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Within this analysis of storytelling and children’s language and literacy, discussions will be conducted critically evaluating the theorists and key research findings, the development of language and literacy skills in early years, digital platforms used and the influence they have on children’s language and literacy development including promoting and supporting to enhance these levels of development. Approaches to early literacy and the curriculum will be considered with reference to current frameworks as well as linking theory to practice. Further analysis will be made regarding the observation of the two storytelling recordings and the differences in approaches to the storytelling practice. 
[bookmark: _Int_mRx4Ui1Y][bookmark: _Int_5Y2ncPSw][bookmark: _Int_pdrEkPo7][bookmark: _Int_uMVJAdNN][bookmark: _Int_Zxc0uaLq][bookmark: _Int_xwM8Rgom]According to research the processing of sounds begins in utero and after birth with babies able to distinguish the sound of their mother’s voice. Karmiloff and Karmiloff- Smith (2001) and Blackemore and Frith (2005) cited in Goouch (2014, pp.3-17). These genetic predispositions support further developmental experiences of vocal imitation and the need for responses. These early responses in turn as stated by Vygotsky (1986) cited in Goouch (2014, pp.3-17) prepares a child for evolution of language and literacy development. Providing the child with important forms of communication between both parties enables growth and influences attachment and meaningful interactions. This link to attachment can also be seen in Bowlby’s attachment theory as discussed in Cherry (2023). Bowlby suggest that the bonds and attachments forged between the child and their caregiver provide the child with a secure base for exploration and research shows that securely attached children perform better in school. Cherry (2023). This is also suggested in Bus and Van Ijzendoorn (1988, pp.1262–1272) where the results of study of mother and child interactions related to language performance and attachment. The results show that securely attached children were less distracted, paid more attention to instructions and engaged in reading. Storytelling according to Wolf (2008:20) cited in Goouch (2014, pp.3-17) begins when a child is read a story and held. The frequency of which this occurs can predict a child's reading pattern for later reading. Vocabulary, listening and retelling of stories provides children with familiarity of the language used to develop the building blocks and resources for future skills to develop. Goouch (2014, pp.3-17) suggest that for language and literacy to develop babies should be surrounded by language, have attention from others that are interested, and obtain one-to-one interactions. Wolf (2008:85) cited in Goouch (2014, pp.3-17) also confirms that early oral language and literacy skills are promoted through the experiences and environment that they are surrounded by. A study by Hart and Risley (1995, pp.110-118) found that children from lower socio-economic backgrounds heard thirty million fewer words by their fourth birthday. The children with higher word counts were found to have better grades and to be stronger readers in later life. This provides evidence to suggest that a child’s brain development is enhanced by language and its importance for future development.
Agosto (2013, pp.53-76) also states that storytelling not only supports but improves a child's literacy and critical thinking skills as well as active engagement in the learning experience. This suggests that storytelling in the classroom and within the home environment provides educational benefits. Agosto (2016, pp.21-26) conducted a study on twenty children in a classroom. Two books were read to the children and each child was asked to create a thank you card for the storyteller. Constant comparative method was used to analyse the qualitative data including the words and drawing used. The study showed that post storytelling activities promote ongoing cognitive engagement and critical thinking skills. It also suggests that with more research including repeated storytelling sessions, various methods of delivery, a variety of stories would provide more evidence of the literacy benefits of storytelling and the strength of their impact on literacy development. This study nevertheless contributes to the growing body of research showing links between live storytelling and the development of literacy. In addition, however a near-infrared spectroscopy (NIRS) study conducted by Yabe et al. (2018, pp.125-132) indicated that there is more brain activity when engaged in storytelling compared to picture book reading. This suggests advantages to storytelling both educationally and psychologically. The study states that the method of storytelling is without materials and promotes more eye contact and engagement between the child and storyteller.
Further analysis of the various methods that accompany storytelling should also be given when discussing digital literacy in the modern age. Apart from the traditional use of traditional books there are numerous digital platforms that are used to encourage literacy such as the use of computer applications and eBooks. The National literacy Trust (2020) states that language and literacy can be supported using digital technology. It also confirms that the use of such digital tools should be used to enhance learning not to replace interaction. Research also suggests that technology can support disadvantaged children. National Literacy Trust (2020). UNICEF (No Date) states that digital literacy offers preparation to children for future transferable skills as well as being able to offer safe and empowered individuals. The Donaldson Report (2015) states that children spoken to within the review confirmed that the current school curriculum was out of date in connection to digital technology and in further discussions argued that the software programmes used were either outdated or too easy to use. 
Business representatives shared a strong concern that schools were out of touch with the rapidly changing digital world. The Digital Competence Framework (2018) proposes that Welsh learners reach higher levels of reading and numeracy as well as greater digital and bilingual proficiency so they can develop into innovative, imaginative, and critical thinkers. Larson and Marsh (2015, pp.64) suggest that new practices of literacy including digital formats enable children to take control of their own learning. This in turn provides motivation and encourages positive educational outcomes. 
Within the two recordings there are various behaviours and skills that have been utilised to engage the children. The use of pointing at the words is used in both the traditional and digital storytelling recording. According to a study by Evans et al. (2008, pp.106-129) children showed an increased level of print looking time compared to the non-pointing condition. Another study by Dr Shayne Piasta (2012) cited in Stewart (No Date) confirmed that children that received pointing to letters and words in storytelling showed advanced reading skills one to two years later compared to those children that did not. Additionally, both recordings used rhyme. Goswami, (2008:68) cited in Bower and Barrett (2014, p. 123) suggests that children that can recognise the structure of words and the patterns of rhyme progress faster with reading skills. Carter (1998) cited in Bower and Barrett (2014, p.123) specifically references Dr Seuss as an effective text predication and increased rhyme to support learning to read, particularly amongst those children with dyslexia. A further skill used within both recordings was that of vocal/facial expression. A study by Westlund et al. (2017) found that children that were read a story by an expressive robot showed more facial expressions, engagement and identified vocabulary more accurately. The retelling of the story by the children that were within the expressive robot condition were both longer and more expressive themselves. Done (2022) states that it is the readers purpose to, ‘lure children into the wonderful word of the written word’. He also suggests that changing the tone, pace and volume when reading as well as incorporating character voice changes draws the listener into the story and enhances the imagination.
