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	Module Learning Outcomes 
(from module syllabus)

	
Upon the successful completion of this module, the student should be able to: 

· apply observational skills to evaluate human performance in selected sporting contexts.
· apply appropriate pedagogical and sport psychology theory to the planning and delivery of a sports coaching session.
· critically appraise complex coaching principles and practices, using personal research and reflection.






	
TASK DESCRIPTION




Coaching portfolio:
You have been approached by a team/participant (from a sport/activity of your choice) for assistance with improving their performance in a specific sport/activity over a period of three coaching sessions.

For your chosen sport/activity, plan a portfolio of three progressive coaching sessions that could be delivered to participant(s) of your choice. Use current research to justify the decisions made in the planning process. Please include the following:

· A profile of the participant(s) including details such as: age, number in group, previous experience/ability, frequency of coaching sessions, etc.
· Three detailed coaching plans (~1000 words).
· A rationale for the design of the sessions, using evidence from research to support the decisions made in the planning process (~2000 words).





















	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	25
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	15
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	




Coaching Pedagogy:
3 x 60min football sessions on passing.
Under 12’s Local level. 

I have been approached by a local football team at U’12’s level to come in to provide some structured sessions to help the children improve on their passing ability. After the delivery of the 3 sessions my aim is to leave the children with a better understanding of positional awareness, understanding and communicating with one another, improved ability but most of enjoyment. 

Knight (2009) believes coaches can help and educate whilst providing an emotional support for the individuals under their guidance. They help participants develop a better physical and mental understanding to perform the required tasks (Hackman and Wageman, 2005). Most of the research around coaching centres on individual skill acquisition (Fournies, 1978). Coaching a team of individuals requires the person in charge to interact and manage many different personalities and needs. It is vital that a coach understands his participants whatever the sport or nature to maximise their potential which in turn will benefit the cohort (Hackman and Wageman, 2005). Various approaches to team coaching have been presented in the research none more so than eclectic interventions which look at the development of participants interpersonal skills, expectations and roles within the team environment, but also manage conflict (Torres and Spiegal, 2000). Other include “process consultation”, behavioural models and developmental coaching. Ultimately, most team coaching is based around firm psychological values and discoveries on human learning and performance (Biddle et al., 2015; Hackman and Wageman, 2005). 

As coaches developing an understanding a knowledge of skill acquisition (SA) with sport at all ages and levels we can grasp the two most important coaching notions which are, the structure of sessions aimed at maximise development of participants and the most effective way to demonstrate/teach a skill to them (Anderson and Mayo, 2015). A brief table below best describes the various definitions of skill. 



Table 1: Skill Classification (Anderson and Mayo, 2015; Mazur, 2015).
	Skill Type
	Classification:

	Open and Closed
	Stimulus by external factors such as team activities, the skills required can be open to external factors which aren’t controlled by the player.

	Fine and Gross Skills
	Skills divided by co-ordination of larger groups of muscles, whilst others are more precise and controlled.

	Skill Cycles
	Start and end point are clear i.e. golf swing. Once performed, skill is complete.

	Skill Pace
	Skill deemed to be internally controlled i.e. basketball throw. Externally controlled by time include goalkeeper making a save.

	Serial Skills 
	Arrangement of skills as in gymnastics which are executed to formed to display overall movement.



The transferability of SA in to sporting context is discussed by (Mazur, 2015) who defines it as a person who rehearses a skill develops a perceptual memory which is re-written and updated every time the skill is practised (ref). This later included a more vigorous theory of SA, know as “Schema Theory” (Mazur, 2015). The pressures of performance at any level and/or any individual ability level within the coaching environment can influence the way a coach engages with his participants. This can result in both positive and negative outcomes (Amorose, 2007; Goffena and Horn, 2020). Goffena and Horn (2020) discuss the self-determination theory (SDT) as a method of motivation that commonly summarises how both social and individual factors impact on SDB. In turn this assists learners to fully engage and develop their ability/potential (Ryan and Deci, 2002). A micro-theory of SDT is referred to as cognitive evaluation theory (CET) which recognises the specifics around the development and progression of positive motivational directions to aid basic methods of SDM (Goffena and Horn, 2020; Ryan and Deci, 2002). Teachers, coachers and often parents provide that network of support which help the individuals basic psychological requirements i.e. autonomy, competence, and relatedness (Goffena and Horn, 2020). In the context of sport, the coach has the potential to help the induvial grow or reduce their overall needs, which ultimately effects the development of the child/athlete (Ryan, 1975). In response to those possible negative impacts centred around participant psychological development there was a need to cement an environment to harbour those needs to satisfy the coaching motivational model (Goffena and Horn, 2020; Mageau, 2003). The coach-athlete relationship and the motivational rationale proposes autonomy-supportive mannerism can develop SD motivation, both extrinsically and intrinsically (Goffena and Horn, 2020; Mageau and Vallerand, 2003). Seven behaviours were established by Mageau and Vallerand (2003) which best showed an independent assistive style of coaching. However, all teachers, coaches should pro-actively aim toward diminishing those controlling traits especially in youths as autonomy support enables positive responses and will motivate those individuals in their chosen environment / session (Goffena and Horn, 2020; Mageau and Vallerand, 2003). All of which I feel have been set out in the delivery of the three sessions I will undertake. 

