters most. Therefore, theoretical, and critical reflection combined with practical application is ideal. Clearly, it is the link between “thinking and doing”, ideally, becoming “transformative”. (Dewey, 1996/1944. Schon, 2016. Rodgers, 2002), as in transforming a teacher’s decisions and actions.  “Engaging in critical reflection allows the teacher to articulate questions, contrast theory with practice and help foster critical reflection”. (Ash & Clayton, 2009).  In this assignment, the teacher will critically analyse and reflect upon an aspect of their choice. Whilst in practice, the teacher integrated four specific pedagogical principles when preparing and teaching lessons in a Reception class. These principles were: blended learning experiences, assessment for learning, real life authentic contexts, and cross-curricula themes. The pedagogical principle that will be discussed and analysed in depth is ‘blended learning experiences’.  During this assignment, the teacher will formulate a reasoning for how ‘blended learning experiences’ will be developed in the future, whilst critically reflecting upon the choice, at the same time, incorporating next steps that can be used within the classroom to improve children’s learning and development, and how the class teacher can improve lesson planning and delivery.  
Wiley & Sons (2015, pg. 2) define ‘blended learning experiences’ as “opportunities for teacher’s to work with small groups of students to address learning goals, enhance or extend the curriculum”. This is a new and appropriate way of teaching children both in the contemporary and future classroom, when providing an appropriate balance between online learning, offering the use of the Interactive White Board (IWB), which is a way of keeping all pupils more motivated as depending on the individual needs of the child, this can become an engaging and inspiring way of connecting through online materials. Through digital competency, it is clear that “children are being moulded by changes in the use of technologies, and the upskilling of these technologies in education has been rapid” (Littlejohn, A. (2007, pg. 21) This shows that schools are trying to create an environment where children are connecting with their peers through digital competency and not just being taught in a teacher led classroom. Therefore, blended learning experiences is a pedagogical principle which the teacher will explore throughout this assignment, as this is an area which the teacher feels most passionate about and wants to continue further research in with regards to outdoor learning experiences and digital competency and how this links with ‘blended learning experiences’ in and outside the classroom. 

Literature Review

During the first week of teaching, the teacher planned and delivered a Mathematics lesson and linked it to the current theme in the classroom of Autumn. The lesson was introduced by discussing the different coloured leaves that we see during Autumn and what they represent, followed by looking at print copies of various images of Autumn scenery, which was followed by a discussion. The teacher then took the children out into the woodland area, where each child had the opportunity of picking different coloured leaves and putting them into the teacher’s box. The children’s mission was to explore and work with their peers to find as many different colour leaves as possible. Throughout the activity the colours of the leaves that we discussed that we were going to find and explore were brown, yellow, green and red. Child A stated: ‘ I have found 1 red leaf’ which reminded them of Christmas. Once the children were back in the classroom, they were asked to categorise the leaves into the appropriate coloured coded collections. This created opportunities for engagement during the activity. For learners to be engaged, the teacher needs to be demonstrating a high level of critical thinking skills for the children to be paying full attention and remain focused. Dunhill, A. (2009, pg. 35) describes engagement as a “two-way process” between the teacher and child. For the child to gain a great understanding of the task, the teacher needs to demonstrate the great need of communication and engagement for the task to be successful. This engagement links with children working in the outdoors to complete the focus task. Froebel, F (cited in Rosaleen, J. 2012, pg.52 ) noted in his observations in Keilhau that children’s needs “were not always met at home and yet were not able to be met at school”, therefore Froebel insisted on ensuring that in order for children to thrive, they needed to experience outdoor learning and engagement with their peers,  in order for children to “grow”. Therefore, the activity discussed above provided learners with both this essential outdoor learning opportunity as well as the follow up activity within the classroom, so providing an enriched task which all learners were able to benefit from and thrive within. 
Watts, A (2013, p. 9) expands on Froebel’s point by illustrating that the outdoor space allows children to not only run “freely” but interact and engage with their peers when discussing the colours and the textures of the leaves. This was clearly defined when observing the children collaborating and working effectively as part of a team. The “Local Education Recovery Planning, 2020” define outdoors as being a ‘blended approach’ by raising attainment and building upon the child’s confidence in order to become “confident citizens”. The teacher agrees with this statement, as it is important for peers to explore and interact in the outdoors to become confident, as some individuals may learn best through active movement. Sedgwick, F (2013, pg.1) draws our attention to the importance of outdoor learning when illustrating “every young person should experience the world beyond the classroom as an essential part of learning and personal development…”, as teacher’s we should plan outdoor lessons frequently, to expose children to the concept that learning occurs everywhere not just in a classroom. 
