
[bookmark: _GoBack][image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	Jasmine Brook
	Student ID number:
	1400307

	Programme:
	Secondary PGCE

	Module:
	Principles of Teaching, Learning and Pedagogy in the Secondary Sector 

	Module code:
	ECSP6001
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Alison S Evans 
	Internal Verifier:
	

	Assignment Title:
	Part B, (i) and (ii) 
	Word count (or equivalent):
	(i) = 1,500
(ii) = 2,000

	Submission deadline:
	26 November 2018
	Return date of provisional marks & written feedback:
	17 December 2018

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  





Assignment part B:
(i) Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work or syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, Literacy and Numeracy framework, Digital Competence framework etc.  (1500 words) 

(ii) In light of your first teaching experience, revisit your micro-teaching lesson and address the following: (2000 words) 

· Critically evaluate your lesson in light of your first professional teaching experience
· Discuss how you might approach this exercise in a different manner and how this might improve upon your practice. How might these changes impact upon the teaching and learning process?
· Critically evaluate the influence of these features on pupils thinking, learning and behaviour in the light of suggested changes. 
· Evaluate the development of your own thinking as a teacher using QTS standards.
· Conclude with an appended QTS-referenced Action Plan. 

Part (i)
The Micro lesson topic was lesson 2 in a Rites of passage scheme of work, where the pupils would identify the main characteristics of a Jewish and Hindu wedding ceremony and compare the religious elements of the ceremonies. The starter activity I chose was for the pupils to work in pairs and use the scrabble letters to find the highest scoring word relating to marriage and weddings, they had five minutes to discuss and then I asked each pair for their highest scoring word. 
This starter activity worked well, and I would definitely implement it into other lessons. The feedback I received was also positive as it allowed some friendly competition but also activated prior knowledge by seeing what terms they already knew relating to the topic of the lesson. This activity allowed all pupils to get involved as every pair was expected to feedback which meant everyone got involved in trying to come up with the highest scoring word. 
The next part of the lesson I would change slightly, by including an activity which allowed the pupils to take control of their own learning. The activity I chose was for the pupils to fill the gaps and answer the questions relating to the information they had been given in the Power Point, the changes that I would make is to provide them with their own piece of text and ask them to identify the main points and answer relevant questions. 
The change in activity to identify key points of a text would also allow the pupils to further develop their literacy skills. 
If there was time I could also have included some video clips of the two ceremonies taking place, so the pupils could see the key elements in practice. However, the pupils were able to complete this activity successfully, so I could identify that they had understood the content of the lesson. When I asked for pupil feedback at the end of this task they all gave correct answers to the task, and at the stage where they identified the similarities and differences between the ceremonies, one pupil gave an incorrect identification which then allowed me to help them see where they had got confused and ensure they had the correct information.
The pupils were actively interacting with the lesson throughout, providing feedback when asked. They behaved well and had discussions when appropriate and worked independently when the activity required. The feedback on behaviour was also positive, stating that I used the environment to gauge when it was time to transition to the next phase of the lesson. I think this was the most successful aspect of the lesson, but if it was a whole hour for a year 7 class, I would have to factor in the difference in timing that pupils would take to complete the tasks.
William, 2011 states that the five strategies of formative assessment are: Clarifying, sharing and understanding learning intentions and criteria for success, engineering effective classroom discussions, activities and learning tasks that elicit evidence of learning, providing feedback that moves learners forward, activating learners’ instructional resources for one another and activating learners as the owners of their learning. I think that these strategies were utilised in my planning and worked effectively in the microteach, particularly engineering effective classroom discussions activities and learning tasks that elicit evidence of learning. 
Didau, 2016 defines differentiation as ‘getting all pupils to do something they find challenging, every student should struggle, no matter their ability.’ I think there was differentiation throughout my scheme of work by introducing lollypop questioning where there would be coloured dots relating to student ability, helping me to focus the question on the individual. This method ensures the pupils are not aware that you are choosing ‘easier’ questions but encourages ALL pupils to get involved. 
The other methods of differentiation implemented in my microteach was the use of extension tasks, to ensure there are extra activities for pupils who have really got stuck into the lesson and further their knowledge on the topic. As the pupils in the class were mixed ability but none had ALN, this minimised the differentiation I had to use, but I designed sentence starters in the scheme of work for any writing tasks in case pupils got stuck or didn’t know how to start the task in the hope that they could use these to work it out before asking for help immediately. I would also use scaffolding to help pupils who were struggling.
By encouraging pupils to work things out for themselves, it allows them to be in the struggle zone and develop the necessary skills required to learn from their mistakes and understand that working hard is vital for success. Carol Dweck also refers to mindsets and states that’ growth mindset pupils will enjoy the struggle and see that it is integral to their learning. It is the underachieving fixed mindset students that cause most difficulty as they believe that working hard and putting effort in is fruitless and compounds their negative self-perception. These pupils need to be moved to a growth mindset, and the way to do this is by giving them more challenging work and to support it by helping them to believe that they can do it. We want to shift them to a position where, through hard work, resilience and determination, they will embrace the struggle.’ 
The main strategy used in my scheme of work was to encourage pupils to come out of their comfort zone and challenge themselves. It was important for the pupils who do struggle and need supporting to have a crutch within the resources to stop them becoming panicked but also allow them to challenge themselves. This ensures all pupils reach the same end goal even if they do take different routes. 
The learning objectives are a crucial part of lesson planning as there are many different methods of setting objectives, some schools take a ‘some, most, all’ approach but, like Shaun Allison and Andy Tharby outline in their book ‘Making every lesson count’ this method allows pupils to underestimate themselves and think that if they manage to complete the first one, that is enough. This is not the case however, as standards should be high for all pupils and it is then the role of the teacher to help each pupil achieve the objectives. This way, no pupil is categorised as being low ability as they are expected to reach the same target as the rest of the class regardless of needing a bit more help. 
APK (applying prior knowledge) is a technique that I have tried to implement into most of the lessons, this is important as it shows pupils that they already hold some knowledge on the topic being taught. Even if they have watched a documentary or read an article, they may still have retained the information. By designing a task around unlocking some of the prior knowledge, it makes the lesson easier a you already have foundations to build upon.  
Another method I employed during my planning was memory building, if a task went over the allocated time, I would use the plenary as a starter for the next lesson. This method encourages pupils to remember what they learned last lesson and apply it to the task, this will also make them pay more attention if they think that the following lesson will ask them to recall the previous lesson. Recap based starters would have the same effect such as completing key terms as part of a quiz that they have learnt so far in the topic.
The skills that the pupils developed within the scheme of work encompass the LNF, DCF and the Cwricwlwm Cymreig. Firstly, the literacy numeracy aspect was embedded within the starter activity used in my microteach which required the pupils adding the values of the letter to find the highest scoring word. As it was a competitive task, the pupils really engaged with the activity and I was really pleased with the outcome. The highest scoring answers were; bridesmaids and matrimony. The DCF was applied in lesson 4 where we would go to a computer room to research the topic allowing independent learning. 
The Cwricwlwm Cymreig aspect was covered by the use of incidental welsh throughout the whole scheme of work and the application of the topic to Wales, by giving the pupils welsh religious believers’ experiences of rites of passages and showing them videos of ceremonies that took place in Wales. I could have developed this link further by encouraging pupils to look at the distinctiveness of welsh religious ceremonies compared to other countries. 
‘A Curriculum Cymreig helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country. It also helps to foster in pupils: an outward-looking and international Wales, promoting global citizenship and concern for sustainable development.’ (ACCAC, 2003.) 

