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R1: Personal Reflection on CPD Activities- Use of Gibbs’ Reflective Cycle (500 words)
Details of activity (Description)
Children and Young people Conference- Social Care Wales
Keynote speeches- Social inequality, Rachels Playhouse- ALN in practice, Child development and mental health
What was the learning need or objective that was addressed? (Description)
This conference was intended to bring people together, to celebrate and share the wonderful practice in Wales. In relation to the development and support of children and young people, these individuals were able to share their research and evaluations. 
This was also a great opportunity to Network with other professionals including charities, service providers and local authorities. 
Feelings
Prior to the session I felt excited to hear about real-world examples of excellent practice and curious about what to expect. I was hopeful that it would provide me with insights into creative and innovative ideas.
During the presentations it was clear that these practitioners were successfully using and promoting holistic and child centered approaches. I felt engaged throughout as the experts shared their experiences and challenges faced in settings and society.
Upon reflection I felt inspired to make changes and now feel more confident in the strategies I use and have been able to make some adjustments in line with certain modules. For example, within my Play module I have included ideas from ‘Rachels Playhouse’ which our students can use in their own settings. This idea included the use of treasure bags for each child, filled with things that can be used to support and regulate their feelings, one example was a pot of bubbles for a child who was easily overwhelmed.
It has also allowed me to make connections between research and real-world practice, recognizing the current issues in society and effective ways of dealing with them.
Evaluation
I believe that the conference was a highly valuable experience that helped me reflect on how to create more inclusive sessions in my own practice. The workshops were effective and allowed us to discuss different strategies that can be applied to a classroom environment. I also enjoyed getting to know other professionals who work in the field and was able to make connections for future sessions within my modules. Speaking to these professionals also gave me a broader understanding of what different services offer for children, young people and their families. 
Analysis
The conference highlighted the importance of using a student-centered approach and how having an awareness of factors including mental health and cultural background is also important. It also showed that supporting children and young people effectively can only been done by working together. I realized that although I use effective strategies and hands-on activities, I can still do more, especially in working with colleagues and using the professional contentions I made when networking. 
Conclusion
From this conference I have learned that current research and changes in practice should be discussed and as a team we need to keep up to date with the ever-changing world around us. The conference has boosted my confidence and i recognize the value of reflective practice when it comes to the use of an effective approach. 
Action Plan
I plan to apply some of the strategies discussed into practice to support students learning. 
I have also incorporated some of the ideas shared into my lecture content for our students to see examples of the excellent practice being achieved in local communities. I have been able to make connections with local professionals and hope to invite them in as guest speakers for a module of mine and also the employability week event that i run within the discipline. 
UK Professional Standards Framework Criteria met-
· I will be using what I've learned in the conference when planning and will be able to apply these ideas into my practice (A1).
· Through attending the conference, I hoped to be able to better my practice and support students (A2).
· The research shared and examples of practice discussed allowed me to create a more inclusive learning environment for students (A4).
· The use of Gibbs’ model of reflection has allowed me to evaluate and reflect on practice (K5).
· I hope to be able to remove any barriers for learners and provide an inclusive learning environment for all (V2).
· The changes made to my own practice are based on evidence-based research from other professionals (V3).


	Student signature and date
	N. Jones 10/02/25

	Date of reflection
	28/11/24




R2: Personal Reflection on CPD Activities- Use of Gibbs’ Reflective Cycle (500 words)
Details of activity (Description)
Artificial Intelligence training- Using AI to support with planning of taught lecture content
What was the learning need or objective that was addressed? (Description)
This training was intended to support us as lecturers with the design of our taught content to make our sessions more personalized and engaging for students. The AI system can generate lesson plans based on the information typed in. Through attending this training, it is hoped that we will save time on planning, and it will allow myself, and others, to focus more on delivery and interaction within sessions.
Feelings
I was feeling anxious prior to the session without knowing how AI could be used in a positive way. I had concerns around being able to understand the complexity of AI and being able to use it efficiently in practice. Creating positive relationships with students and tailoring lecturers to suit their needs is extremely important to me and i couldn't see how AI would be able to help with this.
When attending the training session, we were given the opportunity to try ideas out for ourselves. I found this hands-on approach extremely valuable as I was able to learn through my own trial and error. I was able to come up with ideas quickly without any hassle.
By now I am more confident in being able to use AI tools, however I rarely incorporate them into my lecture design as i enjoy using my own creative elements in lecture planning as this gives my own personal touch. I personally enjoy the opportunity to come up with new ideas and therefore still refrain from using apps. I do still have reservations around understanding the needs of individuals and believe that a holistic approach can only be achieved through consideration of individuals learning needs, preferences and the positive relationships built between them and the educator. 
This training has however allowed me to better understand what AI is and the positive effect it is having on practice, when incorporated with other methods of support and guidance. 
Evaluation
I believe I have gained valuable insight into the use of Artificial Intelligence, and I feel more confident upon reflection. It was interesting to hear differing people's opinions on AI and how it can be tailored to different courses/student's needs. I enjoyed the practical element as it allowed me to learn through doing. However, i still have concerns about classroom dynamics and possible bias. Given that every student is different and their needs vary i still believe the role of the educator is extremely important. 
Analysis
The training gave me ideas around how I can use AI to support me in the planning of lectures. I can see how AI can be used to offer suggestions for practice in a quick and timely manner. I feel as though there are limitations to using these tools when it comes to providing a holistic approach. I don’t feel as though AI covers the emotional aspects of learning. However, I understand that combining AI with my own understanding and ideas can be an effective way of working to give a more balanced approach to lecture planning. 
Conclusion
Overall, I can see how AI training has great potential but how this cannot be a replacement for educators and instead there is a need for both human input and AI in the planning process. The experience has highlighted for me that AI is a valuable tool and can be incredibly effective when used together with human expertise. 
Action Plan
In future I will continue to attend AI training sessions to keep up to date with the new and improved changes being made. By combining the ideas generated by AI with my own creativity I hope to be able to maximize the effectiveness of my lectures in the future. 
UK Professional Standards Framework Criteria met-
· The use of AI in the planning of lectures aligns with the design and planning element of the standards set. Use of AI can also act as a method of supporting learning, ensuring that the teaching methods used are effective. I can use AI to create targeted support for learners' needs in the future. (A1, A2, A4)
· AI can help me ensure that the content aligns with any objectives set and assessment requirements given. (K1)
· AI uses a diverse database meaning the ideas generated, incorporated with mine, can be tailored to support individual's needs. AI can be used to come up with ideas and overcome barriers to learning in a professional but timely manner. (V1, V2)


	Student signature and date
	N. Jones 10/02/25

	Date of reflection
	30/01/25




R3: Personal Reflection on CPD Activities- Use of Gibbs’ Reflective Cycle (500 words)
Details of activity (Description)
Play Wales Conference – SA1 Dylan Thomas Centre

