A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. 
 
There are four main elements of Assessment for Learning (AfL) that can be utilised in a series of learning opportunities to aid progression across chosen Areas of Learning and Experience (AoLE’s). The four AfL elements are sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback, and peer and self-assessment. AfL is important for learners as it aids the learner in understanding where they are in their learning, and they can see what areas they may need to improve. AfL is also very beneficial for teachers as it means that they can see where their learners are in their learning and therefore are able to plan for future lessons to enhance the learner's development. With AFL, students become more engaged in their education and begin to "think like teachers." They carefully consider their current position, their goal, and how they're going to get there. 
In order to explain why assessment for learning is a crucial component of classroom work and how growth might enhance standards of accomplishment, Paul Black and Dylan William developed a theory in 1998. Black and William came to the conclusion from their study that there is evidence that raising standards through formative assessment improvement enhances standards overall, that there is room for improvement, and that there is also evidence about how to improve formative assessment (William, 1998). 
In 1976 Piaget developed the theory of Cognitive Development in Infancy and Early Childhood Piaget suggested that people use schemas to interpret the world around them. A schema is a learning pattern that connects perceptions, concepts, and behaviours in order to make sense of the environment. It is just the "way we see the world," according to Piaget. A child is in an equilibrium condition when their experiences and their understanding are in line. Piaget referred to this as disequilibrium when a child encounters a new circumstance or activity that they are unfamiliar with. A child experiences this when they are unable to make sense of new information by using their pre-existing schema. According to his view, the phases occur in a specific order, and each stage only follows the one before it. These stages are Sensorimotor, Preoperational, concrete operational stage and formal operational stage. Teachers and students both gain from implementing Piaget's theory in the classroom in a number of ways. Teachers get a deeper comprehension of pupils' ideas. They can also match their teaching approach to the cognitive abilities of their pupils. For example, motivational set, modelling, and assignments (Pope, 2008). 

I will review three lessons that I have prepared and taught for this assignment. The world cup was incorporated into the classes' core topic of food. I was a based in the year 3 class, however the school where I was placed classified year 3 as progression step 2. There was a wide spectrum of abilities in the class. I had to take the following into consideration when I planned lessons:
· Four ALN children 
· One child that was More Able and Talented (MAT) (Year 4 level)
· One children is undergoing statuctury testing for (ADHD)
· Three that receive free school meals 
· Two children within the class are receiving additional support following adverse childhood experiences (ACE) 
· One child with dyslexia 



Assessment for learning can be broken down into two types of assessment, formative and summative. Formative assessments are conducted during a student's course, whereas summative assessments are completed at the end of the topic as a final evaluation. This is one of the key distinctions between the two types of assessments. Summative assessment findings are combined and used to judge whether a student has met the required learning outcomes and is qualified to get an accreditation. Since the final scores students obtain on summative examinations might have an impact on their future prospects, this typically results in some worry. Because of this, while taking summative assessments, students are less eager to try out new ideas and concepts (Biggs & Tang, 2007). Instead, they prefer to "play it safe," providing the answers they think are required of them, and banking the points awarded.
The student's final grade or mark does not include the results of formative assessment. It is employed to offer constructive feedback in order to enhance comprehension and learning. The justification behind this is that students learn best by making and then learning from mistakes, which is hard to do if it may negatively influence their academic performance or final grade. Since their grades are not a risk, students are free to be more exploratory, questioning their assumptions as they go along and developing more desirable higher cognitive skills. According to Brown and Knight (1994), ungraded assessments may become frequent, giving students the flexibility to try new things and be more daring in their research and discovery of their topic. Even if formative assessment does not result in grades, students nevertheless participate in it if its purpose of assisting students in improving their grades is made apparent. If there is a clear purpose for their work, a connection between it and the course or module and their professional aspirations, a sense of intrinsic satisfaction or interest, or the ability to observe their knowledge and abilities developing, students will be driven (Knight & Black and Knight, 1994). 

