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Analyse how a range of child development theories and international educational approaches influenced the Foundation Phase. In particular examine these influences in relation to outdoor learning and the development of physical literacy.
[bookmark: _GoBack]This essay will look at multiple international educational approaches that have shaped the Foundation Phase, looking closely at Reggio Emilia and Forest schools. Theorist’s work will also be drawn upon to demonstrate the vital findings that contributed to the Foundation Phase. Additionally, the essay will discuss how these approaches ant theorists correlate to developing physical literacy in the early years.
  The Foundation Phase framework was introduced by the Welsh government in 2008, which aims to offer children aged three to seven a curriculum that allows them to take risks, experiment, make decisions and to develop an understanding of themselves and the world. This is achieved through first hand experiential learning, with a major emphasis on play. The framework also stipulates that children’s learning should be pertinent to the stage they are at, and only move on when they are developmentally equipped to. Furthermore, there should be use of indoor and outdoor environments that are engaging and fun for the children, which will encourage discovery and independence. (Learning wales, 2018)
Physical literacy is a concept that is seen as being a vital part in a child’s development. “Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities” (Whitehead, 2018). Sport Wales has suggested that physical literacy is made up of four components, physical skill, motivation, confidence and lots of opportunities. This in turn enables a person with archive of technical skills combined with the motivation and confidence to take part in various physical activities throughout life. (Sport Wales, 2018)
One of the international approaches that has influenced the Foundation Phase is Reggio Emilia, which originated from Italian infant toddler centres and preschools. The approach is student led and encourages experiential learning. One of the main philosophies is the concept of a hundred languages, which children express themselves creatively using their hands, minds and emotions participating in activities such as, painting sculpting and drama. (Reggio Emilia Approach | Reggio Children, 2018). The Reggio Emilia approach shows its influence in the Foundation Phase by “developing creativity” (Learning wales, 2018) being one of the seven learning areas listed in the curriculum. Furthermore, Personal and Social Development, Well-Being and Cultural Diversity are heavily weighted in Foundation Phase, which also coincide with the Reggio Emilia ideology. “The success of Reggio-inspired approaches is not by chance, but instead, is because the Reggio Emilia Approach fosters students’ empowerment, promotes the usefulness of the content, facilitates students’ success, ignites students’ interest, and creates a caring environment that nurtures students’ learning.” (Gardner and Jones, 2016). The Reggio Emilia approach is heavily shaped by the individual image of the child and is acutely ingrained with the neighbouring culture. There are no outlined procedures or guidelines for reproducing the approach and should not be simply transferred directly into a venue. “Rather, it must be carefully uncovered and redefined according to one’s own culture in order to successfully affect practice elsewhere” (Hewett, 2001). 
Moreover, the inclusion of play in children’s learning is supported by McMillan, who believed that first hand experiences and active learning is favourable for children. The influence of parents on children’s learning is also admired as a key point to children’s continuous learning. Additionally, McMillan advocated outdoor play where children were able to explore nature and play freely. (Pound, 2008).
Furthermore, the inclusion of creativity and play in the Foundation Phase is supported by Vygotsky’s theory of creative imagination for contemporary research on play. Vygotsky, asserts that creative imaginations flourishes through play, especially with other children and adults. As a result of play Vygotsky surmises that a zone of proximal development is devised, which is a higher level of achievement the child can reach. (Smolucha, 1992). Vygotsky emphasised the social components of experience.  “His theory underlined the contribution to learning made by others and is known as a social constructivist view.  It has been associated with an apprenticeship approach.”  (Pound, 2008) This in turn enables opinions and feelings from class to develop into conversation, play and opportunities.
Another theorist that promotes play for aiding children’s development is Piaget, who’s theory of cognitive development illustrates how children view the world. Piaget believed that interactions with the environment aided the cognitive development of children. Piaget’s theory in relation to education focusses on learning by discovery, individual learning, use of environment, play being the main vehicle of learning and a curriculum that’s flexible. This research was taken into account and led to the publication of the Plowden report (1967). Play is described as a “symbolic transposition which subjects things to the child’s activity, without rules or limitations. It is therefore almost pure assimilation.” (Piaget, 1962)
Montessori, is another theorist who advocates self-directed play in early years. This is a creative, hands on learning with the teacher actioning activities that are age appropriate and progressive. The children can either work individually or in small groups to explore, discover and develop knowledge of the world. “One of the greatest mistakes of our day is to think of movement by itself, as something apart from the higher functions. Mental development must be connected with movement and be dependent on it.”