What was the learning need or objective that was addressed? (Description)
I attended a Play Wales conference that focused on the importance of play in practice, with discussions around all ages. The session included the sharing of research as well as celebrating good practice examples. 
Feelings
Before attending i felt nervous as one of the keynote speakers was sharing the work I have carried out on play and the effectiveness of play workshops with Early Years practitioners. I was also unsure as to what to expect from others but was excited to hear new ideas and to network with other professionals within the field. 
During the conference I felt inspired by others and the passion that they showed for playing. It was great to see images and examples to support what was being said, as this allowed me to put things into perspective and acted as a visual. This motivated me to try these new ideas in future workshops. I was also delighted to see that other practitioners valued the research carried out by myself and my colleague. 
Evaluation
I found the conference to be very helpful in giving me new ideas to try in practice. Research by others also helped me in gaining confidence in the workshops we provide as well as helping me to further understand the need for play in children of all ages, including teens. As well as running play workshops i am also the module lead for our ‘Play’ module, therefore i being able to make connections and understand new changes in policy allowed me to make amendments to lecture content as appropriate to Government guidance. One strength of this conference was the engagement with others and the ability therefore to network and build connections. This was beneficial to me with being module lead for Play as i have been able to secure a guest speaker for the next academic year. The only downside was the time limit; it may have been beneficial to have had a full day rather than only a few hours as this would have prevented it from feeling rushed. 
Analysis
Upon reflection i realize that it is important to include play opportunities for all children and young people. Doing so allows us to support children as they develop holistically. I now better understand how this can be/and should be adapted for young people. Fostering creativity and problem-solving can be supported by structured games or teamworking activities, play therefore being crucial to young people too as they continue to grow and develop into adolescence. 
Conclusion
Overall, i found that attending the play conference was extremely valuable as it helped me to link theory to practice and showed me that play is important for all ages and stages of development. 
Action Plan
I hope to attend more training events like this in the future to continue to learn from others within the field. I also hope to use what I've learnt in my own workshops to further improve the approach used to play. I will also reflect after my workshops to ensure that my main aims were met and to keep up to date with changes in research, theory and play policy.
UK Professional Standards Framework Criteria met-
· By attending the conference and using these new ideas in my own practice i will be improving my own professional development. Learning about new play strategies will help in the delivery of workshops as I will be able to ensure that the information given is current and up to date with the current working policy. (A5, A4)
· Sharing new ideas and recognizing the importance of play has helped me to develop my own teaching approach. Understanding the need to play at all ages has helped me in being able to support different students with different needs, through allowing them to express themselves more freely through play techniques. (K2, K3)
· Play is freely chosen and therefore can be used as a method of supporting inclusive practice. I hope to improve my own teaching methods by using the excellent examples from practice discussed and the research gathered. (V1, V3)


	Student signature and date
	N. Jones 07/04/25

	Date of reflection
	19/03/25




PG Cert tHE Observation Form – Observation 1
	Details of the observation 
	 

	Observee 
	Natasha Jones 

	Practice Advisor 
	Glenda Tinney 

	Date of observation 
	12/4/25 

	Campus/ Location 
	Carmarthen 

	Date, Time, Duration 
	March 17th 2025, short observation  3o minutes 

	Subject 
	Multilingualism 

	Type of activity 
	Lecture with experiential learning components 

	 
This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 
 


 
	Teaching/Support preparation [A1: Design and plan learning activities] i.e. Preparation, selection and organization of content. Choice of teaching/learning methods. 

	Comments 
I attended the start of the lecture. 
The session was planned carefully and the content demonstrated a depth of knowledge of the subject. 
The methods used were Powerpoint, practical activity, class discussion and these were apt for the subject area.  


 
	Teaching [A2: Teach and/or support learning.] i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge. Clarity of presentation. Pace. Attitude to the subject matter. Use of appropriate reinforcement. Ending the session – summary, future work etc. Technique and Aids: General apparatus – board, data projector, use of handouts. Was effective communication achieved? Was there good student–teacher rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning methods. 

	Comments 
The start of the lecture was presented confidently, with a welcome to students and a description of aims and objectives noted. The subject is one that Natasha has expertise and is enthusiastic about and this was evident in her delivery.  Then Natasha checked in with students on last week’s learning. She asked group for a reminder of key benefits and challenges of bilingual context. This led to an interactive discussion with answers form students demonstrating that they had remembered previous lecture context. 
Excellent rapport  and students at ease in Natasha’s company.  
Powerpoint with prompts, images and practical activities-which were appropriate. 
 



 
	Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] i.e General class atmosphere, level of participation, attention, and interest. Student attitude and ability to carry out classwork. Were learning problems identified and overcome? Awareness of individual needs. Attitude to students. 

	Comments 
The students appeared engaged and were taking notes, responding   to Natasha's questions. They took part in the practical activity enthusiastically. Natasha was aware of student individual needs and was sensitive not to pick on named individuals to answer as this could worry some class members. There was a balance therefore between  discussion and  group / individual practical tasks planned. 
  


 
	Assessment [A3: Assess and give learners feedback] i.e Formative/summative assessment examples , Question and answer technique. Other evaluation procedures, class management, instructions to students. 

	Comments 
The first part recapping last week’s lesson was also an informal formative assessment opportunity. Nastasha was also able to evaluate wider discussion and practical task engagement by students. 
 



 
	Core Knowledge  
• K1 - how learners learn, generally and within specific subjects  
• K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study  
• K3 - critical evaluation as a basis for effective practice  
• K4 - appropriate use of digital and/or other technologies, and resources for learning  
• K5 - requirements for quality assurance and enhancement, and their implications for practice 

	Comments 
K1 –This was demonstrated with a choice of different methods used to support student engagement.  
K2- A range of approaches demonstrated practically in lecture. 
K3- reflective practice demonstrated in discussion with tutor. 
K4-The Powerpoint was multimodal with images, video links and narrative . 
K5- As a reflective practitioner Natasha demonstrates confidence to engage with new ideas and approaches to support quality enhancement. Her lesson plans and pedagogy reflect wider HE policy in terms of incorporating multimodal approaches and experiential pedagogy.  


 
	Professional values  
• V1 Respect for individual learners/ Diverse groups of learners.  
• V2 Promote engagement and learning and equity of opportunity for all to reach their potential.  
• V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.  
• V4 Respond to the wider context in which higher education operates, recognizing implications for practice.  
• V5 Collaborate with others to enhance practice. 

	Comments 
V1-  Natasha was sensitive to the needs of the students and responded to their discussion. 
V2- The mix of activities provided opportunities for each student to engage. She provided reassurance and praise and developed an inclusive atmosphere. 
V3- Natasha supports experiential learning. This is informed by her own scholarship including her interest in Malaguzzi, Vygotsky and Curriculum for Wales. 
V4- Natasha has discussed supporting employability skills. This module in particular supports bilingualism and Natasha is aware of the implications of Welsh/ English skills in Welsh HE context 
V5-  The module is taught by  a team across different campuses. Natasha leads delivery on Carmarthen campus and thus works closely with the wider team.  