Table 2: Autonomy styles of coaching, supportive v controlling (Goffena and Horn, 2020; Mageau and Vallerand, 2003).
	Supportive
	Controlling

	Allowing choice within specific rules and limits
	Non-responsive to feedback

	Explaining rationale for tasks / sessions
	Controlling mannerisms, gestures, behaviours, language.

	Acknowledgment
	Allowing one’s ego to dictate which can perceive feedback as controlling.

	Providing participants with opportunities / allowing initiative tasks.
	



The 3 limitations categorised by Newll (1986) which were aimed at providing a clear agenda for considering and digesting how different movement patterns appear/develop during a coaching task were as follows; 1) performer 2) environment and 3) task. This can be demonstrated in figure 1. The contents of performer constraints comprise aspects linked to their physiological, physical, emotional, and cognitive make up (Renshaw et al., 2010). How a child or participant approaches the movement tasks we set in our session can be determined by their fitness levels, body type, technique capabilities and psychological influences like motivation and anxiety (Renshaw et al., 2010). The physical factors which plays a role in environmental limitations and the surroundings the learner is placed in include things such as altitude, gravity, noise levels, lighting or whether the task is on a field / astro-turf surface. There are other key physical environmental restrictions which offer children the early background for a variety of sporting activities such as empty pitches, parks, alleys and back-gardens (Renshaw et al., 2010). Regardless of sport or task that a coach is delivering to children these environments provide a sound importance in the nurturing of proficiency in sport because of the lack of outside pressure from adult’s involvement and intrusion. These children can performer tasks, skills through enjoyment without the bellowing interference which can restrict a child’s full potential. Another vital section of environmental limitations contains social and cultural hopes/expectations, and peers. These factors are very relevant to learners of a young age where motor development is frequently encouraged by the expectations, modern trends along with the involvement and impact of key cohort members like teachers, coaches, and or pupils (Renshaw et al., 2010). Lastly, the constraints of the task are essentially important limitations for coaches’ professionals’ whatever sector they are in due to their importance in learning (Davids et al., 2006; Renshaw et al., 2010). In order to achieve the goal of the task and abide by the rules of the action involved attention is required to be specific in order to achieve this by implementing the right rules, equipment in order to deliver this appropriate learning experience. The ability in which coachers and other professionals can operate task limitations is by adjusting the tools or equipment available to them such as introducing clear detailed rules, size of areas which the task is being performed in, certain goals in games, all of which can determine the development of learners behaviour during performance (Williams et al 1999). Ultimately, the task constraints can play a commanding part in the development of the learners goals which can be exposed to guidance and change for the benefit of the participant within an instructional situation (Renshaw et al., 2010; Williams et al 1999). 
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Figure 1: Task, Performer & Environmental constraints diagram (Newell, 1986; Renshaw et al., 2010). 

[bookmark: _Hlk66696550]Feedback to participants can be interpreted in a positive or negative way, whether this is in the delivery or received aspect and this method of reflection on tasks and performance is understood to be a multifaceted process (Sargent et al., 2015). A key impact on this process is facilitation (Sargent et al., 2015). The conversation which takes place between me and the players will ultimately have a positive consequence on how receptive they are to take on board and use the feedback given. I aim to deliver feedback throughout the sessions by verbal communication, delivery of demonstrations and actively asking my players to engage with myself and each other to reflect on the tasks performed (Sargent et al., 2015). Feedback and performance understanding go hand in hand and will heighten their consideration and understanding of both to achieve the goals of the sessions (Sargent et al., 2015).