There are four main areas that must be taken into consideration when planning for a successful assessment:

Quality of questions/ quality of talk. A key component of assessment for learning is questioning. According to research, teachers typically ask a question every 72 seconds. However, the teacher—not the students—answers 38% of these questions.  Therefore, effective questioning involves asking questions in a method that generates the most feedback, which may then be utilised to assess, organise, and broaden learning. A variety of factors have been offered in relation to teacher question types. For instance, Bloom's (1956) taxonomy places issues involving knowledge, understanding, application, analysis, synthesis, and assessment in ascending order of cognitive strain. Based on whether the information produced is known by the questioner, whereas referential questions ask for unknown information, according to Long and Sato (1983). Procedural and convergent/divergent forms of teacher questions are distinguished by Richards and Lockhart (1994) (Lockhart, 1994). Shayer also created the idea of cognitive acceleration, which proposes that difficulties and disturbance drive mental growth. It will encourage cognitive growth and deeper comprehension if all treatments include some sort of dispute between students and teachers that is supported by high-quality dialect. The concept of a "zone of proximal development" (ZPD), created by the Russian psychologist Lev Vygotsky, also incorporates the idea of cognitive conflict (1978). The ZPD is the gap between what a child can accomplish on their own and what they can accomplish with adult assistance. 'The only good learning is that which is in advance of development’ according to Vygotsky (Adey, 1999).

Sharing the criteria with learners. Typically, a teacher is in control of traditional assessment techniques. The teacher establishes the assessment scheme, analyses student performance and learning objectives, and gives feedback to students so they may correct their understanding and develop their abilities. Traditional assessment techniques do not fit within the change from a teacher-centered to a student-centered approach, where the latter prioritises students' learning and "what students do to attain learning, rather than what the instructor does.” (McMahon, 2005). This is supported by Montessori’s theory, which places a strong focus on individualised teaching and self-paced learning. It is based on the assumption that children are inherently interested and capable of learning on their own. The Montessori method was created by Maria Montessori, who thought that education should be customised to meet the individual needs and interests of each child. Gilbert and Saddler, however, disagreed with this approach and thought it was crucial to present the learners with a success criteria up front so they are aware of what they are learning and how they would be evaluated. Prior to the work, the class should be given samples of expectations in the form of what a good/bad one looks like (WAGOLL/WABOLL). This can be helpful if used in conjunction with insightful questions that motivate students to contribute to the development of effective criteria. Writing the success criteria enables a  teacher to consider what they expect their classes will be able to do as a result of what they have just learned. The teacher has started to employ formative assessment by defining success criteria; they have predicted what the goal of their instruction is. To determine what the students have learnt, they can take further measures like asking questions or conducting end-of-topic assessments.

Use and quality of feedback. Feedback is information provided to the learner on their performance in relation to the learning objectives or results. It should seek to (and be able to) enhance pupils' academic performance. By coordinating effort and activity with a result, feedback reroutes or refocuses the learner's efforts to accomplish a goal. In educational research, feedback is frequently seen as a one-way transformational process where information is provided to the student to prompt change and produce learning (Shute, 2008). This idea of feedback having a cause and effect has recently been contested since receiving feedback does not always imply learning (Brookhart, 2012; Sadler, 2010). In light of these findings, Hattie, Gan, and Brooks (2017) stated that it is necessary to rethink feedback in terms of how learners absorb it rather than how teachers provide it. Effective feedback, according to Hattie and Timperley (2007), must address the following three questions:
· Where am I going? (What are the goals?)
· How am I going? (What progress is being made toward the goal?)
· Where to next? (What activities need to be undertaken to make better progress?)
“Feedback is one of the most powerful influences on learning and achievement”, according to studies on its impacts. The majority of student learning improvement occurs when students receive ‘information feedback about a task and how to do it more effectively” and that was directly linked to the learning goals. However, this potential is significantly correlated with the quality of the feedback ( Hattie & Timperley, 2007).
Peer and self-assessment. Important components of AfL strategy include self and peer assessment. Children can improve their knowledge of learning objectives and success criteria by evaluating their own and others’ work. According to research, children who actively participate in their own learning and assessment make more progress (NFER, 2021). Over the past 50 years, researcher have become increasingly interested in self and peer assessment. The reasons for incorporating self-assessment into the classroom, however, it has ranged from simple curiosity about whether children could complete the activity at all to more direct connections to educational purposes and objectives. Topping (1998) claimed that the effects of peer assessment are ‘as good as or better than the effects of teacher assessment’ in a review of peer assessment with children. Similar to this, Dochy et al (1999) found that peer assessment can have a good impact on learning but, can also be hindered by social variables such as friendships. According to Bouzidi and Jaillet (2009), they argued that validity is demonstrated when both peers and teachers assign similar marks. Since teahcers have a greater understanding of the learning objectives and criteria, their marks and feedback are more reliable than those of the children who sometimes lack familiarity with the learning criteria. 