Part (ii)
My personal target for the micro-teach was S3.2.2 to monitor and assess as I teach, giving constructive feedback to pupils and to involve the pupils in reflecting and evaluating their own progress. I think that I reached this target as the group discussions allowed me to assess the pupils learning as the lesson progressed. This helped me guide them in the correct direction and correct any mistakes that arose in the discussion. The class discussion allowed me to check understanding of a range of learners as I differentiated the questions to suit the different needs of the class. 
For the Scheme of Work for my micro-teach I decided upon ‘Religious Rites of Passage’ this topic fits well in the spiritual focus of the RE framework, ‘the essence of what it means to be human, which explores shared values, identity, personal worth, creativity, imagination, love, faithfulness and goodness (human experience). This topic also allows pupils to explore religious beliefs by making links between religious beliefs, teachings and practices. They are also given an opportunity to identify the similarities and differences within and across religions (National Exemplar Framework for RE, Welsh Assembly Government 2008).
The Scheme of work was designed for a year 7 class, with emphasis upon religious vocabulary and developing their comparison and analysis skills. There was also an emphasis upon welsh in the classroom, as the register was to be completed with ‘yma’ and pupils were expected to write ‘gwaith dosbarth’ and the welsh date in their books. 
There were no ALN pupils in the class but as it was mixed ability, it was important to differentiate some aspects of the tasks to meet every pupils’ needs. The main differentiation technique used was additional help sheets such as word banks and sentence starters as most pupils just need a nudge to help them find the correct answers. There was also extension tasks and additional readings available to the pupils who finished quickly. 
The Microteach was the second lesson on a scheme of five lessons. The focus was upon religious wedding ceremonies, in particular Hindu and Jewish ceremonies. The main aim of the lesson was to compare and contrast the two and identify the similarities and differences. The chosen activities facilitated this learning by encouraging them to find information for themselves and engage with the teacher led aspect of the lesson to gather relevant information to answer the questions in the group discussion. 
The activities chosen were based upon Blooms taxonomy, the pupils first had to engage with the PowerPoint and learn about the two different ceremonies. They then had the opportunity to apply their knowledge in the task, which also shows understanding. The task led onto the discussion where the pupils could analyse and evaluate what they had learnt throughout the lesson and share their findings. 
The following lesson on the scheme of work was to investigate the issue of divorce and remarriage, the main objectives were to look at which religions permitted and prohibited divorce and remarriage and under what circumstances. Islam was the focus of the lesson and the activities were designed to encourage the pupils to investigate fundamental questions on moral issues. This will help them to work at a level 7 by ‘explaining and justifying the reasons for a range of viewpoints held by religious people.’  (National Exemplar level descriptors) 
The plenaries I have chosen throughout the Scheme of work are all designed around the pupils developing their own arguments and analysing the information given to them in which to base their opinions upon. These activities will also guide the pupils for their exams by allowing them to form a strong argument with reasons to back them up. The devils advocate is a good way of aiding this by giving the pupils a point of view and facilitating the development of their argument. 
Vygotsky provides sustained reasons for group tasks like this one and found that when pupils were set tasks on their own they rarely did as well as when they collaborated with their peers. This sets the foundation for a lot of the activities on my Scheme of Work, as I allowed pupils the opportunity to work in groups for many of the tasks set. Particularly in the microteach lesson as it is valuable to listen to other peoples’ opinions before forming your own. 
The other main strategy for the construction of the Scheme of work was the Zone of Proximal development. (ZPD) My intention was to ensure pupils were in the struggle zone but not the panic zone, I think it was successful as pupils were actively asking questions throughout but worked hard on finding the correct answers for themselves first. 
The stretching of the pupils took place within the increase in difficulty throughout the tasks, to start with I knew all pupils could successfully complete the first task, but the second task asked questions that tested prior knowledge and encouraged them to think about aspects of the lesson that were not emphasised. This method proved that differentiation can be achieved through a single activity rather than creating different tasks for different pupils, this can also single pupils out and make them feel isolated from the rest of the class. 
The Scheme of Work provided the pupils with an opportunity to develop important exam skills such as analysis and evaluations, it also allows them to delve into the meaning of religious ceremonies and observe different standpoints on the rites of passage. The lessons were structured in a timeline of when an event happens so the pupils would find it easier to link back to previous lessons, for example; marriage was followed by divorce and remarriage. 