 
	Examples of good practice:  
Clear welcome and recap. 
Excellent rapport with students. 
Well explained concepts 

Action points: 
For those not contributing to whole class feedback, how might you encourage their feedback? How can you evaluate their understanding? 
 


	Observer .Glenda Tinney[image: A black background with a black square

AI-generated content may be incorrect.]  
Date - 17/03/25 
Observee - N. Jones
Date -  17/03/25
 
PGCert PARTICIPANTS  
Reflective paragraph- I agree that it would be beneficial to consider other ways of getting students to contribute. Methods such as walking around the classroom and asking questions on an informal basis may be an effective way of doing this. Some students lack in confidence in comparison to others and so I recognize the importance of using strategies that are tailored to these differing needs. Upon reflection I will also consider using post-it notes as used in previous sessions, for students to be able to note down questions anonymously. Doing so will avoid putting individuals on the spot but can reveal levels of understanding. 
N. Jones


 

PG Cert tHE Observation Form – Observation 2
	Details of the observation 
	 

	Observee 
	Natasha Jones 

	Practice Advisor 
	Glenda Tinney 

	Date of observation 
	12/4/25 

	Campus/ Location 
	In community 

	Date, Time, Duration 
	9/4/25, 9.30am-2.00pm  hours (4.5 hours including lunch break) 

	Subject 
	Early Childhood learning- play workshop 

	Type of activity 
	Lecture with experiential learning components 

	 
This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 
 


 
	Teaching/Support preparation [A1: Design and plan learning activities] i.e. Preparation, selection and organization of content. Choice of teaching/learning methods. 

	Comments 
Natasha had chosen to deliver a practical play workshop which included  Powerpoint slides and practical resources to support play and creativity. The resources were carefully chosen to support engagement with concepts and theory linked to play in early years as well as practical resources to try ideas out. The Powerpoint included elements such as video and photographs to spark discussion, as well as narrative and bullet points to support signposting, and provided links to specialist theory. 
 
The session was balanced well between tutor led discussion, small group discussion led by peers, whole class feedback and group practical work . 
 



 
	Teaching [A2: Teach and/or support learning.] i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge. Clarity of presentation. Pace. Attitude to the subject matter. Use of appropriate reinforcement. Ending the session – summary, future work etc. Technique and Aids: General apparatus – board, data projector, use of handouts. Was effective communication achieved? Was there good student–teacher rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning methods. 

	Comments 
Natahsa welcomed the group and provided a clear explanation of the aims of session at beginning. Clear pace and explanation  
The initial spider diagram task was a valuable opportunity to understand the students current understanding with pens and paper provided by Natasha. Natahsa also supported feedback from different groups in a very positive and supportive way, providing useful feedback to students' discussion 
Good use made of Powerpoint.  
The practical work gave Natasha a chance to engage with the students and visit them  as they worked on practical tasks. In doing so this was an opportunity to develop rapport and discuss ideas in a relaxed and individual way. 
Yes, the outcomes were achieved with students demonstrating in their discussion an understanding of key ideas highlighted in the initial aims. The choice of methods was excellent to encourage students to make links between theory and practice. 
  


 
	Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] i.e General class atmosphere, level of participation, attention, and interest. Student attitude and ability to carry out classwork. Were learning problems identified and overcome? Awareness of individual needs. Attitude to students. 

	Comments 
The learning environment was very positive. Natasha had chosen a range of resources which students could explore to be creative through play. The session allowed for students to plan and follow their own choices, and this was an effective method to encourage interest and engagement. Throughout,  Natasha linked ideas from the experiential work to key concepts and research ideas. Students were engaged  and were able to contribute and Natasha visited each group in room to answer questions and extend discussions. 
  


 
	Assessment [A3: Assess and give learners feedback] i.e Formative/summative assessment examples , Question and answer technique. Other evaluation procedures, class management, instructions to students 

	Comments 
The spider diagram crated by students groups at beginning was a valuable formative assessment tool. After practical work,  Natasha also discussed their ideas with students, and this also allowed Natasha to evaluate their understanding and development. When students answered questions, Natasha was able to probe and encourage students to develop ideas, consider alternatives and evaluate ideas. 
 



 
	Core Knowledge  
• K1 - how learners learn, generally and within specific subjects  
• K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study  
• K3 - critical evaluation as a basis for effective practice  
• K4 - appropriate use of digital and/or other technologies, and resources for learning  
• K5 - requirements for quality assurance and enhancement, and their implications for practice 
 

	Comments 
 K1 and K2 demonstrated a detailed knowledge of the subject which was transferred to students in an interesting way. She provided a range of learning methods to support student engagement. The balance between experiential learning, formal tutor-led learning and group and individual student activity was well made. 
K3-Natasha is a reflective practitioner.  It is very positive to see a practitioner who regularly critically evaluates her practice.  During the session she was able to consider if a new approach may be needed or if some sections needed to be given more or less time.  Therefore, she was confident to adapt based on her regular evaluation of the activities. 
K4- I felt the balance of discussion, group work, practical experiential learning ‘play/ creativity’ and the use of Powerpoint and images were effective and supported different learning preferences. 
K5-  As a reflective practitioner she is also very confident to engage with new ideas and approaches to support quality enhancement. Her lesson plans and pedagogy are placed within wider HE policy in terms of considering  the benefits of multimodal approaches and experiential pedagogy. 
 



 
	Professional values  
•V1 Respect for individual learners/ Diverse groups of learners.  
• V2 Promote engagement and learning and equity of opportunity for all to reach their potential.  
• V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.  
• V4 Respond to the wider context in which higher education operates, recognising implications for practice.  
• V5 Collaborate with others to enhance practice. 
 

	Comments 
V1-  Natasha was attentive to the needs of the group and responsive to their contributions and questions.  
V2- The activities provided could be accessed by all the learners present. She provided reassurance and praise throughout and thus developed a supportive and inclusive session. 
V3- Natasha is an advocate of experiential learning. This is informed by her own scholarship including her interest in Malaguzzi , Dewey and Curriculum for Wales. 
V4- We discussed the needs for employability and ‘soft skills’ alongside academic knowledge, also highlighted in HE quality documents. Natasha demonstrates how  experiential pedagogy can support these aims. 
V5-  Natasha collaborated with colleagues to design the session. This included creating PowerPoint content, collecting resources and planning learning activities. Thus, this demonstrated that Natasha had worked closely with her team. 
 



