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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Simon Kilshaw


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Fine and Media Arts/ Music Technology


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Senior Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Director Music Technology

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	[bookmark: _GoBack]YEARS:    7             MONTHS: 0




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	As Programme Director I have taken BA Music Technology through planning, design and into validation, and similarly at postgraduate level MA Creative Sound production. In my previous position, I did similarly with a fully online Masters in Music Technology. As a result I can reflect on the importance of strong, stable and relevant QAA Benchmarks for Music (QAA 2016) (a).
Students in my particular discipline need to develop intellectually, practically and personally. These are strong doctrines that I’ve ensured are central to the programme’s ethos in terms of it’s module structure, teaching and learning, devised learning outcomes and varied instruments of assessment (K6). A good example of this would be a core strand of four creative practice modules that run across the centre of the course. These modules are designed to take students through iterative cycles of production, with fast moving weekly tasks, teams and individual work, assessed through weekly student presentations. I have found these to be effective activities and strategies that clearly engage the learners.
These modules operate as live briefs, and put learners in different learning contexts, in classrooms, in studios in the field, or in industry placements. Using the very wide ranging experiences within the core staff, students experience different teaching and learning styles and personalities. These modules build the students competence at a comfortable pace, and equally as important build their confidence in a new environment (K2).
In my capacity as External Examiner, and in previous roles as external advisor, I can identify the importance of rigorous and scrutinised planning, both academically and operationally. Within my department, the development and enhancement of my programme depends on annual programme review (K6) , strong staff communication, group and individual feedback from students and student reps, departmental staff-student committees. Students need to feel empowered in the development of their programme of study, from teaching content,  resourcing, minor amendments to the programme, module evaluation etc.


A key component of the programme is my design of “Reusable learning objects.” These are open source software tools that I design and make available of VLE (Moodle) ahead of scheduled classes. The use of open source has had a wide impact on widening the learning environment and participation, meaning the student can choose where and when to engage in the learning materials, not just in class. These tools allow us to widen participation through school workshops and community activities, and to broaden my subject’s influence in other disciplines across the university. ( V2,  K4)(b)

A good example of this is the module I teach called Music Systems programming. The reusable resources I make available on Moodle allow students to interact with different audio designs, techniques and solutions, to learn at their own pace, and to be encouraged to experiment creatively, to make the code their own, and to drive their own personal aesthetic stance. (k3)

In my role, I am required to produce programme and module handbooks. These documents are designed to allow students to see, plan and prepare for each session, and provides additional information and resources for students to extend their learning environment beyond the taught sessions, i.e through detailed feedback information, module bibliography and indicative content. In this way, materials that support the core learning are designed as a tool for learner centred pedagogy, rather than teacher led.




	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I engage with students in many different teaching and learning scenarios. The building is not really set-up for lecture theatre style teaching, and as such, most of the department’s activities are dispensed through small group, studio based workshops. Students can thrive in these situations, and can have hands-on technical experience with the class resources and studio equipment. If we have a high number of students on a module, we split groups so that we can ensure, assess and develop engagement by each and every student. A good example of this is a module called “Studio Engineer” which is taught in a high end- industry standard professional recording studio. As well as ensuring the studio is a safe environment where each student can operate confidently and efficiently, the nature of the resources feels to the students like professional on the job training. (K4)
 Moreover, outside of class taught sessions, the facilities are available for students to book, to drive and develop their own practice in the field. I often observe through feedback with the students, that the students feel they do most of their learning individually in the studio, a safe environment for them to practice, make mistakes, breathe a bit, think, and find creative solutions to technical and aesthetic problems. 

“The disposition to understand for oneself and to consider how teaching learning environments can be adapted to encourage this consistent tendency to understand deeply and to be alert to ways of developing the understanding further and using it appropriately.”
(1)
(K2) To support this, I ensure that all staff in the department have an open-door policy to in-house students, as teaching and learning doesn’t just stop when the bell rings for the end of class.

When I studied an MA module in E-learning, I quickly learned the importance of language and style in all communications with students, but particularly in the written format. I learned that studying at a distance can be a remote and lonely experience. Any written correspondence has the opportunity of being misconstrued or unintentionally read as it might not have been intended. A a result I ensure that every correspondence is supportive, encouraging and inclusive, and respectful of every single individual learner.(K3, V1)

There are a number of modules in which we deploy team teaching. These tend to be in modules with challenging techniques or new artistic concepts that can often take students out of their comfort zone. Having multiple teachers in a workshop session has a number of benefits. Not least, the learners are exposed to different teaching styles, but furthermore it is an efficient tool for ensuring the learner’s development, and making sure that no one feel lost or like they are falling behind. A typical team taught session would start with a group based introduction/demonstration where the students are introduced to the new concept or application. Then the students imitate and practice individually, with one member on hand as a technical trouble shooter. In this way, the environment is set where there is no divide between teachers and learners. The session would then end as a group with a plenary session. (K2)

As programme director, every year I offer placements for PGCE students, where I am required to act as mentor for the academic year, providing opportunities for them to develop their teaching practice. Additionally, I engage annually in peer observation at faculty level.
This allows me to engage in discussions about all aspects of teaching. I can reflect on the fact that PGCE students feel part of the staff group, inviting them to planning meetings, so they can contribute and engage with wider scaled curricular and academic issues beyond the class session they may be covering. It is important that PGCE placement students with us can acknowledge the wider context within Higher Education sector, and how that knowledge can shape their own professional practice. (V4)










