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Give a critical response to the following question: If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English medium sector?
The Basque method is a highly successful method of teaching language that, as the BBC describes as having “a strong sense of identity and ambition” (2016). Wales’ education system shares these values and hopes to increase the numbers of Welsh speakers in the country. There are a number of different types of schools in the Basque region including A-model, B-model and D-model. These range from teaching entirely in Spanish with Basque as a secondary subject, to teaching in Basque with Spanish as a compulsory accompanying subject (Hopwood et al., 2018). In Wales, there are two main types of schools: English and Welsh medium schools, as well as Dual Stream primary schools and Transitional primary schools. Welsh medium primary school use immersion to teach the Welsh language. Chowan (1997) supports the immersion technique, as he says children learn a new language more effectively when the second language is used for instruction. Immersion education has three fundamental variables of success: the intensity of use, the extent of time and the quality of exposure to the second language (McKendry, 2006:5). However, the Welsh language is not reaching its full potential. In order for Wales to recreate the success of the Basque model, changes need to be made to methods of teaching and to the ways language is assessed. More training also needs to be provided to teachers to ensure maximum success. In this essay I will examine how the Welsh language is currently taught and the problems associated with this, comparing it to the Basque model. I will also identify the changes that need to take place to make the Basque method viable in Wales. 

Ervin and Osgood (1954) look at three ways in which languages are related to an individual: Coordinate, Compound and Subordinate bilingualism. This means bilingual people develop language differently, depending on how they acquired the language. Baker (2011) has identified a number of different types of bilingualism (see fig 1). Singleton and Lengyel (1995) say the acquisition of language is easier for younger people, suggesting it is a process based on memory. Dr Michael Roizen says “ Kids have more neurons actively creating new connections” (Sharecare, 2019), meaning that children can create understanding quicker than an adult. It is therefore important that the Welsh language is introduced at a young age. The Welsh Government’s Cymraeg 2050 (2017:35) sets out the “long term aim for the early years provision to reach a position where children under five have had sufficient contact with the Welsh language” . The government aim is to increase the number of Welsh speakers from 10% (2013-2015) to 20% by 2050. However, Estyn reports have shown a decrease in the standard of Welsh within schools (One Language For All, 2013). Welsh became compulsory in 1990. This was led by the belief that bilingual education has important advantages. Bialystok (1978b, cited in Baker, 2006) found bilingual children were more able when measured on their cognitive control of their own linguistic processes. Marian and Shook (2012) further improve this idea, saying when a bilingual uses one language, the other is in activation at the same time, they call this “Language co-activation”. Baker (Tes.com, 2019) talks about the cognitive benefits of bilingualism and how they improve a child’s thinking skills. He shows bilingual children are more centred on word meaning rather than sound. However, Fred Genesee (2009) talks about the possible negative effect bilingualism can have on a learner, believing it can lead to delays in language development. 

The Basque education model is highly regarded around the world (BBC, 2016). The aim is to instil a sense of cultural identity, much like the aims of Welsh education. The (WAG) has implemented a number of schemes and long-term plans to improve the number of Welsh speakers. Promotion of Basque in schools has led to an increase of 95,000 Basque speakers between 1981 and 1991 (Ukessays, 2013). Cenoz (2005) found the majority of Basque bilinguals listen to Basque radio and watch Basque T.V. One Language For All (2013) talks about the need to remove barriers to language acquisition. Wales could adopt the approaches seen in Basque country using S4C and various media outlets. Basque schools, working with the 80’s government, created a range of courses for practising teachers to improve their own language skills. These courses are still offered in modern day by the IRALE. In Wales, similar development programmes are offered such as the ‘Cynllun Sabathol’. One Language For All (2013) says that now is the “eleventh hour for the Welsh language”; it is crucial that strategies are implemented to save the Welsh language as it is a vital part of Welsh culture. Carwyn Jones describes the Welsh language as a “treasure of Wales”, saying it “defines us as people and as a nation” Welsh Government (2017:2). The Welsh government has also implemented a number of strategies in schools to increase the amount of Welsh spoken such as Siarter Iaith, a language initiative promoting use of Welsh throughout the school. While on PTE I saw the benefits through assemblies, in playground games, displays and Crew Cymraeg, who were crucial in promoting Welsh around the school. Donaldson (2015) also advocates for the progression of language. In Successful Futures, Languages, Literacy and Communication are set out as an area of learning. Donaldson emphasises the use of experiences and creates links with outside agencies to help support teaching. The Welsh Government has also set out Three Strategic Themes: increasing the number of Welsh speakers, increasing the use of Welsh and creating favourable conditions Welsh Government (2017). 

