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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Ensure that the issues raised by your critical incident remain a focus throughout the assignment, especially into the final sections. In this case, ensuring that specific 'next steps in relation to how you will take your learning forward are at the heart of your conclusion.  
	Whilst this target from my last assignment is specific to the ECAD6007 assignment, I have taken steps to ensure that the focus of the assignment is clear from the start to finish and that the conclusion is explicitly focused on next steps and development. 



Critically reflect on your progress in planning, preparing and teaching lessons that incorporates specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 

Part 1: Reflections from your PLP
Any Evidence referred to in the experience templates from the PLP will be placed in the Appendix found after Part 2 of the assignment.
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of the Second Bridging Experience, different AFL strategies were experimented with and tested. During an Art lesson for Year 5 and 6, pupils were given the focus of the New Swansea Arena. Before starting the art, a discussion about the arena, why it was useful to the city, what people hoped to get from it and how it made pupils feel, the strategy of randomised answers in a class discussion with lollipop was sued. This strategy was used to encourage pupils that don’t tend to participate in class discussion. 

At the end of the session, pupils were asked to walk around the room and identify what was good about the work of others (see examples of pupil work in Appendices 1A) and give feedback on what they liked about the work of others.

	What have you learned?

	I have learned that lollipop sticks act as a tool to hear from more pupils in the classroom but that sometimes pupils may not want to share so should not be pushed to share too much in this case. The discussion heard a lot more opinions and perspectives as some voices tend to dominate class discussion. 

The second AFL strategy of pupils giving positive feedback was a task that pupils really enjoyed and boosted the self esteem of other pupils. In future, peer feedback should perhaps include something that could be improved but this is perhaps not suitable for Art as it is an expressive and objective subject.

	What next?

	Following from the second bridging experience, I will continue to experiment with a range of AFL strategies that can be presented at the SHARE day and to find strategies which add variety to lessons and provide both the learners and myself with useful information to further progression.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	During an English lesson in a Year 5/6 class focused on character description, pupils were given a range of tasks which utilised progression to aid them to write a character description. The pupils were first given an extract in which they had to use text marking to identify similes and adjectives in the text. As a class we then watched a song from the character of the Grinch in which pupils would have to watch and listen to the video and write any similes or metaphors that they heard on their whiteboards, encouraging them to use a different style of learning. 

After the video, we discussed character description orally through hotseating where pupils would come to the front and their peers would have to imagine they were asking the Grinch questions. This encouraged learners to move from reading and listening to character description to using oral skills. They were then given a success criteria to stick into their books where they would have to mark where they had used the success criteria in their writing and I would mark whether I agreed (see success criteria, Appendices 2A). This allowed pupils to see clearly what was expected of them in their writing but also allowed them to use techniques identified in previous tasks in the lesson. I believe that the range of reading, oral and written tasks for this lesson demonstrate an effective use of blended learning.

	What have you learned?

	My mentor feedback that the lesson was resourced well and that the range of activities engaged pupils well and progressively built on prior learning (see lesson evaluation, Appendices 2B). I have learnt that providing blended learning experiences can help keeping pupils on task as using different teaching and learning styles keeps the lesson exciting whilst also allowing pupils to develop different skills such as oracy, extracting information from text and video, questioning and writing. The lesson met the lesson objectives but my mentor feedback that more time could be given in the lesson for pupils to share their ideas and collaborate with others.

	What next?

	As a result of this experience, I intend to continue integrating blended learning and a variety of tasks in my lessons. However, moving forward I need to work on doing this across the areas of learning as I find it more challenging to provide blended learning for subjects like maths and science. To address this, I will complete some research before the second block of PTE1 to find some strategies to incorporate blended learning and ICT in numeracy and will plan some lesson in the next teaching block that are specifically designed to meet this target.