For the first lesson we focused on adding and subtracting in the three digit numbers using the column method. Prior to the lesson the children had briefly used the column method when adding and subtracting, however they had only used two digit numbers. From what they had previously learnt the goal was to expand their knowledge by giving them three digit numbers and eventually get them to add and subtract with exchange. The lesson that I have used for this assignment, is a lesson that was coming to the end of the topic so the children were on three digit number. When planning this lesson, I had to take into account the children’s need. The lower ability still were finding it difficult to independently exchange so within this lesson they were adding and subtracting with no exchange. 
The AoLE of this lesson was Mathematic and Numeracy. The meaningful links to the curriculum were to Add and subtract numbers with up to three digits, using formal written methods of columnar addition and subtraction and to solve problems, including missing number problems, using number facts, place value, and more complex addition and subtraction. Within this lesson there were two cross curricular link which were digital competency framework (DCF) and health and well-being. 
· DCF – children are using computers to practice their mathematics skills 
· Health and well-being – children are outside combining physical education with mathematics  
For this lesson I found that the best Afl strategies were secret squirrel, you show me and traffic lights. At the start of the lesson I used secret squirrel and you show me to gage the children’s knowledge.
Secret squirrel 
For this strategy I wrote a question up onto the board gave them 2 minutes to work-out the answer, once the timer was done I asked them to show me. They would then hold up their whiteboards and show me their answers. I would then scan the room and see who has grasped it and those who hasn’t. 
Some of the benefits I found with this strategy was that I was receiving instant feedback as I could see then and there where the children were with the topic and if I needed to do more work with them before setting them off on task. From this strategy I could also see who was continuously answering incorrectly so then I was able to sit one-to-one with them and help them. 
The downfall to this strategy was that the lower ability children found it much harder to answer the question within the time given, I found this strategy only worked for the middle and higher ability children. For the lower ability I had to take into consideration of their needs therefore they sat and worked with the teaching assistant using resources to answer the questions. 
You tell me 
The secret squirrel then led onto you tell me. From those that I could see answered correctly I then chose them to come up to the front and explain how they got to their answer. Then would then have to do a step by step walk through as to how they got to their answer. I would be sure to ask questions to ensure they understood 100% how they got to the answer.
I found that the children found this very beneficial to have one of their peers come up and explain how they got to their answer. It was also helpful to see the child’s understand when they talk through their answers. 
A disadvantage to this strategy was that it was the higher ability children that were the most eager to show and explain their answers. However as the lessons went on their confidence grew which led more and more of them wanting to come up to show their answers.
These type of strategies are formative assessments. The secret squirrel strategy comes under the forth element of Dimension 4 in the ‘Great Teaching Toolkit’. This element is interacting. The quality of learning interactions between teachers and pupils is central of the learning process. The interactions could be seen as a form of feedback, and again there are two distinct purposes here; feedback to teacher that informs their decisions and feedback to pupils that helps them to learn. (Coe, 2020, p. 35)
Traffic lights
The final strategy I used in this lesson was traffic lights. At the end of the piece of work they would use the appropriate coloured pencil to show how they felt:
· Red = don’t understand 
· Orange = understood some 
· Green = understood all
The children were already familiar with this strategy as it was used throughout the school. This strategy is very self-explanatory and the children knew to do this after their work.
From this strategy I was able to get instant feedback from the children about how they found the work. In some cases this strategy may not work in some schools due to the children not being honest and saying they understood the work and used the colour green. 
However, the children in the class I was in were very truthful and I could see this when marking their work. The traffic light strategy is a great way to manage a child’s progress. This was something I had noticed as at the start of the topic there was a lot of children using red or orange but as the lessons went on more children were using green. 
This strategy is a style of self-assessment. The traffic light strategy is also a form of formative assessment as it engages in self-assessment and provides actionable feedback. Formative assessment uses feedback to move learning forward by adjusting learning strategies. 