The Scheme of work was concluded by an end of unit test, this was the only formal assessment throughout the S.O.W as the knowledge needed to be fully transmitted to create a bank of the relevant information before applying it in a test environment. The test is a good method of checking for understanding before moving onto a new topic. 
The three main skills in RE are explore, engage and express. I think that the chosen scheme of work provides pupils with an opportunity to develop all three, the pupils will ask, discuss and respond to fundamental questions raised by their own experiences, such as discussing major life events such as birth, death, marriage and divorce. This discussion will raise other questions about the purpose and meaning of life which will lead onto the next topic. 
The lessons will be based upon exploring religious beliefs, teachings and practices and make links between different religions, this aspect of the lesson will help pupils develop their analysis skills by making relevant links. The main exploration in this scheme of work however, will be focused upon pupils looking into how rites of passage impact upon the lives of individuals and the effects they have upon the wider community. 
Religious education allows room for a lot of expression of personal opinions but, this particular scheme of work is relatable for all pupils as everyone has experienced at least one rite of passage in their lives whether it is a birthday, a funeral or welcoming a new baby into their family. This makes the topic relatable for all pupils. 
‘In order to learn about religion, one must investigate that part of the arena of faith responses which I have designated ‘traditional belief systems’ because it is in and through these that religious interpretations of meaning are made explicit in the social world. Equally however, in order to appreciate the necessary relationship that religious faith responses have to everyday experiences of life, one must also investigate ‘shared human experience’. (Michael Grimmitt, 1987) 
Religious rites of passage are ‘shared human experiences’ as despite there being some differing features, most people have celebrations to mark a marriage or a birth and time to grieve people who have lost their life. So, this scheme of work is important for all pupils to study as it helps them recognise the similarities between different cultures and religions. 
‘Religious education encourages pupils to develop their sense of identity and belonging. It enables them to flourish individually within their communities and as citizens in a pluralistic society and global community’. (QCA, 2004) 
The study of RE is crucial for pupils to understand different cultures within the society they live in, and the discovery of ways in which people celebrate life events might make pupils think they have more in common with members of their community that they thought lived totally different lives. Especially in the twenty first century where we live in such a diverse world, it is vital that all pupils are taught about differing religious beliefs and practices.
This scheme of work enabled pupils to identify with differing characteristics of religious rites of passage and compare the elements of the ceremonies. The religious rites of passage we will look at will focus on Welsh people to ensure there is an ESDGC aspect to the scheme of work. 
The room was designed in a horseshoe to ensure all pupils were facing the front and therefore engaging with the lesson, the pupils who wear glasses will also have a better chance of seeing the board with the room designed in this way. I also ensured the font was large enough, so all pupils were able to see clearly, also as the class was a year 7 group this shape worked well to ensure all pupils were able to interact with the lesson and I was able to check for understanding.
The plenaries that I chose were ‘designed to revisit and consolidate the learning objectives, and to check for any misconceptions the pupils may hold on the topic. The plenaries also summarised what the pupils had learnt in the lesson in order to move onto the next stage and therefore building a bank of knowledge that pupils can apply to future lessons.’ (Outstanding lessons, 2013) However, David Didau states that ‘it is impossible to assess what students have learned in an individual lesson.’
Vygotsky believed that we learn from others of the different ages as well as the same age. He also believed we learn from people of different developmental levels, he thinks that this operates through scaffolding in the zone of proximal development which refers to the gap between what a person is able to do alone and what they can do with the help of someone more knowledgeable or skilled than themselves. 
I have focused on this concept within my seating plan, as despite it being a mixed ability class, there are still differing abilities therefore, I have purposely mixed the more able pupils with the pupils who need extra help, in the hope that they will help each other before automatically putting their hand up. This allows them to take control of their own learning. 
This interaction will also filter through to group and pair tasks, as if pupils are mixed, they may be more inclined to try harder rather than if they were sat by a pupil who was of the same ability as they may have the misconception that they can’t do the task and therefore going off task and potentially disrupting the class, working with a pupil who is of a higher ability will provide the motivation to work harder and achieve the same end goal. 
In light of my microteach, I have identified that the QTS standard that I need to work on for my teaching practice is S3.3.3 as I need to revisit my learning objectives throughout the lesson and make them clear to the pupils. This will ensure the pupils understand the relevance of the objectives and how they link in with the rest of the lesson. 
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OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
TARGET
DATE