	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	Through the English topic of instructional writing, I have integrated real life contexts through writing tasks in my planning. An example of this includes using the class topic of Swansea for a Year 5/6 lesson of writing safety instructions about coal mining. The lesson started with a brief discussion on the importance of the coal mining industry to South Wales historically to give pupils a context both of how fortunate they are to be able to come to school and not have to work but also part of the historical context that shaped lives in South Wales. Pupils were then given a brief in which they had to imagine that they were working in the mine, and it was one of their friend’s first days and they had to write a set of instructions to keep them safe (see lesson plan, Appendices 3A). Whilst this tied into their Instructional Writing topic, the real-life context required them to use empathy to imagine what life was like for those in the past.

One of the challenges I think for pupil writing tasks is having a stimulus to get ideas, so I have integrated real life contexts specifically in English lessons to see if it helps the writing to be more relatable for the pupil and therefore help with idea formation.

	What have you learned?

	I have learnt that integrating real life contexts can make lessons more engaging and enjoyable as pupils are using material that connects to their own lives which makes learning more personal. My mentor feedback that pupils really enjoyed the lesson but said that next time it might be better for pupils to be given planning time instead of going straight into writing after the discussion. Regarding this lesson, I felt that the lesson objectives were met, and I have learnt that rich stimuli or briefs allow pupils to really utilise and develop their creativity and can make a lesson interesting. Instructional Writing is not the most exciting English topic as it does not always require imagination and is quite formal but by integrating real life contexts this adds a dimension which takes it from purely writing equipment you need and a method to something which can use a higher order of thinking. 


	What next?

	Moving forward, I will continue to plan lessons that use real life contexts because I think that they can make lessons more memorable and distinguishable and so lead to better retention of material. Since this lesson, I have continued to use real life contexts by planning lessons focused on COP26 as well as in maths lessons where real-life contexts have helped pupils grasp concepts more easily. 

	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	A planned lesson based around the class topic of ‘Swansea’ in a Year 5 and 6 class. The aim of the class topic was to allow pupils to explore the place they live in, it’s historical context and to learn about things local to them. For one of my lessons, I planned an activity based around Swansea Market. The lesson opened in providing a historical context of the market, when it was built and how it is important to the city. Pupils were given a brief to follow in which they had to imagine that the Council had said that they were looking for a design for a market stall and the best design would be awarded the space in the market. 

Pupils were provided with an A3 template (see example attached, Appendices 4A) of which they had to fill in and had to consider aspects such as what made their stall unique, what would attract people there and how to make their stall environmentally friendly. The lessons incorporated strands from a wide range of areas for learning based in a combination of Literacy, Numeracy and enterprise. Geography and environmental awareness were incorporated through making their stall environmentally, they had to use expressive art skills to design a sign and signature product for their stall whilst using design skills based in Science and Technology. Pupils really enjoyed the lesson and my mentor feedback that the lesson tied into all four purposes of the curriculum effectively (see in lesson evaluation, Appendices 4B).

	What have you learned?

	I have learnt that integrating cross curricular themes can create effective, engaging lessons which require pupils to utilise more than one set of skills. From my experience, I have found that integrating and connecting cross-curricular themes is easier through a class topic or theme because broad themes such as ‘Swansea’ require pupils to consider different concepts and ideas. I have learnt however that if integrating aspects of a theme or topic into a lesson, the cross-curricular aspect should not distract from the main lesson objectives or aim.

	What next?

	In the future, I will continue to try and integrate cross-curricular themes as I believe that integrating a theme can make everyday lessons more engaging. Following this lesson, I have planned an English lesson based on instructional writing where pupils will use Google maps to write their own instructions. Since this experience, I have tried to further connect cross-curricular themes but moving forward in PTE1, I need to make sure that cross-curricular lessons actually further progression, not just for the sake of being able to say they are cross-curricular and to make sure that I am not planning lessons that do not have unachievable lesson objectives.