Although Sedgwick (2010) believes in children having the opportunities to learn outdoors, Bilton, H. (2010, pg. 205) disputes the need to consider several options when planning for outdoor learning, as studies mention that “too much space can be difficult to manage without additional help”. When planning further activities, this is something that the teacher will consider, as through observation it was found that the large woodland area meant some children became overly excited, running around rather than actively focused on the task. Therefore, the lessons will be adapted to consider a smaller learning space so that each child remains focused on the activity, and not distracted by being in a large outdoor learning area. Constable, K (2012, pg.26) furthers Bilton’s idea that outdoor learning activities can be demanding and adds “fitting outdoor learning into a crowded timetable can be difficult”. It can be challenging to make outdoor learning always appropriate so getting the balance right between what is more appropriate in or outdoors,  to provide the most fulfilling learning activity for the children is what matters most. This can be achieved by teachers having additional time to thoroughly plan all learning activities so that when outdoor learning takes place It is effective and purposeful, not just an ‘add – on’ activity. In agreement with White, J. (2013, pg. 11) who states when children are given the option, the outdoors is where most children want to play and explore, the teacher will ensure that outdoor learning is always incorporated into curriculum planning but in deference to the earlier references, also guarantee that activities will be balanced between both in and outdoor opportunities. The teacher will also ensure that the lessons are adapted based upon what has been learnt. For example, providing different boxes for the children to place their chosen leaves straight into whilst outdoors, so emphasising their choice, selection, and sorting process. This would support the lower ability (LA) learners who found it difficult to identify their colours. The follow up indoor activity could then be focused upon the Mathematical aspect of the task as in counting and comparing which colour had the most or least leaves. 
The next step was to consider what the Welsh Government (2021, a) define ‘digital competency’ as the “set of skills, knowledge and attitudes that enable the confident, creative and critical use of technologies”. This allowed the learners to become confident when interacting and collaborating with their peers, producing a bar chart on JIT2e in their mixed ability groups with the teacher’s support, using the classroom’s IWB which allowed the task to be age appropriate. Going forward, the teacher is aware that other aspects of digital competency would also need to be built into the planning of lessons.  
The use of touch screens has become more common in recent years in the US as “The Zero to Eight report (Rideout, 2013)” proposed the idea that over half of the children are now all accessing touch screen devices during lessons. Teaching professionals are trialling more deliberate, purposeful, and integrated use of technology and finding that these devices are working and suiting some individual needs more. Similarly, “Children develop and learn in different ways and at different rates” (EYFS framework (2021, pg. ) By teachers trialling and implementing the use of digital competency into the classroom, it is also creating an inclusive classroom giving children the time to thrive and excel within their own learning space.  Reflecting upon on the US statistics, the “University of Newcastle Embedding, ICT, 2005)” concludes that the incorporation of IWB’s is becoming an extensive part of a primary classroom, allowing children to interact with the learning material whilst engaging with their peers, “enabling children to add their contribution to the discussion by writing directly on the whiteboard” (Elston, C. 2007, pg.21)
The teacher also ensured learners completed other activities on the IWB, including ‘Phonics pop’ which allowed children to all engage and complete tasks independently. Not only does the IWB benefit young learners, it also helps teacher’s to ensure that they gain invaluable, personal and additional technical skills whilst becoming even more aware of the needs of the ‘whole – child’ approach. This links back to my ‘blended learning experience’ when asking the children to directly type their name onto their bar chart. Where the children supported each other through engagement when using their picture cards to write their name on the board. This links to the Welsh Government (2021, b) increasing the independence of learners to “add their name to their digital work, e.g type their first name on a keyboard”. Even though the children found this challenging, they were able to use their picture cards to help them when forming their name. In future lessons, the teacher will guide the children to complete more activities with practice in writing their name, so that they become more confident and fluent, completing the task without their picture card.  
In addition to this, (Smith, 2002) states that “ ICT can enhance further the positive features of whole class teaching” whilst emphasising that it seems to be most successful when using an IWB, possibly due to children finding the learning process more enjoyable instead of using worksheets. The teacher found that the lesson task was successful as even though it was a Mathematics activity, it was a practical and ‘hands on’ activity for the learners. Kennewell, S and Morgan, A elaborates on the use of IWB by proposing that having this facility in your classroom, facilitates “collaborative group work”. This device allowed the children as a team, to make the bar chart successfully, which created opportunities for cooperative learning and allowed the teacher to both observe and also cater for differentiated needs within the learners. Although the teacher is trying to cater for children through IWB, (Somekh et al, 2007, pg. 16 cited in Peacock 2012) argues that it isn’t being inclusive to all the needs of the children and “has little impact of raising the attainment of pupils with Special Educational Needs (SEN)”. This may be due to the fact that some individuals cannot focus for long periods of time whilst sitting on the carpet, and instead need a structured timetable or a practical activity put in place for them. Barber, D ( 2009, pg.30) disagrees with the above statement, believing that the IWB is good for children’s learning as it allows all children to take part in practical activities via digital devices including “texts, images, animations, free- hand annotations, drawings, video clips and sound files”. Barber also suggests that regardless of their needs, the IWB is intentionally inclusive for children’s needs, and can allow them to take part in various activities associated with the subject topic that they are doing within the classroom. Bearne, E (2006, pg. 34) describes differentiated learners as a “range of ability and experience” which teacher’s take into account with their ability groups of differentiating the learning to suit the individual needs, which Mark, R. (2016, pg. 20) agrees also encourages children to be ‘motivated learners’, building upon their social skills as they are working in smaller groups. However, (Boaler, 1977 cited In Mark, R 2016, pg. 16) states that lower attaining pupils can have a negative experience as schools may be not challenging them further or may exclude their learning needs from certain parts of the curriculum. This is an area to consider when planning for future lessons when assessing children’s ability groups, as even though it is important to differentiate the learning to suit the needs of the child, it is vital to consider more options and challenges, to be facilitated into the task if the learner completes the task more quickly or slowly than the average pace. This would also avoid individual learners recognising that they have been put into a LA group which might create negative emotions. 