Within sport and coaching warming up and cooling down are a vital part of any session delivery. In recent times coaches have given more autonomy to players when it comes to this aspect as every player regardless of sport likes to go through a process to ready themselves for the main warm up session ahead. Chang et al (2020) based their rationale of a warm-up cool down in children partaking in any physical education / coaching setting on results derived from 52 school pupils aged (10-12) whom after 6-weeks of a 10-minute core routine, twice a week prior to session commencement resulted in significant trunk and muscular endurance, capability, balance and flexibility scores. The study concluded that 7-minute is sufficient and in turn this has been shown to significantly improve the overall abilities of those involved if school aged children prepare effectively prior to any new movement task is undertaking (Chang et al., 2020). Warm-up and cool downs have been implemented into the sessions conducting to prevent injury and build confidence which ultimately will help the children achieve their goals during and following each session (Thorberg et al., 2017). Relevant to the task being taught to these children is the introduction of the FIFA 11+ programme with its design aimed at improving several movements which are sport specific. A full and thorough completion of the program takes up to 20-minutes to conduct including various running, plyometric, balance and strength exercise (Thorberg et al., 2017). Concluding an 8 – 12-week FIFA 11+ programme several studies informed researchers of improvements among participants in lower limb muscle groups ability to demonstrate strength, balance, speed and agility, along with reductions in injury rates / occurrences by 39% (Thorberg et al., 2017).  

On completion of the three coaching sessions I plan to carry out I’d further recommend the club and coaches carry on with the implementation of a modified version of the FIFA 11+  to best prepared and adopt a structured disciplined approach to preparation throughout the season. The recommendation would be to include 2 sessions a week for 8 – 12 weeks aimed at reducing the chances of picking up injuries around the four key anatomical injury locations within the sport of football which are, (hamstring, hip/groin, ankle and knee) (Thorberg et al., 2017). I believe that if the team can follow and focus on evolving a more structured approach to their preparation and training sessions based off the recommendations provided by Chang et al (2020; Thorberg et al 2017) throughout the seasonal period this will in turn prepare them for the upcoming season. Along with their technical, tactical and mental performance awareness benefiting the team and coaches it will also provide a greater preparation for success but most of all allow the children a better platform to enjoy the process of learning and developing as as a team and individuals Chang et al., 2020; Faigenbaum et al., 2013; Thorberg et al 2017; Uebersax et al., 2020).





















Coaching Session Plan 1:
Passing and Shooting:
Level Beginner / Under 12’s local level (11 – 14 players)
Session Duration 60-minutes:

Warm-up: (15-min):
· Warm up squares.
· Four 10 x 10 boxes.
· Four players per box.

Rules:
Box 1:
Ball Juggling.

Box 2:
One-touch passing and moving. 

Box 3: 
Dribbling – Using both feet using both.

Box 4: 
2v2 – Stop the ball between RED cones to score a goal.

Time:
2-minutes work then rotate players around the boxes. Each player has a total of 2-minutes in each box.

Main Session:
The purpose of the Zig & Zag Drill is for players at junior level often get caught up defending or chasing the ball, all looking to score in a small area but they overlook the larger picture and what’s happening elsewhere on the pitch. This passing and shooting drill helps develops the understanding of moving the ball up the field of play whilst encouraging players to develop their passing, shooting and control (stopping) of the ball (FAW, 2021; Surefire Soccer, 2021).

Points of Emphasis:
Players develop an urgency to move the ball up the pitch from point to point. Throughout a Zig & Zag drill, coach players too.

· Execute accurate passes on the floor to their teammate.
· Encourage them to quickly move the ball but control the it first and have complete possession before passing it on to next point.
· Try to make them aware of the readiness, do not stand still on the spot always be ready to receive and distribute a pass even when not involved – position yourself and act as a moving player for the player passing the ball. 
[bookmark: _Hlk66174081]
Instructions:

1. Six players per drill group participate. Players position themselves on the field in a zigzag pattern. 

2. 1 and 2 represent fullbacks, 3 is a halfback, 4 is a wing, and 5 is a forward.

3. On your whistle, the goalkeeper starts the drill by rolling the ball to player 1. 

4. Player 1 then passes to 2, 2 passes to 3, 3 passes to 4. 

5. Player 4 crosses the ball over the field to 5.

6. 5 shoots at goal.