Part 2: Identify one specific area for development and justify, with reference to literature, how you will develop this in future teaching. This should be the based on the evidence collected for Part 1.
Introduction
Part One of the assignment allowed for personal reflection on four Pedagogical Principles from the PLP to focus on improving practice.  Part 2 will now focus on implementing cross-curricular teaching and themes. I feel that the Experience Template (referred to as Experience Template 4 from here) used for this Pedagogical Principle provides a good example of cross-curricular teaching and on reflection is one of the lessons I believe stands out as a highlight from my first block of Teaching Practice. However, one of the areas I have found difficult on practice is to implement cross-curricular themes regularly across lessons instead of in sporadic places in the timetable throughout the week. This pedagogical principle has been selected as I think that I need to make meaningful cross-curricular regularly and to move away from planning lessons that are perhaps sometimes planned to ‘tick boxes’ so that they are cross-curricular for the sake of it and not for the benefit of learning.
Cross-curricular teaching is a statutory requirement of the Curriculum for Wales 2022 with Numeracy, Literacy and Digital Competence being required as individual responsibilities alongside the four purposes and six areas of learning (Welsh Government 2021). Cross-Curriculum themes and teaching are an important aspect of the Curriculum as it is aiming to position itself away from separated subjects to areas of learning which should be seen as being “of equal importance in a broad and balanced curriculum”, (Donaldson, 2015, pp.43). Aside from being a requirement of the 2022 Curriculum, the importance of cross-curricular teaching is reflected in other literature such as the Great Teaching Toolkit as good teachers that understand the content they are delivering will be able to “know how different ideas in the subject or domain are related, similar, sequential, analogous or distinct”, (Evidence Based Education, 2020, pp.18). This reflection will review literature to consider both the spatial and temporal context of cross-curricular teaching and debate within the literature regarding the value of it in the classroom. The assignment will then consider different methods of implementing cross-curricular teaching and themes. Whilst the three cross-curricular responsibilities are of equal priority in the Curriculum for Wales 2022, improving the cross-curricular teaching of Numeracy will be a specific focus of the Literature Review as it is the responsibility, I feel least comfortable delivering which will then be used to inform the next steps of how I will improve this pedagogical standard and my teaching practice.