Changes need to be made to the methods by which we teach Welsh. Currently Immersion in Welsh medium schools is the main proponent of learning, however, this method will not work for the whole population due to student numbers and the lack of Welsh teachers. As Canagarajah (1999) shows, effective teachers will change their methods through policy and curriculum to cater to the needs of their students. Current approaches to teaching often look at the use of incidental language. This differs to the Basque country where Content and Language Integrated Learning (CLIL) is used. While used in some schools in Wales, it could be developed further across the country. There are a number of different approaches and ideas to teaching language. James Asher (1969) talks about the method of “Total Physical Response”, the same way in which an individual learns their L1. This approach is engaging and so creates long-term learning. The co-ordination between language and movement allows children to create meaning. Bloomfield (1933) agrees, as associating words with objects helps language acquisition. This is furthered by Rummelhart and McClelland (1986); their ‘Theory of Connectionism’ looks at connections in the mind that help strengthen learning. Anderson’s (1993) ACTR Model concurs with this idea of language acquisition. Interaction Theory looks at how parents interact with children in their first language. Gardner (1985) uses individual factors and features of society to explain how we interact with L2. This is furthered by Bellugi and Brown (1964), who found imitation was being used by the child following parent feedback, helping improve a child’s sentence. Long (1981) agrees, saying interaction is the most important factor. Bruner (1983, as cited in Cook, 2010) believes structured interaction is crucial in the acquisition of L1. However, Nelson et al. (1973, as cited in Cook, 2016) found no benefit from imitation. This is furthered by Cook and Newson (2007), who say Chomsky believes the best way to learn language is the Universal Grammar Model, which looks at students learning the rules of grammar and vocabulary. Bates and MacWhinney (1981) show that communication can be achieved using 4 aspects; word order, vocabulary, word forms and intonation. 

To improve results in the Welsh language using the Basque model, a number of changes need to take place. The Welsh Government have shown commitment to implementing changes for the benefit of the Welsh language and believe that, if done correctly, figures will start to show an increase in Welsh speakers. Their current estimates hope to increase the number of children going to Welsh medium schools from 22% in 2015/16 to 30% by 2031 (Welsh Government, 2017). In English medium schools, teachers don’t possess enough subject knowledge to successfully teach the language, therefore there is a need for Welsh medium schools and the opportunities that they create. This would mean however that there needs to be an increased number of spaces in these schools to be able to cater to the increasing number of learners. The Welsh Government (2017) states they need to increase the number of Welsh teachers from 2,900 to 5,200 by 2050. The work programme (2017-2021) believes there needs to be more support for migrants coming into the education system so that they can better integrate into society. There also needs to be changes made to the way language is assessed. The Basque Competence Certificate (EGA) is essential in Basque country to allow an individual to work professionally in a “functionary” level. This exam is based on the day to day needs of an individual. Currently in Wales, examinations for second language Welsh speakers don’t do enough to provide an individual with a competent amount of knowledge to be able to speak in both a public or a professional context. The Welsh Government needs to address this gulf in the quality of Welsh provision. The Basque model does not solely rely on the education system, but rather has a number of initiatives in place by the government to aide learning outside of school. In Finland, similar methods have proved very successful (thisisFinland, 2019). In Wales, further support outside of schools could be provided to enable people the best chance possible to succeed.  

In conclusion, there are a number of different methods which the governing body needs to change in order to promote the learning and the acquisition of a second language. It is important that carefully planned development is followed to ensure there are more Welsh speakers. The Basque model shows a clear pathway from the oppression of their language under the Franco dictatorship, to the success the system has achieved in modern day. This history is similar to parts of Welsh history like the Welsh Knot, proving that the model could be successful for Wales if implemented correctly. Like the Basque region, Wales aims to utilise their native language to create a cultural identity. Following changes to the approach of language delivery, development of teacher training and assessment methods, the Basque model could thrive in Welsh education. 
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MONOLINGUAL FORMS OF EDUCATION FOR BILINGUALS

Type of Program Typical Type of Child Language of
Classroom

Mainstreaming / Language Minority Maijority Language
Submersion

(Structured Immersion)

Mainstreaming / Language Minority Maijority Language
Submersion with ‘Pull-out’ L2
'with Withdrawal Classes / lessons

Sheltered English /

Content-based ESL

Segregationalist Language Minority Minority Language
(forced, no choice)

STRONG FORMS OF BILINGUAL EDUCATION FOR BILINGUALISM AND BILITERA

Societal and Aim in Language
Educational Aim Outcome
Assimilation / Monolingualism

Subtractive

Assimilation / Monolingualism
Subtractive
Apartheid Monolingualism

Typical Type of Child Language of
Classroom

“ Language Majority Bilingual with initial
empbhasis on L2

Maintendance / Heritage Language Maijority Bilingual with emphasis
Language on L1

Two Way / Dual Language [FCERCTITEET Minority and Majority
Minority & Maijority

Mainstream Bilingual Language Maijority Two Maijority
Languages Pluralism

Societal and Aim in Language
Educational Aim Outcome
Pluarlism and Bilingualism and

Enrichment. Additive  Biliteracy

Maintenance, Pluralism Bilingualism and
and Enrichment. Biliteracy
Additive

Maintenance, Pluralism Bilingualism and
and Enrichment. Biliteracy
Additive

Maintenance, Pluralism Bilingualism
and Enrichment.
Additive




