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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)





Prior to my role in my current team I had no experience of working in front line children’s services. I feel that this has had an impact on my confidence.  During my first year in practice I have had the opportunity to work with a number of different families on a Care and Support and recently Child Protection basis.  My growing experience and being allocated cases that have allowed me to learn and take me out of my comfort zone have enabled me to build on my confidence but I recognise this is still an area in which I would like to build upon.

When I introduce myself to families I have on occasion faced distrust and sometimes anger.  I found this difficult and felt that I would not be able to change these families’ views on my role or myself. I spent time reflecting on how I could overcome this.

I explored Seden (2013) work on Interviewing and Relationship Skills.  Seden explains that ‘each service user the practitioner meets may challenge them to refresh and refine their skills’ (Seden, 2013).  Seden goes on to speak about seeking help from more experienced practitioners and working together to break down any barriers to communication.  I have found my colleagues a source of information and I now understand the importance and complexity to communication.

Attending training on dealing with difficult situations and sharing information will be beneficial in helping me develop in this area.

I am currently learning the importance of building relationships with other professionals and having a better understanding of different roles.  The Social Services and Wellbeing Act 2014, promotes partnership working and the need for working together and sharing information. 

I feel that taking time to visit other services and learning about their roles will assist me in meeting my learning needs.

My experience is growing in this area and through my experiences I am able to reflect on what has previously been successful while acknowledging that each person is an individual.  I feel that training on assessment writing will be beneficial and having the experience of writing my own assessments with support of my mentor and line manager.

To make positive improvements, decisions and plans need to be made together.  By discussing concerns with families and empowering them to problem solve and explore their own solutions, this can help, ensure their participation.  The Codes of Professional Practice for Social Care stress the importance of promoting ‘the wellbeing, voice and control of individuals … while supporting them to stay safe’ (Codes of Professional Practice, 2017).  

This is an area in which I feel I have the least confidence and still rely on the support of my manager and colleagues to discuss complex situations that I am faced with.  I feel that case consultations, mentoring sessions and the use of supervision is the support I can use to develop in this area.

Word Count 482
Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  15th October 2019

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)





The purpose of this session was to support a parent who is currently in crisis.  The parent has described feeling ‘overwhelmed’ and ‘not in control’.  I suggested we look at where they feel they are now, where they would like to be in the future and how they may be able to achieve this.   The parent is currently in a violent relationship with her new partner.  It is due to concerns over the children’s exposure to this relationship that the children were subject to a section 47 enquiry (Children’s Act, 1989) which concluded that we proceed to an Initial Child Protection Conference where the children’s names were placed on the Child Protection Register under the category of Physical Abuse and Neglect (All Wales Child Protection Procedures, 2008).

The children are aged nine, seven, four and two.  They live with their mother and have regular overnight contact with their father.  The children continue to be exposed to violent, adult behaviours and at present mother is unable to recognise the potential risks that the children are being exposed to.  Mother is currently refusing to acknowledge these risks and the potential consequences for the children.  This has led to mother choosing to blame social services for her feelings of being ‘out of control’.

The family are of Welsh, white ethnicity and live in a small town in Wales.  Although the family have always lived in the same town the mother has stated that she now feels isolated where she is living.  As the family live in a small town, the close community are often aware of incidents that are happening in other families’ lives.  Mother is upset about this and reports that others have shared information on social media regarding her violent relationship.

Word Count 290 


	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)




Prior to the session and again on the day, I confirmed with the parent that they were happy for our session to be observed and explained that this observation was to review my practice and would be used in my continual learning portfolio.  The parent gave me permission for the observation.  

I have been working with the family for over six months so have had the opportunity to build a relationship with both parents and the children.  I have explored with the family their first language and in what language they would prefer to communicate.  More than Just Words, 2012, is a framework, which aims to ‘strengthen Welsh Language services in health, social services and social care’ (More Than Just Words, 2012).  Individuals should have the opportunity to communicate in their first language.  Being able to communicate in individuals preferred language can help prevent misinterpretation of information shared and how it is translated.  It also allows the individual more freedom to express how they are feeling, as they do not need to translate the words into their second language as some words do not accurately translate.  

The families first language is English however, by exploring language and communication with the parent I understand that they need information shared on a basic level, I also need to revisit conversations to ensure they understands what has been shared.  If they do not understand, they will become anxious and assume that their children are going to be removed from their care, which results in them disengaging and becoming anxious.  The parent will also react to my body language and make assumptions based on facial expressions.  I am aware of the importance of how I present myself and non verbal communication, it is through working with this parent that I have a better understanding of Thompson’s view that communication ‘is a complex multilevel event ‘(Thompson, 2011).  We have now moved to a point where the parent will inform me if they do not understand and will ask me to clarify what I have said however, I always summarise at the end of our conversations outlining the main points of what we have discussed and whether they understand to ensure there is no miscommunication.