Literature Review
This Literature Review will begin with a summation of views that both advocate and are sceptical of cross-curricular teaching. Claxton and Lucas (2015) that there are three different schools of thinking within the field of education that individuals subscribe to: Traditionalists, who believe that education should be guided by strong discipline, regular external examination, and Romantics where the child well-being is at the forefront where an education built on values and ethics is more important that knowledge. The third groups make up the majority of staff and parents and that is the Moderate group. The importance and usefulness one places on cross-curricular study as a concept is likely to align with which school of thinking one identifies with: traditionalists are more likely to argue for separate subjects to keep a distinct identity from one another whereas Romantics or Progressives are more likely to advocate for a more fluid, interconnected approach. Whilst this is possibly a generalisation, it highlights a stark debate within the literature between those that advocate for cross-curricular education and those that don’t. 
Throughout the 20th century, progressive scholars such as Dewey (1897), Steiner (1919) and Bruner (1965) advocated for strong cross-curricular links as they argued that in order to meet complex societal problems, learners would be required to utilise a range of skill and knowledge from different areas and would need to develop skills such as questioning, problem solving and pragmatism which could not be developed through separate distinct subject learning (Barnes, 2018). Others such as Alexander (1992) argued that individual subjects needed to retain a separate identity from one another, and Hirsch (2016) argued that children should have a core knowledge from early education which they can then expand upon. However, both viewpoints are challengeable for example are societal problems better solved by having a team of experts in a single field instead of a group that have some proficiency in all fields? Alternatively, for arguments like Hirsch, it is worth questioning who decides what should be core knowledge and the influences on this. There is probably no definitive answer as to how extensively cross-curricular study should be implemented but the arguments for and against highlight that this research field does not have a clear consensus but also the difficulty in identifying and implementing curriculum reform.
Contemporary curriculum literature and research displays similar discussion. Some that advocate for stronger cross-curricular teaching and learning argue that the open nature allows for a greater flexibility within teaching, planning and timetable structure (Barnes, 2012), cross-curricular thinking is more accessible for enquiry and questioning (Hayes, 2010) as well as perhaps making learning more interesting and engaging for pupils (Applebee et al, 2007., Stevens et al, 2005). Conversely, others such as Sinnema et al (2020) argue that the open nature of cross-curricular teaching can lead to a narrowing of content taught as the issue led lessons could be limited to social issues that the teacher finds important or comfortable delivering. Gatley (2020) highlights concerns about the added workload for teachers in implementing cross-curricular lessons and questions how parity can be maintained between schools if there is not detailed set content within a curriculum. This potentially highlights that debates about cross-curricular teaching are not contained to the past and continue to be an area for discussion. The historic conflict within the literature could be evidence that implementing and measuring the difference from curriculum reforms is a highly difficult process, or alternatively could suggest that cross-curricular teaching is neither wholly positive or negative so perhaps a mixture of cross-curricular links across different subjects could be a good middle ground for improved practice. Marsh (2009, pp.56-57) argues that the effectiveness of a curriculum should be assessed by how well it develops subject understanding alongside knowledge about learners’ own lives.
It is now worth discussing that one of the aspects that makes navigating the literature difficult and could also be a partial cause of the conflict between scholars is that curriculum is a difficult thing to define (Wineberg and Grossman, 2000., Dowden, 2007). Whilst everyday general understanding of a curriculum is the policies from governments that mandate what is taught in schools, but this is perhaps too simplified. Ornstein (1987) suggests that a curriculum can be a framework for practitioners alongside a document of what learners are expected to know and reflects the worldview of individuals. Similarly, Pieters et al (2019, pp.6) suggest that a curriculum is a “social, cultural practice”, which is developed and enhanced by action research from practitioners. Even within these definitions, the position of learners, teachers and parents is possibly ambiguous.  As curriculum as a concept is difficult to define, this could suggest that how it should be implemented is open to interpretation and will be dependent on unconscious biases about education that belong to individuals based on their own experience of education. This problem is amplified in the literature of cross curricular study as many terms such as cross-curricular, inter-disciplinary and multi-disciplinary are used interchangeably and so this possibly makes finding a consensus across the literature more difficult (Applebee et al, 2007).  Barnes (2012) argues that there are six different definitions and types of cross-curricular study which extend from content links to sharing and improving skills from more than one field which again highlights that without a clear framework of what curriculum and therefore cross-curricular themes and teaching mean, there may always be a conflict within the literature.