Progression of Session:
As players develop an understanding, further adaptations include: 

1. Include defenders to apply pressure on passers but refrain from tackling. 
2. Include more attacking players so increase the number of passes. 
3. Include a Goalkeeper (GK) at the end.
4. Complete for time, team v team scenario. 

Motivation Coaching Advice:
1. Reward successful passes up the field which end with a good shot on goal.
2. Encourage players to develop an awareness mentally way of thinking and that they should be aware of the play and space which goes on all over the pitch, not just with the person who has the ball. 
3. Encourage players to communicate and notify each other so they know they’re receptive to receiving the ball.

Session Conclusion: 
Small sided game. Aim of the game is every player must touch the ball before a goal can be scored in the oppositions end. This puts into practise what the youths have learnt in the session and again encourages everyone to pass and move to receive and distribute the ball.  

Cool Down: 
All session to follow the Fifa 11+ routine for injury prevention (Thorberg et al., 2017).














Coaching Session Plan 2:
Pass Through Traffic:
(Skill Level – Beginner / Under 12’s local level):

Warm-up: 
For the purposes of consistency and familiarity I have chosen to stick with the same warm-up approach for session 2 to help the children become familiar with the set-up over the sessions and help build confidence (FAW, 2021; Surefire Soccer, 2021).

Drill Purpose.
Progressing on from session 1 the players regularly need practice when it to controlling the ball. They are required to pass through traffic and this session is a way to work on these skills while in the framework of a game. The drill requires players to feint, dribble, and finding space so they can receive a pass from another team member (FAW, 2021; Surefire Soccer, 2021).

Points of Importance:
[bookmark: _Hlk66098770]Pass Through Traffic encourages players to complete a task whilst also providing them with the opportunity to learn valued passing, feinting, and ball stopping skills (FAW, 2021; Surefire Soccer, 2021). During this drill players are instructed players to;

1. (Defenders players) can use the variations of tackles to stop a pass i.e. block, jockey, slide. 
2. [bookmark: _Hlk66098666](Attacker/Passer) Has to learn to make Sharpe accurate passes when the gap in opportunity shows itself.
3. (Attacker/Passer) is required to learn to use any of the skills / trickery they can Surefire Soccer, 2021).

Instructions: 
1. Groups involve 3 players each team. 4 x cones and mark off a 5 x 5-yard long defence zone.
2. Player A tries to pass a ball through the defence zone. Passers are not allowed into the defence zone.
3. The defensive player must try and block the ball from going through. The defender is allowed do anything in their control to prevent an effective through-pass.
4. Dribbling and Feinting are encouraged by the passing members to develop openings of space for a pass to be completed to the player in the defensive zone of the grid (Surefire Soccer, 2021).

Progression of Session: 
As the understanding of the players progresses, the session can be adapted by; 

1. Increasing the size of the playing area and including an extra defender. 
2. Making a playing area for the benefit of the passer or reducing it to benefit more successful interceptions by defenders. 
3. Introducing a rule so that the passers must use both feet and/or keep the passes on the floor (no lofted) (Surefire Soccer, 2021).

Motivation / Coaching Advice:
1. Reward for defenders who continue to stop passes and passers who complete successful passes.
2. Encourage fun in both defenders and passers.
3. Encourage an increase in tempo of dribble and changing speed as an advantage to execute a successful pass beyond the defender. 

Conclusion:
Small sided game to be session conclusion 15 minutes. So, the rules of this final game will be.
1. Maximum 2 touches per player 
2. Any player can score 
3. 20 x 20-yard area. 
4. Cool down using stretches from FIFA 11+ program.





Session 3:
(Skill Level – U’12s Club level)
Duration: 60-minutes:

Warm-up: 
Shark in The Cage:

This fun game can be delivered and used at any point of a session and the time frame can be shortened or lengthened. However, due to the time constraints and progression of the players over the three sessions I have included this as a warm-up drill aimed at developing concentration and composure with an emphasis on increase in tempo (under high pressure) (FAW, 2021; Surefire Soccer, 2021).

Points of Importance:
The drill requires quick thinking and a sense for anticipating the movement of the player acting as the shark. The players will see this as fun to be both inside and outside the circle. In a Sudden Death situation, educate players to: 
· Forward plan their pass before they receive the ball.
· Use both feet and rely from passing drills they were taught in session one.
· Be aware, alert, concentrate on the ball and surrounding players, whilst actively communicating to receive the ball always.