I feel that reflection would not only be beneficial for myself during this session but also the parent.  I hoped that they may be able to look at their situation and how they are feel and build on this in order to make positive changes.  Ruch, 2005 states that ‘reflection is … seen as a cornerstone of ‘relationship-based’ approaches to practice in social work’ (Ruch, 2005).  As I understand that building relationships is vital within my role this was an important piece of information to consider.  I am aware of Schon, 1993 reflective model which discuses ‘Reflection – in – Action and Reflection – on - Action’ (Schon, 1993).  I find reflection – on – Action is beneficial for me as I find looking back on a situation and reviewing what went well and what could have been done differently helpful for my practice.  I feel that this is a good learning technique for me and often think back on situations and what if anything I would change or use again.  In this situation, I felt that the parent might also be able to use Schon, 1993 model and Reflect –in- Action.  I felt they might be able to reflect while we were completing the activity, which could possibly help them in their decision-making.

I am aware that this parent feels that they have ‘no control’ and I am conscious that while I am trying to empower them to make their own decisions and problem solve legislations and concerns that the local authority hold regarding their children does limit their options.  For instance, the parent does not want to end their relationship with their partner but has agreed to do this as they are aware that their children are being exposed to violent situations and I would need to seek legal advise should they continue to be exposed to these incidents. I have reflected on Thompson and Thompson (2001) suggestion that ‘empowerment can be achieved if the social worker firstly works in partnership with service users in identifying needs’ (Thompson and Thompson, 2001).  I felt that by visually exploring with the parent what they felt their needs were it may make it easier for them to understand the risks and how as a family they could try to overcome this.  On reflection after the session I can see that although parent recognises the potential risks to the children she is not ready to put measures in place to protect the children.  

I tried to make the activity colourful by using coloured pens and large sheets of paper.  I sat opposite the parent so we would be able to see each other and they could see my facial expressions, which I know they find helpful to read.  The paper was facing me as I was writing what was being discussed however; on reflection, I feel that this was a barrier to our communication.  Although the parent was able to see my facial expressions they were not able to read what I was writing.  I summarised throughout the session but if they had been able to read what I was writing, they may have been encouraged to elaborate more.  If I had sat next to the parent and turned slightly, they would have seen my face but also seen the paper.

When the parent was struggling to engage I tried to encourage them by asking supplementary questions.  I now feel that it may have been more productive to use these pauses in the conversation to allow the parent the opportunity to think and possibly, they may have filled the silence rather than me.  It is also possible that by filling the silence, I was confusing the parent by not giving them the opportunity to answer the first question before asking another question.

As I have mentioned I wanted to empower the parent and encourage them to problem solve and find they’re own solutions.  I took a Strengths Based approach and tried to focus on ‘strengths, hope, coping, opportunities, wellness and repair’ (Saleebey, 1996) however, the parent was finding it difficult to identify any positives and felt that the blame lay with social services.  I feel that in order to use a strength based approach I first need to ensure that the person is in the right frame of mind to be able to recognise positives and is able to consider ways in which to problem solve.   On reflection after the session, the parent was still unable to take responsibility for the impact her relationship was having on her children.

I wanted the parent to share with me where they felt they were now, to feel that they had a voice and help me understand how they were feeling.  The Codes of Professional Practice for Social Care stress the importance of listening to individuals and promoting their rights (Social Care Wales, 2017) however, it also stresses the importance that while it is my role to listen and respect individuals views it is also my role to ensure that individuals stay safe and they are not harming themselves or others.  In this case the parent is exposing her children to violent adult behaviour and although they are able to acknowledge this behaviour at times they will also minimise the concerns and do not want to end their relationship with their partner. 

I created my own feedback form for the parent.  The parent finds open questions difficult and struggles to elaborate on her answers.  My feedback form focused on closed questions however, I did include some open-ended questions to try to encourage additional feedback.

Word Count 1293
Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

	Were you clear why the social worker met with you today?

	

	How well prepared do you think, the social worker was for his or her meeting with you?

	

	  How has the social worker listened to you and respected your views and wishes?

	

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	




	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	




	
Please see own feedback sheet below.

Feedback and Comments

1) Was the social worker on time?
	Yes						No
2) Did the social worker get your permission in advance for the observer to be present?
	Yes						No
3) Do you understand why they were being observed?
	Yes						No
4) Did you understand what today’s session was about?
	Yes						No
5) How well prepared do you think the social worker was on a scale of 1 -10        with 1 being not prepared and 10 being very prepared.
1	2	3	4	5	6	7	8	9	10
      6) Do you feel you have been listened to? Please explain your reasons.
	Yes very understanding

7) Did you understand what has been discussed?  Could the social worker      have done anything differently to help you understand the session better?
	Yes

      8) How has today’s session made you feel?  
	Drained – how I’m feeling at the moment

      9) Is there any other comment that you would like to make?




Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)



This case study will critically reflect an intervention and assessment to safeguard a 13 year old boy (referred to as 1) whilst ensuring that his behaviour was not harmful to others.  1 had recently moved to the area from Romania, both he and his family’s first language was Romanian and they had a limited understanding of the English language.  As a social work practitioner in Wales I understand the importance of the Welsh Language Act 1993 and the Active offer which is providing the same service in Welsh without families having to ask for this service (Welsh Government, 2015).  As the family’s first language is Romanian and they had a limited understanding of English with no knowledge of the Welsh language, I did not feel it was appropriate to offer the service in Welsh however, through my knowledge and understanding of Welsh legislation, I did understand the importance of promoting the families first language, which was Romanian.  The Welsh Language Act, 1993 acknowledges the importance of accessing services in your first language, ‘service users feel more comfortable discussing personal and emotional matters in their first language … language is at the heart of effective assessment and safe care’ (Welsh Government, 2015).  The legislation that influences my practice in Wales helped me to appreciate the importance of language and being able to communicate in a manner in which you feel comfortable and able to express yourself.  With this understanding I ensured that an interpreter was used at each of my sessions and all written communication with the family was in their first language.  As the family’s knowledge of English grew I continued to support the family in using their first language at their request, respecting their views and wishes (Social Care Wales, 2017).  The family noted how helpful this had been for them and appreciated that they did not need to ask for this.

Concerns were initially raised as 1 had been displaying sexualised behaviour towards female peers in school.  This behaviour started to escalate in frequency and severity.  1 started to display these behaviours in the community.  This resulted in a number of Police complaints from parents whose children had been the victim of 1’s behaviour.  1 and his family not only received verbal threats from some of these families but also faced isolation from the Romanian community within the area.  It was noted that in one of the reported incidents an ‘uncle’ was with 1, encouraging him to use alcohol and also making sexualised comments to young girls.  In addition to the concerns regarding 1’s behaviour concerns were also raised regarding this adult male and his encouragement of 1’s behaviour.  As I became more involved with the family and spoke with other professionals who were working with the family, I had increasing concerns in regards to the Romanian community and how Romanian families were entering the country.  It seemed that a number of the Romanian family’s in the community had limited understanding of English and were receiving help from one Romanian female (who we will refer to as 4).  4 was acting as an interpreter for each of these families and there were reports that these families would only communicate with professionals if 4 was present.  It was established through other professionals that 4 and her family were assisting Romanian families to move to Wales and offering them employment in their family business.  Previous concerns had been raised in regards to 4 and possible exploitation and trafficking however, there had been little evidence for the Police to act on. My assessment was focused on understanding the behaviours displayed by 1 and also establishing if he and his family were at risk of being exploited.

The family were originally from Romania and were from the Roma community however, it took a considerable amount of time before the family hesitantly shared this information with me.  I discovered that the circumstances for those from the Roma community in Romania can be difficult and that a number of Roma families will not share their heritage with others, ‘Roma in the EU face unacceptable levels of poverty and social exclusion and are victims of extensive discrimination’ (European Commission, 2010).  The Equality Act 2010, states that you must not be discriminated against because of your Race, and this includes unfair treatment (Equality Act, 2010), however, even with the knowledge that their Race was a protected characteristic under the Equality Act 2010 the family were still reluctant to identify as Roma.  It should also be noted that under the Human Rights Act, 1998, Article 14 notes the prohibition of discrimination (Human Rights Act, 1998), but again the family did not feel that this legislation gave them the confidence to be open about their culture.  I have found reflection an important tool throughout my social work practice, I recognised through reflection that when working with 1 and his family I would need to understand the importance of their culture and the differences between their lives now and when they lived in Romania and how this has impacted on their confidence and trust in professionals.  The Codes of Professional Practice state that practitioners must ‘respect the rights of individuals while seeking to ensure that their behavior does not harm themselves or other people’ (Social Care Wales, 2017).  I had to consider how I would manage the risk 1 presents to his peers and the community while also understanding the possible risks that he was being exposed to.

As this was my first experience of working with a family whose first language was not English and their culture and traditions were not initially familiar to me I found reflection an important tool to adopt.   I found Schon, 1993 model of reflection ‘Reflection – in – Action and Reflection – on – Action’ (Schon, 1993) a useful tool.  I usually find reflection – on – action more beneficial in my role however, in this situation, due to the language barrier I was not always certain that 1 or his family were able to understand what I was discussing and some information often got lost in translation.  Therefore, reflection – in – practice was a vital tool as it allowed me to reflect as I conducted my visits or direct work and adjust my practice if it was apparent that my approach was not successful.  I also found that when reflecting in practice I was encouraging pauses in our communication and giving the family the opportunity to give me further information or ask questions.  I have previously tried to fill a natural silence with another question, which prevents families from expanding on their answers and could also make them feel that I am not listening to them.  It was through my reflection in practice and feedback from another parent that I was working with that I could see the benefit from allowing a natural silence.