 
	Examples of good practice:  
Experiential learning- play based and creative development. 
Positive class management and rapport with students. 
Clear explanations and development of discussion 
Action points: 
An excellent session. 
Is there scope to extend the session and include further audio-visual content to spark discussion 
  

	Observer Glenda Tinney                [image: ] 
Date -  9/04/25 
Observee- N. Jones  
Date -  09/04/25
PGCert PARTICIPANTS  
Reflective paragraph- Upon reflection I understand that including audio-visual content will further support my session. I understand that many students learn better through having visual aids and therefore using videos will help to make the learning experience more engaging. I am grateful for the lovely comments made and will continue to use the methods Glenda has highlighted as being effective of which include play based activities and explaining discussion points clearly. It is good to be able to recognize the good in my practice as well as the areas to improve on. 
N. Jones


 
 

PG Cert tHE Observation Form – Observation 3
	Details of the observation 
	 

	Observee 
	Natasha Jones 

	Practice Advisor 
	Glenda Tinney 

	Date of observation 
	12/4/25 

	Campus/ Location 
	SA1 

	Date, Time, Duration 
	12/04/25, 10am-2.30pm 4 hours (4.5 hours including lunch break) 

	Subject 
	Early Childhood learning 

	Type of activity 
	Lecture with experiential learning components  

	 
This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 
 


 
	Teaching/Support preparation [A1: Design and plan learning activities] i.e. Preparation, selection and organization of content. Choice of teaching/learning methods. 

	Comments 
The session was planned well with a Powerpoint with multimodal elements such as video and photographs to spark discussion, as well as narrative and bullet points to support signposting, and provide links to theory and research. There was also opportunity for experiential learning and Natasha had set up a range of resources to support students understand key concepts such as provocations, 100 languages of learning creativity and play. 
Content was chosen carefully to provide opportunities for students to discuss, evaluate and analyze ideas.  There was an excellent balance between tutor-led and student-led activity. 
 



 
	Teaching [A2: Teach and/or support learning.] i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge. Clarity of presentation. Pace. Attitude to the subject matter. Use of appropriate reinforcement. Ending the session – summary, future work etc. Technique and Aids: General apparatus – board, data projector, use of handouts. Was effective communication achieved? Was there good student–teacher rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning methods. 

	Comments 
Natasha started the session confidently, welcoming students to learn about Reggio and giving a summary of what was the plan for the session. This was very clear, and Natasha used a very well-developed glossary slide at the beginning to highlight the new words or concepts that may be unfamiliar that she would link to during the session. This was a very helpful device.  
 
She used PowerPoint on the whiteboard. 
She also provided artefacts and resources for experiential learning during the session, including providing cards and pens to jot down their ideas during this section of learning. 
 
There was excellent student – tutor rapport, with the students engaging in discussion and Natahsa created a very supportive and engaging session where students were happy to ask questions and offer comments regularly. Natasha regularly used positive reinforcement in terms of acknowledging good comments and insightful ideas. She also was willing to develop points or suggest students consider different ideas. 
 
Yes, the aims and outcomes were achieved, the students noted at beginning that they had no, or very superficial understanding of the subject (Reggio Emilia approach) . The responses and discussion suggested that the students (by the end of the session) had a better understanding of the subject. 
 



 
	Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] i.e General class atmosphere, level of participation, attention, and interest. Student attitude and ability to carry out classwork. Were learning problems identified and overcome? Awareness of individual needs. Attitude to students. 

	Comments 
As noted previously Natasha had created a supportive environment. The students participated regularly in discussion with peers, or in more tutor led whole-class discussion. Throughout students appeared engaged and motivated, willing to ask questions and question ideas. Natasha provided comfort breaks and lunch break and the atmosphere was relaxed, again making students feel confident to engage in discussion. 
 



 
	Assessment [A3: Assess and give learners feedback] i.e Formative/summative assessment examples , Question and answer technique. Other evaluation procedures, class management, instructions to students. 

	Comments 
This was observed in the session as informal and formative during question and answer  sessions exploring the theory and practice linked to Reggio. It was also highlighted in the experiential session, where at the end, Natasha had asked students to write down the opportunities and challenges of the Reggio approach; this would feed their final summative assignment. Throughout the session Natasha also reminded the class how key elements of discussion could support their assignment. 
Throughout, Natasha’s instruction was clear.  It was evident also that Natahsa was informally considering and evaluating their responses and developing ideas as needed. 
 



 
	Core Knowledge  
• K1 - how learners learn, generally and within specific subjects  
• K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study  
• K3 - critical evaluation as a basis for effective practice  
• K4 - appropriate use of digital and/or other technologies, and resources for learning  
• K5 - requirements for quality assurance and enhancement, and their implications for practice 

	Comments 
K1 and K2- Yes as highlighted Natasha had demonstrated K1 and K2 with a detailed knowledge of the subject which was transferred to students in an interesting way. She had considered in depth a variety of learning methods to support student engagement. She understood the significance of multimodal methods and the benefits of placing abstract theory into a practical context, to support understanding. 
K3 
Our discussion before and after the session highlighted how Natasha is a reflective practitioner; she was already considering ways to develop the teaching methods that could enhance the session further. It is very positive to see a practitioner who regularly critically evaluates her practice.  
K4  I felt the balance of discussion, practical experiential learning ‘play/ creativity’ and the use of whiteboard, video and images was effective and supported different learning preferences. 
K5 Although not a specific feature of this session, discussion with Natasha highlighted that she was aware if the broader quality assurance systems related to the MA programme. As a reflective practitioner she is also very confident to engage with new ideas and approaches to support quality enhancement. 
 



 
	Professional values  
• V1 Respect for individual learners/ Diverse groups of learners.  
• V2 Promote engagement and learning and equity of opportunity for all to reach their potential.  
• V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.  
• V4 Respond to the wider context in which higher education operates, recognizing implications for practice.  
• V5 Collaborate with others to enhance practice. 

	Comments 
V1- Yes throughout Natasha was attentive to the needs of the group and responsive to their contributions and questions.  
V2- Yes the activities provided could be accessed by all the learners present. She provided reassurance and praise throughout and thus developed a supportive and inclusive session. 
V3- In discussion  I found out that Natasha is a strong advocate of play-based and experiential learning. This is informed by her own scholarship including her interest in Malaguzzi and visit to Reggio Emilia. 
V4- Natasha is new to postgrad teaching, and it was very positive to see that she had discussed the requirements of MA in detail with the module lead and placed this in the wider HE context in terms of developing her module content. 
V5- This is a strength. Natasha collaborated well with the module lead to develop her individual module session. The session showcased Natasha’s expertise but also linked clearly and coherently to the wider module, aims and objectives. This demonstrated that Natasha had worked closely with the module team and understood the needs of the wider module. 
  


 
	Examples of good practice:  
 
Ability to create a supportive and interactive learning environment.  
Practical experiential activities to support understanding of theoretical components. 
Well balanced use of different learning techniques- multimodal session. 
 
Action points: 
This was an excellent session. 
Consider if in a follow up session, you may offer additional reading so students can engage with further empirical evidence for areas discussed. 
  

