A Journey to Inclusion for a Pupil with Additional Needs

This qualitative case study is going to examine the real life educational journey of a pupil (pupil A) with behavioural, emotional and social difficulties (BESD) (Farrell, 2006, p. 2). Following a referral from her mainstream school, she now attends an alternative provision (AP) located on the edge of a large council estate, in an area of deprivation, in a small town in West Wales. Pupil A follows the national curriculum (Welsh Government Education Wales, 2020), which has been adapted to a more practical format to best suit her learning style and additional needs (Booth and Ainscow, 2011). The setting accommodates around 25 pupils, both male and female with ages ranging from 14 to 16 years. Pupil A joined the setting half way through the academic year in year 10. 
Pupil A is a 15-year-old female, who is extremely reticent, with attachment issues and no sense of belonging (Baumeister and Leary, 1995). Resulting in negative behaviour (Cowley, 2014, p. 180), which can be displayed in many ways for example; refusal, verbal abuse, absconding, bullying, physical abuse and self-harm.
Pupil A currently lives with nan, having been removed from her biological mother due to her lack of parenting ability, abuse and neglect. She is categorised as having protective support and is protected by the Social Services and Well-Being (Wales) Act 2014 (CYSUR, 2017). During this time, she was placed on the child protection register.
Multiple agencies (Social Care Institute for Excellence, 2010) are involved with Pupil A. Regular looked-after child (LAC) reviews are held, chaired by an independent reviewing officer (IRO) uniting all parties involved in the care of said pupil, to discuss the care plan and implement any changes or strategies in the best interest of the pupil (Children Act, 1989). 
In addition to the support systems that are available to pupil A, whether her needs are being fully met will be explored.
Finally, it will observe the highs and lows of trying to integrate into an already established inclusive environment. 

A referral to the AP was made subsequent to the break down in her mainstream schooling. Pupil A attended an initial meeting, to discuss what difficulties she was experiencing, and to identify any strategies and support that needed to be utilised to ensure she reached her full potential while having a positive inclusive school experience (Welsh Government, 2018). This would ultimately lead to improved levels of self-esteem, resilience, belonging and enriched wellbeing in turn leading to increased academic success (Vukovic, 2018). According to Cahill et al (2014, p. 5) “Resilience is the ability to cope and thrive in the face of negative events, challenges or adversity”. Estyn (2020, p. 6) finds that a whole school approach not only builds resilience, but also promotes positive mental health for all pupils alongside targeted interventions and consistency. The setting implements the appropriate intervention to best suit the pupils need. This ensures all pupils are included no matter what their disability or difficulty (University of Leicester, 2020).

Within the school setting the Year 10 tutor was the first point of contact for Pupil A. Every day she would check in with her and discuss any issues that she had. This information would be handed over and talked through at regular meetings with her emotional literacy support assistant (ELSA) (ELSA Support, 2020). The ELSA programme was extremely beneficial to Pupil A. It empowered her understanding of her own emotions and feelings and how best to manage them. Furthermore, enabling her to recognise these in others and behave accordingly (Shotton and Burton, 2018, no page number). This was a huge step towards improving her social skills, which in turn forged friendships with her peers. 
Alongside ELSA, Pupil A spent an hour per week with the school counsellor (Welsh Government, 2020). This advance was a welcomed and positive move. Not only did both pupil A and staff realise the benefits, the historic adverse perceptions she had towards all males was eradicated. 
For a time, pupil A settled into school life and was enjoying learning. She had also acquired two close friendships that offered her support (Mentally Healthy Schools, 2020) and her previous negative behaviours had declined drastically. The use of positive reinforcement encouraged pupil A to flourish (McLeod, 2018). 


This however was short lived. Pupil A started to receive correspondence from her biological family which sent her behaviour spiralling out of control, reaching crisis point, resulting in her self-harming, threatening suicide which massively affected her mental health. 
Local Authority (LA) procedures require educators to submit a multi-agency referral form (MARF) following any episode of when a child is putting themselves or others in a position of significant harm (Social Services and Well-being (Wales) Act, 2014). Multi-agency meetings were triggered due to the deterioration in the mental and physical health and well-being of Pupil A (World Health Organisation, 2020). The setting was required to cooperate in joined up working with outside agencies to facilitate change (House of Commons Education and Skills Committee, 2005).
The brutal death of Victoria Climbié in 2000, set in motion a momentous inquiry. There were 12 missed opportunities to intervene and potentially save Victoria’s life. She was failed by the child protection services, including social services, the National health service (NHS) and police who were accountable for her well-being (House of Commons Health Committee, 2003). Every Child Matters (ECM) Green paper was produced to protect and safe guard all children from birth to 19 years (Department for Education and Skills, 2003). It called for increased support for parents and carers, early detection and contingency plans, protection from missed opportunities, accountability, with all practitioners receiving appropriate training and feeling respected and valued. Most importantly it addressed the necessity to work collaboratively, sharing information and not allowing children to be lost between different services (Department for Education and Skills, 2003). The Green Paper was modified into the Children Act 2004 and seen as one of the most remarkable changes to child services ever (Lownsbrough and O’Leary, 2005, p. 11). As educators, this policy must be adhered to. 

