Rebecca Lloyd
Student Number – 1703243
EAEE4004/C – Children’s Play, Principles and Practice  

Section 1
‘Play is powerful. Play deepens children’s learning and understanding because it enables them to begin learning from first hand experiences, based on what they already know and can do’ (Moyles, 2009:28). 
Is this quotation the tenet of all children’s learning which has evolved from Froebel’s concept of a first-hand experience? Mcnair (2012) emphasised the importance of the educational spectrum Friedrich Froebel voiced with his natural extension of his philosophy on the modern context of children’s play, and the idea of a hands-on experience. His extent of all this, succeeded him of being the founder of the Kindergarten movement (Wilson, 2012), where his curriculum was built on a child’s intensions to play. However, Samuelsson and Carlsson (2008) liberate that play and learning relations have never been discussed, even though there are pedagogies of play, that is not only means to learning, but to the healthy development of children (Frost et al., 2001). As quoted by Moyles, ‘Play is powerful’, there is a degree of certainly that this statement is right. Socio-dramatic play can contribute to this factor, where Hendy and Toon (2001) state that this form of play, is a natural source to children and is also a ‘powerful’ learning medium. Surely all play should be considered natural to children? Froebel’s interpretation of play can be considered ‘natural’, where he believed the concept of play, should be expressed as free flowing and self-directory, which can also entail children’s imaginative powers and thoughts (Ellington, 2006). Socio-dramatic play according to Bruce (2011) is the concept of past and future experiences that a child has and is stimulated to rearrangements for them in new and fascinating ways. Children can construct images, thoughts or feelings and express them in their own kind of way. Is there room for self- directory in this type of play? Vygotsky’s supposition that ‘sociodramatic’ play in Early Years, portrayed a contributing factor in children’s development of self-regulation (Elias and Berk, 2002). Consistent with this view, Vygotsky believed this type of play, was rich in ‘collaborative dialogues and enhanced development systems’ (Singer et al., 2006:23). However, in contrast to this, Lovinger (1974) stated that when a child develops, the imaginative concept gradually drops and is replaced by fantasy of the predominant mode. Does this also control the minds of children who are at the disadvantaged sector? Lovinger (1974) also suggested that the play of disadvantaged children, is reflected by the inherent in their play and that of the home environment in which these children are reared. On the other hand, Fein and Stock (1981) conducted that when fantasy and socio-dramatic play is enhanced, which can be through a variety of training procedures in school, such as the Foundation Phase or interventions, these children performances improve, also on a social and intellectual level. 
Early Years are a crucial time for self-regulation, an array of complex capabilities that can involve impulses and emotional control or self- guidance of behaviour and thought (Singer, 2006). It is also a season for imaginative play, where this type of play evolves from imitative simple acts to plots involving coordination roles. ‘Play is a child’s work’, (Brown and Patte, 2013:13) voice on the Maria Montessori expression, where they conduct that the theorist Montessori believed children learn best by experiencing as opposed to fantasizing them. Montessori held that fantasy play was the ‘by-product’ of a learning environment for children void of consequential activities and where Smith (2009) also describes it as a mesmerizing aspect of children’s behaviour. Sociocultural theory of Russian developmental psychologist Lev Vygotsky, agreed upon this and conducted that imaginative play was a ‘catalysis of development’ and where the development on the zone of proximal is detected (Singer, 2006:74). Vygotsky also believed that, make-believe play helps children separate their mental representatives of the objects and events for which they stand for (Pasek et al., 2006). In other words, once children realise what the tools and symbols are, and then distinct them from reality, the children according to Vygotsky are on their way to use these tools for overcoming impulses and behaviours. This can be shown through self-directory, as it is inflicted by the child’s mind and imagination through the objects that they have seen. However, studies have shown that make-believe play can conduct a rule-based sector. Children can draw on experiences in their families or communities, so they will continuously devise and follow social rules in pretence (Pasek et al., 2006). In order, children will feel that they have to strive in this behaviour to be accepted in social expectations, therefore it strengthens their desires to commit to behave and act in social desirable ways. 
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Section 2 
When children are in play they are instinctively in charge by making hundreds of decisions that prolongs their recreation or just like imaginative play and which character they should entail. (Voce, 2008). This is also a valuable trait when it comes to risk taking within play. Risk according to Blincoe (2015) is a fundamental component to a balanced childhood and an increasing part in developing children’s repertoire of skills whilst also adding to their experience (Voce, 2008). It is largely expressed in the Foundation Phase (2016) that through their play, children can practise and consolidate their learning through taking risks, so it is important that this element is expressed in classrooms. It is also composed by Jambor (1986) that whilst a child matures, they learn the social implications and values of decision making based on risk factors. This can be implied in the child’s play environment where it is a representation of decision making through development. Watching a child outdoors, they are instantly drawn to activities such as, climbing high, sliding down, balancing or hanging upside down. Outdoor play offers rich potential for such challenging play, as it provides children with freedom, challenge and adventure (Tovey, 2011). However, Bilton and Crook (2016) indicate that we do allow risks as adults, but see the child as vulnerable and in need of protection rather than if they are capable and on the dependent view of the child. Is this why risk taking has become difficult to master due to the high expectation of protection on children? According to Little (2013) many studies have distinguished a trend towards over protective parenting practices that restrict children from activities and limit children’s independent mobility. Yet, removing the problem with this approach, it is assumed that the children will be safer. It fails to acknowledge risk as a positive contributor to children’s learning (Tovey, 2011). So, what are the benefits of risk taking in play?
Firstly, it all starts at the beginning. Babies would never try to crawl, learn to stand up without being prepared to take a risk to fall and learn from the consequences. Babies will learn to navigate objects, space and people and this requires risk and willingness to try new things and learn from their mistakes. As Wisbey (2015) agrees, that without risk, children or babies will not reach their full potential. According to Play Wales (2016) children need to access risk and have this essential element to grow up. Conquering these fears, is something very important to children and a key sign of growth. 
The emphasis on encouraging children to ‘have a go’ or ‘try something new’ is an important learning disposition to be fortified with risk taking. Roberts (2006) conveys that creating a satisfying learning experience in Early Childhood contributes to the need for children to learn and through these, children will understand the value of learning in terms of risks and pleasure. In contrast to this, practitioners who characterize with terms such as ‘don’t do that’; ‘be careful’, are foreshadowing children with helpless attitude and transferring their anxiety to them (Tovey, 2011). To have good disposition to learn, children need to have built interdependent, confidence and willingness to have a go (Yelland et al., 2008). Play outdoors extends children’s motivation, learning, exploration and to engage in risk with a supported environment. Adults who are fearful and anxious, are less likely to create disposition to persist, but to see risk as a challenge and be afraid rather than enjoy (Tovey, 2011). Parents can also be submerged to this statement, where they are projecting excessive containment to a child’s life (Bilton, 2010). Containment in a car, controlled in a classroom or after school club. It needs to be stated that children need that freedom and challenges to help them become self-directory in their safety. If they can do this, they will achieve and learn for themselves what is safe and what is not. Ball et al (2008) also agrees upon this and conducts that over the years, children’s lives are being more controlled and restricted with parents as a result of cultural, social or economic factors. According to Ball (2008) they are spending more time under supervision at home, in schools and activities. 
The Royal Society for the Prevention of Accidents (RoSPA) in 2015 argued that if children are to be allowed the freedom to play outdoors, and gain all emotional, social and physical benefits, then they need to learn about risk, their judgments and their capabilities in a controlled setting. Due to the environment of being outside, it will always be perceived to be more dangerous than the inside, but this cannot stop children from experiencing it, including disabled children. Ouvry (2003) stated that disabled children are sometimes over-protected and needlessly kept inside. A well planned outdoor environment is just as beneficial to a child as of one with additional needs. For example, a child with mobility problems, needs the opportunities to strengthen their limbs by taking on social and physical risks outside (Ouvry 2003). This will help with their development and the promotion of an inclusive practice to all. Ball et al (2008) agrees that good risk and hazards in play engages children and supports their growth, learning and development. 