	Observer .Glenda Tinney. [image: A black background with a black square
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Date - 12/04/25 
Observee – N. Jones  
Date -  12/04/25
 
PGCert PARTICIPANTS  
Reflective paragraph- Upon reflection I agree that the se of further reading materials would help support students understanding. From past experience I know that many students like to conduct further independent research and providing relevant reading materials within the session would allow them to do so effectively. This would also give them the foundational knowledge needed to expand and explore their own academic literature, strengthening their academic skills. I am glad that Glenda enjoyed the practical element of the session and I will continue therefore with the use of differing activities within my sessions to allow students to engage and have fun with learning. 
N. Jones


 

My assessment of development as a reflective practitioner (500 words)
Over the course of studying two modules as part of my Higher Education Certificate my understanding around reflective practice has developed and improved significantly. Prior to starting this course, I had a basic understanding of reflection and reflective practice having studied my BA and MA in previous years. However, I now have a greater understanding of the reflective process and recognize the fact that this is an ongoing action that is essential for my own personal growth.  
In the first module I was introduced to Gibbs’ reflective cycle and initially found it challenging to apply structured reflection to my own practice (Markkanen, et al. 2020). However, Gibbs allowed me to break my experiences down and better understand the process of before, during and after. Gibbs allowed me to consider not only what happened but also why it happened and how I could improve on future practice with consideration of my reflection. I also found the use of a teaching intervention cycle in module 1 helpful as i underwent my new role as module coordinator. Being module lead for a new module was exciting but I also felt nervous; using the cycle allowed me to highlight my strengths and weaknesses, of which helped me to adapt my practice and supported me in my decision making for future lecture content. Biggs (2011) states that it is important to use effective approaches to teaching so that students can actively build on their understanding. Reflecting on my practice therefore allowed me to create and plan for meaningful learning experiences through ensuring that students are engaged and their proposed outcomes are met (Biggs, 2011).  
In the second module we focused on my development throughout these reflective experiences and the positive impact reflective practice can have/ has had on my own teaching style. Ashwin (2020) supports the need to reflect to learn from experience and combine research with new and improved practical methods of teaching. I learned of the importance of questioning and evaluating my practice, considering outcomes for students and how the methods used can be tailored to support their needs. Within module two I also completed three CDP sessions on relevant training to develop and adjust my approach to ensure students have opportunities to engage in learning and that an inclusive approach is fostered at all levels, again in line with Ashwin (2020) idea on reflecting on practice to improve the level of teaching. Further to this Educators Wales (2025) supports the need for CPD in education as it helps to enhance the teaching quality as well as being able to keep up to date with changes in policy and newfound research. I became more aware of the different methods that can be used to support individuals within education, including use of AI tools and playful hands-on activities for all ages. Play Wales (2022) supports the importance of playful activities for all ages and notes how interactive tasks can support engagement and encourage creativity. Recording reflections around these CPD activities has allowed me to visually see the improvements I can make and the theory I can further incorporate into practice. LinkedIn (2025) supports the idea that having a visual representation can make complex ideas stand out more clearly and can make the process more memorable.  
Throughout both modules I have recorded observations of taught sessions, allowing me to gather feedback from peers openly, recognizing differing viewpoints of which are important for me when understanding my strengths and areas to improve on, in accordance with research by Ashwin (2020). Lea (2015) agrees and notes how evidence informed teaching is important when planning for effective future teaching strategies. I have learnt that this is a vital part of effective teaching as it allows me to gain a more holistic view of my teaching pedagogy, adding to my continuing professional development, of which is important in accordance with the PSF 2023 guidance (AdvanceHE, 2023).  
I now view reflection as being a vital part of supporting individual learners and will continue to do so to support individuals needs accordingly. From reflection i will also be able to ensure that my planning, engagement with learners and strategies used are effective and will allow me to support and respect individuals. (V1) 
I have been able to develop my skills, knowledge and understanding throughout and will continue with my commitment to professional development. (A5) 
In conclusion, I feel more confident in my ability to effectively reflect on practice and feel more competent as an Early Years lecturer. I am committed to continuing my learning journey and will use reflection as a foundation for future planning and decision making.  
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Record of hours- Module 2 HE Cert 
Candidate: Natasha Jones 1600750 
Campus: SA1 
	Date 
	Module 
	Hours 
	Total 

	Week beginning 30/09/24 
	ECEY4009 Professional practitioner 
	3, 6, 4 
	13 

	Week beginning 07/10/24 
	ECEY4009 Professional practitioner 
	3, 6, 4 
 
	13 

	Week beginning 14/10/24 
	ECEY4009 Professional practitioner 
	3, 6, 4 
 
	13 

	Week beginning 21/10/24 
	ECEY4009 Professional practitioner 
	3, 6, 4 
 
	13 

	Week beginning 04/11/24 
	ECEY5006 Leadership and Teamwork 
	3, 6, 4 
	13 

	Week beginning 11/11/24 
	ECEY5006 Leadership and Teamwork 
	3, 6, 4 
 
	13 

	Week beginning 18/11/24 
	ECEY5006 Leadership and Teamwork 
	3, 6, 4 
 
	13 

	Week beginning 25/11/24 
	ECEY5006 Leadership and Teamwork 
	3, 6, 4 
 
	13 

	Week beginning 02/12/24 
	ECEY4005 First 1000 days 
	3, 6, 4 
 
	13 

	Week beginning 09/12/24 
	ECEY4005 First 1000 days 
	3, 6, 4 
 
	13 

	Week beginning 06/01/25 
	ECEY4005 First 1000 days 
	3, 6, 4 
 
	13 

	Week beginning 13/01/25 
	ECEY4005 First 1000 days 
	3, 6, 4 
 
	13 

	Week beginning 27/01/25 
	ECEY4003 Play: Theory and practice 
	3, 6, 4 
 
	13 

	Week beginning 03/02/25 
	ECEY4003 Play: Theory and practice 
	3, 6, 4 
 
	13 

	Week beginning 10/02/25 
	ECEY4003 Play: Theory and practice 
	3, 6, 4 
 
	13 

	Week beginning 17/02/25 
	ECEY4003 Play: Theory and practice 
	3, 6, 4 
	13 

	TOTAL 
	208 hours 


 
Signed by: N Jones   Natasha Jones 15/04/25 
Confirmed by: Glenda Tinney 
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A reflective report of a teaching intervention cycle (4,000 words) 
The background and context 
Supporting Welsh speaking students to gain access to academic support available in Welsh.  
My role within the University stands as a lecturer in higher education within an Early year's team, currently lecturing on a range of different modules as well as leading on 3. My role is to support and educate students by delivering engaging sessions based on a range of different topics. My role also includes assessing the needs of individuals within my care and adapting my teaching pedagogy to align with those needs accordingly. Over the course of teaching on our Academic skills module, taught to our level 4 cohort, I noticed that students studying through the medium of Welsh who were mixed into English lecture rooms were struggling with confidence and assignment performance. We are a Welsh University with a diverse student cohort, and although the lectures are delivered in English the content is given in a bilingual context where learners receive PowerPoints in both English and Welsh. Upon discussions with these students, it seemed that they didn’t know how to access further support through the medium of Welsh and felt unsupported at this stage. Over the modules that followed I saw an emerging pattern, this being my rationale for using an intervention as I could see that these students needed further guidance and reassurance.  
Through this report i aim to explore the impact of the intervention and to reflect on my own professional development to be able to support our diverse range of students with inclusive learning strategies. Murphy and Conns (2022) state that having an inclusive learning environment is vital to student academic success. Further to this they explain that acknowledging and responding to the diverse needs of students is important as it helps to positively impact their overall learning experiences (Murphy and Conns, 2022). This is within my role as an Early Years lecturer and my further responsibilities include reflecting on practice to ensure that i am meeting professional and academic standards set. I am committed to ensuring our students succeed, and this includes them being able to learn using the language of their choice. This is also important for their future employment as i work towards preparing these students for real life practice and want to ensure that they can also reflect upon the importance of inclusive practice. Dealing with the issues accordingly is a positive way of modelling behavior, as supported by theorist Vygotsky (Kozulin, 2003). 
 