Conclusion

Throughout this assignment, the teacher has explored one of the pedagogical principles, selecting ‘blended learning experiences’ as the form they have so far aimed to embed most thoroughly in their teaching practice. Blended learning has been the most inspiring principle because “it breaks down the traditional walls of teaching” (Giarla, A, 2021) and is tailored so that all children can access technologies and a range of resources in and out of the classroom. 
Reflecting on the assignment. the teacher believes that blended learning provides engaged and effective interaction during group work, which was clearly identified when the children were working as a group during their outdoor activity, followed by classroom - based interaction when working on the IWB. As discussed above, ‘collaborative work and engagement’ are vital skills that learners need to develop in order to be effective communicators and ‘learners for life’. 
On further reflection, If the teacher was to carry out a similar activity again, they would regroup the children to avoid learners becoming ‘too comfortable’ and therefore potentially passive, instead of feeling challenged by new peers who hopefully would stimulate discussion. Additionally, alternative resources would be provided in order to build learners ability to type their name because at such a young age, many had not fully developed the ability to recognise alphabet shapes and therefore form their own names. Previous practice of these skills would benefit and streamline the completion of the main task. 
The teacher will embed the new curriculum from 2022 by using the four purposes as a basis to support their planning for blended learning activities. They will also continue to research and explore different ways to be creative and original when designing blended learning with the new curriculum in mind. Whilst considering the 12 pedagogical principles when planning and organising interaction between the pupils, in both classroom and outdoor learning, they will also continue to plan for other outdoor learning activities, not just in Mathematics, so broadening learning opportunities and skills. For example,  personal, and social wellbeing. Even though there are many aspects to consider when writing about ‘blended learning’ the two areas focused upon were ‘outdoor learning’ and ‘digital competency’. The ‘blended  learning’ approach links with the teacher’s role as a reflective practitioner by considering the results and progress in the children’s learning, by recognising that  that they were fully engaged during the outdoor activity. However, when accessing JIT2e and putting their results on the board, some lacked interest and commitment as they had to collaborate and take turns when forming their bar chart. 
Through observation, the teacher was able to be a reflective practitioner by recognising different difficulties, but also understanding that practice comes with a variety of issues and recognising that these issues can be resolved and therefore, providing a more inclusive lesson for all. During the focus task, it was the teacher’s duty to ensure that professional standards were exhibited at all times. These standards were linked to ‘pedagogy’, ‘leadership and ‘collaboration’. Regarding ‘pedagogy’, the teacher must ensure that they are providing the children with the best learning opportunities and outcomes, by putting learning objectives and success criteria’s in place to ensure the learning was met and fulfilled. This was linked to ‘leadership’ by sharing the role with colleagues and a fellow student teacher when planning the Mathematics lesson and how the learning can be met to ensure the learning objectives were met. Some of the children also took natural ‘leadership’ roles within their groups, this wasn’t a set objective of the teacher’s. Additionally, when the children took control of the organisation of the leaves, because this was not teacher-led, this was a good example of effective ‘collaboration’. The teacher also collaborated with Early Years professionals and student colleagues, to ensure that the activity was age appropriate for a Reception class. 
The teacher thoroughly enjoyed planning and delivering a Mathematics lesson to 4/5 year olds, who clearly gained a great deal of enjoyment along with learning opportunities. The teacher felt that the lesson was a successful, suitable, fun and engaging activity for all. However, in retrospect, they would make small changes to ensure the explicit needs of all children would be fulfilled, also planning accordingly for changes to the activity regarding the weather conditions. In so doing, the teacher will have considered all aspects of their learning, both classroom based and environmentally aware, as well as pedagogical teachings about blended learning, therefore aiming to ensure future activities are as comprehensively successful as possible. 
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