Debate and conflict as to how cross-curricular teaching should be implemented are not exclusive to academic literature but are also reflected in the spatial context of education and policy. The 2022 Curriculum for Wales follows progressive trends from other places such as New Zealand, Scotland, Ireland and The Netherlands where the national curriculum is moving away from traditional subjects in favour of areas for learning (Sinnema et al, 2020), whereas the National Curriculum for England could be seen as more traditional.  The areas of learning and cross-curricular responsibilities of the Curriculum for Wales perhaps indicates a shift from seeing the knowledge from some subjects as being more important than others. However, the English National Curriculum is still focused on separate subjects with English, Maths and Science being seen as the core subject with little mention of cross-curricular learning in the curriculum (Department of Education, 2014). Despite a proximity and having shared a curriculum for much of the 20th century, there is now a strong divergence between cross-curricular approaches between England and the rest of the home nations. It is perhaps not possible to compare different national curriculum as each country has unique historical and cultural contexts but this difference in policy demonstrates the vulnerability of a national curriculum and therefore the extent of cross-curricular teaching are to political change. 
The Curriculum for Wales 2022 cross-curricular responsibilities are mainly skill based but cross-curricular themes can also be implemented through content. This is the case for the Australian National Curriculum which is also split into areas of learning unlike subjects in England, but the three cross-curricular responsibilities are the topics of Sustainability, Australia’s relationship with Asia and the social history of its indigenous people (ACARA, 2015), which aim to educate Australians about their social context and history. However, some such as Dryment and Hill (2015) suggest content based cross-curricular themes have been difficult to implement as it is left to the school and teacher to decide how to integrate these into lessons meaning that they are vulnerable to the opinion of the staff on these issues. Salter and Maxwell (2016) and Barnes et al (2019) argue that these cross-curricular responsibilities are only priorities in writing only with many schools choosing to focus on improving Literacy and Numeracy. Whilst this could suggest that the cross-curricular approach of skills instead of content for the Curriculum for Wales 2022 is more beneficial for learners, alternatively it also highlights how difficult it is to maintain equity across schools when there is more freedom of choice of what is included and how. 
What this Literature Review has so far demonstrated is that cross-curricular teaching is an issue of complexity with variation both historically and spatially, where viewpoints tend to be contained to the debate of traditionalist and progressive education perspectives highlighted by Claxton and Lucas (2015) at the start of this section. Whilst it is a simplification, Traditionalists tend to advocate for singular subjects to keep a unique identity and a more rigid curriculum with Progressives tending to advocate for learning through areas of learning and looking for wider themes. It is useful to engage with the wider context and thinking about the concepts of curriculum and cross-curricular themes as it probably demonstrates that good teaching practice will consider both sides and come to a personal, informed viewpoint. Whether one agrees or not with the evidence presented about the challenges or concerns with cross-curricular teaching, it remains a requirement of the Curriculum for Wales 2022 so the assignment will now pivot towards strategies to improve general cross-curricular learning as well as a specific focus on Numeracy.
Barnes (2018) discusses different methods of how to implement cross-curricular study. These can range from starting with a subject such as maths and creating links in the planning phase of other lessons, selecting a theme from current affairs or the news, creating cross-curricular links based on identity or societal values amongst others. Effective cross-curricular teaching will potentially be relatable and relevant to pupils which therefore allows pupils to use imagination and creative thinking to make links between perspectives and topics (Stevens et al, 2005., Lam et al, 2013). Barnes (2012) gives the example of mapping as a good example of a cross-curricular activity which focuses on transferrable skills instead of content. General maps require numeracy skills, knowledge from the humanities as well as the expressive arts, but the activity can be adapted so that learners create a feelings map describing how they feel whilst walking through a new environment or how they have felt over a period of time or to make use of the senses through activities like a scent map. According to Alexander (2010), multisensory learning approaches like the mapping activity and other creative cross-curricular approaches are more engaging for learners can aid retention. This perhaps highlights that having a wide repertoire of cross-curricular activities that have variety in the content, skills, or areas of learning that can be deployed regularly is one key method to improving the practice of cross-curricular teaching.
In terms of improving Numeracy as a cross-curricular responsibility specifically, The National Literacy and Numeracy Framework for Wales (Welsh Government, 2008) provides a framework of different resources and guidance of how to implement Literacy and Numeracy within a curriculum. Whilst this forms part of the previous National Curriculum, it still provides a range of practical suggestions of integrating Numeracy within the timetable. What is evident from the framework is that Numeracy skills can be implemented in all areas of the curriculum.  For Numeracy to be integrated in a cross-curricular manner, it needs to focus and incorporate problem solving skills (Askew, 2012). 
