Written assignment. A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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Introduction 
This essay will look at a critical incident that occurred in a classroom environment. This essay aims to understand and identify what is a critical incident within a classroom and how it can affect a teacher’s learning. Using Tripp’s methodology of critical incidents, this essay will reflect on teaching and learning as well as the use of a critical incident (Tripp, 2011). A critical incident is an unplanned event that has been recognised by a teacher or another within the class. This is something that could affect a class positively or negatively.  This will make the teacher reflect, assess, and potentially change their teaching style or provide a new approach to a situation. 

This essay will identify key themes that occurred during the observation of the classroom. The themes identified will be reviewed with the literature available and linked to current practice with the help of current literature. The main theme that will be considered is inclusion and ALN (Additional Learning Needs) as well as the impact of interventions on learners with ALN. Does taking them out of lessons to provide them with extra support with their social and educational skills affect them positively or negatively? The aims and focus of this essay will be discussing how the critical incident identified, included, or did not include the ALN learner within the classroom environment. The essay will review relevant literature on the topic and propose potential strategies to use in the future. 

The class that was observed for this essay was a year four class at a South Wales Primary School and will focus on an individual learner within the class and how he interacts with his work and his peers. This individual learner is visually impaired (VI). Under the Additional Learning Needs Code for Wales 2021 every ALN learner must have their learning needs met under the Act and receive the correct support they require (Welsh Government, 2021, p.11). The class size was around 28 pupils with one teacher and a teaching assistant (TA).

Literature review 
During the observation, there were key themes highlighted that will be reviewed in this literature review. The literature review will focus on the themes that involve inclusion within the school for a learner with ALN. This review will also look at accessibility for ALN learners and explore how outside-class interventions for ALN learners are currently discussed by researchers. 
After Knight and Crick’s (2022) analysis of the current state of inclusion in Wales, they discovered that the country has taken clear steps towards both social practices and the value of diversity through the implementation of the new Curriculum for Wales (2022). Knight and Crick (2022) acknowledge that even though the country is taking encouraging steps towards inclusion there is a lack of coherence and consistency across the country with many different political, social, and cultural factors affecting inclusivity in Wales. There does seem to be a miscommunication between different areas in Wales (Knight and Crick, 2022). There may be challenges in moving from policy to practice in the development of inclusive education systems in other regions. Gordon-Gould and Hornby (2023) agree that there should be a shared policy for inclusion within education that can be viewed and followed by all schools across the country. This will enable everyone to follow policy in the correct way highlighting how having a consistent approach will help to ensure that all learners are included and have the best education. Gordon-Gould and Hornby (2023) moreover discussed a collective model to be implemented in the UK so that there is greater cohesion. This is where the new ALN Act came into fruition in Wales (Welsh Government, 2022). Alongside the new Curriculum for Wales, the ALN Act comes with it stating that it sets out to provide a new statutory support system in Wales and aims to help all ALN learners to overcome barriers to learning and reach their potential. 
When looking at what support ALN learners have in Wales, the Welsh Government explains that there is extra support given to learners with ALN called Additional Learning Provision (ALP) (Welsh Government, 2020). This must be written into a support plan called an Individual Development Plan (IDP). National Autistic Society states that an IDP is a legal document for ALN learners aged 0-25 which describes their additional needs, how they are supported, and the outcomes they would like to achieve (National Autistic Society, 2020). This is a great step for inclusion in Wales with the induction of IDPs, but  Wales is not the first country to apply them. Many countries have been using IPDs for years, including Sweden.  Sweden is regarded as one of the top countries in education, when looking at the Programme for International Student Assessment (PISA) they rank 17th in the world (Schleicher,2019). In Hirsh’s paper (2014) they looked at whether IDPs were a supportive tool or a ‘mission impossible’ in Sweden. The paper interviewed 15 teachers on how they felt about IDP and the strategies they used to cope with the work balance with the added work of making the IDPs. They felt that an IDP does have good intentions for the learners to focus on the targets and develop, but adds another workload for the teachers, and teachers feared the removal of the IDP as it would impact the devolvement of the learner. 