The family had moved to a small town within the Welsh valleys, which would be described as industrial with a high level of poverty.  The area has a growing Romanian community, which seems to be a close community who are aware of any incidents that are happening in each other’s families.  This is very similar to the wider community that the family had moved to.   Mother (who we shall refer to as 2) was working part time in the evenings in a take away food establishment; father (who we shall refer to as 3) was working full time in 4’s Romanian family business but was looking for other employment.  The family had moved to Wales to save up money to build a home in Romania.  The family’s long term plans were to return home to Romania and it was evident that the family wished this could be sooner and did not feel settled in Wales.  Due to knowing that the family would one day be moving back to Romania it was difficult at times to encourage 1 to engage in strategies to help him manage his behaviour or encourage him to voluntary engage with other professionals such as education.  I reflected on this after one of our sessions, family was very important to 1.  I asked 2 if she could explain to 1 what she had shared with me in an earlier conversation, about how important she felt education was and that she wanted him to have opportunities that she did not have.  This helped as motivation for 1 and helped 2 to open up about her feelings and build on her relationship with 1.

1’s sexualised behaviour continued to escalate and Police reports included him holding female peers against railings and trying to kiss them, asking female peers to perform sexual acts on him and using threatening behaviour to make female peers engage in these acts, an alleged rape and an incident where an older Romanian family member was involved in asking young 
females to perform sexual acts and became threatening when they would not comply.  This last incident took place over two days with 1 and his female peer spending time together within a larger group of friends.  A strategy discussion took place with the Police in line with the All Wales Child Protection Procedures (Welsh Government (WG), 2008), it was agreed that there was a need to conduct Section 47 enquiries (Children’s Act, 1989).    Section 47 enquiries (Children Act, 1989) are carried out to ‘establish whether a child is suffering or likely to suffer significant harm and requires intervention to safeguard and promote their well-being’ (Welsh Government, 2019).  These enquires were not only to explored the risks that 1 present to his female peers but also if 1 was being put at risk by others especially as an older Romanian male was encouraging 1’s behaviour.  The Section 47 enquire concluded that it was 1’s behaviour which was presenting as a risk to other’s however, it was agree that there was continued concerns that 1 and his family could be at risk from others but no firm evidence to support this.  It was agreed that 1 required support and that there was a need for information to be shared with other services to ensure that concerns regarding the wider Romanian community were noted.

A multi agency approach was the most appropriate way to support 1.  The agencies involved were education, Youth justice Team, Police and Barnardo’s sexual health team.  It became my role to co ordinate the different agencies and ensure there was clear and consistent communication, ‘child protection is a multi agency endeavour.  Its effectiveness depends on information about children at risk and their families being clearly communicated between professionals’ (Ferguson, 2011). As a multi-agency team we worked well to support 1 and helped to reduce his risks in the community however, each profession had a different priority when working with 1 and were often following different policies and legislation.  I found this to be difficult at times especially when trying to establish a care plan for 1.  
1 was permanently excluded from school due to his behaviours.  Education was aware of the concerns that we as an authority held regarding 4 and her acting as an interpreter for the family.  Strategy meetings had been held in which school had been present and the Police had also highlighted their concerns. There was also confidentiality that had to be considered and whether the family was consenting to have their information shared with 4.  I had shared that the family would need the official documents explaining the reason for 1’s permanent exclusion and the purpose of the meeting in which 1 and his parents would need to attend school and meet with the school governors to be translated and that they have these documents prior to the meeting.  This did not happen and I felt that I had to advocate for the family in expressing my concern that their needs were not taken into consideration, ‘being an advocate involves representing the interests of people who are unable to do so for themselves (Thompson, 2002).  I did not feel that 1 or his family fully understood the meeting or the processes and were at an unfair advantage should they want to express why they would like 1 to remain at the school.  This incident prompted me to consider the different approaches of different organisations.  The Codes of Professional Practice state that we must ‘respect the views and wishes, and promote the rights and interests, of individuals and carers’ (Social Care Wales, 2017) which I feel encourages us as practitioners to promote a person centred approach and ensure that the individual feels empowered.  In this situation, education response to my questions over why the information had not been translated was policy did not stated that information had to be translated into a person’s first language.  It seemed to be a completely different response from my own where the local authority had considered the families views and wishes regarding their first language and put measures in place to respect these wishes (Social Care Wales, 2017).  It was also a different view to Welsh legislation which, although it is referring to the welsh language acknowledges the importance of being able to communicate in your first language.

A Children and Young People’s Service assessment was triggered following the Section 47 enquiries, under the Children’s Act 1989.  The Social Services and Wellbeing (Wales) Act 2014 provides legislation on the local authorities duty to assess children who may be in need of additional care and support as opposed to that of their parents.  The SSWBA 2014 states that ‘in order to complete this assessment the child and their carers need to be consulted and that it is important to open a conversation with both on their wishes and what their outcomes are’ (SSWBA, 2014).  It is noted that current social work practice has seen ‘a significant shift in social work practice towards collaborative and partnership-based practice (Shemmings and Shemmings, 2000).  As 1 and his family had faced discrimination when living in Romania I initially found it difficult to encourage the family to feel confident to work in partnership with me and feel able to share their wishes. There was a language barrier between myself and 1 and his family.  Even with official interpreters it would seem that, some of the information shared got lost in translation and that many descriptive words such as feelings did not easily translate.  I was also aware that the family were reluctant to share too much information regarding their family and their past.  Carl Rogers, 1961 spoke about Person Centred Approaches, Rogers believed there are ‘three qualities – warmth, empathy and genuineness (Howe, 2009) which would help to build a trusting relationship.  I found this a relevant and appropriate approach when working with 1 and his family.  I allowed them to lead our sessions and as they became more relaxed I was able to ask supplementary questions.  I established that 1 had witnessed violent and sexualised behaviour when living in Romanian by some of the older children.  2 was 13 years old and 3, 21 years old when they married and this seemed to be typical of others in the family.  I considered Thompson’s, 1997 PCS (Personal, Cultural and Social) model and how these three areas were impacting on 1 and the behaviours he was displaying.  I ensured that 1 was aware of his rights under the United Nations Convention on the Rights of the Child, 1992, (UNCRC).  As with his parents I tried to build 1’s confidence and understanding that under Article 12 of the UNCRC 1, has the right to ‘express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously’ (Unicef, nd).  As our relationship developed 1 felt more at ease sharing information with myself.

