Jack Smyth

To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibly about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153). 
In light of this quote, critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.

Introduction:
Currently PE is one of the most unreformed subjects in modern day schooling. The current curriculum is rigid and does not change or adapt year on year. Each year students undergo the same formality of a changing or rotational activity per term. This has meant that the same problems which have occurred year on year continue to go unresolved, with ALN students feeling isolated or that they are the ‘problem’ with the activity. The traditional activities do not set a tone for inclusion and it is down to the teachers on how best to include these students, rather than to focus the activity to their capabilities. What is meant by this is instead of doing a rugby lesson and finding an obscure way to include a ALN student, the activity is usually changed entirely to avoid the “restriction on access to gaining positive physical activity experiences”. This essay will highlight some common restrictions that students might face, how best a teacher should include them and if the resources are attainable. “The goal for inclusive education is to widen access to education and to promote full participation and opportunities for all learners vulnerable to exclusion to realise their potential.” – European Agency for Special needs and Inclusive Education (2009). 

Barriers:
A barrier a student may face is being wheelchair bound. A common wheelchair bound disability might be a disorder such as Cerebral Palsy. The NHS (2017) state that “Cerebral palsy is the name for a group of lifelong conditions that affect movement and co-ordination, caused by a problem with the brain that occurs before, during or soon after birth.” This condition is obviously not very suited for traditional PE activities, as most sports are underpinned by motor skills and co-ordination, so games and activities will need to be adjusted or created to include this student. A method a PE teacher could use is the STEP principle. STEP stands for Space, task, equipment and people (TDA, 2009). The STEP principle aims to include all pupils by changing the parameters in which games are played. To include someone who is wheelchair bound, you could shorten the distances or make areas smaller to make it easier to succeed and put the targets nearer. Simple adaptions such as this still provide a sense of achievement and more so involvement, as Cerebral Palsy students will find it difficult to throw very far or accurately due to their condition. To make this more accommodating the PE teacher could use the equipment principle and supply the student with a larger ball, or a larger target to increase success rates in throwing games for example. The task principle can be applied in many ways, for example students could be given roles such as timer or measurer in athletic activities. Or in the cases of having Cerebral Palsy student the games could be slowed down, to vary the speed. This could be done through everyone walking or the ball being thrown underarm only. Or to add an element of challenge the teacher could prompt students to use their non-dominant hand. Returning to the equipment principle, the PE teacher could use lighter balls which travel more slowly in the air and allow for greater reaction times. This would be very beneficial to a Cerebral Palsy student as it could potentially improve their co-ordination as the teacher would be providing them with enough time and resources to cope and handle with their ability level. Lastly the teacher could use the people principle to change the activity. People can be changed by either working in pairs, groups or teams, this would allow this student to feel included within a team and make it easier to succeed. The teacher can also use the people principle to make sure there is a mixed ability to provide fairness to other teams. All these things can be easily done by using the STEP principle (TDA, 2009). The STEP principle abides by the Department of Education’s statements (2014) that inclusion should be about “setting suitable challenges” which has been demonstrated and “responding to pupils needs and overcoming potential barriers.” Both can be achieved by using the above methods.            
[bookmark: _Hlk503505101]Another way a teacher could adopt a proactive strategy would be to use a models-based approach. Using this toolkit, the teacher could utilise different models based on the activity. For example, a sport education model might be good for a wheelchair bound student as not only do they get to partake in the sport, but they have an opportunity to learn new sports, and take on different roles. Such as referee, coach, and captain. The teacher could also use the co-operative learning model which is like STEP in a sense that you could make students work in pairs to solve problems or play as a team. This model is good for social and cognitive reasons as you can create mixed teams with people that don’t necessarily know each other, the students can provide feedback to each other without the teacher’s intervention also. This model encourages students to share their ideas and allows them to bring their individual skills to the group.  However, this could also have a flip side, as some students might have conflicting skills/ideas, or they could have unmotivated team mates. However, a personalised learning approach might best be appropriate for a Cerebral Palsy student as they can be quite delicate and un-coordinated. Meaning a personalised, teacher created plan might be beneficial to the learning of this individual through 1 on 1 teaching. However, this can be quite isolating for the individual and the teacher needs to make sure all individuals are motivated to engage in purposeful physical activity.

The second barrier is including a visually impaired student. Visual impairment is defined as being the “inability to tell light from dark, or the total inability to see. Visual impairment or low vision is a severe reduction in vision that cannot be corrected with standard lenses” (Medical Dictionary, 2018) this type of impairment can be quite restrictive to somebody within a PE environment. The environment would need to be changed substantially to accommodate this type of student to include them in activities and make sure they are safe. The teacher should use a STEP approach again here to modify the activity to suit the needs of the student. With the space principle, they could supply the student with enough room to manoeuvre. The teacher could shorten distances and make targets larger. The task principle would need to be altered to ensure that the student can achieve suitable challenges. Also, the speed of the activity is crucial here as the visually impaired student would have difficulty seeing everything happening quickly. The teacher within their own judgement could decide to handicap everyone’s ability to see; to level the playing field for the one individual person. Although this could be taken as being condescending from the visually impaired student, so judgement is needed. The equipment is vital in including a visually impaired student as you can use brightly coloured large objects and instruments to aid their visibility. Also enlarging targets and goals has the same affect. Lastly the people principle can be applied to allow students to work in teams and create strategies to include the visually impaired student. The teacher can use a models-based approach again to help aid this type of student. They can use the teaching games for understanding model (TGFU). This model includes small games and activities which are easily adaptable, and the STEP principle can be applied with ease. These small games allow the teacher to create small PE fundamental games with an emphasis on one area. For example, if the teacher created a blindfolded retrieval game were one student is blindfolded and the other is their guide, they must retrieve objects around the hall. This sort of game builds on the social and cognitive domains of PE as students need to think, hear and understand what their partner wants them to do. A downside to TGFU is that it does not teach students a full-fledged sport, but it does allow them to learn fundamental skills in which they can eventually transfer into more mainstream sports. Again, a teacher could utilise other inclusive models such as the Sport Education model to let the visually impaired student take on roles such as coach, captain and official. This model adds a sense of responsibility to the lesson as they would usually keep this role for a season. The theme of roles is good as it still includes the student within the lesson, but the downside is that there is a probable decrease in participation due to the nature of the model (Siedentop, 1994). 