Clapham et al., (2017), discussed an Australian model called Kids Together which was designed to support children with ALN aged 0-8 before attending school. This model is to support the learner and the people around them to be prepared for school life. Clapham et al., (2017) found that the Kids Together model helped families adapt to changes and made attending school for the first time less challenging. This is a demand in the UK that could be fulfilled by a similar model that would meet the needs of ALN learners going through a big step in life and leave them feeling included by the school before even starting. In the UK the legal age of a child to attend school is 5 years old (UK Government) which is three years before the legal age of Australia. A scheme in Wales that could be deemed like the Kids Together programme could be the Flying Start programme. The Flying Start programme targets families with children between the ages of 2-3 who live in some of the most disadvantaged areas of Wales (Welsh Government, 2017). The aim is to help children who live in poverty areas with free part-time care with support for speech, language, and communication development before starting primary school. In 2011 the Welsh government asked whether parents believe that Flying Start is a success or not. Nine in ten say the support is helpful, including six in ten who say the support is very helpful (Welsh government, 2011).
Vyrastekova (2021)  discusses the statement that ALN learners who study in ‘regular schools’ are identified as being lonelier than a learner in an ALN school. In their findings, they suggested that there is no clear difference in ALN learners’ loneliness by being in regular schools or not. Vyrastekova stated that parents found that school was the best source of building friendships and developing social interactions. Therefore, the findings found that there were no differences in social inclusion between regular or specialist schools. It highlighted the importance of interventions in regular schools to improve inclusion. Spaulding (2009) agreed that interventions have proven to be more effective than most other teacher practices in helping ALN learners develop at school and enjoy their school life. With time and research, which is not always given easily when in a school, the right intervention must be given to the correct child.  Staff need to be trained correctly to deliver the intervention (Hogan et al, 2015).  
In Sundqvist and Hannås's article (2021) they explored two other Scandinavian countries Norway and Finland. The outcome of this article is that both countries have different strengths regarding ALN. Finland seems to be better and more equipped when dealing with ALN, with them having done more research and educating the teachers of Finland by having specialised teachers work in schools. In Wales, there is a lack of training and specialise teachers in ALN within the class. Knight et al (2022) it is argued that training on how to support learners with specific individualised needs and differences reflects a medicalised approach to education and is much needed with the introduction of the new curriculum. Norway does emphasise the inclusion of ALN learners when participating in lessons. This is massively down to the low number of learners in a class at one time with the averaging of learners being 18 (Beattie-Smith,2022). Where in Wales the average size is 27 (Welsh Government, 2023). One criticism that was highlighted for both countries was the use of small groups. Sundqvist and Hannås note that neither country has succeeded in implementing small groups effectively when it comes to inclusive classrooms and that more research must be done by both countries to ensure the highest quality of education for ALN learners. 
In reviewing the literature linked to inclusion and intervention around learners with ALN there is a clear agreement that there should be a focus in education to have the correct education and competence for ALN with the focus being on how to implement inclusion within the classroom (Buli-Holmberg and Jeyaprathaban,2016). Participation of all learners and equality are central aspects of inclusion (Ainscow, Booth, and Dyson 2006). Participation within the classroom is of the utmost importance and ensures an ALN learner is never to be isolated (El-Asam et at.2023). Wales is taking encouraging steps to put in measures to highlight inclusion such as the introduction of IDPs in education to help support and celebrate each learner’s differences and how everyone around them is in collaboration with each other (Welsh Government, 2020). 
Case study 
Tripp’s critical incident framework concludes that it is used by teachers on a smaller scale to examine the classroom in its natural environment to observe and reflect upon their practice (Tripp, 2002). Afterwards, the teacher can reflect on their own practice identify critical incidents and then make changes or improvements which could benefit their teaching practice. Hemmings-Buckler (2022) suggests that Tripp’s critical incident is beneficial for early career teachers. It is a way that early career teachers can develop their understanding of teaching and improve upon observing and reflecting.
It is important when discussing education under the Child Protection Act and aligning with BERA guidelines that every child, teacher and school discussed remains anonymous and confidential (BERA, 2018). When discussing the critical incident, no child, teacher, or school will be named in this essay. The critical incident was selected from observation of an hour-long video of the class and so as such can only give a short glimpse of the teaching and learning taking place in the setting.  The school is an English medium primary school with 435 pupils located in South Wales. It is a Year 4 class with one teacher and a teaching assistant. The classroom was divided into 4 tables and a single row. On the back two tables sat the higher ability learners, one all boys and the other all girls. At the front of the class, the lower-ability learners had the TA sit with them. On the opposite side of the class sat the second-language English learners (EAL). On the row at the front centre of the class sat the visually impaired (VI) learner with three of his peers. 