My assessment concluded that 1 would need continued support from professionals and considered that educating 1 on appropriate sexualised behaviour and the legislation in Wales may help him to understand the concerns that we had regarding his behaviour.  I understand the importance of Anti - oppressive practice, I was aware that in this case the family’s race, culture and limited understanding of the country and it’s laws and legislation could already put them in a vulnerable position.  It was an important part of my role to ensure that the family felt empowered and protected from anti – oppressive practice (Cree and Myers, 2008).  On reflection, I can see that it was important to build a relationship with the family and show my interest in learning about their culture as this gave the family confidence in sharing their views and wishes with me.

Although a Children and Young Person’s Service Assessment had been completed for 1 and a multi-agency plan put in place in order to reduce his risks and educate him on appropriate sexualised behaviour and legislation in Wales, there was still the concern that 1 and his family may be at risk of exploitation.  It was agreed that these concerns needed to be shared within a multi-agency forum.  A Risk Panel is a multi agency meeting that is held monthly within the authority and is chaired by the Principal Officer for Safeguarding.  This meeting consists of internal heads of departments and external services such as the Youth Justice Service, Police, Health and Barnardo’s.  Young People displaying risk-taking behaviour can be referred to the panel by their social worker to be discussed and information shared with all relevant agencies.  It was felt that 1’s behaviour and continuing concerns regarding the wider Romanian community needed to be shared in this arena.  By sharing my concerns in a wider multi agency forum, I was ensuring that I was not only safeguarding 1 and his family but possibly others who may have been in their position.  It was agreed that there was growing concerns regarding 4 but there was no firm evidence to suggest that there was anything that social services or the Police could act upon.  It was agreed that we would continue to meet as a larger multi agency group to ensure information was shared and that we were working together.  By sharing my concerns within this arena, safeguarding measures were put in place by health and education where they agreed to use official interpreters when working with families whose first language was not English.  This was a measure that would not only safeguard a number of different families it would also ensure that each organisation were taking the same approach as the local authority and recognising the need to allow people to communicate in their first language.

I spent a considerable amount of time reflecting on this case, concerns were being raised regarding the wider Romanian community and there was a possibility that 1 and his family could be victim’s of exploitation however, as discussed at the start of this case study the family were victims of discrimination when living in Romania and this had left them reluctant to share information with myself as they seen me as a person in authority.  It had taken a considerable amount of time to encourage the family to open up and share information with me about their past and hopes for the future.  1 and his family were not reporting any concerns or worries therefore, I had to consider if as an authority we were basing a number of our concerns on bits of information being shared by others and that at present there was no proof that there was any concerns in regarding to the family being exploited.  I did not consider at the time that 1 and his family may not have agreed with what the Local Authority deemed as concerns.  It has already been noted that the family could possibly have been victims of discrimination when living in Romania therefore, if our concerns regarding 4 and her family were correct the family may feel that this was a better alternative to their lives in Romania.  Due to the families distrust of professionals I was not able to find the opportunity to explore this with them.  In regards to the adult male, who was present during one of 1’s reported incidents this was investigated by the Police and there was no further action taken. 1 was not concerned by an older male being present and did not think that this was a concern.  I was able to see the differences between our culture in Wales and the family’s culture in Romania.  2 had briefly spoken to me regarding life in Romania and different behaviours that 1 had been exposed to.  I did not want to take away the importance of 1 understand his own culture or try to encourage 1 to replace his culture with Welsh culture but, there was the fact that 1’s behaviours were putting other’s at risk and this would be the same whether he was living in Wales or Romania.  Through his involvement with the Youth Offending Team, 1 explored appropriate sexual behaviour, consent and the law in Wales.  It would seem that educating 1 rather than just focusing on the behaviours he had displayed helped him to understand what was acceptable behaviour and why his previous behaviours would be deemed a risk.