The inclusion spectrum model:
The TDA (2009) states that the “inclusion spectrum gives teachers the opportunity to respond to students’ diverse learning needs by providing five different… ways of including disabled students”. The teacher can use a multitude of approaches to ensure all children all included. The first is an open activity approach. Meaning all students are involved with no adaptations made to the task. These tasks need to be achievable, so every student can partake. STEP can be used here to simplify the task. 
Black and Stevenson (2011) state that the modified activities is where everyone plays the same game but the rules, equipment or area (STEP) are adapted to include everyone regardless of ability. This sort of inclusion was mentioned above about allowing visually impaired students have brightly coloured instruments and large targets to aid their experience. Also, with wheel chair bound students who suffer from Cerebral Palsy, for example, the use of a soft ball mentioned previously is the same principle. 
Black and Stevenson (2011) go on to mention the use of parallel activities. This is where a wheelchair user for example will do a throwing activity rather than a jumping activity. This allows for the student to still have a sense of involvement even though that they cannot do the jumping activity.  It allows them to work at their “own pace” or “level” the teacher could instruct other students to sit down along side the person in the wheelchair to carry out the same parallel activity for them not to feel excluded. 
Black and Stevenson (2011) highlight the use of separate activities, this approach allows the student to “practice sports individually or with their disabled peers”. This approach links back to the personalised learning model where the student will have a 1 on 1 teaching side lesson on how best to improve their skills or technique. Black and Stevenson, suggest that it might be beneficial to personally educate the individual so that they can learn the “sports competencies to enable successful integration into a game situation within the rest of the group”. This could be done through peer review teaching as well. This will stimulate the cognitive, social and affective domain of PE as two or more students are able to praise or critique each other to learn. This method is good as the ablest can teach the other student, but it can be quite time consuming for the teacher if not done properly. 
Lastly Black and Stevenson (2011) suggest the use of a disability sport. This is usually a “reverse integration” where non-disabled students are included in disabled sports. The teacher can use Paralympic events and modify them to the student’s capabilities or they can do simple games such as sitting volleyball. Where all the players are sitting and can only strike the ball when it comes to them. These activities can “improve attitudes towards disability sports” and “raise the self-esteem of disabled students who may have proficiency in these activities.” As mentioned previously the teacher needs to have their own judgement on this as it could be considered patronising by the disabled student. 
 
Lastly another impairment, would be a deaf or partially deaf student. These students are not physically impaired and would typically have functioning bodies. So, using an inclusion spectrum and STEP approach it would be simpler to include these students over the likes of a wheel chair bound student. For example, the starting activity would have little to no adaptations aside from the teacher could increase the area of the warm-up or activity to allow this student to be more aware of their surroundings, to avoid them getting hurt. Then moving on to the modified activity, everyone’s equipment will be similar as this student is not impaired in a physical way. However, for partially deaf students you could use a ball with a bell in it or brightly coloured objects to maintain focus on the ball. Also, the teacher could have a parallel activity where the non-disabled students could learn basic sign language to communicate with their team mate, with simple tactics and praise like “pass”, “go there” and “well done”. Lastly the teacher could introduce a disability sport where the activity stays the same, but everyone must remain silent and communicate via hand gestures and or sign language if applicable.

Lastly teachers could use the Circus skills model, this model is great at levelling the playing field for all students. As little to none students would have experienced doing circus skills before this. This model allows students to discover through play, which set of apparatus is most suited to them, whether it be juggling balls or the spinning plates. The STEP principle can be applied here also by building up juggling with cloths rather than balls as they give you more time to react. Also, it allows people to discover the best ways to go about learning how to do the activities. If applicable schools could provide tablets with videos (or photos if not applicable) stored on them on how to do tricks on each station. Kiez (2015) found that “Children in the PE circus schools reported greater confidence, felt more talented, were more eager to participate” over the traditional PE methods. Kiez also suggested that “Circus arts instruction can effectively aid in the development of physical literacy in children. Providing a quality physical literacy experience” and ultimately this is the aim for Physical education, to get students involved in a lifetime involvement in physical activity. 

To conclude teachers, coaches and other practitioners need to adopt these new proactive strategies, to break down the perceived thought that someone’s disability is a problem to Physical Education and Youth Sport, instead of thinking of it as diversity. This diversity and barriers can be simply overcome with small adaptations to activities. At the core, the teacher’s philosophy, beliefs and attitudes towards inclusion is the main barrier for these children not accessing an inclusive, motivating Physical Education not the children themselves. If teachers aid students through using methods such as this, it will aid students along their physical literacy journey for their whole lives.
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