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Bore Da and welcome, I would like to thank you all for attending this meeting today. As the transition coordinator for the school, I would like to discuss one of the ways that we may address the first two objectives of our school development plan, whilst also looking ahead to the upcoming transition of our year six pupils into Key Stage Three, with the transition of children from a Gypsy Traveller background being the focal point.

The first objective that I would like to address today is to ensure that all pupils, regardless of their background, make good progress in their learning. This was a key area of improvement highlighted within our recent Estyn inspection, as they found that the Gypsy Traveller pupils within our school community were not making sufficient progress in relation to their age and ability (Estyn, 2018, p. 16). Gypsy Traveller children have been found in recent years to obtain the lowest levels of educational attainment out of any pupil group (Welsh Assembly Government, 2016), whilst also having more than twice the number of authorised and unauthorised absences than that of the national average (Welsh Assembly Government, 2016). Poverty and material deprivation, as well as the misconceptions often held regarding the specific nature of the lifestyle and culture of this community, may contribute to why Gypsy Traveller children are the most likely of pupil groups to receive racial abuse (Tyler, 2005; Welsh Assembly Government, 2008), which in turn may contribute to low levels of attendance and withdrawal from school (Welsh Assembly Government, 2016). Negative experiences such as these contribute to the heightened “spiral of lack of trust” (Bingham, 2010, p.2) felt by the Gypsy Traveller community, which in turn leads to their failure to engage in mainstream services, thereby exacerbating the issues of “exclusion, marginalisation, inequalities in life chances and poverty” (Bingham, 2010, p.2) that they as a community face. This leads me on to the second objective within our school development plan, which outlines the need to “challenge stereotypes in pupil’s attitudes, choices and expectations” (Estyn, 2018, p.22), whilst also promoting their human rights (Estyn, 2018). 

Such discriminatory attitudes may also affect the children’s progress in education, as it is in part due to this discrimination that there is a general reluctance within the Gypsy Traveller community to allow their children to progress onto secondary school (Welsh Assembly Government, 2016), instead often choosing to induct their children into the family work as trainee adults (O’Hanlon & Holmes, 2004). In addition, secondary school education is often viewed as being in contrast with cultural beliefs and practices held by the community (O’Hanlon & Holmes, 2004), a problem which is made worse by the lack of parental involvement experienced in secondary schools (Osborn, McNess and Pollard, 2006 as cited by Symonds, 2015). 