I have found supervision with my line manager an appropriate place to reflect and explore my practice.  Kadushin and Karkness, 2002 ‘argue that the aim of social work supervision today is to provide efficient and effective services to clients’ (Cree and Myers, 2008).  They go on to explore how supervision benefits the social workers practice and ‘aims to improve their capacity to do the work effectively’ (Cree and Myers, 2008).   Supervision has allowed me to focus on the main issues and to continually consider the wishes and feelings of 1 and his family.  My involvement with this family has shown me how diverse social work can be.  I have reflected on how little knowledge I had regarding other cultures and now recognise how without having a knowledge of different cultures it can be difficult to understand the reasons behind people’s behaviours, ‘social workers need to draw on an extensive knowledge base in order to be equipped to meet the challenges of their work’ (Thompson, 2009).  In regards to 1, his behaviours were putting others at risks and there was a need to protect those in the wider community. However, without understand 1’s culture it would have been easy to simple label his behaviours as wrong and possibly the program of work that was created for him would not have been considered.  The program of work that 1 has completed has helped him to understand the reasons why people were concerned by his behaviours rather than just informing him his behaviours were wrong.  Working with 1 and his family has at times been challenging and although positive outcomes have been achieved through working as a multi-agency team the difference in each organisations priorities has made coordinating and chairing meetings difficult at times.  I have used my supervision as a safe place to discuss these challenges and agree with Kadushin and Harkness, 2002 that supervision is also used to ‘ensure that social workers feel good about the job that they are doing’ (Cree and Myers, 2008).

Reflecting on this case has allowed me to understand the complex issues that social workers face on a daily basis and that there is a need to be flexible in my role.  I have come to understand that partnership working with families not only allows me to support families but it also allows me to learn from experiencing different situations.  In this case I was, as part of a multi-agency team able to support 1.  The approach that was taken allowed 1 to educate himself on what risks he was presenting while also empowering him to reduce his own risks to the wider community.  I feel that this approach allowed 1 to make his own decisions and with the correct guidance he made positive choices which seen him build positive relationships not only with his family but others in his community.  
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)



Safeguarding is an important part of being a social worker whether that be working in children or adult services. Prior to the Social Services and Wellbeing Act (Wales) 2014, there seems to be very little legislative guidance on the protection of Adults, ‘in England and Wales there [was] no statutory duty to investigate abuse [in adults]’ (Wilson, et al, 2008).  Although many local authorities recognised the concern, it would seem that ‘their protection policies  ... focused on adult protection as a generic category, which encompasses abuse towards specific groups such as older people and people with learning disabilities’ (Brammer, 2010).  In 2000, the ‘In Safe Hands’ Guidance was published by The National Assembly for Wales.  This Guidance proposed to ‘promote a balance between promoting independence and safeguarding vulnerable adults’ (The National Assembly for Wales, 2000) in Wales.  The Guidance put a duty on social services to co ordinate a multi agency approach in safeguarding and there was an expectation that should someone become aware of harm, abuse or neglect that they report it to an appropriate person (Social Care Wales, 2019).  It was acknowledged that many local authorities were already implementing their own safeguarding procedures and the purpose of this guidance was to strength and encourage good practice throughout Wales.  

In Safe Hands (2000) Guidance led to Wales Interim Policies and Procedures for the Protection of Vulnerable Adults from Abuse, 2010.  This manual aimed ‘to guide the safeguarding work of all those concerned with the welfare of vulnerable adults employed in the statutory, third (voluntary) and private sectors’ (Social Care Wales, 2010).  This guidance aimed to promote and encourage a ‘consistent approach to adult protection in Wales’ (Social Care Wales, 2010).  The Association of Directors of Social Services shared concerns over the term ‘vulnerable adults’ it was felt that the term could be ‘misunderstood [and] locate the cause of the abuse with the victim rather than placing the responsibility with the action of others’ (Brammer, 2010), safeguarding adults is a more preferred term and compliments the Human Rights Act 1998, which states that people have the ‘right to live a life that is free from abuse and neglect’ (Human Rights Act, 1998).

The Social Services and Wellbeing (Wales) Act 2014 (SSWBA) defines the term ‘Adult at Risk, as an adult who is experiencing or is at risk of abuse or neglect, has needs for care and support and as a result of those needs is unable to protect himself or herself against abuse or neglect or the risk of it’ (SSWBA, 2014).  The Act promotes early intervention that focuses on helping to prevent abuse or neglect.  It also gives ‘ Local authorities … a new power to make enquiries if it has reasonable cause to believe an adult is at risk’ (Social Care Wales, 2019).  The Act strengthens the duty to safeguard adults and has provided a consistent approach to ensuring adults and children are safe.  The Act puts a duty on everyone to report should they feel that an adult or child is at risk, promoting ‘the idea that safeguarding is every ones business’ (Social Care Wales, 2019).

Word Count 519


	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)




There has always been significant differences between the safeguarding of adults and children.  Prior to the Social Services and Wellbeing (Wales) Act 2014 (SSWBA) there was only guidance for practitioners to follow in regards to the safeguarding of adults and no laws or legislation.  The SSWBA aimed to ensure that adults were given the same structure and protection as children.  Section 7 of the SSWBA is the law regarding safeguarding adults and children in Wales.  It allows the local authority to make enquiries should it have concerns that an adult is at risk and the powers to seek an ‘adult protection and support order’ (SSWBA, 2014) which allows the local authority to speak to the person alone and establish if they are free to make their own decisions.  Even with this significant piece of legislation in place there continues to be differences between safeguarding adults and children.