[bookmark: _Int_wxT7DOjc][bookmark: _Int_cPqfriE3][bookmark: _Int_2QKTGGXk][bookmark: _Int_6TEHOBZA][bookmark: _Int_G7xyeRsn][bookmark: _Int_caAeIdgs] Digital storytelling as suggested by Choo et al. (2020, pp.46-50) encompasses the use of technology to enhance the process of storytelling. Traditional oral storytelling encourages passive listening and the use of imagination in a cognitive functional capacity. However digital storytelling offers listeners rich engagement in visual and auditory processing to understand the story and bring to life the characters. According to Atta-Alla (2012) cited in Choo et al. (2020, pp.47) an audience's interest in listening to stories is increased when storytelling is more captivating and contextualised.  Readily comprehending the story through listening to the digital storyteller and viewing the graphics, the audience was more involved and active throughout. It is suggested that in comparison to an oral storyteller, a digital storyteller can engage the audience more fully. According to the Institute of Progressive Education and Learning cited in Bouchrika (2023), digital stories are often presented in compelling, emotionally engaging formats. The concept can also cover a range of digital narratives, including digital web-based stories, applications and interactive stories. Alismail (2015) cited in Bouchrika (2023) also states that digital storytelling using multimedia provides interactive participation whilst encouraging new skills such as analysis and evaluation. According to Future Learn (No Date) traditional storytelling utilises a variety of vocal tones, body language, and facial expressions to elicit responses and audience engagement since the fundamental framework of the story remains constant. Digital storytelling however is not limited to a single narrator to impact the story. Therefore, there is no impermeable barrier separating the storyteller and the listener. The traditional storytelling recording as suggested by Brodin and Renblad (2019, pp.2205-2213) stimulates children literacy, speech and language development. Providing the correct support for those with poor communication skills can be enhanced using reading aloud. Brodin and Renblad (2019, pp.2205-2213) state however that this should not be the only method of developing children’s oracy skills and that practitioners should be trained to follow up the storytelling process using reflection and discussions as a class. Children’s readiness to talk, to utilise their voice, and to share their own stories might be influenced by the stories they read or hear (Ahmed, 2018). According to Montag et al. (2015) the speech that children hear promotes language development and findings suggest the that the text of picture books may be a valuable source of vocabulary and language benefits for young children. 
[bookmark: _Int_KI5wopsP]The storytelling activity also promotes the development of children’s reading skills through pointing to the words for visual recognition. Brain imaging studies suggest that young readers apply a system of understanding that incorporates shapes and sounds from the written word. When these do not align when read by children, they use an additional system of learnt knowledge that words that come at the end of lines in rhyming poems—like “has” and “jazz” rhyme even though their spelling does not indicate it. (Schwartz and Sparks, 2019). Children who had been read to regularly over a two-year period exhibited greater use of literary, language, longer phrases, and more complex sentence structures. Furthermore, when an adult reads to a child, they are more likely to contribute to the child’s knowledge and skills by clarifying or elaborating on words and concepts that the child is unfamiliar with. (Victoria Purcell-Gates, 1990’s cited in Schwartz and Sparks, 2019). Furthermore, research by Moiduser et al. (2001, pp.54-63) found that children that received digital reading programmes showed a significant improvement in phonological awareness, word recognition and letter naming compared to children that only received printed materials.
According to Byington and Kim (2017), children learn that the function of writing has purpose and meaning. This may be to communicate or share stories. Being provided with multiple opportunities to enhance language and literacy skills includes the process of fine motor skill development. Scaffolding can be done by viewing the written words within the storytelling activity. The first story told within the recordings was The Grinch. The use of made-up words within this story such as, ‘chimbley’ instead of chimney and placement of word who’s, directing to the name of the people and their society provides the reader with a sense of community and sets the scene. Phillips (1999) suggests that the use of extensive oral language builds literacy skills, spelling and grammar. Children who hear stories are exposed to a wide variety of new vocabulary. Even though they may not understand every word, hearing or reading a narrative can help them understand meaning through context or create stories using the words they have learned. By encouraging children to create their own stories and discuss their impressions of stories they have heard can help young people develop their writing skills. (Fredericks, 1997). Within the digital storytelling activity, Mol et al. (2017, pp. 979-1007) states research has shown that interactive activities during storybook reading may aid children in understanding the structure and functions of written language as well as helping them decipher written codes. Digital storytelling according to Churchill et al. (2008, pp.418-430) provides opportunities to engage children in child centred learning that relates and is relevant to students as well as approaching digital literacy challenges.
In conclusion, literacy development and storytelling through research is seen to have lasting effects and benefits on a child’s academic performance as well as critical thinking skills and engagement. Promoting the use of storytelling within a classroom environment as well as at home solidifies active language skills and through secure attachment between a child and care giver supports exploration of such development. Supporting the use of both digital platforms and standard storytelling can enhance the learning experiences for children and should be incorporated into numerous aspects of learning to support active literacy skills. Enhancing literacy development can incorporate not only storytelling but reflection, discussions, singing and listening to others. It is therefore a fundamental element of learning and development for children. 
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