The issue/Problem 
Over the course of three months i noticed recurring concerns raised by Welsh speaking students in informal conversations. One student felt that the course was more so English whilst others seemed to hold back with lack of confidence in expressing their opinions. I became aware that Welsh speaking students felt uncomfortable contributing to English lead sessions, and I could see the disconnect in learning. Some students also expressed that they didn’t know how to access resources in Welsh and so instead they used English. This was a problem for me as i felt it wasn’t fair and was going against their cultural identity. The Cymraeg 2050 strategy (2025) recognizes the importance of celebrating the Welsh language and allowing equal opportunities to use the language of choice when learning. This supported my decision to act on this problem and ensure that an inclusive learning environment was provided.  
In addition to the feedback given by students, I also reflected on the teaching materials used and shared by our Early Years team. Being a fluent Welsh speaker, I was able to offer tutorials to those who needed them through the medium of Welsh, however there was a lack of references to Welsh resources in places and not ever lecturer within the team is able to speak Welsh. It was a concern that not every lecturer could speak the language, and this added to the barriers of supporting our Welsh speaking students. This language gap can impact their academic performance, and I knew that something needed to be done so that these students could ask questions in their language of choice regardless of their lecturer and get the support they needed.  
Jones (2019) mentions that there are limited Welsh language resources available, this therefore being a further issue for Welsh speaking students. When reafing materials are not available in the medium of Welsh this may put students at a disadvantage and limit their equal access to research. Weisberg, et al. (2013) suggests that when students do not see or have access to resources through their language, it can negatively impact their engagement and motivation to succeed. Therefore, overlooking these issues may lead to further issues in academic performance. The Welsh Government Cymraeg 2050 strategy (2025) outlines how the Welsh language should be strengthened within education, of which is further supported by Jones (2016) who explains both languages should be used to create a Welsh ethos. I believe that creating a Welsh ethos is important because it allows for students and staff who speak Welsh to feel valued and comfortable within the learning environment. By normalizing the use of English and Welsh across the University we can promote bilingual development, in support of the Cymraeg 2050 strategy (2025). I believe that as a University we consequently have a role to play in supporting this.  
The social model of inclusion supports the idea that we as educators must remove the barriers to participation and allowed equal opportunities for all (Booth and Ainscow, 2011). The social model of inclusion is important to consider because it highlights that the system is often the issue, and that we must make changes to our practice to be more inclusive and avoid discrimination. This is important for me within my report as i could see the challenges within the learning environment of which i needed to overcome but wanted to ensure that the students felt empowered and understood they were not the issue, and neither should they have to adapt. Furthermore, Booth and Ainscow (2011) emphasize the importance of creating effective educational environments where all students feel valued and well supported. This resource was useful within my reflective intervention process as it also includes indicators and questions to assist in the evaluation process. Evolving and developing teaching strategies should therefore be done on a regular basis to support the participation and development of every student, in accordance with Booth and Ainscow (2011). I am therefore able to utilize this within my process of addressing issues for our Welsh speaking cohort. 
From this understanding i recognize the need to revise and adapt our approach to meet the needs of all students. Rather than just giving students Powerpoints in English and Welsh I wanted to create a platform where Welsh speaking students could access further support, reading resources etc. through their language of choice. The issue therefore that i will be focusing on is our students feeling unsupported, with the goal of improving the overall experience for these students in an inclusive way, in line with research from Booth and Ainscow (2011) and various other academic literature.  
 
The intervention 
In response to the identified issue of Welsh speaking students feeling unsupported I began to plan for the use of a teaching intervention cycle with the aim of improving inclusivity.  
My first step was to revisit the module content to identify any areas where simple, yet effective, changes could be made. This included adding a Glossary at the beginning of each PowerPoint with key words noted and their meanings. We fostered a democratic style of leadership here and came together within the Early years team to share ideas of what could be done as a quick solution to the issues presented (NSLS, 2024). This element of working as a team would be important for me throughout my reflective process as i can learn from others who have different experiences and further knowledge within the higher education field. Timelytext (2025) notes that including a glossary can help in understanding key words and building specialized knowledge within the field. 
I decided to create a Teams profile for Welsh speakers only where I/and other Welsh speaking staff members, can share support available in Welsh as well as further reading. This page would include Welsh policy, Examples from practice as well as links to the support on offer through the medium of Welsh within the University. My hope with this was that information would be easily accessible to our Welsh speaking students. My goal was to reduce confusion and promote an all-round stronger sense of belonging, giving students confidence in being able to access further information and support in different subject areas. I also hoped that this Teams page would act as an easy way of communicating information where questions could also be asked through the medium of Welsh.  
To foster a more inclusive teaching dynamic I planned for students to share personal experiences on activities associated with the module, with an option to share in English or Welsh. I also encouraged students to use Welsh in group discussions where possible. This would involve grouping Welsh speaking students to ensure they get the opportunity to discuss examples and reflect on their practice in Welsh. Vygotsky notes that we learn from others and i hoped that these students would gain confidence and understanding from being grouped with one and other (Kozulin, 2003). Vygotsky, as stated by Kozulin (2003) also notes that language should be used to support cognitive development, another reason therefore to be allowing these students to build on meaningful discussions through the language of their choice. By facilitating group discussions through the Welsh language, I hoped to create a more open and comfortable learning environment where students would feel that they can express themselves and their opinions more freely. I also hoped that these group discussions would encourage students to engage better with content and to learn more from each other.  
These cohorts will also be given Welsh speaking support, meaning they can arrange a tutorial to discuss lecture content through the medium of Welsh even if their lecturer at the time cannot speak the language. I hoped that through offering this one-to-one support students would feel more included and supported in their studies. I also hoped that the students would build positive relationships with the staff members, allowing them to trust in us and feel more confident when asking for help. Supporting students to learn through the language they are most comfortable with also aligns with the Cymraeg 2050 strategy (Welsh Government, 2025). 
I hope these changes will provide students with a clearer understanding of how and where to access information, as well as allowing them to feel more culturally connected. I also hope to improve my own practice in teaching within higher education.  
 