Instructions:
1. Instruct players to gather in a large circle on the pitch. Select one player to be the “shark” and they stand in the centre of the circle. One ball is in play and is given to a player selected at random who is standing in the circle.


2. Once the whistle is blown the player in possession of the ball starts a pass to another in the circle. The receiving player then passes to a third and this continues. As a warm-up allow the players to knock the ball about the circle getting used to the set-up.

3. On the following sound of the whistle indications the start of the game. The players can pass the ball to any of the other players around the circle, regardless of distance. They must try to complete as many passes as possible, whilst keeping the ball away from the selected player who has adopted the role as “shark”. The object of the game is to keep the ball out of the possession of the “shark” who is trying to intercept the passes. 

4. When the ball is intercepted by the player that carried out the unsuccessful pass, they then take the position in the centre and replace the player who was participating as the shark. 

Progression of session:
As players gain a better understanding and competence of the game, further adaptations include:
1. A larger circle which will improve fitness levels.
2. Instructing players to only use their weaker foot. 
3. Introduce another shark to the centre circle. 
4. Only one touch allowed.

Motivation/Coaching Advice.
1. The drill is relevant at developing composure on the ball whilst being put under high pressure from the opposing defender/attackers. 
2. Keep track of passes completed and return to it during session or future sessions to monitor improvement. 
3. Encourage the players to develop confidence by thinking with quickly, decision making skills, first touch development, executing snappy passes that their teammates can receive with ease (FAW, 2021; Surefire Soccer, 2021).


Main Session:
Overlap & Pass:
Passing and moving into space are key off the ball football skills and one’s ability to read the game. Providing an overlap and passing to a teammate elicits a game situation. Players can develop their passing ability whilst introducing and developing this movement at developing speeds during the drill to mimic the game (FAW, 2021; Surefire Soccer, 2021).
Session Instructions: 
1. 3 groups of 3 for eg can be used in practise. 3 players line up near the goal/touch line in a triangular formation roughly ten yards apart from one another.
2. On commencement, player 1 will pass forward to player 2. Player 1 then runs forward and overlaps player 2. Player 2 then passes to 3 and then overlaps 3.
3. This chain of overlapping passes between one another continues until the first group of 3 players reaches the other end of the pitch. 
4. The second group of players can then be instructed to go and perform the same routine. 

Points of Importance:
This drill is both mentally and physically challenge for players of all ages. The drill aims to help develop players ability to gain an understanding of play as it develops (FAW, 2021; Surefire Soccer, 2021). During the session players are instruct to:
· Deliver sharp accurate passes a teammate can control.
· Communicate their position to teammates when overlapping. 
· Forward thinking and anticipate your move that you plan to execute after the pass has been distributed. 

Progression of Session:
As players understanding of the drill enhances, then further adaptations can be included: 
1. The use of 4 teams to highlight the importance of well executed passes and communication between players.
2. Rotating the players amongst groups so all get a chance to work with one another helping to develop their understanding of each other in the process. 
3. Recording the time, it takes players to progress from one end of the pitch to the other and making them aware they are being timed. 

Motivation / Teaching Advice:
1. Teams are rewarded for successfully completing the overlap drill down the pitch without losing control of the football.
2. Teamwork is key and stress that a player receiving the ball should be passed a ball that can be controlled easily.
3. Encourage and demonstrate non-verbal communication signs with one another so a teammate can read and understand when his teammate is going to overlap. 

Conclusion:
Small sided game to be session conclusion 15 minutes. During this third and final session each team will put in to practise the methods taught over the sessions. 
So, the rules of this final game will be.
1. Maximum 2 touches per player. 
2. Any scorer. 
3. No overhead passing. 
4. Every player must touch the ball before a goal can be scored once that team scores any player can then score from then on. 
5. Full pitch.













Word Count 3290.


References:
Amorose, A. (2007) Coaching effectiveness: exploring the relationship between coaching behavior and self-determined motivation. In: Hagger MS and Chatzisarantis NLD (eds) Self-determination theory in exercise and sport. Champaign: Human Kinetics, pp. 209–227.

Arau´jo, D., K. Davids, S. Bennett, C. Button, and G. Chapman. (2004) Emergence of sport skills under constraint. In Skill acquisition in sport: Research, theory and practice, ed. A.M. Williams and N.J. Hodges, 409 –33. London: Routledge, Taylor & Francis

Biddle, Mutrie, and Gorley. (2015) Psychology of Physical Activity: Determinants, Well-Being and Interventions, Third Edition, Oxon; Routledge.