In working towards achieving our goal to enable all pupils to make sufficient progress, transition is an area that we cannot ignore, as transition between schools, including from primary to secondary has been found to not only hinder children’s progression in learning but may also cause them to disengage (Welsh Assembly Government, 2016; Donaldson, 2015; Symonds, 2015). Whilst transition is a challenging time for any learner, it may be particularly challenging to those who need extra support (Welsh Assembly Government, 2016) as well as for children from ethnic minorities, such our Gypsy Traveller pupils (Symonds, 2015). Transition may also affect a child’s wellbeing (Symonds, 2015), which in turn can affect their level of achievement, as Donaldson (2015, p. 45) states that “children and young people need to experience social, emotional and physical wellbeing to thrive and engage successfully with their education”. Furthermore, a child’s wellbeing may be the defining factor of how well a child adapts to the changes they face during the transition process (Symonds, 2015), therefore the intervention we put in place to support these learners should support the development of each child’s identity , self-esteem, competence and social support, whilst allowing opportunity for autonomy within their learning as these five areas may determine how a child’s wellbeing is effected by transition (Symonds, 2015). 
The intervention is made up of three parts, with the first stage aiming to develop the learners’ competence and self-esteem as they engage in drama workshops. These will take place within the transition school and commence after the October half-term in year six and take place on a monthly basis up until their transition into the new school the following September. Within these workshops the children will engage in activities where they will use the context of drama to further develop their literacy skills, in particular their oracy. Engagement in the expressive arts may also develop the learners’ confidence and resilience as they “gain enjoyment and personal satisfaction from creative expression” (Donaldson, 2015, p.44) with constructive out of school activities such as these also being found to support children’s “self-esteem, mental health, personal, emotional and social skills…which in turn supports their resiliency to many common transition challenges” (Symonds, 2015, p. 64). 
These sessions will also allow a good opportunity for them to become familiar with their new surroundings prior to starting there, helping to alleviate their anxiety as they become confident about the features of the school that they may otherwise have been afraid of (Symonds, 2015). 
The second instalment of the intervention builds upon the first, this time involving the whole year group as they engage in a bridging unit which will commence from the last term of year six until completion at the end of their first term in year seven. This unit will use a thematic approach, with the chosen theme being “Broadway”. This will build on the target groups prior knowledge that they will have gained from their drama sessions, providing continuity and progression in their learning, as Donaldson (2015, p.14) states that the curriculum, “should be…unified: enabling continuity and flow with components which combine and build progressively”. 
The first half of this unit of work will involve the children in creating their own character profiles, the success criteria for this will be that their chosen characters must reflect their own identity and background. The children will then be given the scenario of a major event or change that their chosen characters will experience, and the children will then create their own scripts showing their characters response to this change. This will also allow a good opportunity to involve parents in the learning process, as we could ask for parents to come into class to discuss with children their own experiences of change within their lives. 
Throughout this process the learners’ literacy skills will be further developed as they engage in reading, writing and discussions. By focusing on developing the learners’ literacy skills, their overall level of competency will be developed as, “competency in literacy…is essential for learning across the curriculum, not least because of the fundamental role of language in thinking” (Donaldson, 2015, p. 40).  (Appendix A)
In preparation for my task of designing this intervention, I visited a local primary school which is deemed by Estyn as being an example of sector leading practice in their creation of an engaging learning environment (Estyn, 2016). Upon observation, one of the key elements within that environment was the effective use of resources that celebrate the culture of the pupils (appendix B). The Welsh Government emphasise the importance for “children from Gypsy and Traveller backgrounds to see their culture, history…and values reflected positively in their school experience” (Welsh Assembly Government, 2014, p.3), as it is the learning environment that is fundamental to the learners sense of belonging within the school (Welsh Assembly Government, 2010, as quoted in Welsh Assembly Government, 2014). This has in turn led me to suggest that an area of the school library is created specifically for holding work created by the pupils, including the scripts created within the year six’s unit of work, for other pupils to access and read, thereby showcasing the variety of cultures and backgrounds of our school community. Some teachers have also utilised this approach, encouraging children to tell their own stories in order to turn them into texts which are then used as reading material (Danaher et al., 2007). 
The final part of the intervention will be based within the secondary school and will take place in the first term of year seven within the children’s drama lessons. This will again build on the previous elements of the intervention, forming the second half of the bridging unit, and still be taught under the theme of “Broadway”. The use of bridging units within transition provide a useful tool in supporting this curriculum continuity (Symonds, 2015), which in turn may provide reassurance for pupils, supporting them in transition (Estyn, 2004).
The activities within this half of the unit will involve the children working in groups, as they are given the task of creating their own short play featuring each of their characters that they created during their final term in primary school. The use of drama in this unit provides an effective context in which the learners can express their identity, as the expressive arts “promote exploration of issues of personal and cultural identity” (Donaldson, 2015, p. 43). The expression of such issues is important as “when people are held back from expressing their identity, they become frustrated and maladapted” (Symonds, 2015, p.21). 
Collaborative learning such as this, has been found to “have a positive impact on self-esteem, attitudes towards peers and to school generally” (Woolfolk et al., 2012; Gillies & Boyle, 2008 as cited in Doherty & Hughes, 2014, p. 389). Improving peer support is important when coordinating children’s transition (Symonds, 2015), as peer relationships have been found to be the primary concern of children as they transition into a new school (Berndt & Mekos, 1995; Galton, 2010; Pratt & George, 2005 as cited in Symonds, 2015), with friends also forming the most fundamental source of emotional support for the learners during this time (Kurita & Janzen, 1990 as cited in Symonds, 2015). (Appendix C)
This intervention involves a variety of roles and responsibilities, the details of which you can find within the information pack (appendix D). By distributing tasks to individuals who possess specialist skills, experience or competence in the specific areas, we can achieve greater efficiency (Dalin, 1998, p. 33), therefore by drawing upon effective practices and processes which exist currently, we may be able to effectively influence changes in our current system (Rix et al., 2010). An example of such practice is the Gypsy Traveller Education Service (Council, 2018). The Gypsy Traveller Education Service will play a particularly important role within this intervention as they help to improve our school’s capacity to meet the specific needs of the Gypsy Traveller community, thereby narrowing the gaps of opportunity and attainment (Council, 2018). This collaboration will also be a key factor in encouraging parents to allow their children to participate in this intervention (Council, 2018). 