The event happened during a Language, Literacy and Communication lesson where the learners had to describe a welly. The critical incident identified was when the VI learner was reluctant to share a welly with the rest of his peers. Each group received one welly that they passed around.  At first, the learners did well to share the welly, but when the VI learner was asked to leave due to him having an intervention outside of the classroom the learner was reluctant to share with his peers. During this time two other learners in the same group were frustrated with the VI learner and began to talk about him with one another. The TA in the class came over to take the VI learner out of the classroom to the teacher waiting by the door for him. The Estyn report for the school identified that the school has 12.4% ALN learners (Estyn, 2023). The national average in 2022 was 15.8% which is 3.4% higher than the school (Welsh Government, 2022). This lower proportion of ALN within the school perhaps indicates that the school and the learners may have less experience in supporting ALN. Pillay and Terlizzi (2009) suggested that schools that have less experience with ALN learners in regular schools will clearly have less knowledge on how to support the learner's needs. They added that is important for schools to take responsibility for training the staff appropriately. 
The VI learner left halfway through the lesson due to him having been called out of the classroom for some form of intervention. The video was not clear on what the intervention for the learner was, but it is important to highlight how important an intervention could be for a learner with ALN (Gresham,2002).LeDoux, Graves, and Burt (2012) concluded that successful inclusion happens if communication, collaboration, and professional development are in place, then a successful intervention will likely also occur. LeDoux, Graves, and Burt (2012) added that a positive approach to the inclusion of ALN learners within a classroom means learners will have a sense of fulfilment from their teaching and learning in that setting. The critical incident demonstrates how a child with ALN may receive specialised support using an additional provision that is delivered by someone other than the class teacher or TA.  The use of additional interventions may mean the learner develops skills that their ALN may make it difficult to secure and use.  When looking at ALN learners, it is important to highlight inclusion within a classroom for that individual learner so that they never feel that they are not included within the classroom as they feel they have the right support around them (Heiman,2004).

Teaching and learning methods
After looking at literature linked to the themes that were identified during the observation of the classroom. The key themes that were identified in the critical incident were the inclusion of ALN learners and the use of intervention within the classroom. 
The critical incident identified was of an ALN learner reluctant to share a welly with his peers, which could have caused problems within the classroom, but, the ALN learner had to leave the class due to interventions outside the classroom. This could have been one of the reasons why the learner was reluctant to share due to him being afraid of missing out and potentially worrying about not completing his work. Devlin (2022) concluded that often when learners are removed from class to do an intervention, they feel like they are missing out on potentially important lessons that they would like to remain in. On the other hand, as highlighted in the literature review there is a positive outlook on interventions outside of the classroom. In Shankland and Rosset's (2017) review of school-based interventions, it was agreed that interventions have many benefits for ALN learners. But again, this could affect his work within the classroom. It is important to communicate with the learner how he feels about leaving the classroom and that he is comfortable with the help he is receiving (Nilsson, 2015). 
The critical incident has highlighted key themes of inclusion and the use of interventions for ALN learners in mainstream settings.  The new Curriculum for Wales (2022) emphasizes the inclusion of all learners.  During the critical incident, it was observed that the VI learner became reluctant to share the welly that was being used as a prompt to encourage language and literacy with descriptive vocabulary.  There are many reasons why the VI learner may have been reluctant to share. Roman-Lantzy (2007) highlights how important inclusion is for children with VI and that having individual resources for these learners may be a benefit.  The VI learner was being called away for additional intervention. Garrote et al (2017) show how interventions enrich and develop provisions for ALN in the mainstream.  However, Alston (2022) demonstrates that interventions that involve a learner leaving a classroom can also be detrimental to inclusive practice as the learner is separated from their peers. 
A solution could have been that the ALN learner could have had his own welly. Due to his visual needs, it could have been useful to give the ALN learner his own individual welly. This could have made the learner feel more comfortable in the classroom because he could maybe feel less pressured in rushing his time with the welly. Therefore, he would have all the time needed for his own individual welly (Whitburn, 2014).On a negative note, this could lead to other learners demanding their own welly, The role of the class teacher here is significant in helping all the learners feel included and helping them understand each other's needs.  The teacher needs to facilitate the understanding that their individual needs are met, and that people are given equal opportunities and may need slightly different resources or routes to get to those opportunities This could have been a way to educate other learners in the class and include the VI learner in the discussion (Ajuwon et al, 2015). This could have been identified as a critical incident if this was to occur. This would lead to the child being included within the classroom which would link to the key theme of inclusion. 
