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Analyse the functions of supervision and how this knowledge has been used to supervise others. 

This assignment will anaylse the functions of supervision and show how the student’s knowledge of these functions has been used to supervise another student. Supervision is an essential tool used within professions such as Social Work, Counselling, Educational professions and Youth Work professions. 
Within the context of Youth Work, Jenkinson (2010) defines supervision as: 
A worker meeting with a supervisor on a regular basis in order to talk through issues arising for them in the course of their work. It provides space for the worker to step back from the coal-face of the work, to reflect on their practice, and to develop strategies in relation to future practice.
(Jenkinson, 2010. p.158)
The writer believes supervision to be an essential process for both the supervisor and the supervisee. This process is essential to the delivery of an effective and beneficial service and must balance the needs of the organisation to provide a fit for purpose service, and the support, learning and developmental needs of staff members (Ford, Hunter, Merton and Waller, 2005). Within supervision practice there are three main functions a supervisor has to take in to account. These functions, as noted by Kadushin (1992, cited in Hawkins and Shohet, 2000. p.50), when describing supervision within social work settings are: Educational, Managerial, and Supportive. Proctor (1988, cited in Hawkins and Shohet, 2000. p.50) defines similar functions, however, provides alternate terms, defining the functions of supervision within counselling settings as: Formative, Normative and Restorative.
The writer will discuss these functions and provide examples of how her knowledge of these functions has been used within her supervision practice. 

[bookmark: _GoBack]The educational function (Kadushin, 1992), or formative function as described by Proctor (1988), is centered around the development of skills, knowledge, understanding and abilities of the supervisees. Whilst providing an educational perspective to the supervision, a supervisor should support their supervisee to explore and reflect on their practice. As stated by Wiedow (2017) ‘Reflection is a powerful tool, but not just for working with youth. Reflection is a critical tool for all people to learn and develop. (Wiedow, 2017. p.34). The writer believes this to be true, as through reflecting on practice, youth workers should be able to identify positive aspects of their work, along with negative aspects, and areas for improvement or differentiation. Therefore, through reflecting on practice through the educational function of supervision, youth workers should be able to develop their knowledge, skills and abilities to ensure a fit for purpose service and ensure the work they are undertaking is in-keeping with the Principles, Purpose, and Values of Youth Work (Youth Work in Wales Review Group (YWIWRG), 2013: Learning and Skills Improvement Service (LSIS), 2012). 
Within the writer’s supervision practice, she notes how the educational function has manifested, and how this function is essential to the role of youth workers. Through supervising a fellow student, the writer has observed the development of the supervisees knowledge and understanding of the youth work setting, and how through reflecting on the supervisees practice, they have begun to develop a more in-depth awareness of the setting. The writer’s knowledge of this function has enabled her to provide opportunities for her supervisee to reflect on their work, and provide opportunities to develop their knowledge, understanding and skills through this reflection process. 

A further function of supervision as described by Kadushin (1992) is that of the supportive, or restorative function Proctor (1988). The purpose of this function is in essence, to support the supervisee, ensuring the supervisees emotional well-being, morale and job satisfaction (Hawkins and Shohet, 2000). Through this function it is the responsibility of the supervisor to support the supervisee with any stressors highlighted within their workplace, reduce stressors faced by the supervisee, and to support the supervisee in dealing with said stressors. The supervisor should be able to provide a perspective on issues of stress and support the supervisee in attending to their well-being and emotions in relation to their job satisfaction, morale, and to avoid the possibility of 'burnout' (Hawkins and Shohet, 2000. p.206).  
Within the writers practice the supportive function (Kadushin, 1992) has been present within all supervision sessions. The writer believes this is essential to the continuous development of supervisees and has been invaluable to the development and supervision of not only her as a supervisor, but the supervisee also. Through this function the writer has supported her supervisee with issues affecting her well-being and job-satisfaction and has been able to provide an outside perspective on these issues. Whilst engaging in supervision, the writer noted how the supportive function developed in to the educational function (Kadushin, 1992), with the writer providing the supervisee with both elements, support and education, when addressing specific issues. 
The third function as shown by Kadushin (1992) is the managerial function, or normative function as defined by Proctor (1988). This function is focused on the responsibilities of not only the supervisee, but the supervisor as well. Within the managerial function (Kadushin, 1992), the role of the supervisor is to oversee the supervisee’s work, ensuring the effective, appropriate and ethical conduct. This function is grounded in the quality control aspect of the work, with a primary goal to ensure organisational policies and procedures are adhered to. 
Within the writer’s supervision practice she has noticed the managerial function was not as evident as the supportive or educational functions (Kadushin, 1992), however, was still present. The writer’s knowledge of this function has enabled her to provide opportunities to support the supervisee in evaluating the work she conducts, along with ensuring the relevant and necessary policies, procedures and principles are adhered to.  Including policies such as Safeguarding, the Principles, Purpose, and Values of Youth Work (YWIWRG, 2013: LSIS, 2012), Data Protection policies, and the individual organisational policies.
Through the writer’s supervision practice she noted, on a few occasions, how the managerial function developed in to the supportive function and also the educational function. This leads the writer to believe that each function is essential to the working and implementation of other functions. 

This assignment has discussed the functions of supervision, providing examples of how the knowledge of these functions have been used, within her practice, to supervise others. The writer has noted the various terms allocated to each function, namely Educational or Formative, Managerial or Administrative, and Supportive or Restorative (Kadushin, 1992: Proctor, 1988). The writer has noted how she believes incorporating reflective practice in to supervision practice is invaluable to the development of knowledge and skills for all youth workers. This is supported by Herman (2012) who states: ‘Supervisors who take the time to incorporate a reflective practice and action research approach to supervision of youth workers can deepen the impact of their work’ (Herman, 2012. p.118). Discussed within this assignment is how the writer’s knowledge of these functions has been used within her supervision practice, concluding that she believes no one function is present alone, and that within effective supervision practices, the functions can interchange, occasionally leading to the managerial function becoming the supportive or educational functions and vice versa.
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