Details of the timescale of the intervention can be found within the information pack (Appendix D). Estyn state the need for specific and realistic timescales within their guidance (Estyn, 2018), also advising schools to consider the costs of any programmes, outlining the need to keep them under review to assess whether they are cost effective (Estyn, 2018). The predicted costs of this intervention may be again viewed within the information pack (Appendix D). 

There is a risk that the Gypsy Traveller children, for reasons out of their control, may not benefit sufficiently from such interventions, therefore careful assessment is required at every level to enable us to evaluate the impact, and access of the pupils to the intervention (Tyler, 2005, p. 21). Assessment that utilises a consistent flow of good quality information, can be an imperative tool in “promoting improvement from learner-level through to system-level” (Welsh Assembly Government, 2010, p. 5). The gathering of such information will include observation of the learners, assessment of the pupil’s work to track progress (Plan, 2009), as well as feedback from both the parents and children. Learners need to be involved in evaluating both how far they have come, and how they may best be supported in achieving their future goals (Donaldson, 2015) as by allowing the children to make decisions about how they learn, they are in turn awarded autonomy, which is integral to their wellbeing (Symonds, 2015). 

Furthermore, when evaluating a child’s wellbeing, which can and should be measured (The Children’s Society, 2018), children’s own interpretations of their lives should be considered the gold standard (The Children’s society, 2018, p.5), rather than relying solely on the observations and assumptions made by the adults involved (The Children’s Society, 2018). 

It may be argued that in addition to this intervention, we also need to implement a whole school approach as we consider “the importance of balancing short term needs with the need…to also meet long term needs (Welsh Assembly Government, 2015, p. 7). In order to meet our objectives, we also need to consider how we may prevent these issues from occurring (Welsh Assembly Government, 2015), as early intervention can be the key to success” (Welsh Assembly Government, 2016). Philosophy for children is one approach that may be effective (Gorard, et al., 2015). The details of this approach can again be found within the information pack (appendix E).

Embedded within this intervention are the values of our school’s wellbeing objectives (appendix F) as derived from the Welsh Governments Well-being of the Future Generations Act (Welsh Assembly Government, 2015). The Welsh Assembly Governments commitment to United Nations Convention on the Rights of the Child can also be evident throughout our approach, as we work to ensure that our school environment is one where children are “listened to, treated with respect, and have their race and cultural identity recognised” (Donaldson, 2015, p. 27). 

In conclusion, by putting provision in place to foster each child’s identity, self-esteem, competence, autonomy, and social support we may be able to support their overall wellbeing, which in turn can support the children throughout transition (Symonds, 2015). Transition may be an opportune time to develop such wellbeing in learners, as “transition acts as a prism by diffracting children’s identities” (Noyes, 2006, as cited in Symonds, 2015, p. 98), which in turn may lend itself in rebuilding children’s identities in a positive manner (Symonds, 2015). However, in order to accomplish this, we need all stakeholders involved to “set aside the doubts of the cynics and the corrosion of the perpetual sceptics. We must replace the culture of complacency with commitment to success” (Anon., 1997). 
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
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	2. Knowledge and Understanding Skills
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	3. Cognitive and Intellectual Skills
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	4. Practical Application Skills
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	5. Transferable Skills for Life and Professional Practice
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	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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