The Wales Safeguarding Procedures, 2019 give practitioner’s guidance on implementing the safeguarding procedures set out in the SSWBA, 2014, they were designed ‘to standardise practise across all of Wales’ (Welsh Government, 2019).  The guidance acknowledges that although the SSWBA 2014 strives to highlight the commonalities between safeguarding children and protecting adults from abuse and neglect there are some differences between the two.  One of the biggest differences is that ‘adults are assumed to be autonomous and entitled to make their own decisions’ (Brammer, 2010).  Adults are able to take risks and have the choice as to whether they accept help.  If an adult is deemed to have capacity to make their own decisions under the Mental Capacity Act 2005 then they are free to refuse the support and intervention of professionals. 

The Children’s Act 1989 informs a practitioner on how to proceed if safeguarding concerns are raised regarding a child.  A strategy meeting will take place which is a multi agency meeting involving social services and the police.  The meeting will establish if Section 47 enquiries need to be initiated under the Children’s Act 1989.  Section 47 enquires will ‘establish whether a child is suffering or likely to suffer significant harm and requires intervention to safeguard and promote their well being’ (Welsh Government, 2019).  Safeguarding concerns concerning an adult who may be at risk of abuse or neglect are made under Section 126(2) of the SSWBA 2014, (SSWBA, 2014).  A strategy meeting is held with professionals and it will be agreed if there is reason to believe an adult may be at risk.  


Word Count 410
Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)




During my second year as a social work practitioner I have had the opportunity to grow within my role and reflect on my practice.  I have found using reflection a useful tool, Schon, 1993 Reflection – in – Action and Reflection – on- Action has been the model which I have found helpful and that I can apply to my style of learning.  I have learnt that we are not always able to reflect on our practice after the incident and at times, we need to reflect ‘in action’ (Schon, 1993).  This realisation has allowed me slow down when working with families and not try to fill the silence.  One of the parents that I have worked with noted that at times I did not allow them to think about their answers before trying to fill the silence with another question.  I have attended training with Rob Tucker on Direct Work with Children.  It was on this course that I learnt the importance of allowing silences and that this can be a tool to encourage people to continue to engage and feel listened to.

In section 2 of this portfolio I acknowledged my own needs for training especially in relation to working with others and building on my own confidence.  I have had many opportunities to attend training and have found the different courses on Direct Work with Children, Dealing with Difficult Situations and Safeguarding as very helpful and informative to my practice.  Having the opportunity to deal with different situations, which, at times has put me outside of my comfort zone, has given me the opportunity to reflect and look at my practice.  I have also had the opportunity to adjust my practice and develop my own way of working.  This has empowered me and in turn has helped me realise the importance of empowering the people in which I am working with.

Having the opportunity to discuss dilemmas with my colleagues and through supervision has helped me with my development and think of ways I could approach situations differently.  I have come to understand that in my role reflection is a process that we undertake on a daily basis whether this be on our own or in a group situation.  I am now able to appreciate what Schon was describing when he stated ‘reflective practice goes beyond the idea of fitting the square peg of theory into the round hole of practice’ (Thompson, 2009).  I understand that the people I work with are individuals and no situation is the same no matter how similar.
I continue to feel that dealing with complex situations is an area in which I have the least confidence and experiences however, on reflection I am able to recognise that I will now go to my manager to check my response to a situation rather than asking what I should do in certain situations.  I am able to see how I have developed and realise that this continues to be a confidence issue, which I need to continue to address.  I have found supervision a good forum to discuss this and the support of my manager who encourages me think of my own solutions.  In these situations it is helpful to acknowledge that there is not always one right answer to a situation (Thompson, 2009), I aim to empower the families that I work with and find that taking a Strengths Based Approach encourages the families to focus on their own strengths (Howe, 2009).  In certain circumstances, families are able to come up with their own solutions to situations and as the family identifies them, they have outcomes that are more positive.

I have not had the opportunity to attend formal training on completing assessments however; I have received support from my colleagues and feedback from my manager.  I initially found completing assessments quite stressful and worried about engaging with the families and collecting the correct information.  As my confidence has grown in interacting and building relationships with family members I feel more relaxed in completing these sessions.  I initially was focused on gathering as much information as I could but did not focus on the families outcomes.  I researched Carl Rogers (1961) work on Person Centred Approach and found that his idea of being ‘genuine and open, not playing games or being manipulative’ (Thompson, 2009), having empathy and working in a positive manner has a positive impact on the families that I have worked with and has predominantly encouraged a positive response to my practice.  Another parent that I have worked with thanked me for my honesty and expressed how important they found this in a social worker.