The second lesson that will be discussed is a literacy lesson. This lesson is a follow on lesson from a science experiment that we had done as a whole class previously. Within this lesson they would be doing an instructional piece of writing. This was quite a new style of writing for them so I had to ensure that I showed them the success criteria and a WAGOLL/WABOLL so they knew what would be expected from them.
The AoLE of this lesson was languages, literacy and communication. The children had done a science experiment in the previous lesson, in this lesson they would have to write instructions on what they did. The strategies that I used in this lesson I felt were the best for what the task was. I began the lesson by showing the children a WAGOLL/WABOLL. Then finished the lesson by having the children self/peer assess their work. 
WAGOLL/WABOLL
Creating a WAGOLL/WABOLL at the start of the lesson allows the children to understand the task and what needs to be included within their work. We created a simple WAGOLL as a class. By doing this is also activated the children’s prior knowledge. I like this strategy and it is something the school have used previously when doing any form of writing. I think it massively helps the children by giving them a nudge in the right direct. However, many teachers could see this strategy as ‘cheating’ as you cannot get a true reflection on what is actually the child’s authentic work. 
Self/peer assessment 
At the end of the lesson the children were expecting self and peer assess their own/ each-others work. They would be given a success criteria check list. This encourages the children to critically analyse their work. From this they would have to write their own targets. The one peer assessing would have to go through the checklist also then give their peer ‘2 stars and a wish’. ‘2 stars and a wish’ is when the marker gives two things that the writer did well at and one thing they could improve on for next time.
This strategy falls under the second Element of Dimension 4 in the ‘Great Teaching Toolkit’ (explaining). The value of clear explanations is supported by research from the cognitive load theory (CLT, Sweller et al., 1998, 2019) as well as direct instruction (Adams & Engelmann, 1996; Stockard et al., 2018). Teachers should consider their students' "cognitive load" while presenting content to them: reducing the quantity, assisting pupils in assimilating concepts into - and extending - existing schemas; minimising unnecessary, irrelevant, or distracting input, from either material or environment; and reducing the number of new elements and complexity of new elements. (Coe, 2020, pp. 32-33)

The third lesson was a health and well-being lesson. The topic was what a balanced diet should look like. The children had briefly seen this before so they didn’t have much prior knowledge. Within the lesson they will need to, in groups, place the food into the correct food group. The meaningful link to the curriculum is how our decision-making impacts on the quality of our lives and the lives of others and I can recognise that my decisions can impact on me and others, both now and in the future. 

Questioning 
As the children hadn’t had any previous lessons on this topic, I wanted to gage where their knowledge was. I thought the best way to do that was through questioning. By questioning the children, I was able to see exactly where their understanding was. I didn’t find any draw backs from this as it gave me a good understand of the children’s knowledge by how they answered the questions. I also liked this strategy as it allowed us to open a discussion. For example, if a child said one answer but another child thought something different, we were then able to discuss as a class what we all thought. 
Question falls under the third Element of Dimension 4 in the ‘Great Teachers Toolkit’. This greater understanding is described as being "more integrated, more coherent, and at a higher level of abstraction" by Hattie (2012). The main idea is that just asking a lot of questions is not a sign of quality; rather, it's about the kinds of questions asked, the time given for student thought they prompt or elicit, the level of thought they elicit, and how teachers engage with the replies. (Coe, 2020, p. 34)
Secret squirrel/quiz
At the end of the lesson I used the secret squirrel strategy but I put a more fun element into it for the children. I had quite a competitive class so I turned it into a bit of a quiz. With this strategy I would show a food and the children would then write the number, that was next to the food group, that they felt that food belonged to. I would then ask them to show me their answer. After all the children had shown me their answers I would tell them the correct answer. 

On the whole, I felt that the AfL strategies that were used within my lessons were well suited for the AoLE and more importantly the children. As a teacher I found these strategies beneficial, however, if I was to choose one that beneficially targeted the children more it would be the self and peer assessment within the literacy lesson. I found that this benefitted the children more than it did myself, as they are given the success criteria and are able to tick off what they or their peer has included in their work and are then able to see what elements they may have missed out on their writing. This technique gave the children the opportunity to reflect back on their work in order to improve for next time.  
The other two AfL strategies that I used I found them to be beneficial. The one I found particularly helpful was when the children had to come up and show me their workings out during the maths lesson. From this strategy I was able to form a base as to where the children’s understanding was before being sent off to do the tasks. From this strategy I was able see a huge improvement from the first lesson right up to the end of the topic. The first couple of lessons many of the children were very reluctant to come up to the front and explain their answer, the few that did were the higher ability children. As the lessons progressed I was able to see that the children’s confidence on the topic was growing and they felt more comfortable coming up to the front, this ranged from the MAT right through to the lower ability children. 
All of the strategies I used are formative assessment strategies. However the self and peer assess success criteria could also fall under summative assessment as this task was based on an end of topic writing piece.
From further research into different AfL strategies that I would want to take forward and potentially use in the future. One being 3-2-1 Countdown which is when you give the children post it notes to write on at the end of the day/lesson or ask them to answer verbally to the three different statements below:
· 3 things you didn't know before
· 2 things that surprised you about this topic
· 1 thing you want to start doing with what you've learned
This strategy would be used towards the end of a topic to gage the children’s learning. Personally I would rather give each individual child a post it note and they write their answers and names on that. By doing that I am then able to get answers from each child and get a better understanding of what they have learned. 
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AoLE or Subject: Mathematics and numeracy Date: 2/12/22