Chang, N., I-Hsien, T., Chia-Lun, L. And Chun-Hao, L. (2020) Effect of A Six-Week Core Conditioning as A Warm-Up Exercise in Physical Education Classes on Physical Fitness, Movement Capability, And Balance in School-Aged Children. International Journal of Environmental Research and Public Health, 17(15), pp. 5517.

Chow, J.-Y., K. Davids, C. Button, and M. Koh. (2008) Coordination changes in a discrete multiarticular action as a function of practice. Acta Psychological 127: pp. 163 –76.

Davids, K., S.J. Bennett, and K. Newell, eds. 2006. Movement system variability. Champaign, IL: Human Kinetics.

Faigenbaum, A., Lloyd, R. and Myer, G. (2013) Youth Resistance Training: Past Practices, New Perspectives, and Future Directions. Pediatric Exercise Science, 25(4), pp.591-604.

FAW / Home (2021). Available at: https://www.faw.cymru/en/ (Accessed: 8 March 2021).

Fournies, F. (1978) Coaching for improved work performance. Bridgewater, NJ: Van Nostrand Reinhold.

Goffena, J. and Horn, T., (2020) The relationship between coach behaviour and athlete self-regulated learning. International Journal of Sports Science & Coaching, p.1747954120951903.

Hackman, J. and Wageman, R., (2005) A theory of team coaching. Academy of management review, 30(2), pp.269-287.

Knight, J., 2009. Coaching. Journal of Staff Development, 30(1), pp.18-22.

Mageau, G. and Vallerand, R. The coach-athlete relationship: a motivational model. J Sports Sci 2003; 21: 883–904.

Mazur, J., (2015) Learning and Behaviour: Instructor's Review Copy. Psychology Press.

Newell, K. 1986. Constraints on the development of coordination. In Motor development in children. Aspects of coordination and control, ed. M.G. Wade and H.T.A. Whiting, 341–60.

Renshaw., L. Chow., J., Davids., K. and Hammond, J. (2010) "A constraints-led perspective to understanding skill acquisition and game play: a basis for integration of motor learning theory and physical education praxis?", Physical Education & Sport Pedagogy, 15(2), pp. 117-137. doi: 10.1080/17408980902791586.

Ryan RM. Psychological needs and the facilitation of integrative processes. J Pers 1995; 63: pp. 397–427.

Ryan, R. and Deci, E. (2002) An overview of self-determination theory. In: Deci EL and Ryan RM (eds) Handbook of self-determination research. Rochester: University of Rochester Press, 2002, pp. 3–33.

Sargeant, J., Lockyer, J., Mann, K., Holmboe, E., Silver, I., Armson, H., Driessen, E., MacLeod, T., Yen, W., Ross, K. and Power, M. (2015) ‘Facilitated reflective performance feedback: developing an evidence-and theory-based model that builds relationship, explores reactions and content, and coaches for performance change’, (R2C2). Academic Medicine, 90(12), pp.1698-1706.
Surefire Soccer. (2021) Bsbproduction.s3.amazonaws.com. Available at: https://bsbproduction.s3.amazonaws.com/portals/921/docs/mnsa%20docs/42drills.pdf (Accessed: 8 March 2021).

Thorborg, K., Krommes, K., Esteve, E., Clausen, M., Bartels, E and Rathleff, M. (2017) 'Effect of specific exercise-based football injury prevention programmes on the overall injury rate in football: a systematic review and meta-analysis of the FIFA 11 and 11+ programmes', British journal of sports medicine, 51(7), pp. 562. doi: //dx.doi.org/10.1136/bjsports-2016-097066.

Torres., C. and Spiegel, J. (2000) Self-directed work teams: A primer. Jossey-Bass/Pfeiffer.

Uebersax, J., Roth, R., Bächle, T. and Faude, O. (2020) ‘Structure, Intensity and Player Duels in Under-13 Football Training in Switzerland', International Journal of Environmental Research and Public Health, 17(22), pp. 8351. doi: http://dx.doi.org.ezproxy.uwtsd.ac.uk/10.3390/ijerph17228351.

Williams, A.M., K. Davids, and J.G. Williams. 1999. Visual perception and action in sport. London: E and FN Spon.
2


2

CCChjb;jknjkn













image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