	




	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here




The importance of regular student feedback mechanisms is vital to the success of my course. Feedback often takes many different forms so that learners can maximise their potential at different stages of training, raise their awareness of strengths and areas for improvement, and identify actions to be taken to improve performance. “Good quality feedback must be useful and significant to the student.” (2)

As programme director, my annual programme review of 2016 recognised feedback as a central theme for course. As such, I introduced a “feedback week” for all levels of the course, where we would pause the regular timetable to allow students and staff to engage in a weeklong feedback/ feed-forward exercise. The feedback weeks are timetabled exactly half way through each term. Each year group is assigned a personal tutor who sees the students individually in that week. Module tutors are asked to pause their teaching to feedback to students as a cohort, often engaging in peer review exercises of the students’ work. The module tutors will also run re-cap sessions to ensure students aren’t feeling like they are falling behind. (K2) This buffer allows students to ensure that they are learning at the same pace. I will formally see all levels of the course-cohort as groups, and run through an agenda of programme level items. These meetings are minuted for the benefit of the annual programme review document, as well as for Quality assurance purposes. (V3)
Feedback is part of the overall dialogue or interaction between teacher and learner, not a one-way communication. 

Centrally the university provides 5 common assessment criteria, that although generic, provide a very useful starting point in the marking process.
The common assessment feedback form is designed to be transparent and targeted, breaking down feedback to distinct elements. Where appropriate, there is space to insert task specific comments and feedback. I have developed some personal check list rules when providing written formal feedback to students. Firstly, and foremost I want to be encouraging and praising wherever I can. Secondly I will elaborate on the highlights of the submission, and lastly I’d extend considerations for improving and/ or developing, beyond the life of the submission. In this way, the feedback is part of the toolkit of the life-long learner. (V1)

I ensure that all feedback is made available to the external examiner for scrutiny, as far from being distinct from the student assignment submission, it is intrinsically connected as a wholesome coherent unit of the learning.







	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

As programme director, I have responsibility to ensure that the learning environment is safe, fit for purpose, and a nurturing environment for experimentation and inquiry. The vocational ethos of the course requires that we run the department as a 
production house, a professional environment that instils the notion of developing expertise. (V4)
 Since the course is housed in self standing music departmental building, it is vital that the students doesn’t feel removed from other faculty disciplines and creative collaborators.  Ensuring engagement across disciplines is therefore a key strand of the programme. For example, the four Creative Practice modules require trans-disciplinary student collaborations.

In my most recent annual programme review, three key departmental priorities were defined as :

1. the emphasis on individual development.

2. the interaction between student and tutor.   

3. the ability to study together and interact with fellow students with 
  	 common and different backgrounds and experiences

Increasingly, there is a tendency for mature students, and professionals in employment to study the programme. There are obvious challenges to balance the differing experiences, learning styles, ambitions in a group of diverse learners. For instance, a mature learner who has not been in education for decades may well feel disadvantaged compared to an 18 year old who has had the benefit (and possibly baggage from) coming fresh from the secondary school system. (V1)
Recently, I have become acutely aware that learners want to learn where and when they want, often wanting to work at home on practical as well as written assignments. To respond to the  different kinds of learners’ needs, I have ensured that workstations and resources within the department are “dockable” for students to transfer work between university and home. (V2)

As a result, my teaching is deliberately software agnostic, often employing open source creative resources. I can reflect on the benefit of principle based learning rather than technique based. Because of this, students can engage with and support each other practically and academically on more level playing field. With increasing budget squeezes, a move to a more open-sourced resourcing policy is inevitable. I see the need to champion this with learners, with the happy correlative of internet based support systems and mailing lists, engaging the wider community of learners and academics in the field. (K3, V4)






	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here


Since graduating I have successfully completed a Further Education Training certificate (UW), a Post-Graduate Certificate of education (UWIC) and a E-Moderation Masters placement module (UniGlam). These three have helped me develop in a range of teaching situations (D15 NVQ, BA, Masters level as well as distance learning. (K2, V4)

Best practice is important to my professional practice as a teacher. Staff team meetings are often geared towards sharing in good practice within and beyond the department.

Currently undertaking a PHD, producing a portfolio of academic, professional work in my field has an invaluable impact on my teaching. I am keen to engage the learners on the course with my research and professional practice. Often, the content of my classes are driven by my own personal research. It is important that the students feel connected to my practice, to give relevance and application to their studies. (K3)
In this capacity I present at research symposia and conferences.
My continuing professional development is a key component not only to my teaching content but also my teaching style. I want to instil a sense of passion in the students for subject, and to show students the importance of approaching tasks and assignments with a spirit of inquiry and experimentation. (V3, K5).    

In my discipline I have acted as external examiner at Bath Spa University, Athens Music College, Staffordshire College, University of Glamorgan and University of Wales.

I am the artistic director of Sonic Arts in Wales, a collective of member composers set up to foster and nurture the application of sonic arts practice and dissemination in Wales. These roles allow me to keep a strong engagement with the creative and academic stakeholders, but it also allows me and my students to gain exposure to the practice of others in the field.  
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Jenn Kirby

	Job Title
	Lecturer

	Faculty/Centre/School/Department
	Fine and Media Arts

	Email address
	Jenn.kirby@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

PhD supervisor





	Second Referee:


	Name
	Caroline Thraves

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Fine and Media Arts

	Email address
	

	In what capacity can this individual comment on your professional practice?


Line Manager, Head of School











SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:____________________________
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