The teacher and TA involved have been well educated in the profession and show great passion for their work, but Lamport et al.,’s (2012) article suggests that teachers have continuous training about inclusivity in the classroom and planning time with their co-teacher and adequate resources to meet the needs of the learners. This would allow staff to give the best possible education for all learners not only ones with ALN and help improve education within Wales.
As discussed in the literature review the average class size in Wales is 27 (Welsh Government, 2023). This could have influenced the classroom environment not only for the VI learner but the rest of the learners. When compared to the rest of the world the UK has an average size of 28 which is reported as the highest in the world out of the Organisation for Economic Co-operation and Development (OECD) countries (Turner,2019). If Wales reduced the maximum class size in Wales which is 30 (NASUWT,2022), it would mean that every learner would have a better experience within a class due to fewer learners within a classroom and implicitly more teacher contact. Blatchford et al (2007) agreed that smaller class sizes would increase opportunities for individualized teaching and more attention to individual learners. During the critical incident, the TA in the classroom is not sitting next to the Vi learner. If class sizes were to be reduced this could potentially allow the TA within the classroom to sit next to and give additional help rather than sitting on the biggest table with the lower-ability learners. It is important that the TA within the class knows exactly what they are doing and that they are supporting the correct children and all times, and that decision comes down to the teacher (Webster et al, 2013). 
A minor solution that could have solved the discussion of sharing a welly could be for the teacher to introduce a timer in the classroom. This would have ensured that every child had the opportunity to have a turn equally with the welly. The University of North Carolina Greensboro (2016) says that timers set clear expectations and that seeing the time visually can help children understand time and turn-taking better. The teacher of the class could have given each child one to two minutes with welly. This would ensure that every child would have a fair time with the welly. It would mean that there could not be any argument between the learners in the lesson because there would be a visual of the timer ticking down. The teacher must be clear on what the learners should be doing while they have not got the welly in front of them and instructs them accordingly (Estyn 2021).
To conclude, many solutions could have helped change the critical incident. Reducing classroom size is something that most teachers cannot control, however, it is still important to recognise that it may have an impact on teaching and learning (UCL 2020). Strategies such as introducing a timer countdown to instruct the learners to know when to turn to take with the welly would support all the learners and not just the VI learner. Supporting a wider range of learners is an example of how inclusive practice can hinge on relatively small adaptions that can have a large impact. Likewise, giving the VI learner his individual welly could have avoided the confrontation between the VI learner and his peers. This could have made a learner more relaxed and at ease within the classroom and supported his individual well-being. 
Conclusion  
To conclude, through using Tripp’s (2011) critical incident methodology, observing, and reflecting on teacher practice. , with Tthe intention of the critical incident was identifying a key theme within the critical indecent and exploring the key themes which we identified during the critical incident. The key things that were identified at the start of the essay was Which was the inclusion of ALN learners within the classroom. The essay discussed good practices of inclusion of ALN learners within the classroom and ways to support them with their needs to ensure they can reach their highest potential. Tripp (2011) highlights the need for ongoing teacher training and professional development to equip educators with the necessary tools upon reflection on their own practice (Welsh Government, 2019).. 
The findings suggest the importance of individualised education plans (IDPsEPs) and tailored support systems to address the specific requirements and goals of learners with ALN. Making sure that every ALN learner is given the best chance of thriving in regular school. This could be supported by  with the potential help of outside classroom interventions. Furthermore, this would need to be supported by giving all staff member in the school Along with the correct training given to all staff members to ensure that they have the rightcorrect strategies and methods in place to help aid the ALN learners gain the correct education they fully deserve. The standard of training given to staff members will be needs to be funded by the government to unsure every teacher receives the training need to fulfil every learners potential.With the help of government funding the relevant training will be of the utmost use to every teacher to teach an ALN leaner in their class. 
As I embark on my own teaching career, I will take note of Tripp's (2011) critical incident and the broader research on inclusivity within education. I will actively seek out professional development opportunities whether that could be access to relevant training for my future learners. In doing so, I will have the correct tools to deliver the correct lesson to every ALN learner I encounter in my career. Going forward in my career with the intent of reaching QTS along with the Profession standards of teaching along with Tripp’s reflective practice, I am not only shaping my own professional growth but contributing to the broader landscape of education, ultimately enriching the learning experiences of my students, and fostering a culture of excellence in teaching with inclusion being a part of interest. 
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