On the other hand, there is interest constructed related to flaws of learning through play, notably when learning is deemed as too much fun. The essential task is to devise meaningful tasks that challenge children and enable them to par take in more difficult tasks as opposed to fun only surroundings. (Roussou, 2004)
“Play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development.” (Learning wales, 2018) Through play children tend to naturally engage in fundamental basic object control and filo genetic skills. These are not innate skills and are learnt behaviours usually from family and peers. To gain confidence in movement and object control these skills need to be practiced, vehicles such as active play can be valuable for developing these skills and in turn setting children up on their physical literacy journey. This notion sparked Nicholson’s, theory of loose parts which he states that “in any environment, both the degree of inventiveness and creativity, and the possibility of discovery, are directly proportional to the number and kind of variables in it.” (Nicholson, 1972). Active play has also been linked to advancing sensory integration giving the child opportunities to organise the sensations of gravity and their body, likewise sight and sound. “Children must develop sensory integration by interacting with many things in the world and adapting his body and brain to physical challenges during childhood.” (Ayres and Robbins 2005)
[bookmark: _Hlk510138870]Another vital part of the foundation phase is access to outdoor learning. One of the main influences of this is forest schools, which originated from Scandinavia. Forest schools aim to motivate and influence children with positive experiences outdoors. This is achievable through activities that engage children in woodland surroundings. These settings are accessible in in most weather conditions and allow children to learn about nature and develop risk awareness. Forest school’s intention is to develop self-awareness, self-regulation, empathy, independence, communication skills, intrinsic motivation, self-esteem and confidence. (Forest Schools Education, 2018) The outdoor setting allows children to the space to move freely, “movement, along with play, has been described as one of the most natural and powerful modes of learning for young children.” (Maynard and Waters, 2007).“Children are able to develop both gross and fine motor skills and are physically active for most of their time at Forest school.” (O’Brien and Murray, 2007)
One of the early theorists who believed in outdoor learning and play was Froebel, a German teacher who invented kindergarten. He believed that through play children could achieve the highest form of development and that children are able to compose their perceptions of the world by candid experiences with it. Additionally, he held great importance for children learning through nature and playing in natural surroundings. Froebel contemplated the child’s whole health, environment, physical development and emotional well-being with in his work. “Froebel acknowledged the children’s natural curiosity provoked learning and that the child is, indeed, skilled and capable of self-activity.” (Bruce, p59. 2012)
Play activities outdoors demonstrate a rise in complexity and the opportunities for play are more vigorous outdoors than indoor. Dynamic systems theory highlights process over product or structured plans. “It places neural maturation on an equal plane with other structures and processes that interact to promote motor development” (Thelen 1992). The approach looks at the internal components and the external task together to countermine the behavioural response. “Dynamic systems theory goes beyond the metaphoric level of behavioral development change and looks into the variables that cause change” (Vereijken 1997). “The major contribution of a dynamic approach to development is the potential to bring theoretical coherence to a field that has been beset by dialectics: Nature versus nurture, learning versus maturation.” (Thelen and Smith, 2018)
Outdoor play offers an element of risk within children playing, they actively search activities that are challenging and deemed risky. This type of play allows children to test their limits, learn about consequences of risk and explore boundaries. Movements that are presumed risky are, jumping from height, climbing, balancing, sliding and hanging upside down. Risky play can be considered as a vital part of children’s development.​ The disadvantages of excluding risk taking include compromised development, decreased physical exercise, increased risk of obesity and limited play opportunities (Little & Wyver, 2008).
A theory that also links with outdoor play is the affordances theory developed by Gibson, who suggests that the perception of the world is not only seen in provisions of spatial relationships and object shapes, but also as the possibilities they have to promote different actions for people. “Intuitively children use their environment for physical challenges and play; they perceive the functions of the landscape and use them for play.” (Fjortoft, 2001). The outdoor environment allows children to use nature in various ways to play and use their imagination freely, by doing so they will running, jumping, crouching, throwing and rolling. They will unknowingly be developing their filo genetic and fine motor skills, which in turn affect their levels of physical literacy. By developing these movements freely and copying other children they build up their movement catalogue and gain confidence in skills required to participate in sport or other physical activities in life. “Children are able to develop both gross and fine motor skills and are physically active for most of their time at Forest school.” (O’Brien and Murray, 2007)
The experiential learning module is pivotal to learning outdoors with central theories coming from Dewey and Kolb.  According to Kolb’s theory of experiential learning there are two parts, the cycle of learning and different learning styles. The theory looks at the learner’s cognitive processes. “Learning is the process whereby knowledge is created through the transformation of experience.” (Kolb, 2015). Dewey, any learning through experience is situated with continual adaption of an individual. Thereby their future educational experiences are derived from prior experiences. "Every experience is a moving force; its value can be judged only on the grounds of what it moves towards and into" (Dewey and Archambault, 1964)
The Foundation phase also desire children to learn about the country they live in and feel connected to its rich culture. “Children should appreciate the different languages, images, objects, sounds and tastes that are integral in Wales today and gain a sense of belonging to Wales, and understand the Welsh heritage, literature and arts as well as the language.” (Learning wales, 2018). An international approach that has influenced this is Te Whariki, which originates from New Zealand.  The aspect taken from Te Whariki is its intention for children to possess a sense of belonging and to commit value to society. (Zealand, 2018). Part of the curriculums objective is to give “the next generation the knowledge, skills, and attitudes which are regarded as valuable by their culture. Different cultures have different child-rearing patterns, beliefs and traditions.”
The last international approach to discuss is the High scope approach. This approach uses aspects of constructivist theories like Piaget, Vygotsky and Erikson. High scope originated from the USA and has been used in numerous countries. The High scope approach aims to foster a curriculum that is developmentally appropriate for the child, that allows them to develop positive relationships with adults and to allow active learning experiences. It also promotes children to develop initiative, problem solving and decision making. One of the major aspects linked with High scope is the Plan-Do-Review sequence. This allows children the chance to think about cause and effect and the discussion gives opportunities to develop communication skills. (Nurseryworld, 2018) In regards to high scope a study by Schweinhart and Weikart, (1997) suggests that “specific curriculum models based on child-initiated learning activities are essential if preschool programs are to produce lasting benefits.”
In conclusion, the Foundation Phase has selected valuable parts from each approach mentioned and has analysed the theorist work thoroughly to incorporate sound features from numerous theories. The incorporation of play in the curriculum has taken a significant role in the children’s daily learning with comprehensive research to justify why. Thus, also aiding children to move and develop fine motor skills and filo genetic movement, which should enable them to have the best opportunity to become confident, motivated and proficient movers. Achieving this before children reach the age of seven is paramount as they are yet able to perceive their motor competence, the Foundation Phase is the window of opportunity to develop children’s fundamental movement skills. 
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