Section 3 - Risk Assessment Form

	Activity to be Assessed 
	Assessment Author

	Educational visit – Ravenhill Park, Swansea.
Date: 15th January 2018
	Miss Lloyd

	Purpose & Activities  
	Staffing & Participants

	Primary Purpose: Mathematics 
Intended Outcome: To visit Ravenhill Park and discover different materials associated with nature and use these to conduct Maths activities.
	3 Employees + 1 Volunteer = 4 Staff
Attendees on Reg: 27
Attendee Group: Age 4-5 

	External Providers & Destination 
	

	Venue/Accommodation address:
	Venue: Ravenhill Park, Swansea.
SA5 5AN

	Travel Arrangements 
	

	Travel Method:
	Walk

	Visit Times 
	

	Departure Time:
	09.30am 

	Arrival back at school:
	12:00pm 

	Risk Assessments applicable to this visit 
	

	Generic Risk Assessments applicable to this visit:
	See risk assessment 

		Persons undertaking or affected by activity 

	Employees      Pupil       Other Students 

	Identified Hazards and Associated Risks
	Likelihood
	Severity
	Risk Level

	Transportation/Bus
	4
	5
	20

	Slip/Trips/Falls
	3
	3
	9

	Emergency
	3
	4
	12

	Medication – Staff/Pupils
	3
	5
	15

	Lost Pupil
	3
	3
	9

	Safeguarding
	3
	3
	9

	Inclement weather
	3
	3
	9

	Existing Control Measures/ Additional Control Measures Required 

	Pupil Supervision
	Ratio of staff is based on National Guidance and this will be maintained at all times. Pupils are reminded of expected behaviour and this is reinforced prior to the trip departure. The trip is supported with a First Aider and kit with a member of staff. Emergency Procedures in place for Emergency Accident with communication back to school. This will be coordinated by the trip leader. 

	Weather
	Follow appropriate planning from weather forecast. Ensure staff/staff have suitable clothing to visit. Hydration/ Suncream/ Wet weather gear depending on weather. Contingency plan for severe weather. 