As a result of the school incident, Pupil A was transported to the local hospital by ambulance where she was medically assessed and given the appropriate treatment (Mental Health Today, 2020). She was met by her social worker who liaised with school.  A practitioner from the crisis team (National Health Service, 2020) evaluated that pupil A would be better seen in an environment in which she felt relaxed and safe. It was decided that the meeting would take place the following day in school, and on request, pupil A would have her form tutor with her for support. Allowing pupil A to have a say in her care helped to build positive relationships and reinforced the importance of collaborative working (Todd, 2007). Specialist Child and Adolescent Mental Health Service (sCAMHS) is a service providing support to children and young people with emotional, behavioural or mental health difficulties. Early intervention is key to minimising symptoms from developing further. They offer support, guidance and therapeutic interventions to the child themselves, parents/carers and teachers (YoungMinds, 2020). Pupil A arrived at school in a sombre mood the following day. Two females from sCAMHS arrived. Pupil A engaged well with support from her form tutor and a plan was put in place. The team arranged to visit pupil A again at the setting at the end of the week. Regular weekly appointments were scheduled at a local centre thereafter. Pupil A had been on the waiting list to see CAMHS for some time. Referrals had been made from her head teacher and social worker. Waiting times differ throughout the United Kingdom, however her local health board is under pressure to improve waiting times for all children and young people seeking a routine inceptive appointment within the stated 28-day period (National Assembly for Wales Children, Young People and Education Committee, 2017). According to Patel (2019) “around half of patients (49%) waited more than four weeks for a first outpatient appointment in August (269 out of 546)” (Partel, 2019). 
Pupil A was assigned a Women and Girls Together caseworker, grant funded through Action for Children (Action for Children, 2020). The objective of the service is to pillar support to girls and young women from 12 to 21 years of age, assisting them to make better life choices, while staying safe and aspiring drive and ambition. Pupil A had one to one sessions, the majority of which took place in the comfort of the school setting. She also had the opportunity to take part in a variety of courses which played to her strengths and interests. The caseworker worked collectively with all professionals involved to create a holistic appraisal and pathway (Action for Children, 2020). Unlike CAMHS, women and girls together is a short 6-month intervention. This had the potential to exacerbate her already established attachment difficulties. 

Regular LAC reviews permits all parties involved, including care givers an input into the care and planning for pupil A. These meetings are an opportunity to discuss what is going well and action any points that need to be addressed or developed. This is an excellent example of multi-agency working to better meet the needs of pupil A (Dunhill, Elliot and Shaw, 2009). Ongoing regular contact with her social worker is paramount to success. This will be even more pivotal in the wake of the coronavirus pandemic due to the possible impact on the mental health of pupil A (UK Government, 2020). 

Two decisive, ground breaking pieces of research into children and young people with special educational needs (SEN) in the form of the Warnock Report (Department of Education and Science, 1978) and the Salamanca Statement (Centre for Studies on Inclusive Education, 2018) paved the way to inclusive education for all. 
The social model of disability acknowledges the importance of dispelling the negative opinions and bias of society surrounding children and young people with a disability, whole heartedly believing that the problem is not the impairments, but the restraints and barriers in the way of access (Disability Wales, 2020). Not only can this be noted within the classroom but also through the new curriculum for Wales framework that promotes educators to choose lessons and activities that best suits the learning style of pupil A (Welsh Government Education Wales,2020). The local authority’s head of inclusion, Jones (2013) agrees with this ethos stating “all children and young people have access to the same opportunities and services as everybody else and that their views are listened to and taken account of” (Jones, 2013, p. 3). This is also supported by articles 28 and 29 of the United Nations Convention on the Rights of the Child (Children’s Commissioner for Wales, 2020). 
The additional learning needs (ALN) transformation programme aims to change the aspirations, experiences and outlook for children and young people with ALN (Welsh Government, 2018). This is a welcomed move by the setting as Pupil A’s individual development plan (IDP) will support her on her onward journey to further education. This links to the setting working in partnership with the local careers officer and pupil A to make the transition to further education as smooth and seamless as possible (Careers Wales, no date). 

To date, after years of insecurity and uncertainty pupil A reports that she now “feels she belongs somewhere”, she attends school every day with a positive mind set and is achieving across all areas of learning. She is more confident, with positive professional relationships and influential peer friendships.  
[bookmark: _GoBack]It is evident that education for children and young people with a disability and or difficulty has come a long way to become inclusive for all (Welsh Government, 2018). The shift in law and policy came as a direct result of the Warnock report (Department of Education and Science, 1978) and later the Salamanca statement (Centre for Studies on Inclusive Education, 2018). Additionally, the ALN reform (Welsh Government, 2018) changes the way children and young people with disabilities are supported throughout their education and on to further education. Local authority policy (Jones, 2013) sets out guidelines to be followed to best meet the needs of all and the new curriculum (Welsh Government Education Wales, 2020) can be adapted to provide individualised learning.  This, alongside tailored intervention from ELSA, a consistent school approach, peer support and multi-agency working, aided sustained attendance and educational outcome as well as integration into an already established inclusive environment. Thus being said it had at times been unpredictable and challenging. It was very unfortunate that pupil A did not receive an appointment with CAMHS within the allotted time expectancy as early intervention is key. It took Pupil A to be at crisis point before any course of action was sanctioned.

The success of in house interventions working collaboratively with numerous outside agencies whilst adhering to policy and guidelines have shown to have impacted positively on pupil A, not only enriching her school experience but life aspirations and achievements. This has gone a long way to building both her resilience and mental health and well-being.  
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