I have had the opportunity to be part of a nurturing and supportive team.  I hope that moving forward in my practice that I continue to have the opportunity to reflect with my colleagues and use the feedback that I receive from other professionals, parents and children to develop my practice.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	15th March 2019

	2
	23rd May 2019

	3
	18th July 2019

	4
	10th October 2019



Notes 


	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




At section 2 of her portfolio Robyn identified that prior to her assuming her current role she had no experience of working in front line children’s services.  Inevitably, therefore, she recognised that she lacked confidence at that juncture most notably when it came to dealing with families with whom the department was working on a statutory basis rather than with their consent.  Managing the anger and distrust that was sometimes levelled at her was something that Robyn identified in section 2 she needed more experience of in order to build her confidence in this regard.  Robyn also identified the need to shadow her more experienced colleagues and to attend relevant training in order to assist.  Robyn also noted a need to develop her assessment and care planning skills and to develop a solution focussed and strength based approach to practice.  

At section 6 of her portfolio Robyn sets out the significant development that she considers she has made in the first two years of her Social Work career.  I agree wholeheartedly with her sentiments.  The role that various training courses have played are recognised as is the way in which Robyn has used formal supervision, case consultations and informal peer support. The key developmental progress Robyn notes at section 6 is the extent to which she considers herself able to deal with complex situations and complex cases. This is an absolutely accurate view, in my opinion. 

Robyn is an integral and valued member of our Team.  She is a naturally gifted Social Worker and it has been a pleasure to see her grow and develop over the last two years.  Robyn’s best social work trait, as I see it, is her ability to attune to the individuals with whom she is working.  Her communication and empathy skills are second to none which provides a very positive foundation for all of the work that her role entails.   Robyn’s assessment skills and care planning skills have progressed significantly in the time that she has undertaken this course and she is now managing complex child protection cases and cases that have involved Court proceedings to a very high standard.  Robyn can present her professional opinions equally well in writing or orally, for example at multi-agency meetings and during Court Hearings.  

In Section 6 Robyn notes that she feels part of a nurturing and supportive team.  It is pertinent to note that her colleagues would undoubtedly say the same about her; she is a Team player who is always willing to assist when she can.  Robyn works very hard, is always timely in terms of completing her work and always takes her role as the Duty Social Worker seriously. 

Robyn undoubtedly has a successful career ahead of her.  She has already developed into a robust and well-rounded Social Work practitioner.   She simply needs to continue to apply herself as she has done to date and she will no doubt progress to more senior roles.  It will be my responsibility as Robyn’s Team Manager to keep allocating her varied cases and to continue to push her in terms of the complexity of those cases.  Provided I am able to fulfil my role to this end effectively then I have every confidence that Robyn will continue to flourish. 


To conclude, Robyn is well regarded by me, other members of management, her colleagues, other members of the department and multi-agency partners.  More importantly, however, is the fact that she has developed very positive working relationships with the children and families with whom she has worked over the last two years.  That is the measure of a good Social Worker and is a testament to Robyn’s application and commitment to her job.  I look forward to hopefully being a part of her on-going success moving forward. 
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner Robyn Kingston

2. Learner’s University Number: 1815801

Address for Correspondence: 5 Copley Street, 
                                         Caegarw, 
                                         Mountain Ash, 
                                         CF45 4AS

Telephone: 07796402437

E-mail: r.kingston@npt.gov.uk

Date of Professional Qualification: October 2017

Date of registration with Social Care Wales: 17th November 2017



3. Name of Learner’s Agency: Neath Port Talbot County Borough Council

Agency Contact details: Training Department 
                                          C/O The Quays
                                          Baglan Energy Park
                                          SA11 2GG
Name: Catherine Roberts

Address: Training Department, C/O The Quays, Baglan Energy Park, SA11 2GG

Telephone Number: 01639 685275

E-Mail address: c.roberts2@npt.gov.uk


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only 


Mentor’s details

5. Mentor’s details: 

Name: Jamie Fenaroli

Address: Dyffryn Children’s Team 
                C/O Neath Civic. 
                SA11 3QZ

Telephone Number: 01639 685863

E-Mail address: j.fenaroli@npt.gov.uk 



	6. Observer details 

Name: Carla Dewick

Work Address: Dyffryn Children’s Team C/O Neath Civic. SA11 3QZ

Professional Qualification and date of qualification:

Email and telephone number: c.dewick@npt.gov.uk 01639 685863








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  R. Kingston	 (Learner)

Date: 17th February 2020




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: C. Dewick  (Observer)

Date: 17th February 2020



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: JAMIE FENAROLI
SIGNATURE OF LINE MANAGER.: J. Fenaroli
DATE: 17th February 2020



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	
Robyn Kingston

	
Name of Team/Agency 
	
Neath Port Talbot County Borough Council

	
Name of Mentor 
	
Jamie Fenaroli

	
Name of Line Manager 
	
Jamie Fenaroli



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: R. Kingston		 Print Name: Robyn Kingston  	Date: 17th February 2020 
(Learner)

[bookmark: _GoBack]Signed: J. Fenaroli		 Print Name: Jamie Fenaroli 	Date: 17th February 2020 
(Line Manager/Mentor)

Signed:……………………….. Print Name: 			Date: 
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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