According to Boaler (2015), maths is one of the subjects which is most likely to knock the confidence of pupils as it is a common misconception that maths is gift that some people have naturally. This relates to Dweck’s Growth Mindset (2016) concept where those that inhabit a growth mindset where they are unafraid of making mistakes and learn from them when they are made. Boaler argues that to improve practice of teaching maths, a supportive classroom environment is essential so that pupils feel that they can make mistakes free from judgement. Haylock and Thangata (2007) argue that traditionally maths has been contained to one hour of the day but can implemented anywhere such as counting in PE lessons or using measurement to create a timeline for history but doesn’t need to be labelled explicitly labelled as “Maths”. This perhaps demonstrates is that regular exposure to Numeracy in a range of different contexts is a good way to meet the cross-curricular responsibility of the curriculum for Wales and will help to establish an environment for learners where maths as a tool of learning rather than something that needs to be correct all the time. What is common across guidance such as the National Literacy and Numeracy Framework and academic sources is that Numeracy skills can be found anywhere in all the areas of learning and in aspects of everyday life suggesting that improved teaching practice should aim to instil an attitude that numbers are not something to be feared. 
Conclusion
The Literature Review for this Part of the assignment has considered a range of perspectives around cross-curricular teaching as well as specific methods of improving the cross-curricular teaching of Numeracy. Throughout the literature, there are contrasting views as to whether cross-curricular learning is beneficial, how it should best be implemented and how why cross-curricular teaching should be grounded in the national, local and school temporal and spatial contexts. 
On reflecting on the Experience Template 4 in Part One, I believe that the lesson planned in that template demonstrated a range of cross-curricular links but after completing this assignment I realise that every lesson does not need to achieve all cross-curricular responsibilities at once or in a major way all the time. Numeracy and Literacy can be implemented into lessons regularly without having to be labelled explicitly. I think my practice will be improved in focusing on implementing the cross-curricular responsibilities by planning multisensory, creative activities that require learners to use Literacy and Numeracy skills regularly. I have previously been wary of integrating Numeracy as I am less comfortable with it than other areas of the curriculum, but this research has demonstrated to me that cross-curricular links do not need to incorporate large amounts of content in other lessons, but it is perhaps better practice to focus on integrating skills that have been developed in other areas of learning across different areas of the curriculum.
 This assignment has also been useful for my personal development as in completing research for the literature review, I found that I had a slight bias towards the benefit of cross-curricular study which I was not previously aware of. Having completed an undergraduate geography degree which is inherently inter-disciplinary, I did not give much consideration to counter arguments before. Whilst I would still advocate for cross-curricular study, I feel as if having completed this assignment my reasoning behind this is more informed. In terms of my professional development, the style of this assignment will be used in the future to reflect on entries into my PLP to assess whether the entry really demonstrates the pedagogical standard I have linked it to and if it doesn’t, I will undertake research and professional learning to help me improve. Reflecting on previous practice, undertaking research to then improve and inform future practice is what I think is the key to being a reflective practitioner in Wales and demonstrating professional learning which will improve my leadership within the professional standards required for QTS.
My next steps following from this assignment is to try implementing and experimenting with a range of cross-curricular activities that are both varied in the skills they utilise and the quantity of cross-curricular content. This will be done with the specific aim of making sure that these links are regular across the day and week instead of big ‘tent-pole’ cross-curricular lessons like the one described in the Experience Template 4 in Part One. I have learnt from this assignment that the cross-curricular responsibilities of the Curriculum for Wales 2022 are an aspect to be welcomed, not feared and can be incorporated anywhere within the timetable. In a similar vein to Boaler (2015) where it is advocated for maths and numeracy to be a tool to aid learning not something that needs to be correct all the time, I have learnt through this assignment that the PLP is not just a requirement for me passing this course but as guidance for professional and personal development that will help me to become the type of practitioner I aspire to be.
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Appendix
Evidence from PLP Templates:
Appendices 1A: Pictures of examples of pupil pieces of work
[image: A picture containing text, doing, different, cement
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Appendices 2A: Success Criteria given to pupils to give them both something to aim for and to let them know what is expected of them.
	Success Criteria 
	Pupil Self Assessment 
	Teacher  
Assessment 