The impact 
I implemented these strategies over a 4-week block. This allowed me to monitor how students responded and whether the changes made were having a positive impact on their learning experience. Throughout this period, I observed increased engagement in discussions and observed students who were more confident to ask questions. There was also better use of reading, reflected in their writing. This reflective cycle helped me to identify what worked well and what strategies i can implement into my future practice when planning sessions in higher education. 
I also encouraged students to share their opinions on these changes in the staff-student committee meetings. Students reported feeling more supported and enjoyed the group work element with other Welsh-speaking students. Collecting feedback in this way provided valuable information which I can use for future planning. These committee meetings encourage students to voice concerns as well as sharing their positive experiences. By involving students in my reflective process i was able to get a more realistic view of effectiveness and it gave me a greater perspective on the interventions used. It also reinforced the importance of working with students and giving them a voice in their education. I hoped that voicing their experiences would also be beneficial for all staff to hear to give a shared responsibility of achieving inclusive practice for our diverse student cohort.  
Teams profile- Creating a profile in Teams where students can access resources through the medium of Welsh seemed like an effective way for Welsh-speaking students to access materials in their chosen language. I believed this was also a way of showing students that we value the Welsh language and respect their culture. By including further reading, links to support and services available we were able to provide students with the foundation to further develop their academic skills and build confidence within their studies. Lea (2015) suggests that supporting students throughout their studies is important as it helps to build positive relationships and reduces barriers. Lea (2015) focuses on the need for reflection in practice and encourages educators to continually enhance their teaching methods used. With consideration of this research and by reflecting on teaching practice, I took the lead on creating a Teams profile, and the Welsh language page was made available to all our Welsh speaking students. Having materials readily available also allows the students to use their time more effectively, rather than having the extra task of translating information read. This also reduces the barrier of understanding complex concepts presented in English, further supported by the Glossaries now provided. Maintaining this Teams profile ensures that our Welsh speaking students will feel supported throughout their studies. Lea’s work therefore was valuable to me in my reflection and intervention as i was able to engage with effective methods of practice and ensure that students feel fully supported (Lea, 2015).  
Welsh speaking group tasks- I hope that our students will continue to feel more comfortable in expressing their ideas and feelings when given the opportunity to use their own language. Working in their Welsh speaking groups removes language barriers and allows them to be more engaged with their learning. Arshad, Wrigley and Pratt (2020) suggest that when students use their preferred language, they are more likely to retain the information given. Their research explores how theoretical insights, and practical approaches should be used to positively influence the diverse classroom (Arshad, Wrigley and Pratt, 2020). This therefore supports the importance of allowing students to discuss ideas in Welsh to build meaningful conversations and to learn from each other, doing so means i am effectively navigating around the complexities of practice, working in line with research from Arshad, Wrigley and Pratt (2020).  
Welsh speaking tutor support- Having tutors who speak Welsh helps with the support provided as it can be done so in their language of choice, respecting their rights (Welsh Government, 2021). Empathy can also be built using Welsh speaking tutors as they understand the cultural context and experiences of Welsh-speaking students, which is supported by the new Curriculum for Wales (Welsh Government, 2024). It is beneficial for Welsh speaking students to be able to continue using their home language as it brings many employment opportunities, of which is supported by Rhys (2013) who note that their findings show that children who use their home language have a positive influence on their development. I believe this is also the case for our higher education students and therefore have considered this research within my report and will continue to do so in future practice.  
Through building discussions and providing this support we are also able to ensure that students feel valued and respected, in line with the New Curriculum for Wales (2024). Doing so also aligns with the Cymraeg 2050 strategy and helps to reach the goal of reaching one million Welsh speakers by 2050 (Welsh Government, 2025).  
Biggs’ model has allowed me to design a more effective approach to teaching and learning (Biggs, 2011). Biggs states that effective learning can only happen when the teaching strategies used are aligned with a student-centered learning approach. To achieve this and to support meaningful learning experiences Biggs (2011) notes the need to focus on what students actively need to learn; in this instance, access to Welsh medium support and resources. Biggs model is typically split into three parts, which are as follows; 
Firstly, the Intended Learning Outcomes, of which need to be clear and focused on the students' understanding. This was important for me to consider as without the students understanding what and how they are expected to learn then students would struggle to build meaning within lecture sessions (Biggs, 2011). 
Secondly Biggs emphasizes the importance of effective teaching and learning activities (Biggs, 2011). For students to engage in meaningful learning experiences they would need activities that support them. This is again relevant to the above reflection as prior to the intervention it was clear that more needed to be done within the activities provided to ensure Welsh speaking students could achieve their learning objectives. Allowing students to work in Welsh-speaking groups and giving access to Welsh resources is therefore a way of developing practical solutions in accordance with Biggs’ theory (Biggs, 2011). 
Lastly Biggs notes that assessments should be used to measure whether students have met their intended outcomes. With the interventions used and the feedback collected, it is clear that Welsh speaking students are now able to develop their knowledge and understanding effectively and achieve the learning objectives set out in assessment guidelines (Biggs, 2011).  
Ashwin (2020) states that educators must reflect on practice, and agrees with Biggs (2011), that a student-centered learning approach should be used. Ashwin (2020) further explains that educators should have a focus on what student's need to learn effectively. By considering the language needs of our students I can use this research in my own practice and support inclusion.  
In summary the intervention had a positive impact on these students and helped them to reach their goals and further develop their academic skills. 
 
Professional standards 
AdvanceHe (2023) include the relevant standards followed when working in higher education. The intervention and reflective process outlined above is done in line with these standards.  
I was able to respect learners' learning needs by recognizing and reflecting the Welsh culture. I believe this made the students feel more supported and respected, in line with V1 of the PSF23.  
By recognizing the barriers in the learning process of these Welsh students I was able to remove them and provide a more inclusive learning environment. Doing so aligns with V2 of the PSF23.  
The reflective process involved was part of my professional development and demonstrates my commitment to continuously improve and learn, in line with V4 of the PSF23. This is important to consider within my future practice as recognition of what needs to be done will allow me to adapt practice and remove any barriers that come my way.  
After reflecting on practice i was able to design and alter the content to be more inclusive of our Welsh speaking students. I also created the Teams page and made other relevant changes to support these learners. All of which align with A1, Design and planning learning activities.  
I was able to adapt teaching methods used to better support learners and increase engagement. I did this through allowing open conversations through their language of choice and group discussions. This was done in line with A2 of the PSF323. 
A4 of the PSF23 recognizes the need to support and guide learners. This was done through creating more inclusive sessions for Welsh-speaking students, where they can feel respected and valued. The support offered included digital support via Teams, verbal support via a Welsh speaking tutor and social support from peers when working in groups.  
Enhancing practice through CPD is recognized within A5 of the PSF23. This was followed when i identified the areas for improvement and made the relevant changes needed to improve on my own practice.  
I was able to recognize that Welsh speakers didn’t feel supported and from this was able to adapt my teaching for better engagement and for further understanding to be developed. This aligns with K1 of the PSF23 and is important to consider as it helps when modelling professional behavior, to empower students to be ethical, informed citizens.  
K2 focuses on knowledge of subject material which I believe I followed with the inclusion of Welsh policy and further Welsh resources made available to students. Having these resources available promotes equal access for all and removes unnecessary language barriers, meaning our students can aim for optimal success within their studies. Welsh resouces also pomote bilingual learning in which students who can speak welsh but are not fluent may also be encouraged to participate in the use of further reading materials.  
I was able to adopt inclusive teaching methods into my own practice to support students, which demonstrates my understanding of how to teach effectively and support diverse needs of students. This aligns with K3 of the PSF23, Knowledge of how to teach and provide effective learning opportunities. 
Quality assurance and appropriate learning technologies were used by creating a Teams platform with Welsh resources. This aligns with K4 of the PSF23 (AdvanceHE, 2023).  
 