Meaningful links to Curriculum * Add and subtract numbers with up to three digits, using formal written methods of columnar
(What Matters Statements, Descriptions addition and subtraction

of learning, previous curriculum...)  Solve problems, including missing number problems, using number facts, place value, and more

complex addition and subtraction

e ambitious, capable learners who:

(Remember to go ‘beyond the headlines’. - set themselves high standards and seek and enjoy challenges.

Only main links should be identified

here)

Meaningful links across the e DCF — children are using computers to practice their mathematics skills

curriculum e Health and well-being — children are outside combining physical education with mathematics

Links to other AgLES or the

Personal Targets (make reference to targets identified in or and weekly mentor meetings. You may also draw from targets linked
to the K)
o Classroom/behaviour management — make sure that | have every single child's attention before continuing the lesson.

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of ¥ so that you can apply to Z in the future’.

By the end of the lesson students will have completed all set tasks using the different resources from using prior knowledge.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

| can line numbers up in the correct column (hundreds, tens, ones)
| can decide on a strategy to use
| can work out which operation to use

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

o Children may start adding from the hundreds or tens column, i.e. working from left to right.

* When two digits sum to more than 10, children may put this number in the ones column instead of exchanging 10 ones for 1 ten.

o Children may forget to add the ten that has been exchanged for 10 ones.

o Children may find the difference between the two digits in a column instead of subtracting the second digit from the first, for example 1-3
becomes 3 -1.

- The app needed for the lesson may not be downloaded therefore, a backup plan will be put in place for the cromebooks.
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Student-teacher: Molly Davies Class / Year 3
Group:

AoLE or Subject: Health and Well-being Date: 12/12/22
Meaningful links to Curriculum e Our decision-making impacts on the quality of our lives and the lives of others
(What Matters Statements, Descriptions - lcan recognise that my decisions can impact on me and others, both now and in the future.
of learning, previous curriculum...)

e Healthy confident individuals who:
(Remember to go ‘beyond the headlines’. - apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives
Only main links should be identified
here)
Meaningful links across the e Learning that statistics represent data, and that probability models chance helps us make informed
curriculum inferences and decisions‘
Links to other AgLEs or the
Personal Targets (make reference to targets identified in or and weekly mentor meetings. You may also draw from targets linked
to the K)

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of ¥ so that you can apply to Z in the future’.

The children are learning the food pyramid to develop on their understanding of the different food groups and how much of each food group you
should have so they can apply to their diet in the future.
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10 Introduce the food pyramid. Ask the children
minutes | Explain what each food group s. questions such as.

- What's a food
pyramid?

- How many food
groups are
there?

- What are the
food groups?

Independently children will cut out different
20 food that have been printed onto a sheet.
minutes Using the food cut outs the children will put
the food into the correct section on the
food plate chart.
20 In their table groups they will use the same | This is to encourage
minutes work sheet but an A3 version. With this the children to have a
they will ransfer the work they did discussi
independently and work as a group to put | which food fi
the food into the correct section. «each food group.
Children will be able to flick through the
PowerPoint to check to see if they have
the foods in the right place.
5 To finish the lesson we will do a Repeat questions from
minutes | quiz. | will ask children different the start of the lesson.

questions and using the class dojo
randomising tool the child chosen
will tell me the answer.

AfL —next to eat food
group show write a
number next to it.

Give each child a
whiteboard.

Show the children a
food and they must
write the number that
food belongs in and
then count down and
then they show. (secret
squirrel)