	Uses at least 2 similes to describe the character 
	 
	 

	Uses at least 2 metaphors to describe the character. 
	 
	 

	Use of personification 
	 
	 

	Written in present tense, third person 
	 
	 

	Uses vivid adjectives for description 
	 
	 

	Describes the physical appearance of the character 
	 
	 

	Describes the personality of the character 
	 
	 

	Describes the attitude or behaviour of the character 
	 
	 

	Written in paragraphs (not bullet points) 
	 
	 

	Good spelling and punctuation (full stops, capital letters, commas, explanation marks) 
	 
	 



Appendices 2B: Lesson Evaluation 
	Evaluation of Pupil Learning 
 

	Evidence of Learning (including attitude to learning over time))
	 Overall, most pupils enjoyed the lesson and engaged really well. Most had started to write some really interesting descriptions but we ran slightly over time with pupils having too much time to write ideas in rough first so this will need to be finished at a later date with many pupils not completing their success criteria checklist. My mentor fedback that the work that was completed in this lesson was above average for their age group. 


	Next Steps for Progress 
 
	Next steps for progress will include completing this task and seeing where success criteria have been used to measure understanding. Following this, pupils will make progress by continuing to distinguish between similes and metaphors and to continue putting literary techniques into practice. 



 
 
	 Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices

	 Evidence of my Effective Practice  

	 I feel that this lesson demonstrated a good example of using blended learning as there were a range of tasks that required different skills from pupils. The lesson incorporated a good mix of oracy, reading and writing skills. My mentor fedback that the class really responded well to the lesson and that I had a calm and supportive manner in the classroom. They said that they particularly liked that when questioning the pupils, if someone was unsure I used language like “Can anyone help pupil X or Y?”, which they said allowed pupils to feel that they could share ideas even if they made mistakes. 


	 Areas for my Development 
 
Personal Targets for Progress 

	 My main target from this lesson is to use more incidental Welsh in the classroom as this is one of the areas I currently find most difficult. My mentor also said that I could move around the classroom to keep all pupils engaged and on task and also said that when moving to the Foundation Phase I need to be more animated and to almost have another personality as they will require a more engaging delivery. Between the blocks of PTE1, I will research strategies of delivery for the Foundation Phase so that I can be prepared by the restart of placement.


 
 

Appendices 3A: Extract from Lesson Plan
	Student-teacher 
	George Mellowship 
	Class: 
	Y5/6 

	AoLE or Subject 
	Literacy, Languages and Communication 
	Date: 
	5/11/21 

	Lesson Focus: 
	The lesson will focus on instructional writing - in this case learners will be asked to imagine that they work in a coal mine and one of their friends is starting. As the boss of the coal mine does not care for the safety of his workers, they need to give their friend  guidance telling them how to stay safe when down the mines. 

	Meaningful links to Curriculum  
	Literacy 
Curriculum Framework Description for Learning 
Understanding languages is key to undertsanding the world around us. Within Progression step 2, learners are required to recognise different types of text and identify language which might be specific to certain texts. 
 
Four Purposes 
Communicating effectively through writing in a range of styles of texts is one of the key aspects of being an ambitious and capable learner. Writing Instructional texts is a key skill that could be used in a range of careers, tying into enterprising, creative contributors. The cross-curricular humanities link could also link to being an informed citizen of the history of Wales as well as perhaps developing empathy. 

	Meaningful links to: 
Cross Curricular Responsibilities 
	Combining the topic of ‘Swansea’, the lesson will link to the historical industry of South Wales - specifically coal mining, allowing pupils to step into the shoes of those from the past through a literacy based task. 
 

	Personal Targets (Linked to QTS and identifed in weekly review) 
Following feedback from my mentor, I will include resources where required as in my last english lesson, I had put something on the board which I did not think would take as long as it did so will provide pupils with resources that may save time in the lesson. 



 

Appendices 4A: Screenshot of example of template provided to pupils to complete a task
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Appendices 4B: Lesson Evaluation
	Evaluation of Pupil Learning 
 

	Evidence of Learning (including attitude to learning over time)) 
	Pupils thoroughly engaged with this task with almost all pupils produced an original, well presented and interesting market stall idea. Many gave further consideration to the benefits that their stall or product could have to the wider community and there were lots of good ideas how they could make their stall environmentally friendly. The motivation of providing 5 points to the best market stall created a buzz in the classroom and gave completion of the task meaning. 
 

	Next Steps for Progress 
 
	Next steps for progress could include adding further detail to their plans and to incorporate basic budgeting for how much their materials or ingredients could cost so that numeracy could be integrated in the task. The pupils however can use the skills developed in the lesson such as using a combination of illustrations and text in any future design tasks. 
 


 
 
	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices 
 

	Evidence of my Effective Practice  
 
 
	At the end of the session, my mentor commented on how well the session met the four purposes of the curriculum and I feel that the lesson is a good example I can use for my PLP to illustrate cross-curricular learning. This lesson is the most comfortable I have felt in leading a lesson and I enjoyed delivering it. I felt really happy by the end of the lesson with the way that this went and feel I can use this as motivation for the rest of my placement because this session has demonstrated that planning and creating enjoyable, engaging lessons is highly rewarding. 
 

	Areas for my Development 
 
Personal Targets for Progress 
 
	I feel that the introduction for this task could have been stronger as I was quite reliant on the website to go through the history of the market. I could improve this by deciding in more detail what I want to say in the lesson and perhaps even practice before delivering the lesson to make sure the information that I deliver is actually the information I would like pupils to retain by the end of the lesson. 
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