Conclusion 
Reflecting on this intervention has allowed me to deepen my understanding around providing inclusive opportunities and has allowed me to develop personally as a lecturer in higher education. This teaching intervention has allowed me to reflect and improve on the methods used, address issues accordingly and learn from the experience. Addressing the issues related to the Welsh speaking students reminded me of how important it is to recognize identity and how this can have an impact on the way a student feels if not done so effectively. 
I have developed the inclusive strategies used through careful planning, implementation and evaluation, ensuring that Welsh speaking students feel supported within their learning experience. The use of bilingual materials, Welsh content, and group work tasks positively impacted on student engagement and academic performance. Feedback indicates an increased sense of inclusion within academic learning. The intervention also further developed my understanding of inclusive pedagogy allowing me to use frameworks such as Biggs, to guide me and my decision-making process for our diverse cohort of students.  
This process has also allowed me to learn about myself and has supported my ongoing development within the field. I have learned that i am capable of change and now understand how to do so, with the use of reflection and feedback from others. I am more confident in the use of PSF23 to guide my decisions of which i will continue to use within my planning. Having built an understanding of how to achieve equal opportunities for all, i will consider policy and research in everyday learning experiences provided to my students. Doing so will allow me to make informed decisions based on evidence, ensuring that these sessions are effective and are planned in line with professional standards. I understand how the world is forever changing and so it is important that i keep up to date with relevant changes in policy and research, which will make my teaching strategies more effective and meaningful learning experiences can be provided.  
Moving forward, I am committed to continue with the development of Welsh language support and will maintain the use of Teams as well as collaborating with Welsh speaking tutors to allow for our Welsh speaking students to flourish. I will also seek the opinion of our students and will continue to meet their needs whatever these may look like. I believe that this intervention has strengthened my reflective skills as a practitioner and i understand how the reflective process will help me to continually adapt in accordance with students' needs as and when they arise. I also understand that the diverse needs of learners are evolving, but i hope to be able to keep up with these changes by using reflective intervention strategies within my work. My aim now is to continue using reflective methods to provide sessions that are student centered and inclusive to all. 
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sessions to make reasonable adjustments. Biggs (2011) methods used to support students with ALN in practice
goes on to explain that practitioners should create clearly and have a deeper understanding of effective support
stated learning outcomes in line with assessments made. strategies that can be used. | plan to use informal
There are many individuals with ALN, more so now than methods of feedback to continue with the development
ever, and so it is important to have an awareness of this to of my approach and to ensure continuous improvement.
achieve high quality standards and inclusive practice in By embedding inclusive strategies into practice, The
accordance with the ALN and Education Tribunal (Wales) New Curriculum for Wales states that students will feel
Act 2018 (Welsh Government, 2021). more comfortable in their learning environment and
The issue/ problem better equipped to reach their full potential, | believe
Many student face barriers in learning due to Additional that this should therefore be followed through in
Learning Needs and therefore as lecturers | believe we University (Welsh Government, 2024). | am aware of
should have a greater awareness of how to support. the importance in providing inclusive practice, of which
Coming from practice myself | recognize that effective is further supported by the social model of disability
methods can be used, without singling students out, (Matthews, 2009), which highlights the importance of
however | wanted to build a better understanding on removing social and environmental barriers to enable
inclusive pedagogy. Assess-Plan-Review-Do is a cycle students to participate.

that is used for reflecting on practice and identifying what Continuing to work with colleagues is vitally important
can be done differently (Sutton Information Huv, 2025). and something | will continue to do to aim for success.

Professional standards

The teaching cycle used has resulted in meeting
the needs of students in a better and more
supported way.

On reflection this process has allowed me to;

Plan and use strategies tailored to individual's
needs (A1), Adapting my teaching to support ALN
students (A2), Creating accessible and supportive
intervention (A4), Using observations to reflect and
refine practice (A5).

| have built knowledge on how ALN students best
learn (K3), | will be reviewing my practice and
reflecting to ensure continuous development (K5).
My focus is on inclusion and supporting ALN
students in practice (V1), My strategies used will
remove barriers to learning and empower students
(V2), Use of the observation cycle allows me to
continue my professional development (V3).

The above align with the Professional Standards
Framework 2023 (PSF23). Based on the plan and
future reflective practice to follow, | will be engaging
with several Areas of Activity, Core Knowledge and
Professional Values from PSF23 (AdanceHE,
2023).

Assess, Plan, Do, Review
(APDR) Cycle

>

A\ “EY‘EW AN

ASSESg )

(Brodie, 2025)




image3.png
Reference list

Brodie, K. (2025) Assess, Plan, Do, Review (ADPR) Cycle: Reflective Practice. Assess, Plan, Do, Review (APDR) Cycle: Reflective Practice

Biggs, J.B. (John B., Tang, C.S. and Society for Research into Higher Education. (2011) Teaching for quality learning at university. : what the student does. 4th
ed. Maidenhead: McGraw-Hill/Society for Research into Higher Education/Open University Press.

Ashwin, P. (2020) Reflective teaching in higher education. 2nd edition. London: Bloomsbury Academic.

Welsh Government. (2021). ‘Additional Learning Needs and Education Tribunal (Wales) Act' Additional Learning Needs and Education Tribunal (Wales) Act
GOV.WALES

South Gloucestershire Council. (2021). 'What is the Support, Plan, Assess, Do, Review Cycle'. What is the Support Plan Assess, Do, Review cycle

Sutton Information Hub. (2025). 'What is the Assess, Plan, Do, Review (ADPR) Cycle?" What |s The Assess, Plan, Do, Review (APDR) Cycle? | Sutton
Information Hub

Welsh Government. (2024). '14 to 16 learning guidance'. 14 to 16 learning guidance - Hwb

Matthews, N. (2009) ‘Teaching the “invisible” disabled students in the classroom: disclosure, inclusion and the social model of disability’, Teaching in
higher education, 14(3), pp. 229-239. Available at: https://doi.org/10.1080/13562510902898809.

AdvanceHE. (2023). ‘Professional Standards Framework for teaching and supporting learning in higher education 2023’. PSF 2023 - Screen Reader
Compatible - final_1675089549.pdf





image4.png




image5.png




image6.png




image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David