	Medication
	All pupils with medical issues have medical forms and these are completed by parents/responsible adult prior to trip departure. All medication will be controlled and monitored by staff members. Only EPI Pens and inhalers will be on the pupils during educational visits. Where possible, the trip leader to control and manage the medication when on the visit and this includes the storage of medication and supporting documentation. 

	Lost Pupil
	Pupil Supervision maintained at all times. Ratio based on National Guidance. All staff aware of pupil numbers. Regular head counts to ensure all pupils are present. Pupils are made aware of rules and identified meeting points established and communicated to all. Communication structures in place with pupils if they wander out of supervision in park. 

	Security
	Communication structures in place for emergency situation. In the event of a significant security issue, advice will be taken from the emergency services. All staff are made aware of the emergency protocol (run, hide, tell) principle and this will be implemented with ID required. Staff to monitor any notified events and ensure that communication is maintained with the trip leader at all times. Staff are briefed on any potential issues and National Guidance followed at all times. Staff are made aware of the 55-emergency contact to police if staff are unable to communicate verbally. 

	Children having access to open road
	Children to wear high vests if possible and high precautions to take place whilst crossing roads. Staff to guide children across the roads and children reminded to take care. 

	Pupils asked to explore natural materials in park such as leaves, twigs, bark etc. 
	Could be a foreseen hazard due to the nature of materials and children could possibly hurt themselves. Staff to supervise children whilst engaging in their activities. In event of accident, First Aid kid administered as required for staff/pupils and advised to seek medical attention when trip is over. 

	Trips/falls or slips
	Children made aware of their surrounding area and alerted that parks can be muddy and slippery. Children are also told to take care whilst walking and to wear appropriate clothing for example, wellies. First Aid will be required if hazard occurs and parents or responsible adult informed. 

















Section 4
This reflective analysis is in accordance to Gibbs model of Reflection (1998) and represents the principal purpose of the risk assessment. To aid me in the process of reflection, the Gibbs Cycle consists of a description of the event, my feelings towards what happened, an evaluation of the event, an analysis, a conclusion and an action plan. The scaffolding of this risk assessment was designed to promote the hazard concept of what could happen during the trip and what would be the next steps if such challenges ever occurred. The risk assessment was based on a trip to Ravenhill Park, where the children aged 4-5 years undertook Mathematic activities and used distinctive natural materials and textures to create this. The ethical aspect of this was to enhance children’s provision of the outdoors and to promote an enjoyable experience through this. 
Initially I felt confident. I had observed written risk assessments before and had prior knowledge on the type of risks that could occur during a visit. As a student, it gave me the opportunity to evaluate the surrounding area and make judgements on my performance and how well I can carry this out. However, I did feel anxious slightly as this risk assessment was just based on my concept of upcoming hazards. I was responsible for making sure everything was covered and if something was not detected, was I the main culprit to blame?
My role as the practitioner enabled me to assess the trip and make an accurate descriptive account to who needs to see the risk assessment. I provided evidence that consolidated my evaluating and study skills into practice. The visit was a success, where each group of children had various opportunities with the teacher, myself and the other Teaching Assistant. Children were able to collect dissimilar leaves and sort them into different groups depending on what type of leaf they were, build a ben for our teddy bear according to the book that we read in class or find various objects and materials to make a collage on paper. Children also had a chance for free play, however due to the activity, it was very structured on what group the children should be in and as the activity needed to be a certain time to fit everything in, this lessened the free play element. 
Jean Piaget (1896-1980) considered free play as an ‘essential element in the normal development of children’ (Else, 2014:11) and underlines the importance of enhancing it in the education sector. Children should be entitled to free play and as Sumpter and Hedefalk (2015) believe, that while children learn as a result of an activity, it is within these that the children have a possibility to make sense of the concepts and processes, including play. This is an important aspect to remember with the activity I took out in the park with the children. As it seems, there could have been more prolonged free play, which from research is just as an equalizer to children developing, as to the structed activity. Clarke (2014) conducts that the best idea is to create a new sense of wonder for the children, and set up play spaces that encourages their minds to explore. This means by providing the children with natural materials in the park, we can allow them that sense of freedom and self- directed play to follow their own lead and this will guide the children and us to develop them further. 
I conclude my implementation of the risk assessment was successful. The hazard perception was known, and the activity was lead professionally. Holistically, the children were developed through their social, communication and mathematic skills with the element of the natural world brought in. I demonstrated I can assess children’s needs holistically with their desires in mind. However, I believe next time there could be elements of risk added in. Children embracing the outdoors, need that challenge to allow risk to develop themselves. From previous factors stated in this assignment about the impact risks have, this knowledge might in the future differ my perception on what risks I would include in the next assessment I take out. Do I overshadow the risks such as, muddy paths or weather and not put them in as research now conducts that children need to experience these types of risks to develop? I have learnt that there needs to be balance between these for children to progress and learn from themselves. We need to allow risk to challenge these children without the foreseen worry that something might happen to them. 
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