	
S3.3.3 Teaching clearly structured lessons or sequences of work which interest and motivate learners. 

	
(i) make the learning objectives clear to learners 
(ii) promote independent learning that enables pupils to think for themselves. 
	
· Ensure the learning objectives are revisited throughout the lesson and the pupils understand where they link to the lesson.
· Allow pupils to work independently, therefore developing the skills necessary to think for themselves. 
	
23/01/19

	

	

	

	


	
S3.3.4 To differentiate my teaching to meet the needs of learners, including the more able and talented, and those with special educational needs.  


	
(i) Include more learning for the MAAT pupils
(ii) Include differentiation techniques within my planning
	
· Ensure there are techniques implemented into my planning that accommodate the different needs of pupils.
· Include differentiation in my questioning. 
	
23/01/19

	
S3.3.9 Set high expectations for learners’ behaviour and establish a clear framework for classroom discipline to anticipate and manage learners’ behaviour constructively, and promote self-control and independence.
	

(i) Encourage good practice at the beginning and end of lessons, e.g. standing until told to sit, bags under table. 
(ii) Ensure pupils are on task and not chatting.
(iii)  Anticipate behaviour so keep learners interested throughout the lesson. 
	

· Implement a seating plan.
· Use brain teasers or starters as soon as pupils enter the room.
· Praise pupils for good behaviour. 
	
23/01/19
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